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DISTRICT INTERVIEW PROTOCOL


I. Respondent Background Information
The questions in this section will be asked of all respondents to verify that each respondent has the information necessary to answer these questions. In setting up the interview, the interviewer will work with each district to identify respondent(s) with the necessary knowledge to respond to our questions and allocate questions to respondent(s) accordingly.
First, we would like to discuss your specific responsibilities related to the topics we are going to ask about.
A. Information related to district role in teacher and principal evaluation
1. Please describe your position in the district and your role in the following areas, if any: 
a. Teacher evaluation
b. Teacher transfer and staffing
c. Teacher professional development
d. Principal evaluation and professional development
e. Implementation of activities associated with TLES


II. Questions Related to Teachers and Teacher Evaluation
The questions in this section will be asked of respondents who are knowledgeable about policies and practices related to teachers and teacher evaluation.
Now, I’d like to focus on current policies and practices related to teachers. I will be asking specifically about policies that are in effect for the 2012–13 school year.
B. Teacher evaluation policies and practices
1. Summative ratings of teacher performance
a. According to your district’s human resources policies, are all teachers supposed to receive an annual performance rating? Does the frequency differ depending on the type of teacher (e.g., novice teachers, teachers who received a satisfactory rating in the past)? If such ratings are not given annually, how often do teachers receive an overall performance rating? 
b. Is the overall rating derived by completing one of the forms that you provided? [Determine which form collected ahead of the interview is the correct form]
c. What sources of information are used to determine an overall performance rating? Are the ratings based in part on:
i. Observations of classroom practice? [If yes, ask Question A.2 below]
ii. Administrator’s judgments about other aspects of performance (e.g., communication with parents). [If yes, obtain a brief description]
iii. Analyses of the achievement test scores of the teacher’s students? [If yes, ask Question A.3 below]
iv. Other sources (e.g., portfolios). [If yes, obtain a brief description]
d. Are there rules for how information from these sources should be combined to create the overall performance rating?
2. Details on classroom observations as a source of information for teacher ratings
a. As part of the teacher evaluation system, how often are teachers required to be observed in their classroom? Does the answer differ depending on the type of teacher (e.g., novice teachers, teachers who received a satisfactory rating in the past)?
i. Are there rules about how long observations typically need to last?
ii. Do observations need to be scheduled in advance?
b. Who conducts classroom observations of teachers (e.g., principals, assistant principals)?
c. Are the criteria for classroom observations those that appear on the overall evaluation form we discussed earlier, or is there a separate form used for classroom observations? [If separate, confirm understanding of which of the forms collected ahead of the interview is the form for classroom observations]
d. Are those who observe given flexibility to use a different form or different set of criteria? If so, please explain.
e. Does the district require that observers be trained in how to conduct classroom observations and/or how to provide feedback based on an observation? 
i. Who is responsible for providing the training to classroom observers?
ii. Approximately how many hours are spent on how to rate teacher practice through observation?
iii. Approximately how many hours are spent on how to provide feedback?
3. [If applicable] Details on student achievement as a source of information
a. In taking student achievement into account in teacher evaluation, what types of student assessments may be used?
b. In analyzing the student achievement information, is it your policy to focus on the level of student achievement at the end of the year or the growth in achievement over the course of a year? If growth is considered, how is growth determined?
4. Performance feedback for teachers
a. How often are teachers supposed to receive feedback on their performance? For example, are teachers given feedback after each observation of their teaching? Are there other times when teachers are supposed to receive feedback?
b. For each instance of feedback, I’d like to know whether teachers are supposed to receive (i) oral feedback, (ii) ratings, and/or (iii) a written narrative of some kind.
c. After an observation, is there a time frame within which feedback must be given?
5. Use of teacher performance information
a. Can teachers earn additional pay based on their performance? 
b. Are all teachers required to set professional growth goals? Or are some teachers subject to such requirements? In what way, if any, is teacher performance taken into account in goal setting?
c. Are certain teachers required to participate in professional development based on their performance? 
d. In what way, if any, is teacher performance taken into account in determining whether teachers earn tenure in your district? 
e. Are some teachers on contracts that have to be renewed? If so, in what way, if any, is teacher performance taken into account in decisions regarding contract renewal.
f. Were any teachers identified for layoffs in the last 12 months? If so, in what way, if any, was teacher performance taken into account in decisions regarding layoffs.
g. Were any teachers terminated for performance reasons in the last 12 months? 
6. Context for policies
a. What was the role of the union in designing the policies you just described? Does the union play a role in the implementation of those policies?
b. Were any of the policies you just described new in 2012–13? [If so:] Could you say a little about the timeline for implementation of that policy? I’m trying to get a sense of whether it was in full effect throughout the 2012–13 school year.
C. Teacher mobility policies and practices
Next, I would like to ask you about policies related to teacher mobility in your district. We would like to understand the process by which teachers change schools, because one of the study outcomes is related to how district evaluation policies impact decisions related to teacher mobility. 
1. First, I have some questions about teachers who seek to transfer from one school to another—that is, voluntary transfers.
a. Which teachers are eligible to voluntarily transfer? How many years of experience (in the district) do teachers need before they can voluntarily transfer?
b. Do certain types of voluntary transfers receive priority over others in filling vacancies (e.g., because of seniority)? If so, which teachers receive priority? 
c. Can voluntary transfers fill positions that are currently held by novice teachers or other types of teachers? 
d. Do principals have any discretion in determining voluntary transfers?
2. I also have some questions about teachers who are involuntarily transferred between schools. Under what circumstances can a teacher be involuntarily transferred?
a. When school enrollments change, in what ways do principals have discretion to select the teachers who will be involuntarily transferred? 
b. Are there other circumstances under which a teacher can be transferred involuntarily? What role does the principal play in identifying who will be transferred?
3. Context for policies
a. What was the role of the union in designing the policies you just described? Does the union play a role in implementation of those policies? 
b. Were any of the policies you just described new in 2012–13? [If so:] Could you say a little about the timeline for implementation of that policy? I’m trying to get a sense of whether it was in full effect throughout the 2012–13 school year.
D. Implementation of TLES components for teacher evaluation
Now, I’d like to turn to the evaluation system components related to teacher evaluation that have been implemented in the pilot schools only—the schools that were randomly assigned to receive services using the study’s resources. My first questions are about the classroom observation system, and then I have some questions about the student growth system. 
1. Approach to implementing TLES components
a. In the pilot schools, your district implemented the [CLASS/FFT] observation system. Observations were conducted by the principals and district selected observers (DSOs). How did you recruit and select those observers?
i. How did applicants find out about the opportunity? Was the opportunity publicized? 
ii. If you requested applications, how many valid applications did you receive? How did this compare to the number of positions you needed to fill?
iii. What criteria were used to select from among the applicants?
iv. Did you encounter any specific challenges in recruitment and selection of the DSOs, and how did you overcome these?
b. At the end of the training, principals and DSOs completed a certification test to demonstrate their ability to rate teachers using [CLASS/FFT]. The test could be re-taken if failed. 
i. [If some did not pass on the first attempt] What if any steps did the district take to help DSOs who didn’t pass on their first attempt? What about principals who didn’t pass on the first attempt? 
ii. [If there are principals who are not yet certified] What is your current strategy for the principal(s) who have not yet passed the certification test? 
iii. Did you encounter any other challenges in ensuring that principals and DSOs pass the certification test, and how did you overcome these?
c. After the initial summer training for those who conduct classroom observations, we had the principals and DSOs convene for additional support meetings approximately once per month. Did you do anything outside these meetings to help principals and DSOs successfully conduct classroom observations and feedback sessions?
d. Did you encounter any challenges with the performance of principals in observing teachers and providing feedback? What about DSOs? How did you address those challenges?
e. We provided some parameters for scheduling the observations. Please discuss any challenges in ensuring that the observations were conducted in the specified time windows. What strategies were used to overcome any challenges? [Ask with respect to (i) principals and (ii) DSOs]
f. To the best of your knowledge, has anyone in the central office use the [CLASS/FFT] reporting system? 
i. Please indicate who in the central office used the system, and how. 
ii. Were there any challenges that limited the use of the [CLASS/FFT] reporting system? Were there challenges in giving people access to the reporting system, or were there challenges in understanding the reports that the system provides? How did you overcome these challenges?
iii. Can you identify any suggested improvements to the [CLASS/FFT] reporting system that would be helpful?
g. To the best of your knowledge, has anyone in the central office used the student growth reporting system?
i. Please indicate who in the central office used the system, and how they used it. 
ii. Were there any challenges that limited the use of the student growth reporting system? Were there challenges in giving people access to the reporting system, or were there challenges in understanding the reports that the system provides? How did you overcome these challenges? Was the webinar provided shortly after the release of the student growth results sufficient, or did you perceive a need for additional support?
iii. Can you identify any suggested improvements to the student growth reporting system that would be helpful?
2. Approach to integration of TLES and current evaluation system practices
a. In your implementation plan, you indicated that the district [WOULD/WOULD NOT] use TLES observations in place of the observations required under the district’s current policy. Did this decision give rise to any challenges for the district, and how were those challenges overcome?
b. In your implementation plan, you indicated that the district [HAD/HAD NO] policy with respect to the influence of performance information from TLES ratings on the official ratings received by teachers. [If the district adopted a policy:] You said your policy was that TLES performance information [SHOULD/COULD/SHOULD NOT] be taken into account in giving performance ratings to teachers. Did this decision give rise to any challenges for the district, and how were those challenges overcome?
c. To clarify, could performance information from TLES be used in (i) tenure review, (ii) contract renewal, or (iii) termination proceedings?


3. Implementation of additional, local uses of TLES system
In reviewing your implementation plan, I see that you have planned several activities to make use of the TLES system for teacher evaluation. For study purposes, we are very interested in knowing which of these activities were implemented and when. We’d also like to know about the challenges you have encountered and solutions that you have developed to overcome those challenges. 
[The interviewer will refer to the implementation plan as updated after the spring 2013 implementation planning visit. Because there is no spring 2014 implementation planning visit, the interviewer for the spring 2014 district interview will need to begin by asking about the status of each activity (i.e., implemented vs. not implemented) before proceeding with the questions.]
a. [For each activity that has reportedly already been implemented] I see you have already implemented [ACTIVITY]. 
i. Could you briefly describe the timeline for implementing this activity? I’m trying to get a sense of whether it was in full effect throughout the 2012–13 school year. [Determine when the activity was initiated and the extent of implementation achieved since initiation. For example, indicate how many pilot schools implemented the activity and what proportion of teachers in those schools were likely affected]
ii. In implementing this activity, did you encounter any challenges, and how did you overcome those challenges?
b. [For each activity that has reportedly NOT already been implemented] I see you have not yet implemented [ACTIVITY]. 
i. Could you say briefly why this activity has not yet been initiated? Have you encountered any specific challenges?


E. Strategic thinking about teacher evaluation (spring 2014 only)
Now, I’d like to ask you some questions about your plans for the future. I’m specifically interested in your plans for teacher evaluation for 2014–15, after the end of the study. 
1. Future plans
a. For 2014–15, or a later year, do you intend to implement changes to the teacher evaluation system that you currently have in place? Please describe any planned changes.
b. I’d like to understand if any lessons from your experience with TLES have shaped your decisions about future changes. Have you derived any lessons from your experience with the implementation of [CLASS/FFT] that shaped your decision? What about experiences with the student growth component?
c. I’d also like to understand if your experience with the teacher evaluation system provided through TLES changed the way you think about the quality of teaching in your district? How have the [CLASS/FFT] data changed your thinking? How have the student growth data changed your thinking?


III. Questions Related to Principals and Principal Evaluation
These questions will be asked of respondents who are knowledgeable about policies and practices related to principals and principal evaluation.
Now, I’d like to focus on current policies and practices related to principals. I will be asking specifically about policies that are in effect for the 2012–13 school year.
F. Principal evaluation policies and practices
1. Summative ratings of principal performance
a. According to your district’s human resources policies, are all principals supposed to receive an annual performance rating? Does the frequency differ depending on the type of principal (e.g., novices, those who received a satisfactory rating in the past)? If such ratings are not given annually, how often do principals receive an overall performance rating? 
b. Is the overall rating derived by completing one of the forms that you provided? [Determine which form collected ahead of the interview is the correct form]
c. What sources of information are used to determine an overall performance rating? For each source, please indicate how often it is required to be used. 
i. [If not already discussed]Are principals required to complete a self-assessment as part of the principal evaluation process?
ii. [If not already discussed]In what way, if any, is input from teachers supposed to be taken into account in a principal’s evaluation?
2. [If applicable] Details on student achievement as a source of information
a. In taking student achievement into account in principal evaluation, what types of student assessment may be used?
b. In analyzing the student achievement information, is it your policy to focus on the level of student achievement at the end of the year or the growth in achievement over the course of a year? If growth is considered, how is growth determined?
3. Performance feedback for principals
a. How often are principals supposed to receive feedback on their performance from their supervisor? For each instance of feedback, I’d like to know whether the feedback is based on the form identified earlier, or any other form. I’d also like to know whether the feedback is supposed to include (i) oral feedback, (ii) ratings, and/or (iii) a written narrative of some kind. 
b. Were any principals terminated for performance reasons in the last 12 months? 
4. Context for policies
a. Is there a principal’s union in your district? If so, what was the role of the union in designing the policies you just described? Does the union play a role in the implementation of those policies?
b. Were any of the policies you just described new in 2012–13? [If so:] Could you say a little about the timeline for implementation of that policy? I’m trying to get a sense of whether it was in full effect throughout the 2012–13 school year.


G. Implementation of TLES components for principal evaluation
Now, I’d like to turn to the evaluation system components related to principal evaluation that have been implemented in the pilot schools only, using the study’s resources.
1. Approach to implementing TLES components
a. First I have some questions about your experiences with administering the VAL-ED survey
i. In administering the survey, did you encounter any concerns about the survey from the intended respondents? Please describe any concerns you encountered, and the type of respondent who expressed the concern (e.g., elementary school teachers). If you tried to address the concern, how did you do so, and were you successful?
ii. Did you have any challenges in getting the intended respondents to respond and to submit their responses within the intended timeline? How did you address those challenges?
iii. Did you think the respondent training was adequate? Did you do anything to supplement the respondent training?
b. My next questions are about feedback given to principals after each VAL-ED administration.
i. Did you encounter any challenges in the feedback sessions with principals? If so, what were the challenges, and how did you overcome those challenges?
ii. Did you think the respondent training was adequate? Did you do anything to supplement the respondent training?
c. I also have some questions about the VAL-ED reporting system. 
i. How, if at all, did principal supervisors access and use the reporting system? 
ii. Were VAL-ED results used by other staff in the central office? If so, by whom and for what purpose?
iii. Were there any challenges that limited the use of the VAL-ED reporting system? Were there challenges in giving people access to the reporting system, or were there challenges in understanding the reports that the system provides? How did you overcome these challenges?
iv. Can you identify any suggested improvements to the VAL-ED reporting system that would be helpful?
2. Approach to integration of TLES and current evaluation system practices
a. In your implementation plan, you indicated that the district [HAD/HAD NO] policy with respect to the influence of performance information from TLES ratings on the official ratings received by principals. [If the district adopted a policy:] You said your policy was that TLES performance information [SHOULD/COULD/SHOULD NOT] be taken into account in giving performance ratings to principals. Did this decision give rise to any challenges for the district? If so, how were those challenges overcome?
b. To clarify, could performance information from TLES be used in ways that had consequences for principals (e.g., promotion, termination, etc.)? Please explain.
3. Implementation of additional, local uses of TLES system
In reviewing your implementation plan, I see that you have planned several activities to make use of the TLES system for principal evaluation. For purposes of the study, we are very interested in knowing which of these activities were implemented and when. We’d also like to know about the challenges you have encountered, and solutions that you have developed to overcome those challenges.
[The interviewer will refer to the implementation plan as updated after the spring 2013 implementation planning visit. Because there is no spring 2014 implementation planning visit, the interviewer for the spring 2014 district interview will need to begin by asking about the status of each activity (i.e., implemented vs. not implemented) before proceeding with the questions.]

a. [For each activity that has reportedly already been implemented.] I see you have already implemented [ACTIVITY]. 
i. Could you briefly describe the timeline for implementing this activity? I’m trying to get a sense of whether it was in full effect throughout the 2012–13 school year. [Determine when the activity was initiated and the extent of implementation achieved since initiation. For example, indicate how many pilot schools implemented the activity and what proportion of teachers in those schools are likely affected]
ii. In implementing this activity, have you encountered any challenges, and how have you overcome those challenges?
b. [For each activity that has reportedly NOT already been implemented] I see you have not yet implemented [ACTIVITY]. 
i. Could you say briefly why this activity has not yet been initiated? Have you encountered any specific challenges?
H. Strategic thinking about principal evaluation (spring 2014 only)
Now, I’d like to ask you some questions about your plans for the future. I’m specifically interested in your plans for principal evaluation for 2014–15 after the end of the study. 
1. Future plans
a. For 2014–15, or a later year, do you intend to implement changes to the principal evaluation system that you currently have in place? Please describe any planned changes.
b. I’d like to understand if any lessons from your experience with TLES have shaped your decisions about future changes. Have you derived any lessons from your experience with the implementation of VAL-ED that shaped your decision? What about experiences with the student growth component?
c. I’d also like to understand if your experience with the principal evaluation system provided through TLES changed the way you think about the quality of teaching in your district? How have the VAL-ED results changed your thinking? How have the student growth data changed your thinking?




IV. Use of Time 
These questions will be asked of respondents who are knowledgeable about time spent by district staff in support of the student growth component of the study. 
I. Use of time to support student growth component of study
One purpose of our interviews is to determine the total amount of time spent by district staff in working with American Institutes for Research (AIR) to implement the student growth component of TLES. Please answer the following questions with respect to the most recently completed round of student growth reports.
1. How many central office staff members were involved in working with AIR to implement the student growth component of TLES? How many senior staff were involved, and how many junior staff were involved?
2. I’m interested in determining the amount of time that senior and junior staff spent. For each of the following, please provide an estimate of the total amount of staff time spent by senior staff and the total time spent by junior staff.
a. Discussing data requests with AIR
b. Preparing and submitting data to AIR
c. Troubleshooting and resubmitting information as needed
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