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SUPPORTING STATEMENT REQUEST FOR OMB REVIEW OF THE EDUCATION LONGITUDINAL STUDY OF 2002 (ELS:2002) SECOND FOLLOW-UP

This document has been prepared to support the request for approval of revisions to study data elements and procedures under the Paperwork Reduction Act of 1995 and 5 CFR 1320 for the already-approved study titled “Education Longitudinal Study of 2002” (ELS:2002).   This study is being conducted by the Research Triangle Institute (RTI) under contract to the U.S. Department of Education (Contract number ED-00-CO-0025).

This submission concerns the second follow-up of the ELS:2002 longitudinal study and requests clearance for both the ELS:2002 field test scheduled for data collection in the year 2005 as well as full-scale study scheduled for data collection in the year 2006.   NCES is requesting that OMB provide clearance for the field test work in 2005.  NCES will submit a full package for the full scale work in 2006.  We request that OMB require only a 30-day notice period to cover changes due to moving from the field test to the full scale activity for the 2nd followup of the ELS.  The study involves computer-assisted data collection (web, telephone and field) with sample members who participated in the base year and/or first follow-up ELS:2002 study.   The study also includes the collection of school archival or administrative records, in the form of a high school transcript component.    
In this supporting statement for Standard Form (SF) 83-I, we report the purposes of the study, review the data elements, and describe how the collected information addresses the statutory provisions of the Education Sciences Reform Act of 2002 (P.L. 107-279).  Subsequent sections of this document respond to the Office of Management and Budget (OMB) instructions for preparing supporting statements to SF 83-I.   Section A addresses OMB’s specific instructions for justification and provides an overview of the study’s design and data elements.  Section B describes the collection of information employing statistical methods.

A.
JUSTIFICATION

1.
Circumstances Making Collection of Information Necessary

a. Purpose of this Submission

The materials in this document support a request for clearance to conduct the second follow-up of the Education Longitudinal Study of 2002 (ELS:2002).  The basic components and key design features of ELS:2002 are summarized below:

Base Year

· Baseline survey of high school sophomores, in spring term, 2002. (field test in spring term 2001)

· Cognitive tests in Reading and Mathematics
· Parents, English and math teachers were surveyed in the base year.   School administrator questionnaires were also collected.

· Additional components for this study include:  a school facilities checklist, and a media center (library) questionnaire.  

· Sample sizes of 750 schools and approximately 17,600 students (15,300 respondents).   Schools are first-stage unit of selection, with sophomores randomly selected within schools.

· Oversampling of Asian Americans, private schools.

· Design linkages with other assessment programs:  Program for International Student Assessment (PISA); National Assessment for Educational Progress (NAEP) as well as score reporting linkages to the prior longitudinal studies.
First Follow-up

· Follow-up in spring 2004 (spring 2003 for field test), when most sample members were seniors, but some were dropouts or in other grades.

· Student questionnaires, dropout questionnaires, cognitive tests, school administrator questionnaires administered.

· Returned to the same schools, but separately followed transfer students.

· Freshening for a nationally-representative senior cohort.

· High school transcript component in fall/winter, 2004-2005 (2003-2004 for field test)

Second Follow-up

●
Follow-up in spring 2006 (spring 2005 for field test) using web-based self-administered instrument with telephone (CATI) and field (CAPI) data collection for nonresponse follow-up

 ●
Focus on transition to postsecondary education, labor force participation and family formation

●
Analysis of high school transcript data

The second follow-up study will provide data to map and understand a key transition, the transition of the majority of cohort members out of high school.  For the cohort as a whole, the second follow-up will obtain information that will permit researchers and policymakers to better understand issues of postsecondary access.  From college-bound students, the second follow-up questionnaire will elicit information that will illuminate our understanding of their postsecondary choices.  The second follow-up will also provide information about high school completion (for students who dropped out or were held back), as well as information about the status of dropouts and students who have obtained an alternative credential, such as the GED.  Finally, for non-college bound students, the second follow-up will map the transition into the labor market.

For many cohort members, complex pathways may be followed at this point of transition.  One may both work and attend school; or attend school or work, and start a family; or simultaneously do all three.  Likewise, one may attend school one year, work the next, and then return to school.  The singular strength of longitudinal studies is their power to provide data on transitions that are both complex and of some duration.  The transition from adolescence to adult roles – and in particular, the transition to postsecondary education, labor force activity, and family formation – is of this very type. 

b.
Legislative Authorization

The National Center for Education Statistics (NCES) of the Institute of Education Sciences (IES),  U.S. Department of Education, is conducting this study, as authorized under Section 151 of the Education Sciences Reform  Act of 2002 (P.L. 107-279), which states:

(a) Establishment.--There is established in the Institute a National Center for Education Statistics (in this part referred to as the ``Statistics Center'').

(b) Mission.--The mission of the Statistics Center shall be--

(1) to collect and analyze education information and statistics in a manner that meets the highest methodological standards;

(2) to report education information and statistics in a timely manner; and

(3) to collect, analyze, and report education information and statistics in a manner that--

(A) is objective, secular, neutral, and nonideological and is free of partisan political influence and racial, cultural, gender, or regional bias; and

(B) is relevant and useful to practitioners, researchers, policymakers, and the public.

(a) General Duties.--The Statistics Center shall collect, report, analyze, and disseminate statistical data related to education in the United States and in other nations, including-

(1) collecting, acquiring, compiling (where appropriate, on a State-by-State basis), and disseminating full and complete statistics (disaggregated by the population characteristics described in paragraph (3)) on the condition and progress of education, at the preschool, elementary, secondary, postsecondary, and adult levels in the United States, including data on--

(A) State and local education reform activities;

(B) State and local early childhood school readiness activities;

(C) student achievement in, at a minimum, the core academic areas of reading, mathematics, and science at all levels of education;

(D) secondary school completions, dropouts, and adult literacy and reading skills;

(E)  access to, and opportunity for, postsecondary education, including data on financial aid to postsecondary students;

(F)  
teaching, including--

(i)  
data on in-service professional development, including a comparison of courses taken in the core academic areas of reading, mathematics, and science with courses in noncore academic areas, including technology courses; and

(ii) the percentage of teachers who are highly qualified (as such term is defined in section 9101 of the Elementary and Secondary Education Act of 1965 (20 U.S.C. 7801)) in each State and, where feasible, in each local educational agency and school;

(G) instruction, the conditions of the education workplace, and the supply of, and demand for, teachers;

(H) the incidence, frequency, seriousness, and nature of violence affecting students, school personnel, and other individuals participating in school activities, as well as other indices of school safety, including information regarding--

(i) the relationship between victims and perpetrators;

(ii) demographic characteristics of the victims and perpetrators; and

(iii) the type of weapons used in incidents, as classified in the Uniform Crime Reports of the Federal Bureau of Investigation;

(I)  
the financing and management of education, including data on revenues and expenditures;

(J) the social and economic status of children, including their academic achievement;

(K) the existence and use of educational technology and access to the Internet by students and teachers in elementary schools and secondary schools;

(L) access to, and opportunity for, early childhood education;

(M)  the availability of, and access to, before-school and after-school programs (including such programs during school recesses);

(N) student participation in and completion of secondary and postsecondary vocational and technical education programs by specific program area; and

(O) the existence and use of school libraries;

(2) conducting and publishing reports on the meaning and significance of the statistics described in paragraph (1);

(3) collecting, analyzing, cross-tabulating, and reporting, to the extent feasible, information by gender, race, ethnicity, socioeconomic status, limited English proficiency, mobility, disability, urban, rural, suburban districts, and other population characteristics, when such disaggregated information will facilitate educational and policy decisionmaking;

(4) assisting public and private educational agencies, organizations, and institutions in improving and automating statistical and data collection activities, which may include assisting State educational agencies and local educational agencies with the disaggregation of data and with the development of longitudinal student data systems;

(5) determining voluntary standards and guidelines to assist State educational agencies in developing statewide longitudinal data systems that link individual student data consistent with the requirements of the Elementary and Secondary Education Act of 1965 (20 U.S.C. 6301 et seq.), promote linkages across States, and protect student privacy consistent with section 183, to improve student academic achievement and close achievement gaps;

(6) acquiring and disseminating data on educational activities and student achievement (such as the Third International Math and Science Study) in the United States compared with foreign nations;

(7) conducting longitudinal and special data collections necessary to report on the condition and progress of education;

(8) assisting the Director in the preparation of a biennial report, as described in section 119; and

(9) determining, in consultation with the National Research Council of the National Academies, methodology by which States may accurately measure graduation rates (defined as the percentage of students who graduate from secondary school with a regular diploma in the standard number of years), school completion rates, and dropout rates.

Activities for ELS:2002 are included in Part 1 (A, C-K, M-O), Part 2, Part 3, Part 6, and Part 7.

The Center assures participating individuals and institutions that any data collected under the ELS:2002 study shall be in total conformity with NCES’s standards for protecting the privacy of individuals.  Section 183 states that:

(a) In General.--All collection, maintenance, use, and wide dissemination of data by the Institute, including each office, board, committee, and center of the Institute, shall conform with the requirements of section 552a of title 5, United States Code, the confidentiality standards of subsection (c) of this section, and sections 444 and 445 of the General Education Provisions Act (20 U.S.C. 1232g, 1232h).

(b) Student Information.--The Director shall ensure that all individually identifiable information about students, their academic achievements, their families, and information with respect to individual schools, shall remain confidential in accordance with section 552a of title 5, United States Code, the confidentiality standards of subsection (c) of this section, and sections 444 and 445 of the General Education Provisions Act (20 U.S.C. 1232g, 1232h).   

Subsection (c) defines confidentiality standards:   

(1) IN GENERAL

(A) The Director shall develop and enforce standards designed to protect the confidentiality of persons in the collection, reporting, and publication of data under this title.

(B) This section shall not be construed to protect the confidentiality of information about institutions, organizations, and agencies that receive grants from, or have contracts or cooperative agreements with, the Federal Government.

(2) PROHIBITION- No person may—

(A) Use any individually identifiable information furnished under this title for any purpose other than a research, statistics, or evaluation purpose;

(B) Make any publication whereby the data furnished by any particular person under this title can be identified; or

(C) Permit anyone other than the individuals authorized by the Director to examine the individual reports.  

PL107-279 establishes that in the case of any violation of these provisions,

Any person who uses any data provided by the Director, in conjunction with any other information or technique, to identify any individual student, teacher, administrator, or other individual and who knowingly discloses, publishes, or uses such data for a purpose other than a statistical purpose, or who otherwise violates subparagraph (a) or (B) of subsection (c) (2), shall be found guilty of a class E felony and imprisoned for not more than five years, or fined as specified in Section 3571 of title 18, United State Code, or both.   

The confidentiality of ELS:2002 data is further regulated by the USA Patriot Act of 2001 and the E-Government Act of 2002, as well as the Privacy Act of 1974 and the Computer Security act of 1987.

c.
Prior and Related Studies

In 1970 NCES initiated a program of longitudinal high school studies.  Its purpose was to gather time-series data on nationally representative samples of high school students, which would be pertinent to the formulation of and evaluation of educational polices.  

Starting in 1972 with the National Longitudinal Study of 1972 (NLS-72), NCES began providing longitudinal data to educational policymakers and researchers that linked educational experiences with later outcomes such as early labor market experiences and postsecondary education enrollment and attainment.  The NLS-72 cohort of high school seniors was surveyed five times (in 1972, 1973, 1974, 1979, and 1986).  A wide variety of questionnaire data were collected in these follow-up surveys, including data on students’ family background, schools attended, labor force participation, family formation, and job satisfaction.   In addition, postsecondary transcripts were collected.   

Almost 10 years later, in 1980, the second in a series of NCES longitudinal surveys was launched, this time starting with two high school cohorts.  High School and Beyond (HS&B) included one cohort of high school seniors comparable to the seniors in NLS-72.  The second cohort within HS&B extended the age span and analytical range of NCES’ longitudinal studies by surveying a sample of high school sophomores.  With the sophomore cohort, information became available to study the relationship between early high school experiences and students’ subsequent educational experiences in high school.  For the first time, national data were available showing students’ academic growth over time and how family, community, school and classroom factors promoted or inhibited student learning.  In a leap forward for educational research, researchers, using data from the extensive battery of cognitive tests within HS&B, were also able to assess the growth of cognitive abilities over time.  Moreover, data were now available to analyze the school experiences of students who later dropped out of high school.  These data became a rich resource for policymakers and researchers over the next decade and provided an empirical base to inform the debates of the educational reform movement that began in the early 1980s. Both cohorts of HS&B participants were resurveyed in 1982, 1984 and 1986.  The sophomore cohort was also resurveyed in 1992.   Postsecondary transcripts also were collected for both cohorts.

The third longitudinal study of students sponsored by NCES was the National Education Longitudinal Study of 1988 (NELS:88).  NELS:88 further extended the age and grade span of NCES longitudinal studies by beginning the data collection with a cohort of 8th graders.  Along with the student survey, it included surveys of parents, teachers, and school administrators.  It was designed not only to follow a single cohort of students over time (as had NCES’ earlier longitudinal studies NLS​​-72 and HS&B), but also, by “freshening” the sample at each of the first two follow-ups, to follow three multiple nationally representative grade cohorts over time.  Eighth-grade, 10th-grade, and 12th-grade cohorts, thus, were included in the study series.  This provided not only comparability of NELS:88 to existing cohorts, but it enabled researchers to conduct both cross-sectional and longitudinal analyses of the data.  Additionally, in 1993, high school transcripts were collected for each student, further increasing the analytic potential of the survey system.  Consequently, NELS:88 represents an integrated system of data that tracked students from middle school through secondary and postsecondary education, labor market experiences, and marriage and family formation.

In design ELS:2002 recapitulates the sophomore cohort of HS&B.  However, in terms of the richness of its contextual data sources, particularly its coverage of school-level, curricular, and home environmental factors --  ELS:2002 is most similar to NELS:88, and for this reason a more detailed description of the 1988 study is provided below.   

The base-year survey for NELS:88 was carried out during the spring semester of the 1987-1988 academic year.  The study employed a clustered, stratified national probability sample of 1,052 public and private eighth grade schools.  Almost 25,000 students across the United States participated in the base-year study.  Questionnaires and cognitive tests were administered to each student in the NELS:88 base year.  The student questionnaire covered school experiences, activities, attitudes, plans, selected background characteristics, and language proficiency.  School principals completed a questionnaire about the school; two teachers of each student were asked to answer questions about the student, about themselves, and about their school; and one parent of each student was surveyed regarding family characteristics and student activities.

The first follow-up of NELS:88, conducted in 1990 or two years after the base-year study, included the same components as the base year study, with the exception of the parent survey.  Additionally, a “freshened” sample was added to the student component to achieve a representative sample of the nation’s sophomores.  Some 18,221 students participated (of 19,363 selected), with 1,043 dropouts taking part (of 1,161 identified), for a total of 19,264 participating students and dropouts.  In addition, 1,291 principals took part in the study, as did nearly 10,000 teachers.

The second follow-up for the cohort took place early in 1992, when most sample members were in the second semester of their senior year of high school.  The second follow-up provided a culminating measurement of learning in the course of secondary school, and also collected information that facilitated the investigation of the transition into the labor force and postsecondary education after high school.  Because the NELS:88 longitudinal sample was freshened to represent the twelfth grade class of 1992, trend comparisons were possible between the senior cohorts from the 1972, 1980, and 1982 school years from the NLS-72 and HS&B.  The NELS:88 second follow-up resurveyed students who were identified as dropouts in 1990, and identified and surveyed the additional students who had left school since the prior wave.

NELS:88/1994, the third follow-up wave of the 8th grade class of 1988, took place during the spring semester of the 1993-94 school year.  In 1994, most of the sample members had already graduated from high school, and many had begun postsecondary education or entered the workforce.  The study addressed issues of employment and postsecondary access, and was designed to allow continuing trend comparisons with other NCES longitudinal studies.  For the first time in the sequence of NELS:88 studies, the primary form of data collection was individual computer-assisted telephone interviews (CATI), with personal interviews completed with selected respondents requiring intensive tracking and nonresponse refusal conversion.


The fourth follow-up of the 8th grade class of 1988 (NELS:88/2000) interviewed the sample cohort in the spring and summer of 2000 when the respondents were typically 25-26 years old, approximately 12 years after the base-year data collection.  Postsecondary transcripts for this cohort are being collected primarily in the autumn of 2000, with the last cases worked early in 2001.   Data collection commenced approximately six years after the last contact with the sample, enabling researchers to explore a new set of educational and social issues about the NELS:88 respondents.  At the time of the fourth follow-up, most of the participants in the various cohorts of NELS:88 had been out of high school for eight years.  At this age, most students who intend to enroll in postsecondary education have done so.  A large proportion had achieved an undergraduate degree by 2000, some had completed graduate or professional programs.  A postsecondary transcript component was added to NELS:88/2000 to collect the educational records of sample members who entered postsecondary education.   Many of these young people have married and had children of their own; some will be divorced; some have become successful in the market place; and some will still be struggling to transition to the work force and to develop their own careers. 

2.
Purposes and use of ELS:2002

ELS:2002 is intended to be a general purpose data set, that is, it is designed to serve multiple policy objectives.  Broadly speaking, the interview will focus on education, work, family, and community involvement.  Topics related to education will include the factors influencing students’ access to and choice of postsecondary institutions, and the means by which this postsecondary education is financed.  In addition, special attention will be given to high school dropouts’ progress toward a high school diploma, GED, or other equivalency.  Sample members’ work experiences, income and benefits, and work-related training will also receive attention.  Since many sample members will be working and enrolled in school at the same time, the relationship between these domains will be explored.  The labor market transitions of those who have not completed high school will also require particular consideration.  In addition to collecting factual information about educational and work experiences, the interview will collect respondents’ expectations for their future.  The interview will also address family formation including the respondent’s marital status, the number of children and dependents he/she has, and his/her household composition.  Other topic areas will include the respondent’s participation in extracurricular activities and hobbies, volunteer work, and the political process.  

The objectives of ELS:2002 also encompass the need to support both longitudinal and cross-cohort analyses.   ELS:2002 is first and foremost a longitudinal study, hence survey items are chosen for their usefulness in predicting or explaining future outcomes as measured in later survey waves.   At the same time, ELS:2002 content should, to the extent possible, be kept comparable to that of the prior NCES high school studies, in order to facilitate cross-cohort comparisons (for example, trends over time can be examined by comparing 1980, 1990 and 2002 high school sophomores;  or 1972, 1980, 1982, 1992, and 2004 high school seniors).  

Content Justifications for ELS:2002 Second Follow-up Questionnaire

The following justifications are for the second follow-up field test and full scale data elements.  As a placeholder, the first follow-up questionnaires are presented in Appendix ?.  They will be replaced with second follow-up data elements in the revised submission.  

The opening section of the interview collects or verifies information about the respondent’s secondary educational experiences.  High school graduation status is established first.  When pertinent, respondents are asked the name of the last school attended, highest grade completed, alternative programs attended, and whether they have taken GED exams and received certification.  

The next portion of the interview concerns post-secondary education.  Respondents are asked about taking entrance examinations, submission of applications to postsecondary institutions, and the outcome of those applications.  Respondents’ enrollment histories are collected for up to four institutions.  Other questions relate to coursetaking, field of study, whether a degree was earned, how the education was financed, participation in extracurricular activities, and academic services received.    Respondents are also questioned about the highest level of education they expect to complete.

Another major topic area is employment.  Respondents will report on their employment histories including periods of unemployment.  In addition, since many postsecondary students are employed while pursuing their education, the relationship between their schooling and their work experiences will be explored.   Information about benefits, including employer-sponsored training, will also be collected.  Finally, employees’ satisfaction with various aspects of their jobs and overall will be assessed.  

In addition, the interview addresses income and finances.  Respondents will be asked to report their own annual income from all sources as well as their household income.  Information about dependents and expenses will also be gathered.  Special attention will be given to the means by which students finance their education.

The interview will also focus on respondents’ lives outside of academics and work.  Marital status, household composition, whether the respondent has any biological children, and the respondent’s age at first birth will be collected.   The degree to which this cohort engages in various leisure activities and volunteer efforts will be collected.  Also, a set of items which measure the emphasis young people place on various life values will be included.  These items have been used in the NCES high school cohort studies going back to NLS-79.

3.
Improved Information Technology

The principal innovation possible for ELS:2002 that will represent a technological improvement over the data collection methods used in the predecessor study, NELS:88 is in applying computer methods to the data collection.   ELS:2002 second follow-up will use a Web-enabled survey system to program the instrument for self-administered, CATI and CAPI modes.  The survey instrument will be undistinguishable in terms of screen text and skip patterns in each of the three survey modes.  The only difference among the three modes will be whether or not a telephone or field interviewer administers the survey. The advantages of a web-based instrument include real-time data capture and access, including data editing in parallel with data collection, and increased efficiencies in effecting timely delivery.   

Additional features of the system include: (1) on-line help for each screen to assist in question administration; (2) full documentation of all instrument components, including variable ranges, formats, record layouts, labels, question wording, and flow logic; (3) capability for creating and processing hierarchical data structures to eliminate data redundancy and conserve computer resources; (4) a scheduler system to manage the flow and assignment of cases to interviewers by time zone, case status, appointment information, and prior cases disposition; (5) an integrated case-level control system to track the status of each sample member across the various data collection activities; (6) automatic audit file creation and timed backup to ensure that, if an interview is terminated prematurely and later restarted, all data entered during the earlier portion of the interview can be retrieved; and (7) a screen library containing the survey instrument as displayed to the respondent (or interviewer).

4.
Efforts to Identify Duplication 

Since the inception of its secondary education longitudinal program in 1970, NCES has consulted with other federal offices to ensure that the data collected in the series do not duplicate other national data sources.   The inclusion on the Technical Review Panels for ELS:2002 both of members of the research community and of other government agencies helps to focus study and instrument design on features of youth transition that ELS:2002 uniquely can illuminate.


ELS:2002 does not duplicate, but temporally extends, the prior NCES longitudinal studies – NLS-72, HS&B, NELS:88.   Some other NCES studies involve assessments of similar age groups (PISA 15 year olds, NAEP 8th graders and high school seniors), but are not longitudinal, and do not collect data from parents.   By the time of the second follow-up (2006, when most sample members will have been out of high school for two years), there will be some similarity in sample to the NCES BPS.   However, the BPS longitudinal study focuses only on beginning postsecondary students, including late entrants into the system.  In contrast, ELS:2002 includes both cohort members who go on to postsecondary education, and others who do not – but misses late entrants to the system, since it will not follow sample members past age 28-30.   Thus BPS and ELS:2002 are fundamentally complementary, not duplicative.  


The only non-NCES federal study that would appear to be highly comparable to ELS:2002 is the BLS National Longitudinal Survey of Youth (NLSY) – the NLSY79, and closer to ELS:2002 in age, the NLSY97, share with ELS:2002 (and the prior NCES high school cohorts) the goal of studying the transition of adolescents into adult roles.  However, NLSY is an age cohort, ELS:2002 a grade cohort.  NLSY is household-based, ELS:2002 is school-based.   While both studies are interested in both educational and labor market experiences (and their interrelationship), ELS:2002 will put more emphasis on postsecondary education, while NLSY stresses labor market outcomes and collects detailed employment event histories.   In this case, too, ELS:2002 and the similar study – the two NLSY cohorts – must be said to be primarily complementary rather than duplicative.   

5.
Methods used to Minimize Burden on Small Businesses

This section has limited applicability to the proposed data collection effort.  Target respondents for ELS:2002 are individuals, and direct data collection activities via web-based self-administration, CATI, and CAPI will involve no burden to small businesses or entities.

Some small businesses such as for-profit schools and other small organizations may be contacted to obtain current addresses and telephone numbers of sample members who cannot be located through other sources.  Procedures to minimize burden to these agencies and organizations will be implemented based on the results of earlier follow-up waves of ELS:2002.  Specifically, no organization or agency will be contacted for student locating information until all other avenues of tracing have been exhausted for a student.  In addition, requested information will consist entirely of key data that are routinely available to administrators and managers of these small businesses and entities (e.g., telephone and address information contained in student directories or the files of school registrars, alumni offices, job placement programs).

6.
Frequency of Data Collection

This submission describes the field test and full-scale data collection for the second follow-up to the Education Longitudinal Study of 2002.  Second follow-up full scale data collection will take place in 2006, with a field test in 2005, with further follow-ups planned thereafter.

The rationale for conducting ELS:2002 is based on a historical national need for information on academic and social growth, school and work transitions, and family formation. In particular, recent education and social welfare reform initiatives, changes in federal policy concerning postsecondary student support, and other interventions necessitate frequent studies.  Repeated surveys are also necessary because of rapid changes in the secondary and postsecondary educational environments and the world of work. Indeed, longitudinal information provides better measures of the effects of program, policy, and environmental changes than would multiple cross-sectional studies.

To address this need, NCES began the National Longitudinal Studies Program approximately 30 years ago with the National Longitudinal Study of 1972 (NLS-72).  This study collected a wide variety of data on students’ family background, schools attended, labor force participation, family formation, and job satisfaction at five data collection points through 1986.  NLS-72 was followed approximately 10 years later by High School and Beyond (HS&B), a longitudinal study of two high school cohorts (10th and 12th grade students).  The National Education Longitudinal Study of 1988 (NELS:88) followed an 8th grade cohort, which now, with a modal age of 26 years, represents the probable final data collection point.  With the addition of ELS:2002, a thirty-two year trend line will be available.   Taken together, these studies provide much better measures of the effects of social, environmental, and program and policy changes than would a single longitudinal study or multiple cross-sectional studies.

It could be argued that more frequent data collection would be desirable, that is, there would be a gain in having a program of testing and questionnaire administration that is annual throughout the high school years.   However, the two year interval was employed with both HS&B sophomore cohort and NELS:88, and proved sufficient to the realization of both studies’ primary objectives.  While there would be benefits to more frequent data collection, especially in the high school years, it must also be considered that the effect would be to greatly increase the burden on schools and individuals, and that costs would also be greatly increased.   Probably the most cost-efficient and least burdensome method for obtaining continuous data on student careers through the high school years comes through the avenue of collecting school records.   High school transcripts were collected for a subsample of the HS&B sophomore cohort, as well as for the entire NELS:88 cohort retained in the study after eighth grade.   A similar academic transcript data collection (covering grades nine through twelve) is being conducted for the first follow-up of ELS:2002.   

7.
Special Circumstances of Data Collection

All data collection guidelines in 5 CFR 1320.5 are being followed.  No special circumstances of data collection are anticipated.

8.
Consultants Outside the Agency 

In recognition of the significance of the ELS:2002, several strategies have been incorporated into the project’s work plan that allow for the critical review and acquisition of comments regarding project activities, interim and final products, and projected and actual outcomes.  These strategies include consultations with persons and organizations both internal and external to the National Center for Education Statistics, the U.S. Department of Education, and the federal government.

ELS:2002 project staff are establishing a Technical Review Panel (TRP) to review study plans and procedures.  The second follow-up TRP will include many of these same panelists for continuity with the earlier phases of the study.  However, the membership is being reconstituted to reflect the shift in focus from high school experiences to postsecondary and labor market transitions.  The former TRP (see Exhibit 1 for a list of the TRP membership and their affiliations) represented a broad spectrum of federal and nonfederal experts in secondary and postsecondary education, labor market transitions and outcomes, and high school effectiveness research.  Additionally, the TRP included members of panels from earlier NCES longitudinal high school studies such as NELS:88.    

Exhibit 1:   ELS:2002 Technical Review Panel

Dr. Clifford Adelman
U.S. Department of Education

Office of Educational Research and Improvement
Capitol Place (Rm. 617A)
555 New Jersey Avenue, NW
Washington, DC 20208
T:  (202)219-2251
F:  (202)501-3005
E:  clifford_adelman@ed.gov
Ms. Kathy Chandler
U.S. Department of Education
National Center for Education Statistics
1990 K Street NW, Room 9042
Washington, DC 20006
T:  (202)502-7326
F:  (202)502-7455

E:  kathryn.chandler@ed.gov

Ms. Denise M. Davis
National Commission on Libraries

and Information Science
1110 Vermont Avenue NW
Suite 820
Washington, DC 20005
T:  (202)606-9200
F:  (202)606-9203
E:  ddavis@nclis.gov
*Dr. Richard Duran
University of California at Santa Barbara
Graduate School of Education
2206 Phelps Hall
Santa Barbara, CA 93106
T:  (805)893-3555
F:  (805)893-7264

E:  duran@education.ucsb.edu

*Dr. Jeremy  Finn
State University of New York at Buffalo

Graduate School of Education
409 Baldy Hall
Buffalo, NY 14260
T:  (W) (716)645-2482
T:  (H) (716)636-5795

F:  (716)645-6616

E:  finn@acsu.buffalo.edu



Dr. Bill Fowler
U.S. Department of Education
National Center for Education Statistics
1990 K Street NW
Washington, DC 20006
T:  (202)502-7338
E:  william.fowler@ed.gov
Ms. Ghedam Bairu

U.S. Department of Education
National Center for Education Statistics
1990 K Street NW
Washington, DC 20006
T:  (202)502-7346
Ms. Laura Burns

Research Triangle Institute
PO Box 12194
RTP, NC 27709



T:  (919)990-8318


 F:  (919)541-7014


Lburns@rti.org

*Mr. Marco Clark

Bishop McNamara High School
6800 Marlboro Pike
Forestville, MD 20747
T:  (301)735-8401
F:  (301)735-0934

E:  clarkm@bmhs.org
Dr. Robin Henke
MPR Associates
2150 Shattuck Avenue
Suite 800
Berkeley, CA 94704
T:  (510)849-4942
F:  (510)849-0794
E: rhenke@mprinc.com
Dr. Thomas B. Hoffer

NORC

1155 E. 60th St.

Chicago, IL 60637

T: (773) 256-6097

E: thoffer@norcmail.uchicago.edu
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Dr. Lisa Hudson
U.S. Department of Education

National Center for Education Statistics
1990 K Street, NW

Room 9024
Washington, DC 20006
T: (202)502-7358
F:  

E:  lisa_hudson@ed.gov
Dr. Steven J. Ingels
Research Triangle Institute
1615 M Street NW
Room 722
Washington, DC 20036
T:  (202)728-1962

F:  (202)728-2095

E:  sji@rti.org

Dr. Phil Kaufman
MPR Associates
2150 Shattuck Avenue
Suite 800
Berkeley, CA 94704
T:  (510)849-4942

F:  (510)849-0794

E:  pkaufman@mprinc.com

*Dr. Sally Kilgore
Modern Red Schoolhouse
208 23rd Avenue, North
Nashville, TN 37203
T:  (615)320-8804

F:  

E:  skilgore@mrsh.org

*Dr. Richard Lawrence
St. Cloud State University
245 Stewart Hall

720 Fourth Avenue South

St. Cloud, MN 56301
T:  (W) (320)255-3974

T:  (H) (218)829-7346

F:  (320)255-3974

E:  lawrence@stcloudstate.edu




*Dr. Samuel Roundfield Lucas

University of California-Berkeley
410 Barrows Hall #1980
Berkeley, CA 94720
T:  (510)642-9564

F:  (510)643-8292

E:  lucas@demog.berkeley

Dr. Andrew G. Malizio 

U.S. Department of Education

National Center for Education Statistics
1990 K Street, NW
Room 8005
Washington, DC 20006
T: (202)502-7387 

F: (202)502-7450

E: Andrew_Malizio@ed.gov

Edith McArthur

U.S. Department of Education
National Center for Education Statistics
1990 K Street, NW
Room 9081
Washington, DC 20006
T:  (202)502-7393

F:  

E:  edith_mcarthur@ed.gov

Dr. Marilyn M. Seastrom
U.S. Department of Education
National Center for Education Statistics
1990 K Street, NW Room 9051
Washington, DC 20006
T: (202)502-7303

F:  

E:  marilyn_mcmillen@ed.gov

Dr. Jeffrey Owings
U.S. Department of Education
National Center for Education Statistics
1990 K Street, NW
Room 9105
Washington, DC 20006
T:  (202)502-7423

F:  (202)502-7475

E:  jeffrey_owings@ed.gov
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*Dr. Aaron Pallas
Columbia University 

Teacher’s College

Box 3

New York, NY 10027
Cell Phone:  (646)228-7414

F:  

E:  amp155@columbia.edu
Dr. Samuel Peng

U.S. Department of Education
National Center for Education Statistics
1990 K Street, NW
Room 9112
Washington, DC 20006
T: (202)502-7427

F:  

E:  samuel_peng@ed.gov

Ms. Judith M. Pollack
Educational Testing Service
Rosedale Road
Mailstop 18-T
Princeton, NJ 08541
T:  (609)734-1507

F:  

E: jpollack@ets.org 

Mr. Dan Pratt
Research Triangle Institute
P.O Box 12194
RTP, NC 27709

T:  (919)541-6615

F:  (919)541-6764

E:  djp@rti.org

Dr. John A. Riccobono
Research Triangle Institute
P.O Box 12194
RTP, NC 27709
T:  (919)541-7006

F:  (919)541-7014

E: jar@rti.org

Dr. Donald A. Rock
Educational Testing Service
Rosedale Road
Mailstop 17-E
Princeton, NJ 08541
T:  (W) (609)734-5655

T:  (H) (609)896-2659

E:  (W) drock@ets.org

E:  (H) donaldr706@aol.com

*Mr. Andy Rogers
Education Statistics Services Institute
1990 K Street, NW
Washington, D.C. 20006

T:  (202) 661-6151

F:   (202) 661-6170

E:  arogers@air.org

Dr. Leslie A. Scott

Education Statistics Services Institute

1990 K Street, NW

Washington, D.C.   20006

T:  (202)654-6542

F:  (202) 737-4918

E: lscott@air.org

Mr. Peter H. Siegel
Research Triangle Institute
PO Box 12194
RTP, NC 27709
T:  (919)541-6348

F:  (919)541-6416

E: siegel@rti.org

Ms. Ellen Stutts
Research Triangle Institute
PO Box 12194
RTP, NC 27709
T:  (919)541-6037

F:  (919)541-7198

E:  ess@rti.org

*Technical Review Panel Members (Non-Federal)
9.
Provision of Payments or Gifts to Respondent 

In section B.3 (Methods for Maximizing Response Rates) of this supporting statement request for OMB review, we describe the plans we have developed for collecting data from a large and representative group of the ELS:2002 sample cohort.  In this section, we provide additional detail and justification for our specialized plans for improving cohort response rates through the payment of incentives to survey respondents.  First, we provide an introduction and overview to our incentive plan.  We then summarize the advantages to the government we foresee with this plan and provide justification and support for our approach.



a.
Introduction

Even with the best survey practice, data collection with some respondent populations is very difficult and expensive, making it almost impossible to obtain desired completion rates without incentives.  Indeed, as we note below, in many ways the ELS:2002 study cohort provides an almost textbook example of a sample cohort requiring response incentives.  For example,

· The sample cohort has been repeatedly surveyed.  For most of the ELS:2002 cohort, the second follow-up will be the third contact for data collection, spanning almost 6 years by the full-scale data collection in 2002.  While effective response rates for each of the waves have been fairly high (partly due to subsampling), longitudinal response rates for the ELS:2002 sample cohort have consistently declined.  Since ELS:2002 is a longitudinal study, many of the study’s important analytic groups are now threatened by the multiplicative effects of nonresponse over the previous follow-up wave.

· Data collection with the survey cohort has been time consuming.  While data collection for the second follow-up is expected to take only 30 minutes for the full-scale study, data collection burden with the ELS:2002 cohort during earlier follow-up waves was heavy.  For example, data collection in the in-school waves lasted 1 ½ - 2 hours as student questionnaires and self-administered cognitive tests were administered.  

· Cell sizes in important analytic subgroups are limited because of prior subsampling.  We believe that maximizing the sample yield and preserving the analysis domain sizes are of utmost importance to ELS:2002 and essential for useful policy relevant data. Subsampling in the first follow-ups to ELS:2002 took place in response to concerns with data collection costs and low overall response rates.  Thus, the overall cohort size has dropped from 19,218 to 16,352 and threatened some very important analytic subgroups (e.g., Blacks with high test scores, members of the “freshened” samples, and other groups).  We believe the payment of incentives will be a useful data collection tool for ensuring that analyses of these important groups are not put at risk.

· Nonrespondents from the  previous data collection wave are included in the follow-up. In order to increase generalizability and analytic power, our data collection plans for the second follow-up include nonrespondents to the first follow-up and sample members who could not be located at that time.  Obviously, pursuing these sample members will be difficult and costly, supporting the use of incentives.  For example, the response rate for prior nonrespondents in the first follow-up was only 66.7 percent. 

· Gatekeepers may prevent access to members of the sample cohort.  By the time of full-scale data collection in 2006 (or 2005 for the field test), at least two years will have passed since ELS:2002 interviewers last contacted the sample cohort.  Consequently, contact information for the sample will be dated.  These have been important years for the sample cohort, who may have relocated several times, started or changed colleges and moved to new areas, and changed their names through marriage.  Under these circumstances, the parents and other persons the sample cohort provided as contact sources will be critical to ensuring appropriate response rates for the study.  We believe the payment of incentives to sample members will reduce the likelihood that these contacts will serve as gatekeepers.

In summary, we believe that the payment of incentives to members of the sample cohort will be needed to ensure the collection of useful, cost effective, and policy relevant data for the second follow-up to the Education Longitudinal Study of 2002.  In fact, these incentives will be needed to encourage respondent participation by counteracting the respondent population’s initial resistance to the follow-up.  

b.
Background on the Use of Incentives

A gathering of important survey methodologists and practitioners in October, 1992,
 recommended that OMB “seriously consider the use of incentives” for surveys that targeted difficult respondent populations, including surveys that were long or time consuming, surveys with items that were potentially sensitive or required detailed record keeping, surveys where response was affected by relatives who served as gatekeepers to respondent access, and surveys that are part of longitudinal panels. 

The prevailing evidence presented at this important meeting suggested that, while not especially useful in relatively short, one-time, cross-sectional data collection activities, offering incentives to nonrespondents in other surveys could be justified, especially with longitudinal studies with ongoing burden.  In fact, Kulka (1992) noted, “The greatest potential effectiveness of monetary incentives appears to be in surveys that place unusual demands upon the respondent [or] require continued cooperation over an extended period of time.” 

Other important studies also agreed with Kulka’s assessment on the effectiveness of incentives (see e.g., Hansen, 1980; Goodstadt, Chung, Kronitz, & Cook, 1977; Mosher et al., 1994).  Singer and her colleagues (Singer, Gebler, Raghunathan, VanHoewyk, & McGonagle, in press) even expanded his argument to include other groups. They noted:

“... paying an incentive is effective in increasing response rates in telephone and face-to-face surveys, as has been demonstrated consistently in mail surveys.  This is true in all types of surveys, and not merely in those involving high burden for the respondent; and it appears to be true for panel respondents, fresh respondents, and those who have refused to respond.”

While survey methodologists have varying opinions about the underlying reasons why incentives work in survey research,
 there is considerable evidence that incentives offer advantages for data collection in many areas, including related studies in education such as the National Assessment of Educational Progress (Chromy & Horvitz, 1978) and the National Adult Literacy Survey (Berlin et al., 1993) and studies with respondent groups similarly aged to the ELS:2002 sample cohort like the National Longitudinal Survey of Youth (U.S. Department of Labor, 1997) and the National Survey of Family Growth (Mosher et al., 1994).  In fact, incentives, paid as “reimbursements for transportation costs,” were used to encourage the participation of school dropouts in the NELS:88 study (Ingels et al., 1994, pg. 106).


c.
ELS:2002 Incentive Plan

In the ELS:2002 first follow-up, sample members were offered a $20 incentive to participate in the in-school administration (contingent upon school approval).    Incentives offered for the out of school administration varied based on respondent type:  base year respondents who were not identified as having dropped out were offered $20, base year nonrespondents were offered $40 and dropouts were offered $60 (dropouts were originally offered $40 – this amount was increased during the first follow-up data collection period).  The higher rate for base year nonrespondents and dropouts was based on the difficulties of gaining cooperation from these two groups.

We propose that for the second follow-up, sample members who have never been identified as dropouts are offered $20 as incentive.  Those sample members who have ever been identified as dropouts are offered $40.

d.
Justification for Incentive Plan

We believe that the payment of incentives provides significant advantages to the government in terms of direct cost savings and improved data quality.  The incentive strategy we have proposed for the collection of data for the ELS:2002 will:

· Provide significant cost savings to the government by reducing telephone costs and CATI interviewer time required for repeated contacting attempts and refusal conversion calls and by reducing travel and field interview costs associated with field-based CAPI data collection;

· Increase responses both from the overall sample cohort and in subgroups of special interest to the government that may be especially small in size as the result of subsampling in previous data collection waves; and

· Limit potential nonresponse biases that may result from differential nonresponse of sample cohort members.

We provide research support for our proposed incentive plan in the following section.

Payments vs. non-monetary incentives.  We believe that cash incentives, as opposed to merchandise such as pens, calculators, and other non-monetary incentives used in prior NCES studies, are most effective in increasing survey response rates.  For example, Singer and her colleagues noted that, following a series of experiments on the impacts of incentives on various types of survey data collection, “…gifts in this study were less effective in increasing response rates than cash, even with the value of the incentive controlled.”  This finding replicates previous research on the effectiveness of incentives, including, for example, meta-analyses of 38 experiments and quasi-experiments conducted by Church (1993).  Church reported that nonmonetary gifts were significantly less effective than cash in generating survey response, and noted:  “Those studies in the data base offering prepaid monetary incentives yielded by far the greatest benefits over comparison groups with an average increase of 19.1 percentage points.”  Moreover, the impacts of these monetary incentives seemed greater than the impacts of promised charitable donations, lotteries for cash prizes, and other nonmonetary rewards (Hubbard & Little, 1988; Warriner, Goyder, Gjertsen, Hohner, & McSpurren, 1996).   

ELS:2002 experience bears out these findings.  In the ELS:2002 first follow-up, some schools would not allow cash incentives for participating students but would allow gift certificates in an equivalent amount.  This had the effect of dampening response rates; not only did the response rate at schools with gift certificates lag behind schools allowing cash incentives, the response rates were also lower than schools that permitted no incentives at all (95.0% for cash incentives, 88.1% for gift certificates and 92.4% for no incentives).  


Reduced data collection costs.  Discussion of incentives as a technique to expand response rates is not complete without also considering the relative trade-off or cost benefits of increased response rates in comparison to the costs of incentives.  Thus, the overarching issue in this discussion must be on finding the highest response rate at the lowest overall cost to the government.  As Warriner et al. (1996, pg. 553) noted,

“At issue is not only the expense of the cash outlay for incentives but their effect on other fieldwork costs as well.  The costs of follow-ups … means that some of the costs of incentives may be underwritten if an early response negates the need for further reminders.”

We believe that our proposed incentive plan is a cost effective way to collect data for the ELS:2002 sample cohort, and will, over the course of data collection, reduce both the number and length of calls required.  In short, incentives with sample members, who might receive multiple contacting calls and refusal conversion calls, will provide telephone data collection that is more likely to provide faster and more efficient data collection.

The support for this position comes from several sources.  For example, field tests of the National Survey of Family Growth, a periodic survey of the reproductive health and behavior of U.S. women, discovered that incentive payments to sample members more than paid for themselves over the course of the study.  Members of the incentive group (who received incentives of $40 or $20) were less likely than the no-incentive control group to refuse to participate, less likely to require refusal conversion calls, broke fewer data collection appointments, and required fewer hours of interviewer time. The pretest report for this study stated the case quite clearly:

“Of particular note … is the fact that the average number of interviewer hours per completed interview went down significantly as the amount of the incentive went up.  In general, every twenty dollar increment in the incentive reduced the average hours per interview by two…” (almost 11 hours of interview hours were required for the nonincentive cases).  (Research Triangle Institute, 1994, pg. 8-6)

The authors attributed the savings to increased cooperation from respondents; reduced time required for locating, tracing, and contacting the sample members; and reduced the time required for conferences and planning sessions with supervisors about problems cases.  

A similar outcome was reported for the National Adult Literacy Survey by Berlin and colleagues (Berlin et al., 1992).  For this study, a $20 incentive produced not only higher response rates from the sample cohort but also provided lower costs per completed case than the comparison group.  Importantly, the incentives also provided higher response rates from adults with less education and fewer basic literacy and numeracy skills (like the ELS:2002 subset of high school dropouts).

These conclusions also agree with the methodological experiments of Warriner and his colleagues who discovered that cash incentives successfully encouraged earlier responses from their sample cohort.  Indeed, all of the final 80 percent response rate for the $10 prepaid cash incentive group resulted from initial contacts with the respondents; no follow-up contacts were attempted. In fact, these researchers noted that while the “traditional strategy is to invest in follow-ups, it may be as effective to concentrate funds into prepaid incentives, even at the cost of reducing the number of further contacts” (Warriner et al., 1996, pg. 555).


Reduced bias.  Perhaps the most important aspect of the incentive plan proposed for the ELS:2002 may be the potential the approach has for reducing response bias, underreporting bias, and other data collection errors.  For example, as Dillman, a noted survey methodologist, recently reported: 

“…financial incentives deserve a closer look for their possible potential in reducing nonresponse error, because they have rather powerful effects on response rates, and the influence seems most powerful on younger people, which seems to be one of the more difficult to survey segments of the general population..." (Dillman, draft paper, Aug. 1996).

Recent research and methodology reports from surveys with incentives support this position.  For example, the findings from the National Survey of Family Growth, where highly sensitive and personal information was collected from young adults, demonstrated that incentives not only had positive effects on response rates, incentives also seemed to positively affect reporting accuracy, as well.
  While the ELS:2002 interview will collect no sensitive information, the use of incentives in this case may encourage more complete and thoughtful responses from hard-to-interview respondents.

Additional analyses of the data from the National Survey of Family Growth exhibited little evidence of differential responses among respondent groups.  (For example, if respondents in one subgroup were more likely to respond to incentives than another group, the resulting response biases could affect study findings.)  Indeed, the researchers noted that the incentive effects were independent of respondent age, marital status, and interview type (Research Triangle Institute, 1994).

Analyses of respondent biases were also conducted by Warriner and his associates when they examined systematic sampling biases in their experiment of survey methodology.  They noted (Warriner et al., 1996, pg. 558) that, rather than contributing to respondent biases by encouraging differential reporting among various socioeconomic groups, nonresponse incentives “had no discernible sociodemographic differences between the subsamples collected under one or another incentive condition.” 

10.
Assurance of Confidentiality 

A plan for assuring the confidentiality of the project has been developed by NCES and the Research Triangle Institute.  Under this plan, ELS:2002 conforms totally to federal regulations – specifically, the Privacy Act of 1974 (5 U.S.C. 552a), Privacy Act Regulations (34 CFR Part 5b), the Hawkins-Stafford Amendments of 1988 (P.L. 100-297), the U.S. Patriot Act of 2001, the Computer Security Act of 1987, the E-Government Act of 2002, NCES Restricted Use Data Procedures Manual, and the NCES Standards and Policies.  The plan for maintaining confidentiality includes signing confidentiality agreements and notarized nondisclosure affidavits obtained from all personnel who will have access to individual identifiers (see Appendix A).  Also included in the plan is personnel training regarding the meaning of confidentiality, particularly as it relates to handling requests for information and providing assurance to respondents about the protection of their responses; controlled and protected access to computer files under the control of a single data base manager; built-in safeguards concerning status monitoring and receipt control systems; and a secured and operator-manned in-house computing facility.

Letters will be sent to sample members describing the voluntary nature of this survey (see Appendix B).  The material sent will include a brochure to describe the study and to convey the extent to which respondents and their responses will be kept confidential.  The prenotification letter to the study will contain the following statements:  

“Participation is voluntary. There is no penalty if you elect not to participate.  However, we do need your help in collecting these data. Your responses are necessary to make the results of this important study accurate and timely. The National Center for Education Statistics (NCES) of the U.S. Department of Education is authorized by federal law (Public Law 107-279) to conduct the Education Longitudinal Study. All responses that relate to or describe identifiable characteristics of individuals may be used only for statistical purposes and may not be disclosed, or used, in identifiable form for any other purpose, unless otherwise compelled by law.  That is, all information you provide that could identify you may only be used for statistical purposes and may not be revealed or used for any other purpose in a way that could identify you, unless required by law.  Data will be combined to produce statistical reports for Congress and others.”

During the telephone interview, the following informed consent statement will be read verbatim.  We have slightly modified the language used in this passage to more accurately reflect a telephone/personal contact.  Similar wording was approved by OMB for another NCES study, BPS:96/98.

“This study is authorized by federal law and collects information about the transitions students undergo in their school and work experiences.  We’d like for you to participate.  This interview takes, on average, about 30 minutes.  All of your information is confidential. All responses that relate to or describe identifiable characteristics of individuals may be used only for statistical purposes and may not be disclosed or used, in identifiable form for any other purpose unless compelled by law.  Participation is voluntary. You may decline to answer any question or stop at any time.”

Data files, accompanying software, and documentation will be delivered to NCES at the end of the project.  Neither names nor addresses will be included on any data file.    A separate locator database for these sample members will be maintained in a secure location.  All hard-copy tracing directory updates will be destroyed after they are entered into magnetic form and verified.

All data collection elements and procedures have been reviewed and approved by Research Triangle Institute’s Committee for the Protection of Human Subjects.  This committee serves as the Institute’s Institutional Review Board (IRB) as required by 45 CFR 46.  It is Institute policy that the IRB review all RTI research involving human subjects in a manner consistent with the regulations in 45 CFR 46 and regardless of funding source to ensure that all Institute studies involving human populations comply with applicable regulations concerning informed consent, confidentiality, and protection of privacy.

11.
Sensitive Questions 

Federal regulations governing the administration of questions that might be viewed by some as “sensitive” because of their requirement for personal or private information, require (a) clear documentation of the need for such information as it relates to the primary purpose of the study, (b) provisions to respondents which clearly inform them of the voluntary nature of participation in the study, and (c) assurances of confidential treatment of responses.

The ELS:2002 interview protocol requests follow-up locating information, including SSN.  It is imperative that respondents can be found at a later date for follow-ups in this longitudinal study.  The study will also gather information key to the study of the labor force and family.  The survey collects information on salary, wages, and other sources of income as well as debt.  This information is critical in that financial status is a major determinant of access to postsecondary education.  Furthermore, such information will allow analysts to consider the influence of various aspects of high school education on economic outcomes in the labor market.  Marital status and the number and ages of children are fundamental to the study of family formation, a key research objective that this study seeks to address.
12.
Estimates of Hour Burden for Information Collection

Estimates of response burden for the ELS:2002 second follow-up full-scale data collection activities are shown in Exhibit 2.  

Exhibit 2.  Estimated burden on respondents for study (2005 and 2006

	
	Sample
	Expected Response
Rate
	Number of Respondents
	Average Burden/
Response* (minutes)
	Range of Response Times (minutes)
	Total
Burden (hours)

	Field Test 
	1073
	92%
	987
	35
	20-50
	576

	Full Scale
	16,352
	92%
	15,044
	30
	20-40
	7522


We have used $5.15 per hour to estimate the cost.  The dollar cost is estimated at  $2,966 for the field test and $38,738  for the full-scale study.   

It should be noted that the high school transcript component is an administrative records collection.   Clerical fees are sometimes assessed by schools as a condition of reproducing archival records associated with academic transcripts.  While there is no formal burden associated with the transcript component, we have allocated $5 per student to cover such costs.   

Included in the notification letter will be the following burden statement:

“According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid OMB control number.  The valid OMB control number of this information collection is 1850-0652 and it is completely voluntary.  The questionnaire will be no more than 35 minutes in length. If you have any comments concerning the accuracy of the time estimate or suggestions for improving the interview, please write to:  U.S. Department of Education, Washington, DC 20202-4651.  If you have comments or concerns regarding the status of your individual interview, write directly to:  Dr. Jeffrey A. Owings, National Center for Education Statistics, 1990 K Street NW, Washington, DC 20006.”

13.
Estimates of Costs

There are no capital, startup, or operating costs to respondents for participation in the project.  No equipment, printing, or postage charges will be incurred.

14.
Costs to Federal Government 

Estimated costs to the federal government for ELS:2002 are shown in Exhibit 3.  The estimated costs to the government for data collection for the second follow-up field test and full-scale studies are presented separately. Costs for the completion of first follow-up activities, including the preparation of descriptive reports and processing of high school transcripts are also presented.  Included in the contract estimates are all staff time, reproduction, postage, and telephone costs associated with the management, data collection, analysis, and reporting for which clearance is requested.

15.
Reasons for Changes in Response Burden and Costs

This is a program change.   This submission requests approval for revisions to the data elements and study design for the second follow-up full-scale study of ELS:2002 in 2006 (field test in 2005). 

Exhibit 3.  Second follow-up field test, full-scale survey, completion of first follow-up, and total costs to NCES for salaries/expenses and contract costs with totals for each data collection effort

	COSTS TO NCES
	AMOUNT

	Second Follow-up Field Test (2005)
	

	   Salaries and Expenses
	$30,000

	   Contract Costs
	$1,499,305

	TOTAL
	$1,529,305

	Second Follow-up Full-scale Survey (2006)
	

	   Salaries and Expenses
	$75,000

	   Contract Costs
	$5,086,269

	TOTAL
	$5,161,269

	Completion of First Follow-up – Reporting and Transcripts (2005)
	

	   Salaries and Expenses
	$45,000

	   Contract Costs
	$2,332,541

	TOTAL
	$2,377,541

	Total ELS:2002 Second Follow-up and Completion of First Follow-up Costs
	

	   Salaries and Expenses
	$150,000

	   Contract Costs
	$8,918,114

	TOTAL
	$9,068,114


Note:  All costs quoted are exclusive of incentive fee.   Second follow-up field test costs represent task 3 and a portion of task 1 of the ELS:2002 second follow-up contract add-on; second follow-up full-scale study costs comprise a portion of task 1, plus tasks 4 and 5.   A portion of task 1costs and all of task 2 costs are associated with completion of first follow-up activities – primarily high school transcript processing and reporting activities.

16.
Publication Plans/Time Schedule

The ELS:2002 second follow-up field test will be used to test and perfect the instrumentation and associated procedures.  Publications and other significant provisions of information relevant to the data collection effort will be a part of the reports resulting from the field test and full-scale study, and both public use and restricted use data files will be important products resulting from the full-scale survey.  The ELS:2002 data will be used by public and private organizations to produce analyses and reports covering a wide range of topics.   With the second follow-up, ELS:2002 data will add a third point-in-time for longitudinal analysis, as well as extend the cross-cohort comparison to predecessor cohorts (NELS:88, HS&B, and NLS-72).   

Data files will be distributed to a variety of organizations and researchers, including offices and programs within the U.S. Department of Education, the Congressional Budget Office, the Department of Health and Human Services, Department of Labor, Department of Defense, the National Science Foundation, the American Council on Education, and a number of other education policy and research agencies and organizations.  The ELS:2002 contract requires the following reports, publications, or other public information releases:

· Detailed methodological report (in the form of a comprehensive Data File User’s Manual covering the base year through the second follow-up, with an appendix for the field test) describing all aspects of the data collection effort;

· Complete data files and documentation for research data users, including high school transcript data; 

· A public use file for access to ELS:2002 base year to second follow-up microdata; and

· Descriptive summary of significant findings for dissemination to a broad audience, which will include technical appendices – for the second follow-up survey as well as the high school transcript study.

Final deliverables for the second follow-up are scheduled for completion in the summer of 2007.  (Final deliverables for the transcript study are scheduled for completion in the summer of 2006.)

The operational schedule for the ELS:2002 high school transcript collection and second follow-up field test and full-scale study is presented in Exhibit 4.

17.
Approval to Not Display Expiration Date for OMB Approval

The expiration date for OMB approval of the information collection will be displayed on data collection instruments and materials.  No special exception to this request is requested.

18.
Exception to Certification for Paperwork Reduction Act Submissions

There are no exceptions to the certification statement identified in the Certification for Paperwork Reduction Act Submissions of OMB Form 83-I.

Exhibit 4.—Operational schedule for ELS:2002 High School Transcript and Second Follow-Up Activities

	
	Start
	End Date

	HIGH SCHOOL TRANSCRIPTS
	
	

	Transcript Collection
	11/2004
	3/2005

	Transcript Keying and Coding
	1/2005
	6/2005

	SECOND FOLLOW-UP FIELD TEST
	
	

	Sample Panel Maintenance Activities
	11/2004
	10/2007

	Data Collection
	3/2005
	7/2005

	SECOND FOLLOW-UP FULL-SCALE STUDY
	
	

	Sample Panel Maintenance Activities
	11/2004
	10/2007

	Data Collection
	1/2006
	8/2006


B.
COLLECTION OF INFORMATION EMPLOYING STATISTICAL METHODS

This submission requests clearance for the ELS:2002 second follow-up field test and full-scale study.  The respondent universe is described in the first section below.  The second section describes the sampling and statistical methodology proposed for the field test and main study.  Additionally, this section describes the weighting, nonresponse bias, and imputation statistical methods for the main study. The other sections describe methods for maximizing response rates, the special tests of procedures and methods, and the statisticians and other persons responsible for designing and conducting the study. 

1.
Respondent Universe

The target populations of the second follow-up study are the sophomore cohort and the senior cohort.  The sophomore cohort consists of those students who were enrolled in the 10th grade in 2002, and the 12th grade cohort consists of those students who were enrolled in the 12th grade in 2004 (see Exhibit 5).  The former population includes students who dropped out of school between 10th and 12th grade. 

	Exhibit 5.
ELS:2002/2006 Second Follow-up Target Populations
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The sampling frame for the second follow-up will consist of the following types of students: 

· students who were enrolled in the 10th grade in the base year study;

· students who were enrolled in the 12th grade in the first follow-up study;  

· transfer students, who transferred from the base year school to a different school in the first follow-up;

· dropout students, who were identified in the first follow-up; 

· freshened students, who were selected in the first follow-up;

· students who graduated from high school early or received alternative certification, e.g., exam-certified equivalency such as GED, and;

· students who were home-schooled.

The sampling frame will exclude students who were ineligible to participate in either the base year or the first follow-up, such as deceased students.  The sampling frame will also exclude out-of-scope students that are defined as out-of-the country or “newly” incapable. These out-of-scopes are from the second follow-up, not from the first follow-up. Out-of-scope students may become eligible for the third follow-up study.  Incarcerated students are eligible members of the sampling frame.  Hostile-refusals are eligible members of the sample frame, but will be treated as permanent nonrespondents and not given a chance of selection.  

2.
Statistical Procedure for Collecting Information

a.
Second Follow-Up Field Test Sample Design

The ELS:2002 second follow-up field test sample will consist of respondents in the base year and/or first follow-up field test.  The ELS:2002 second follow-up field test sample members were initially selected for the sample either in the base year when they were 10th graders in 2001 or they were added to the sample as freshened students when they were in the 12th grade in 2003.  Exhibit 6 shows the distribution of the 1,377 students sampled from 53 schools in the base year field test plus the 275 students added during freshening in the first follow-up field test.  There were 1,296 base year students eligible for the first follow-up field test plus the approximately 275 students added during freshening.  

There will be 1,073 students eligible for the second follow-up field test.  Exhibit 7 shows the expected second follow-up sample yield based on first follow-up status.  RTI will attempt to trace and interview all of the respondents (1,073) and none of the nonrespondents (65).  A respondent will be a student who responded to the questionnaire in either the base year field test (116) or the first follow-up field test (46) or in both studies (88).  If a freshened student responded to the questionnaire, then the student is defined as a respondent (45).  Base year expanded sample students (10) are also delineated as respondents.  To meet the analytical needs of the full-scale study (e.g. estimates by race/ethnicity, school type, and dropout status), all respondent students will be kept in the sample, i.e., no subsampling of any subgroup of students will be done.  Respondents missing one round of data, either the base year or the first follow-up, still have analytical value and will be included in the sample. Additionally, RTI has some contact information for these students, and they may be easier to trace than nonrespondents. 

A nonrespondent will be a student who did not respond to the questionnaire in both the base year field test and the first follow-up field test.  If a student was selected during the freshening process and did not respond to the questionnaire in the first follow-up, then the student is defined as a nonrespondent.  None of the nonrespondents will be chosen for the second follow-up field test sample since they are missing both high school data points and therefore they have no analytical value in the full-scale study.  In addition, these students are hard to fit in either the 10th grade or 12th grade cohort.  

Exhibit 6.
ELS:2002 Field Test Base Year Sample Distribution, First Follow-up Sample Outcome, and Second Follow-up Sample
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Exhibit 7.
ELS:2002 Second Follow-up (F2) Field Test (FT) Sampling Projections by First-Follow-Up (F1) Sample Disposition

	ELS:2002 F1 FT Sample Disposition
	ELS:2002 F2 FT Sample
	Expected ELS:2002 F2 FT Yield

	By Respondent
	972
	894

	By Nonrespondent/F1 Respondent
	46
	42

	Freshened Respondent
	45
	42

	Expanded Sample
	10
	9

	Total
	1,073
	987


b.
Second Follow-Up Main Study Sample Design

The ELS:2002 second follow-up full-scale sample will consist of respondents in the base year and/or first follow-up full-scale study.   SEQ CHAPTER \h \r 1The basis for the sampling frame for the second follow-up will be the sample of students initially selected for the sample either in the base year when they were 10th graders in 2002 or they were added to the sample as freshened students when they were in the 12th grade in 2004.  Exhibit 8 shows the distribution of the 19,218 students sampled from 752 schools in the base year plus the 2,712 students added during freshening in the first follow-up.  There were 16,525 base year students eligible for the first follow-up plus the 207 students during freshening.  

The ELS:2002 second follow-up full-scale sample will consist of 16,352 students (see Exhibit 8).  RTI will attempt to trace and interview all of the BY and/or F1 respondents and none of the double-nonrespondents (see Section 2.1 for the definitions of respondents and nonrespondents).  The procedures that RTI will employ will target an overall response rate of 92%.  Exhibit 9 shows that the second follow-up full-scale sample will yield approximately 15,000 completed cases. Exhibits 10 through 12 show the estimated sample sizes for the second follow-up full-scale sample and expected yields by the analytical domains – school type, student race, and dropout status.  

Exhibit 8.
ELS:2002 Second Follow-up (F2) Full-scale (FS) Sampling Projections by First Follow-up (F1) Sample Disposition

	ELS: 2002 F1 Sample Disposition
	ELS:2002 F2 FS Sample
	Expected ELS:2002 F2 FS Yield

	BY Respondent
	15,339
	14,112

	BY Nonrespondent / F1 Respondent
	653
	601

	Freshened Respondent
	202
	186

	Contextual
	158
	145

	TOTAL
	16,352
	15,044


Source:  U.S. Department of Education, National Center for Education Statistics, Education Longitudinal Study of 2002 (ELS:2002), First Follow-Up

Exhibit 10.
ELS:2002 Second Follow-up (F2) Full-scale (FS) Sampling Projections by Base Year (BY) School Type

	ELS: 2002 BY School Type
	ELS:2002 F2 FS Sample
	Expected ELS:2002 F2 FS Yield

	Public
	12,873
	11,843

	Catholic
	1,989
	1,830

	Other Private
	1,490
	1,371

	TOTAL
	16,352
	15,044


Source:  U.S. Department of Education, National Center for Education Statistics, Education Longitudinal Study of 2002 (ELS:2002), First Follow-Up.

Exhibit 11.
ELS:2002 Second Follow-up (F2) Full-scale (FS) Sampling Projections by First Follow-up (F1) Sampling Race

	ELS: 2002 F1 Sampling Race
	ELS:2002 F2 FS Sample
	Expected ELS:2002 F2 FS Yield

	Asian
	1,598
	1,470

	Black
	2,182
	2,007

	Hispanic 
	2,455
	2,259

	Other  
	10,117
	9,308

	TOTAL
	16,352
	15,044


Source:  U.S. Department of Education, National Center for Education Statistics, Education Longitudinal Study of 2002 (ELS:2002), First Follow-Up.

Exhibit 12 ELS:2002 Second Follow-up (F2) Full-scale (FS) Sampling Projections by First Follow-up (F1) Survey Type 

	ELS: 2002 F1 FS Survey Type
	ELS:2002 F2 FS Sample
	Expected ELS:2002
F2 FS Yield

	Still in School
	12,973
	11,935

	Dropout
	875
	805

	Transfer/Other
	2,504
	2,304

	TOTAL
	16,352
	15,044


Source:  U.S. Department of Education, National Center for Education Statistics, Education Longitudinal Study of 2002 (ELS:2002), First Follow-Up
c.
Second Follow-Up Main Study Weighting

During the first follow-up study, cross-sectional and panel (longitudinal) weights will have been computed.  The second follow-up cross-sectional weights will be computed to support analyses based only on the responses of the participants in the second follow-up survey.  This will include students who were in the 10th grade in 2002 and students who were in the 12th grade, including freshened students, in 2004.  Additionally, it will include students who dropped out of school between 10th and 12th grades, early graduates, and home-schooled students.  Analyses of the sophomore cohort and the senior cohort will be supported by the cross-sectional weights by treating the cohort of interest as the analysis domain, or subpopulation, for which estimates are required.  One second follow-up panel weight will be computed for those sample members who participated in the base-year, the first follow-up, and the second follow-up; and a second panel weight will be computed for those who participated in the first follow-up and second follow-up but not in the base year.

The sets of respondents for whom second follow-up survey weights will be computed are similar to those computed in the base-year survey and first follow-up.  However, the response status in the second follow-up survey will be taken into account for the cross-sectional weights and the response status in the base-year, the first follow-up, and second follow-up survey will be taken into account for the panel weights.  Possible weights to be calculated are:

· A cross-sectional weight for sample members who completed a questionnaire in the second follow-up.

· A panel weight for sample members who completed a questionnaire in all three rounds.

· A panel weight for sample members who completed a questionnaire in the first follow-up and the second follow-up, regardless of base-year status.

· A cross-sectional transcript weight for sample members who completed a questionnaire in the second follow-up and for whom transcript data has been collected.

· A panel transcript weight for sample members who completed a questionnaire in all three rounds and for whom transcript data has been collected.

· A panel transcript weight for sample members who completed a questionnaire in the first follow-up and the second follow-up, regardless of base-year status and for whom transcript data has been collected.

· A cross-sectional weight for the expanded sample that includes the base year contextual students that are kept in the second follow-up.

· A panel weight for the expanded sample that includes the base year contextual students that are kept in the second follow-up.

RTI will discuss with NCES the need for additional weights after determining the sample sizes and response rates for certain subpopulations.  The possibility of using a single set of weights for two or more comparable sets of respondents will be considered to avoid creating a plethora of statistical analysis weights.  The goal will be to minimize the number of weights to keep the weighting scheme as simple as possible while allowing analysts to have the appropriate weights for their analyses.

The steps required for computing the cross-sectional weights for each set of respondents to the second follow-up survey will be the following:

· Begin with the first follow-up design weight as the second follow-up design weight. 

·  SEQ CHAPTER \h \r 1Calculate adjustments for nonresponse of students using GEM.  Important predictors of response status are likely to include base-year school characteristics, race, gender, and status in each of the rounds.

· Calculate adjustments to known weight sums from the previous round (first follow-up) on important dimensions such as race, gender, dropout status, and school characteristics excluding sample members ineligible for the current round of data collection.  This will be done using GEM.  

· Investigate the need to trim and smooth outlier weights to reduce mean squared error, using GEM.

The steps required for computing the panel weights for each set of respondents to the base-year, first follow-up, and second follow-up surveys and for each set of respondents to the first follow-up and second follow-up surveys, regardless of base year status will be the following:

· Begin with the first follow-up design weight as the second follow-up design weight.

· Calculate adjustments for nonresponse of students using GEM.  Important predictors of response status are likely to include base-year school characteristics, race, gender, and status in each of the rounds.

· Calculate adjustments to known weight sums from the previous round (first follow-up) on important dimensions such as race, gender, dropout status, and school characteristics excluding sample members ineligible for the current round of data collection.  This will be done using GEM.  

· Investigate the need to trim and smooth outlier weights to reduce mean squared error, using GEM.

d.
Nonresponse Bias Analysis Procedures for Second Follow-Up Main Study 

After completing weight adjustments, unit nonresponse bias analysis will be conducted in compliance with NCES statistical standard 4-4-2.
  The distribution of key variables that are known for most respondents and nonrespondents using the final weights after weight adjustments will be compared with the full sample distribution before nonresponse adjustment.  If the difference between these distributions for a variable is not statistically significant, then the removal of unit nonresponse bias was successful for that variable.  Weight adjustments will be re-computed including any variables with a significant difference, i.e., a significantly biased variable, and known for most respondents and nonrespondents either in the nonresponse models or as control totals for poststratification.

Also after weighting is complete, item nonresponse bias will be analyzed in compliance with NCES statistical standard 4-4-3.
  For items with high nonresponse rates (e.g., greater than 15%), bias will be estimated for characteristics known for both respondents and nonrespondents, such as age, race/ethnicity, gender, institution level, and institution control.

e.
Imputation Procedures for Second Follow-up Main Study

After the editing process, which includes logical imputation, RTI will impute any key variables that have missing data in compliance with NCES statistical standard 4-1-2.
  It is expected that the same 14 variables that were imputed in the base year will be candidates for statistical imputation of missing data. 

	· Respondent sex

· Respondent race/ethnicity

· Respondent language minority status

· Respondent Hispanic subgroup

· Respondent Asian subgroup

· School program type

· Respondent postsecondary educational aspirations
	· Parental aspirations for student postsecondary achievement

· Family composition

· Mother’s educational attainment

· Mother’s occupation

· Father’s educational attainment

· Father’s occupation

· Family income


The imputations will reduce the bias of survey estimates caused by missing data and will make the data more complete and easier to analyze.  A weighted hot deck procedure will be used for the statistical imputations.

3.
Methods for Maximizing Response Rates

Our plan to maximize response rates focuses on two related goals of the ELS:2002/2006 second follow-up field test and full-scale data collection.  The first goal is successfully locating and contacting sample members.  RTI will attain this goal by successfully implementing our tracing and sample maintenance plan.  Our tracing and sample maintenance plan includes the use of batch tracing services, direct mailings to sample members and/or their parents, and intensive tracing of sample members.  Exhibit 13 summarizes the timing of each of our tracing and sample maintenance activities for the second follow-up full-scale data collection.  Batch tracing is a relatively low-cost method of updating addresses and telephone numbers for sampled individuals.  The two primary batch tracing services include National Change of Address (NCOA) and Telematch.  NCOA will provide updated addresses for sample members, especially those who have recently moved.  Telematch will confirm or update the telephone number matched to each sample member at their most current known address.  Using the updated address information, we will follow the batch tracing activity with a direct mailing to sample members.  This mailing will include a letter that  thanks sample members for their previous participation in ELS:2002/2006, explains the data collection schedule and procedures for the second follow-up, and requests sample members to provide updated contact information. The mailing will include a return postcard for updating addresses, telephone numbers, and other contact information.

Batch tracing and direct mailings will ensure that our efforts to contact sample members are as effective as possible.  Since these procedures will not allow us to locate all sampled individuals, we will also use intensive tracing to find as many of the other sample members. RTI will undertake more intensive tracing efforts prior to, and during, the second follow-up data collection period.  We will rely upon our in-house Tracing Operations (TOPS) unit located at the main call center in Raleigh, NC.  TOPS is a specialized unit within RTI’s call center services.  Tracing staff are trained exclusively in tracing procedures, resources, and investigative techniques and operate only within this discipline.  As a result, they are highly effective and efficient tracers.  The starting point for intensive tracing will be the contact information updated during the first follow-up data collection.  Respondents to the first follow-up survey were asked to provide the following information:

· respondent’s full name, address, and current telephone number

· respondent’s Social Security Number

· full name, address, and telephone number of mother/father or female/male guardian of respondent

· full name, address, and telephone number of close relative not currently living with the respondent who is likely to know how to locate the respondent should he or she relocate

· full name, address, and telephone number of close personal or family friend not currently living with the respondent who is likely to know how to locate the respondent should he or she relocate

· respondent’s nickname, if any

Exhibit 13:  Tracing and Sample Maintenance Schedule for the Second Follow-up Full-Scale Data Collection 

	Timing
	Activity

	October 2004
	NCOA and Telematch batch tracing of all sample members

	October 2004
	Direct mailing to sample members with return postcard

	October 2005
	NCOA and Telematch batch tracing of all sample members

	October 2005
	Direct mailing to sample members with return postcard

	November – December 2005
	Pre-data collection intensive tracing of sample members

	January – July 2006
	Intensive tracing of sample members during data collection

	October 2006
	NCOA and Telematch batch tracing of all sample members

	October 2006
	Direct mailing to sample members with return postcard

	October 2007
	NCOA and Telematch batch tracing of all sample members

	October 2007
	Direct mailing to sample members with return postcard


RTI’s TOPS unit has developed a comprehensive and proven set of procedures for locating respondents for whom this contact information proves ineffective.  These procedures have been used successfully in the ELS:2002 base year and first follow-up data collection efforts and numerous other RTI studies.  The complete set of steps that will be followed for intensive tracing individual case will be:

· Check Preloaded Information - Check case, source/contact, lead, and case history screens for any relevant information.

· Call all Preloaded Phone Numbers - Verify all preloaded phone numbers are working and whether or not the subject can be contacted through these numbers.
· Trans Union - Run “Trace” SSN search if a Social Security Number is provided. When one does not have SSN, run the “ReTrace” search.  

·  Experian Social Search/Address Update - Run Social search if SSN is provided and address when SSN is not given.

· Fast Data Address Search - Run address search on the subject and contact for pre-load and developed contacts.
· Fast Data DA Plus- Run a DA+ search on the on the generated addresses.

· Fast Data Reverse Search-Run a reverse search on generated phone numbers not associated with physical addresses.

· Fast Data Name Search - Run a name search for the subject in the city and state in which you have contacts for your subject. Note: A surname search can also be used to develop information for relatives.

· Lexis/Nexis – Perform the person locator and Drivers Privacy Report.

· Repeat any of the above steps as necessary, depending on leads developed.

TOPS will update addresses and telephone numbers produced by all tracing activities and input them directly into our case management system (CMS), which will maintain the most current locating information for sample members, including name, address, telephone number , date of birth and Social Security Number.

The second important data collection goal to ensure a high response rate is successfully enlisting cooperation among the young adults in the sample who we can successfully locate.  Our first step in reaching this goal will be to create informational materials for respondents that are clear, concise, and convincing.  Lead letters will assure sample members of the importance of the study, describe RTI’s professional standards in conducting the study, and explain how respondents can participate.  An attractive brochure will describe the ELS:2002/2006 goals and procedures in more detail.  Our communication with sample members will also promote cooperation by offering multiple methods for them to contact us.  The lead letters will provide the ELS:2002/2006 website where sample members can find more information about the study and participating via the Web.  The letters will also provide telephone numbers respondents can use to contact RTI staff..  Follow-up telephone calls will also be used to determine whether sample members have in fact received the materials we will have mailed to them and/or visited the study website.

A key strategy for maximizing response will be offering sample members multiple modes and opportunities to participate in the second follow-up.  Exhibit 14 summarizes the second follow-up full-scale data collection schedule and projected responses by survey mode.  For those with internet access, the first  opportunity will be to complete a self-administered Web questionnaire. Instructions for completing the questionnaire via the website will also need to be as clear and simple as possible to facilitate maximum Web participation.  Since it is not possible to ensure that all potential respondents fully understand the instructions or that computer glitches will not occur, we will also make it clear to potential web respondents that help desk staff will be available to them if and when they need them.  Simply offering sample members a self-administered option is likely to increase response by allowing respondents greater discretion over how and when they can participate.

Exhibit 14.
Second Follow-up Full-Scale Data Collection Schedule and Response by Survey Mode
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Despite the many advantages of offering a Web survey mode, previous studies indicate that response rates are somewhat higher in interviewer-administered surveys than in self-administered surveys.  Further methods of contact will include phone and in-person interviews, to increase contact with sample members over mail and Web contacts.  Like the first follow-up data collection, we will begin CATI and CAPI data collection earlier in the calendar year to avoid missing sample members who will be mobile during the summer months.  This schedule will be particularly advantageous for reaching those young adults in colleges or other post-secondary schools that are not in session over the summer.

Given the need to achieve high response rates, out interviewer training will focus considerable attention on enlisting cooperation in CATI and CAPI data collection.  A large portion of the interviewer training for the second follow-up will concentrate on the most effective techniques for increasing participation.  The two most important techniques on which we will train interviewers are maintaining interaction with sample members and tailoring their approach to address the specific situation or concerns of potential respondents. An important part of these efforts are not only to highlight the importance of ELS:2002/2006, but also to emphasize the importance of each respondent’s participation in the second follow-up survey.

In addition, we will use a streamlined informed consent Web/CATI/CAPI protocol that RTI designed for the first follow-up CATI data collection.  This informed consent procedure is abbreviated for respondents who have received a lead letter, since much of the information required for informed consent is included in the letter.  The lengthy informed consent used in the first follow-up field test provoked a negative reactions among respondents (or their parents) that led to refusals to participate.

A final element of our data collection strategy will be offering respondents significant incentive payments for their participation in the second follow-up.  Sample members who left high school without graduating were offered higher amounts in the first follow-up data collection because of the greater burden associated with participating in a study about schooling.  We will follow the same strategy in the second follow-up data collection in order to communicate the importance of respondents’ participation in the study.

The key to achieving a high response rate in the second follow-up data collection will be combining all survey design elements into a comprehensive and effective strategy.

4.
Tests of Procedures and Methods

Many of the procedures and methods developed for the ELS:2002 field test study have been developed and employed in prior NCES studies such as NELS:88/2000, or BPS and similar postsecondary studies.  Given the mobility of the youthful population for the study, these methods include locating protocols as well as data collection systems and methodologies.  

While few if any changes or refinements are anticipated for locating methods, data collection methods will be pushed beyond those used in prior studies of similar populations, such as NELS:88.  More specifically, the ELS:2002 field test will be used in particular to test a major innovation for the post-high school rounds of the NCES longitudinal high school studies, a web-based self-administered instrument.  In point of fact, a single instrument, and single application, will be fielded that will capture data through three modalities:  self-administration (on the web), telephone (CATI) and in-person (CAPI).  The advantages of a web-based instrument include real- time data capture and access, including data editing in parallel with data collection, and increased efficiencies in effecting timely delivery.  

While the Web/CATI/CAPI approach is a major innovation for the study series, the study contractor is already in possession of a proven system recently developed for the Postsecondary Studies Division projects, and ELS:2002 will benefit from their concrete experiences of such an application in such NCES postsecondary studies as B&B and NSoFaS.  The field test will supply a thorough trial of the adaptation of this system to the context of the ELS:2002 questionnaire and respondent population.  

5.
Reviewing Statisticians and Individuals Responsible for Designing and Conducting the Study

A number of individuals have consulted with NCES and RTI on the design and analysis plans for the ELS:2002.  Members of the Technical Review Panel have been described in an earlier section of this document.  In addition, Dr. Jeffrey A. Owings, Associate Commissioner for the Elementary/Secondary and Library Studies Division, at NCES has reviewed and approved the statistical aspects of the study.   Other statistical reviewers at NCES include Steve Kaufman and Ralph Lee.   In addition, data elements and instrument content have been reviewed by the following NCES staff:  Dr. Owings, Kathryn Chandler, Lisa Hudson, and Edith McArthur.  Additionally, … Exhibit 15 provides the names of additional consultants on statistical aspects of ELS:2002, while Exhibit 16 lists other principal professional staff assigned to the study.  

Exhibit 15.  Consultants on statistical aspects of ELS:2002

	Name
	Affiliation
	Telephone

	Kimberly Ault
	RTI
	(301) 230-4669

	James Chromy
	RTI
	(919) 541-7019

	Steven Ingels
	RTI
	(202) 728-1962

	Judith Pollack
	ETS
	(609) 734-1507

	Daniel Pratt
	RTI
	(919) 541-6615

	John Riccobono
	RTI
	(919) 541-7006

	Donald Rock
	ETS
	(609) 734-5655

	Leslie Scott
	ESSI
	(202) 654-6542

	Peter Siegel
	RTI
	(919) 541-5902

	David Wilson
	RTI
	(919) 541-6990


Exhibit 16.  Other contractor staff responsible for conduct of ELS:2002 

	Name
	Affiliation
	Telephone

	Laura Burns
	RTI
	(919) 990-8318

	Doug Currivan
	RTI
	(919) 316-3334

	Saju Joshua
	RTI
	(919) 485-2714

	Tiffany Lytle
	RTI
	(919) 485-7791

	Jim Rogers
	RTI
	(919) 541-7291

	Ellen Stutts
	RTI
	(919) 541-6037
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AFFIDAVIT OF NONDISCLOSURE

Education Longitudinal Study: 2002 (ELS:2002)

(RTI Under Contract No. ED-00-CO-0025)

	
	

	(Name)
	

	
	

	(Job Title)
	

	
	

	(Date of Assignment to  ELS:2002 Project)
	

	Research Triangle Institute
	

	(Organization, State or Local Agency or Instrumentality)
	

	P.O. Box 12194, Research Triangle Park, NC 27709
	

	(Address)
	


I,                                                , do solemnly swear (or affirm) that when given access to any ELS:2002 project-related data bases or files containing individually identifiable information, I will not:

(i)
use or reveal any individually identifiable information furnished, acquired, retrieved or assembled by me or others, under the provisions of Sections 408 and 411 of the National Education Statistics Act of 1994 (20 U.S.C. 9001 et seq.) for any purpose other than statistical purposes in the NCES survey, project or contract;

(ii)
make any disclosure or publication whereby a sample unit or survey respondent could be identified or the data furnished by or related to any particular person under this section can be identified; or

(iii)
permit anyone other than the individuals authorized by the Commissioner of the National Center for Education Statistics to examine the individual reports.  

___________________________________

     (Signature)

(The penalty for unlawful disclosure is a fine of not more than $250,000 (under 18 U.S.C. 3571) or imprisonment for not more than 5 years (under 18 U.S.C. 3559), or both.  The word "swear" should be stricken out wherever it appears when a person elects to affirm the affidavit rather than to swear to it.) 

State of North Carolina

County of  ____________

Subscribed and sworn/affirmed before me, ________________________, a Notary Public in and for _______________ County, State of North Carolina, on this _____day of  _______________, 2000.

___________________________________________

Notary Public

My Commission expires: ______________________

A. Confidentiality Agreement

Research Triangle Institute, Under Contract No. ED-00-CO-0025
Safeguards for Individuals Against Invasion of Privacy:  In accordance with the Privacy Act of 1974 [5 USC 552a], Privacy Act Regulations [34 CFR Part 5b], National Education Statistics Act of 1994, Computer Security Act of 1987,  NCES Restricted Use Data Procedures Manual, and the NCES Standards and Policies, Research Triangle Institute (RTI) and all its subcontractors are required to comply with the applicable provisions of the legislation, regulations, and guidelines and to undertake all necessary safeguards for individuals against invasions of privacy.

To provide this assurance and these safeguards in performance of work on this project, all staff, consultants and agents of RTI, and its subcontractors who have any access to study data, shall be bound by the following assurance.  

Assurance of Confidentiality

1.
In accordance with all applicable legislation, regulations, and guidelines, RTI assures all respondents that the confidentiality of their responses to all information requests will be maintained by RTI and the National Center for Education Statistics (NCES), and that no information obtained in the course of this activity may be disclosed in a manner in which the individual is identifiable, unless the individual has consented to such disclosure, to anyone other than authorized staff, consultants, agents, or representatives of RTI, its subcontractors, and NCES.

2.
The following safeguards will be implemented to assure that confidentiality is protected by all employees, consultants, agents, and representatives of RTI and all subcontractors and that physical security of the records is provided:

a.
All staff with access to data will take an oath of nondisclosure and sign an affidavit to that effect.  

b.
At each site where these items are processed or maintained, all confidential records that will permit identification of individuals shall be kept in a safe locked room when not in use or personally attended by project staff.

c.
When confidential records are not locked, admittance to the room or area in which they reside shall be restricted to staff sworn to confidentiality on this project.

d.
All electronic data shall be maintained in secure and protected data files, and personally identifying information shall be maintained on separate files from statistical data collected under this contract.

e.
All data files on network or multi-user systems shall be under strict control of a database manager with access restricted to project staff sworn to confidentiality, and then only on a need to know basis.

f.
All data files on single-user computers shall be password protected and all such machines will be locked and maintained in a locked room when not attended by project staff sworn to confidentiality.

g.
External electronically stored data files (e.g., tapes on diskettes) shall be maintained in a locked storage device in a locked room when not attended by project staff sworn to confidentiality.

h.  Any data released to the general public shall be appropriately masked or perturbated such that linkages to individually identifying information is not possible and individual identification cannot be disclosed.

i.  Data or copies of data may not leave the authorized site for any reason.

3.
Staff, consultants, agents, or RTI and all its subcontractors will take all necessary steps to insure that the letter and intent of all applicable legislation, regulations and guidelines are enforced at all times through appropriate qualifications standards for all personnel working on this project and through adequate training and periodic follow-up procedures.

By my signature affixed below I hereby swear and affirm that I have carefully read this statement and fully understand the statement as well as legislative and regulatory assurances which pertain to the confidential nature of all records to be handled in regard to this project and will adhere to all safeguards that have been developed to provide such confidentiality.  As an employee, consultant, agent or representative of RTI or one of its subcontractors, consultants, agents, or representatives, I understand that I am prohibited by law from disclosing any such confidential information to anyone other than staff, consultant, agents, or representatives of RTI, its subcontractors, or agents, and NCES.  I understand that any willful and knowing individual disclosure or allowance of disclosure in violation of the applicable legislation, regulations, and guidelines is punishable by law and would subject the violator to possible fine or imprisonment. 

	
	
	
	
	-
	
	
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	(Employee Signature)
	(Social Security Number)
	
	(RTI ID Number)
	
	(Date)

	
	
	
	
	-
	
	
	-
	
	
	
	
	
	
	
	
	
	
	
	
	

	(Supervisor's Signature)
	(Social Security Number)
	
	(RTI ID Number)
	
	(Date)
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Informed Consent Text for All Survey Modes

1.  If subject received the cover letter and brochure:

As mentioned in the letter, you previously participated  in ELS:2002 with about 15,000 other students across the country who were selected from 10th grade classes in 2002.  This survey is part of an education research study sponsored by the U.S. Department of Education.  The purpose of ELS:2002/2006 is to provide information that will be used to improve the quality of education in America.  

If you are eligible to continue participating in the study and complete the interview, we will mail you a ($20/$40) check as a token of our appreciation.  The interview will ask questions about your plans for the future, further schooling, and work experiences.  On average, it takes about 30 minutes to complete, depending on your responses. 

Participation is voluntary.  You may withdraw from the study at any point. There is no penalty if you decide not to participate.  However, your answers are very important because they represent many others who were not selected to take part.  You may skip any question that you don’t want to answer.

{begin interview}

2.  If subject did not receive the cover letter and brochure:

As you may recall, you previously participated  in ELS:2002 with about 15,000 other students across the country who were selected from 10th grade classes in 2002.  The letter mentioned that this interview is part of an education research study sponsored by the U.S. Department of Education.  The purpose of ELS:2002/2006 is to provide information that will be used to improve the quality of education in America.  

If you are eligible to continue participating in the study and complete the interview, we will mail you a ($20/$40) check as a token of our appreciation.  The interview will ask questions about your plans for the future, further schooling, and work experiences.  On average, it takes about 30 minutes to complete, depending on your responses. 

In about two years, we may contact you again for a further follow-up study, so we will ask for your contact information and those of a relative or close friend.  In order to determine what courses you completed in high school, we have also asked to obtain a copy of your high school transcript from your high school.

The U.S. Department of Education is authorized by federal law (Public Laws 103-382 and 107-279) to conduct ELS:2002/2006.   Your answers may be used only for statistical purposes and may not be disclosed, or used, in identifiable form for any other purpose, unless otherwise compelled by law.  Data will be combined to produce statistical reports for Congress and others.  

Participation is voluntary.  You may withdraw from the study at any point. There is no penalty if you decide not to participate.  However, your answers are very important because they represent many others who were not selected to take part.  You may skip any question that you don’t want to answer 

If you have any questions about ELS:2002/2006 or your participation in the interview, please call Doug Currivan at RTI, toll-free, at 1-800-334-8571, ext. 3334.  If you have questions about your rights as a study participant, you may call RTI’s Office for Research Protection at 1-866-214-2043 (a toll-free number).

{begin interview}

Sample Cover Letter Text

Dear <first name> <last name>:

Thank you for your previous participation in the Education Longitudinal Study of 2002 (ELS:2002), an education research study sponsored by the U.S. Department of Education.  I am writing now to ask you to take part in the second follow-up phase of this study, ELS:2002/2006.  It is critical to the success of ELS:2002/2006 that we include as many ELS:2002 participants in the second follow-up phase of the study.  Given the importance of ELS:2002/2006, we would like to offer you ($20/$40) to complete the 30 minute interview.
ELS:2002/2006 is designed to measure the transitions teenagers experience after the tenth grade, including their entry into the work force or further schooling.  We are following the same group of about 15,000 teenagers over time, to learn more about their experience in and out of school.  You will be asked questions about your plans for the future, further schooling, and work experiences.

If you would like to complete an interview and have Internet access, you can log onto the study Web site (www.rti.org/els2002_2006) and follow the instructions for completing the Web-based survey.  You will need to provide the identification number that appears on the mailing label of the envelope to complete the Web survey and the following password:  ELS99999.   If you need any help in completing the survey, you can call RTI toll-free at 1-866–800-9203.   To schedule a telephone interview, you can also call RTI toll-free at 1-866–800-9203 and provide your identification number.  The enclosed brochure gives more information about the second follow-up survey and how you can complete an interview.

Participation is voluntary. You may withdraw from the study at any time.  There is no penalty if you decide not to participate.  However, your answers are very important because they represent many others who were not selected to take part.  You may skip any question that you do not want to answer.  In about two years, we may want to follow up with you again, so we will be asking for your address and telephone number information and those of a relative or close friend.  In the fall of 2004, we requested your transcript from the school you last attended.  Transcripts were collected under the guidelines of the Family Educational Rights and Privacy Act and will remain confidential.

ELS:2002/2006 is sponsored by the National Center for Education Statistics (NCES) of the U.S. Department of Education.  NCES is allowed to conduct ELS:2002/2006 by federal law (Public Laws 103-382 and 107-279).  Your answers may be used only for statistical purposes and may not be disclosed, or used, in identifiable form for any other purpose unless otherwise compelled by law.  Data will be combined to produce statistical reports for Congress and others.  If you have any questions about ELS:2002/2006 or your participation in the interview, please call Doug Currivan at RTI toll-free at 1-800-334-8571, extension 3334. If you have any questions about your rights as a study participant, you can call RTI's Office of Research Protection at 1-866-214-2043 (a toll-free number).  

We would greatly appreciate your participation in ELS:2002/2006.

Sincerely,

[image: image4.png]Ve O e




Jeffrey Owings, Ph.D.

Associate Commissioner, Elementary/Secondary & Libraries Studies Division

Appendix C

First Follow-up Full-Scale Data Elements

TO BE REPLACED WITH 2ND FOLLOW-UP DATA ELEMENTS
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Student Questionnaire

TO BE REPLACED WITH 2ND FOLLOW-UP DATA ELEMENTS
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PART I.
INFORMATION FOR FUTURE FOLLOW-UP

1.
Please print your name, address, home telephone number, and email address.

Your Name:

Last Name

First Name

Middle Initial


Address (include number, street, apartment number, P.O. Box, etc):

Address 

City




State




Zip code

Telephone:

(             )     ___________________________
О  You do not have a telephone.

Area Code          Telephone number

Email address:

___________________________________

О  You do not have an email address.
WHEN WE SAY PARENT(S), MOTHER, OR FATHER, ANSWER FOR THE PARENT, GUARDIAN, OR STEPPARENT WITH WHOM YOU LIVE MOST OF THE TIME.

2.
Please fill in your mother's name in the space below.  If you have both a mother and a female guardian, write in the name of the one you live with most of the time.

Mother’s (female guardian’s) Name:

Last Name

First Name

Middle Initial


3.
Is her address and telephone number the same as yours?

Yes

О
( SKIP TO QUESTION 5 
No

О
( GO TO QUESTION 4 
She is no longer living
О
( SKIP TO QUESTION 6
4.
Please fill in her address and telephone number in the space below.

Address (include number, street, apartment number, P.O. Box, etc):

Address 

City




State




Zip code

О  You don't know any of her address. 

Telephone:

(             )     ___________________________
О  She does not have a telephone.

Area Code          Telephone number
О  You don’t know her telephone number.

5.
What is her work phone number?

Mother’s (female guardian’s) Work Telephone:

(             )     ___________________________
О  She does not work.

Area Code     Telephone number       Extension
О You don’t know her work phone number.

6.
Please fill in your father's name in the space below.  If you have both a father and a male guardian, write in the name of the one you live with most of the time.

Father’s (male guardian’s) Name:

Last Name

First Name

Middle Initial


7.
Is his address and telephone number the same as yours?

Yes

О
( SKIP TO QUESTION 9
No

О
( GO TO QUESTION 8 
He is no longer living
О
( SKIP TO QUESTION 10
8.
Please fill in his address and telephone number in the space below.

Address (include number, street, apartment number, P.O. Box, etc):

Address 

City




State




Zip code

О  You don't know any of his address.

Telephone:

(             )     ___________________________
О  He does not have a telephone

Area Code          Telephone number
О You don’t know his telephone number.

9.
What is his work phone number?

Father’s (male guardian’s) Work Telephone:

(             )     ___________________________
О  He does not work.
Area Code     Telephone number       Extension
О You don’t know his work phone number.

10.
Please write in the name, address, and telephone number of a relative or close friend who does not live with you and who will always know how to contact you.

Relative or close friend’s name:

Last Name

First Name

Middle Initial


Address (include number, street, apartment number, P.O. Box, etc):

Address 

City




State




Zip code

Telephone:

(             )     ___________________________
О  He/she does not have a telephone.
Area Code          Telephone number


О You don’t know his/her phone number.

11.
What is this person’s relationship to you?


(MARK ONE RESPONSE)

О
A parent

О
A grandparent

О
An aunt or uncle

О
A brother or sister

О
A friend

О
Other

QUESTION 12, LIKE ALL ITEMS IN THIS QUESTIONNAIRE, IS VOLUNTARY.  WE HOPE YOU WILL ANSWER EVERY QUESTION, BUT YOU MAY SKIP ANY QUESTION YOU DO NOT WISH TO ANSWER.   

12.
What is your social security number?

	
	
	
	
	-
	
	
	-
	
	
	
	



О   You don't know your social security number. 


О   You do not wish to provide your social security number. 

13.
What is today's date?

	Month
	
	Day
	
	Year

	О
	January
	
	О
	1
	
	О
	11
	
	О
	21
	
	
	2004

	О
	February
	
	О
	2
	
	О
	12
	
	О
	22
	
	
	

	О
	March
	
	О
	3
	
	О
	13
	
	О
	23
	
	
	

	О
	April
	
	О
	4
	
	О
	14
	
	О
	24
	
	
	

	О
	May
	
	О
	5
	
	О
	15
	
	О
	25
	
	
	

	О
	June
	
	О
	6
	
	О
	16
	
	О
	26
	
	
	

	О
	July
	
	О
	7
	
	О
	17
	
	О
	27
	
	
	

	О
	August
	
	О
	8
	
	О
	18
	
	О
	28
	
	
	

	
	
	
	О
	9
	
	О
	19
	
	О
	29
	
	
	

	
	
	
	О
	10
	
	О
	20
	
	О
	30
	
	
	

	
	
	
	
	
	
	
	
	
	О
	31
	
	
	


PART II.
SCHOOL EXPERIENCES AND RELATED ACTIVITIES

14.
What grade are you in? 


(MARK ONE RESPONSE)

О 
10th grade

О 
11th grade 

О 
12th grade 

О 
Ungraded program 

15.
When you complete your current school program, which of the following are you most likely to receive?  


(MARK ONE RESPONSE)

О 
Regular high school diploma 

О 
Honors diploma 

О 
International Baccalaureate diploma (IB diploma)

О 
Certificate of attendance 

О 
GED certificate

О 
Other equivalency certificate 

16.
From the beginning of ninth grade to the end of this school year, how much coursework will you have completed in each of the following subjects?  Count only courses that meet at least three times (or three periods) a week for at least one half year.  Also include summer school and AP (advanced placement) classes.


(MARK ONE RESPONSE ON EACH LINE)





More than


None
½ year
1 year
1 year

a.
General science
О
О
О
О

b.
General physical science
О
О
О 
О

c.
Biology
О
О
О 
О

d.
Botany or zoology
О
О
О 
О

e.
Earth science
О
О
О 
О

f.
Chemistry
О
О
О 
О

g.
Principles of technology
О
О
О 
О

h.
Physics
О
О
О 
О

i.
Other science
О
О
О 
О

17.
From the beginning of ninth grade to the end of this school year, how much coursework will you have completed in each of the following subjects?  Count only courses that meet at least three times (or three periods) a week for at least one half year.  Also include summer school and AP (advanced placement) classes.


(MARK ONE RESPONSE ON EACH LINE)





More than


None
½ year
1 year
1 year

a.
General math
О
О
О
О

b.
Pre-Algebra
О
О
О 
О

c.
Algebra I
О
О
О 
О

d.
Geometry
О
О
О 
О

e.
Algebra II
О
О
О 
О

f.
Trigonometry
О
О
О 
О

g.
Pre-Calculus
О
О
О 
О

h.
Calculus
О
О
О 
О

i.
Consumer or Business math
О
О
О 
О

j.
Other math
О
О
О 
О

18.
In your current or most recent math class, how often do/did the following statements apply to you?


(MARK ONE RESPONSE ON EACH LINE)



Almost


Almost



Never
Sometimes
Often
Always

a.
I'm confident that I can do an excellent 



job on my math tests 

О
О
О
О

b.
I'm certain I can understand the most 



difficult material presented in my math 



textbooks 

О
О
О
О

c.
I'm confident I can understand the most 



complex material presented by my 



math teacher 

О
О
О
О

d.
I'm confident I can do an excellent job on 



my math assignments 

О
О
О
О

e.
I'm certain I can master the skills being 



taught in my math class 

О
О
О
О

19.
In your current or most recent mathematics class, how often do/did you…


(MARK ONE RESPONSE ON EACH LINE)




Less than
Once or
Every day




once a
twice a
or almost


Never
Rarely
week
week
every day

a.
use calculators? 
О
О
О
О
О

b.
use graphing calculators? 
О
О
О
О
О

c.
use computers? 
О
О
О
О
О

20.
Please indicate if you used or are using a computer in class for the following subjects over the last two years.


(MARK ONE RESPONSE ON EACH LINE)





Did not take





this subject this




Yes
No
semester/term

This school year (2003-2004 school year)

a.
1st semester/term math 

О
О
О

b.
2nd semester/term math 

О
О
О

c.
1st semester/term English 

О
О
О

d.
2nd semester/term English 

О
О
О

Last school year (2002-2003 school year)

e.
1st semester/term math

О
О
О

f.
2nd semester/term math 

О
О
О

g.
1st semester/term English 

О
О
О

h.
2nd semester/term English

О
О
О

21.
Have you taken or are you planning to take any of the following tests?


(MARK ONE RESPONSE ON EACH LINE)


You haven’t
No, you don’t
Yes, you’ve
Yes, you


thought
plan to
already
plan to


about it
take it
taken it
take it

a.
PSAT (College Board


Preliminary Scholastic 


Assessment Test)
О
О
О
О

b.
SAT or ACT (College Board


Scholastic Assessment Test


or American College Test)
О
О
О
О

c.
AP tests (Advanced 


Placement test(s)) 
О
О
О
О

d.
ASVAB (Armed Services Vocational



Aptitude Battery)
О
О
О
О

22.
To prepare for the SAT and/or ACT, did you or do you plan to do any of the following?

You have not taken and do not plan to take the SAT or ACT.  О ( SKIP TO QUESTION 23

(MARK ONE RESPONSE ON EACH LINE)



Yes
No

a.
Take a special course at your high school
О
О

b.
Take a course offered by a commercial test 



preparation service

О
О

c.
Receive private one-to-one tutoring
О
О

d.
Study from test preparation books
О
О

e.
Use a test preparation video tape
О
О

f.
Use a test preparation computer program
О
О

23.  Does your school have a library or library media or resource center?

Yes

( GO TO QUESTION 24
No

( SKIP TO QUESTION 25


24.  How often do you use your school library media center for any of the following activities?


(mark ONE RESPONSE ON EACH LINE)


Never
Rarely
Sometimes
Often

a.
Course assignments
(
(
(
(
b.
In-school projects
(
(
(
(
c.
Homework (assignments to be


completed outside of class time) 
(
(
(
(
d.
Research papers
(
(
(
(
e.
Leisure reading
(
(
(
(
f.
Read magazines or newspapers
(
(
(
(
g.
Read books for fun
(
(
(
(
h.
Learn about things that are not 


course-related, such as sports, 


hobbies, people or music
(
(
(
(
i.
Use the Internet
(
(
(
(
25.  How often do you use your public library for any of the following activities?


(mark ONE RESPONSE ON EACH LINE)


Never
Rarely
Sometimes
Often

a.
Course assignments
(
(
(
(
b.
In-school projects
(
(
(
(
c.
Homework (assignments to be


completed outside of class time) 
(
(
(
(
d.
Research papers
(
(
(
(
e.
Leisure reading
(
(
(
(
f.
Read magazines or newspapers
(
(
(
(
g.
Read books for fun
(
(
(
(
h.
Learn about things that are not 


course-related, such as sports, 


hobbies, people or music
(
(
(
(
i.
Use the Internet
(
(
(
(
26.
Have you participated in the following school-sponsored activities this school year?  


(MARK ONE RESPONSE ON EACH LINE)





Participated as an



Did not

 officer, leader,



Participate
Participated
or captain

a.
Intramural sports (competition between 



teams in your school)

О
О
О

b.
Interscholastic sports (competition with 



teams from other schools)

О
О
О

c.
Band, orchestra, chorus, choir 
О
О
О

d.
School play or musical 

О
О
О

e.
Student government 

О
О
О

f.
National Honor Society (NHS) or other 



academic honor society

О 
О
О

g.
School yearbook, newspaper, literary 



magazine

О 
О
О

h.
Service club (such as Key Club, Big 



Brother or Big Sister)

О
О
О

i.
Academic club (Art, Computer, Foreign 



Language, Debate etc.)

О
О
О

j.
Hobby club (photography, chess, etc.)
О
О
О

k.
Vocational education club, vocational 



student organization (such as DECA, 



SkillsUSA, VICA, FFA, FHA)
О 
О
О

27.  In a typical week, how many total hours do you spend on all school-sponsored extracurricular activities (sports, clubs, or other activities)?


(MARK ONE RESPONSE)

О 
None

О 
Less than 1 hour per week

О 
1-4 hours per week

О 
5-9 hours per week

О 
10-14 hours per week

О 
15-19 hours per week

О 
20-24 hours per week

О 
25 hours or more per week

28.
Talent Search, Upward Bound, and Gear Up are programs that help economically disadvantaged high school students prepare for entering and succeeding in college.  At any time during high school, have you participated in these programs or a similar program?   

Yes 
О
(GO TO QUESTION 29
No

О
(SKIP TO QUESTION 30
29.
Please mark the school years during which you participated in Talent Search, Upward Bound, or a similar program.


(MARK ALL THAT APPLY ON EACH LINE)






Did not


9th grade 
10th grade
11th grade
12th grade
participate

a.
Talent Search
О
О
О
О
О

b.
Upward Bound 
О
О
О
О
О

c.
Other or similar program 



(including Gear Up) 
О
О
О
О
О
30.
In the first semester or term of this school year, how many times did any of the following happen?


(MARK ONE RESPONSE ON EACH LINE)





Once or
More 





Never
twice
than twice

a.
You had something stolen from you at school
О
О
О

b.
Someone offered to sell you drugs at school 

О
О
О

c.
Someone threatened to hurt you at school 

О
О
О

d.
Someone hit you at school 


О
О
О

PART III.
HOW YOU SPEND YOUR TIME

31.
Overall, about how many hours do you spend on homework each week, both in and out of school?  


(MARK ONE RESPONSE)

О
None

О 
Less than 1 hour each week

О 
1-3 hours

О 
4-6 hours

О 
7-9 hours

О 
10-12 hours

О 
13-15 hours

О 
16-20 hours

О 
Over 20 hours each week

32.
In your current math course, about how many hours do you spend on homework each week, both in and out of school?  BE SURE TO ANSWER BOTH A AND B BELOW.



(MARK ONE)

(MARK ONE)



A

B



In school

Out of school



each week

each week

Not taking math

О

О

None


О

О

Less than 1 hour each week

О

О

1-3 hours

О

О

4-6 hours

О

О

7-9 hours

О

О

10-12 hours

О

О

13-15 hours

О

О

Over 15 hours each week

О

О

33.
How many hours of additional reading do you do each week on your own outside of school - not in connection with schoolwork?  (Do not count any school-assigned reading.)


(MARK ONE RESPONSE)

О 
None

О 
1 hour or less per week

О 
2 hours

О 
3 hours

О 
4-5 hours

О 
6-7 hours

О 
8-9 hours

О 
10 hours or more a week 

34.
During the school year, how many hours a day do you usually watch TV, videotapes, or DVDs?  BE SURE TO ANSWER BOTH A AND B BELOW.



(MARK ONE)

(MARK ONE)



A

B



On weekdays

On weekend days

Don’t watch TV

О

О

Less than 1 hour a day

О

О

1 hour or more, but less than 2

О

О

2 hours or more, but less than 3

О

О

3 hours or more, but less than 5

О

О

5 hours or more a day

О

О

35.
During the school year, how many hours a day do you usually play video or computer games such as Nintendo, Play Station, or XBox?  BE SURE TO ANSWER BOTH A AND B BELOW.



(MARK ONE)

(MARK ONE)



A

B



On weekdays

On weekend days

Don’t play video or computer games
О

О

Less than 1 hour a day

О

О

1 hour or more, but less than 2

О

О

2 hours or more, but less than 3

О

О

3 hours or more, but less than 5

О

О

5 hours or more a day

О

О

36.
How many hours a day do you usually use a computer for schoolwork and other than for schoolwork.  BE SURE TO ANSWER BOTH A AND B BELOW.



(MARK ONE)

(MARK ONE)



A

B





Other than 



Schoolwork

for schoolwork

None


О

О

Less than 1 hour a day

О

О

1 hour or more, but less than 2

О

О

2 hours or more, but less than 3

О

О

3 hours or more, but less than 5

О

О

5 hours or more a day

О

О

37.
Whether at home, school, or some place else, how often do you use a computer…


(MARK ONE RESPONSE ON EACH LINE)




Less than
Once or
Every day



Rarely or
once a 
twice
or almost


 
never
week
a week
every day

a.
for fun, such as talking 
to friends or 


relatives through E-mail, playing games, 


surfing the Internet, or listening to music
О
О
О
О

b.
for schoolwork or assignments
О
О
О
О

c.
as a resource to learn things of interest to


 you on your own 

О
О
О
О

38.
How often do you use a computer…


(MARK ONE RESPONSE ON EACH LINE)




Less than
Once or
Every day


No

once a 
twice a
or almost




computer
Never
week
week
every day

a.
at home?
О
О
О
О
О

b.
at your school library? 
О
О
О
О
О

c.
at another place at school? 
О
О
О
О
О

d.
at the public library (for 



activities other than 



catalog searches
О
О
О
О
О

e.
at a friend’s house
О
О
О
О
О

f.
at another place
О
О
О
О
О

39.
How often do you spend time on the following activities outside of school?


(MARK ONE RESPONSE ON EACH LINE)



Less than
Once or
Every day


Rarely or
once a
twice a
or almost


never
week
week
every day

a.
Visiting with friends 



(hanging out)
О
О
О
О

b.
Working on hobbies, arts, 



crafts 
О
О
О
О

c.
Volunteering or performing 



community service 
О
О
О
О

d.
Driving or riding around 



with friends or in own car 
О
О
О
О

e.
Talking with friends on the 



telephone 
О
О
О
О

f.
Taking classes:  music, art, 



language, dance 
О
О
О
О

g.
Taking sports lessons (other 



than at school) 
О
О
О
О

h.
Playing non-school sports 
О
О
О
О

PART IV.
PLANS AND EXPECTATIONS FOR THE FUTURE

40.
How important is each of the following to you in your life? 


(MARK ONE RESPONSE ON EACH LINE)



Not
Somewhat
Very



Important
Important
Important


a.
Being successful in your line of work
О
О
О

b.
Finding the right person to marry and 



having a happy family life

О
О
О

c.
Having lots of money

О
О
О

d.
Having strong friendships

О
О
О

e.
Being able to find steady work
О
О
О

f.
Helping other people in your community 
О
О
О

g.
Being able to give your children better 



opportunities than you've had 
О
О
О

h.
Living close to parents and relatives 
О
О
О

i.
Getting away from this area of the country 
О
О
О

j.
Working to correct social and economic 



inequalities 

О
О
О

k.
Having children

О
О
О

l.
Having leisure time to enjoy your own 



interests 

О
О
О

m.
Becoming an expert in your field of work 
О
О
О

n.
Getting a good education

О
О
О

o.
Getting a good job

О
О
О

p.
Being an active and informed citizen 
О
О
О

q.
Supporting environmental causes 
О
О
О

r.
Being patriotic 

О
О
О

41.
How will you spend this summer (2004)?  Will you….


(MARK ONE RESPONSE ON EACH LINE)



Yes
No

a.
work part-time? 

О
О

b.
work full-time? 

О
О

c.
take some high school courses? 
О
О

d.
take some college courses? 

О
О

e.
volunteer or provide community service? 
О
О

f.
enter the military? 

О
О

42.
As things stand now, how far in school do you think you will get?


(MARK ONE RESPONSE)

Less than high school graduation
 О

GED or other equivalency 
 О


High school graduation
 О

Attend or complete a 1 or 2-year program in a 


community college or vocational school
О

Attend college, but not complete a 4 or 5-year degree
О   

Graduate from college (4 or 5-year degree)
О  

Obtain a Master’s degree or equivalent
О

Obtain a Ph.D., M.D., or other advanced degree  
О

Don’t know 
О

43.
How far in school do you think your mother and father want you to go?  BE SURE TO ANSWER BOTH A AND B BELOW.



(MARK ONE)

(MARK ONE)



A

B



Mother

Father



(or female 

(or male



guardian)

guardian)

Less than high school graduation

О

О

GED or other equivalency only

О

О

High school graduation only

О

О

Attend or complete a 1 or 2-year 


program in a community college or 


vocational school

О

О

Attend college, but not complete a 4 or 5-year 


degree

О

О

Graduate from college (4 or 5-year degree)
О

О

Obtain a Master's degree or equivalent
О

О

Obtain a Ph.D., M.D., or other advanced 


degree

О

О

You don't know

О

О

Does not apply

О

О

44.
What do the following people think is the most important thing for you to do right after high school?  


(MARK ONE RESPONSE ON EACH LINE)







 


He/she 








Get a
Vocational-


thinks you






Does

full-
technical or


should
You




not
Go to
time
apprenticeship-
Enter
Get
do what
don’t




apply
college
job
program
military
married
you want
know


a.
Your mother 



(or female guardian)
О
О
О
О
О
О
О
О

b.
Your father 



(or male guardian) 
О
О
О
О
О
О
О
О

c.
Your closest relative  
О
О
О
О
О
О
О
О

d.
Your friends
О
О
О
О
О
О
О
О
e.
Your school guidance 



counselor 
О
О
О
О
О
О
О
О
f.
Your favorite teacher 
О
О
О
О
О
О
О
О
g.
Your favorite coach 



or activity leader 
О
О
О
О
О
О
О
О
45.
Do you plan to go on to school right after high school?

Yes

О
( SKIP TO PART V
No

О
( GO TO QUESTION 46
Don’t know 
О 
( SKIP TO QUESTION 47
46.
Which of the following are reasons why you have decided NOT to continue your education right after high school?


(MARK ONE RESPONSE ON EACH LINE)



Yes
No

a.
You don't like school. 

О
О

b.
Your grades aren't high enough. 
О
О

c.
Your college admission scores weren't high 



enough.  

О
О

d.
You won't need more education for the career 



you want. 

О
О

e.
You can't afford to go on to school. 
О
О

f.
You didn't get into any of the schools you 



applied to.
 
О
О  

g.
You haven't taken the right courses.  
О
О

h.
No one in your family has ever gone on to 



school after high school. 

О
О

i.
You plan to join the military. 

О
О

j.
You’d rather work and make money than go 



to school. 

О
О

k.
You plan to be a full-time homemaker. 
О
О

l.
You don't feel that going on to school is 



important. 

О
О

m.
Your counselor or teachers recommend you work 



rather than continue your education. 
О
О

n.
You need to help support your family. 
О
О

47.
Do you plan to continue your education at some time in the future?

No, you don’t plan to continue your education after high schoolО
( SKIP TO PART VI

Yes, right after high school
О
( GO TO PART V
Yes, after staying out of school for up to one year
О
( GO TO PART V
Yes, after staying out of school for over a year 
О
( GO TO PART V
Don’t know
О
( SKIP TO PART VI
PART V.
EDUCATION AFTER HIGH SCHOOL

48.
Where have you gone for information about the entrance requirements of various colleges?  


(MARK ALL THAT APPLY)

О 
Guidance counselor

О 
Teacher

О 
Coach

О 
Parent

О 
Brother or sister

О 
Other relative

О 
Friend

О 
College representatives

О 
A college’s publication or website

О 
College search guides, publications, or websites

О 
School library

О
Public library

О
College or university library

О 
None of the above

49.
How important is or was each of the following in choosing a school you would like to attend?  


(MARK ONE RESPONSE ON EACH LINE)



Not
Somewhat
Very



Important
Important
Important


a.
Low expenses (tuition, books, room 



and board)

О
О
О

b.
Availability of financial aid, such as a 



school loan, scholarship or grant  
О
О
О

c.
Availability of specific courses or 



curriculum

О
О
О

d.
Strong reputation of the school's athletic 



program

О
О
О

e.
Active social life at the school
О
О
О

f.
Ability to attend school while living at 



home

О
О
О

g.
Chance to live away from home  
О
О
О

h.
A low-crime environment

О
О
О

i.
A good record for placing graduates in 



jobs

О
О
О

j.
A good record for placing graduates in 



graduate school

О
О
О

49 continued.
How important is or was each of the following in choosing a school you would like to attend?  


(MARK ONE RESPONSE ON EACH LINE)



Not
Somewhat
Very



Important
Important
Important


k.
Strong reputation of the school's academic 



programs

О
О
О

l.
Easy admission standards

О
О
О

m.
Availability of a degree program that will 



allow you to get a job in your chosen field 
О
О
О

n.
Racial or ethnic composition of the school  
О
О
О

o.
Size of the school

О
О
О

p.
Geographic location of the school   
О
О
О

q.
Ability to attend the same school your 



parents attended 

О
О
О

r.
Being able to apply college credits earned 



while you were in high school.  
О
О
О

50.
Which of the following will you most likely attend?


(MARK ONE RESPONSE)

О 
Four-year college or university

О 
Two-year community college

О 
Vocational, technical or trade school

51.
To how many schools have you applied?


(MARK ONE RESPONSE)

None
О
( SKIP TO PART VI
1 school
О

2 to 4 schools
О
GO TO QUESTION 52
5 or more schools
О

52.
Write in below the names and locations of the two schools to which you have applied that you are most likely to attend.

School 1 Name:___________________________________________ 

City:_____________________________________ State__________

School 2 Name:___________________________________________ 

City:_____________________________________ State__________

PART VI.  WORK AFTER HIGH SCHOOL

53.
Do you plan to work right after high school?


(MARK ONE RESPONSE)

Yes, full-time.
О
( GO TO QUESTION 54
Yes, part-time
О
( SKIP TO QUESTION 56
No, you don’t plan to work right after high school.
О
( SKIP TO QUESTION 57
54.
Do you have a regular, full-time job lined up after high school graduation?


(MARK ONE RESPONSE)

Yes, you'll continue the job you have now.
О
( GO TO QUESTION 55
Yes, you have a new job lined up. 
О
( GO TO QUESTION 55
No, but you are looking for a job. 
О
( GO TO QUESTION 55
No, you haven't done anything yet to get a job. 
О
( SKIP TO QUESTION 56
55.
Please indicate which of the following people at your school helped you to select the jobs you will seek after graduation


(MARK ONE RESPONSE ON EACH LINE)



Yes
No

a.
School guidance counselor

О
О

b.
Vocational-technical teacher

О
О

c.
Other teacher

О
О

d.
Coaches or other activity leader
О
О

e.
Other school staff 

О
О

56.
Write in the name of the job or occupation that you expect or plan to have right after high school.  

Occupation right after high school___________________________________________

Not planning to work right after high school
О

You don’t know
О


57.
Write in the name of the job or occupation that you expect or plan to have at age 30.  

Occupation at age 30______________________________________________________

Not planning to work at age 30
О
(SKIP TO PART VII

You don’t know
О
(SKIP TO PART VII
58.
How much education do you think you need to get the job you expect or plan to have when you are 30 years old?


(MARK ONE RESPONSE)

О 
Some high school

О 
High school diploma or GED

О 
Less than 2 years in a community college or vocational school

О 
Completion of a 2-year program at a community college or vocational school

О 
Attend college, but not complete a 4 or 5-year degree

О 
4 or 5-year college degree

О 
Master’s degree

О 
Ph.D.

О 
Professional degree (such as J.D. or M.D)

О 
Not planning to work at age 30

PART VII.  WORK AND VOLUNTEER EXPERIENCES

59.
Have you ever worked for pay, not counting work around the house?  


(MARK ONE RESPONSE)

No

О
 ( SKIP TO QUESTION 62

Yes, and you are currently employed.
О
 ( GO TO QUESTION 60
Yes, but you are not currently employed.
О
 ( GO TO QUESTION 60
60.
How many hours do/did you usually work each week on your current or most recent job during this school year?


(MARK ONE RESPONSE)

О 
You have not worked during this school year ( SKIP TO QUESTION 62
О 
1-5 hours a week

О 
6-10 hours a week

О 
11-15 hours a week

О 
16-20 hours a week

О 
21-25 hours a week

О 
26-30 hours a week

О 
31-35 hours a week

О 
36-40 hours a week

О 
Over 40 hours a week

61.
How many of those hours each week are/were on the weekend (Saturday or Sunday)?


(MARK ONE RESPONSE)

О 
0 hours on weekends

О 
1-5 hours on weekends

О 
6-10 hours on weekends

О 
11-15 hours on weekends

О 
16-20 hours on weekends

О 
Over 20 hours on weekends

62.
During the past two years, have you performed any unpaid volunteer or community service work (through such organizations as Little League, scouts, service clubs, church groups, school groups, or social action groups)?  

Yes 
 О 
( GO TO QUESTION 63
No
 О 
( SKIP TO PART VIII 
63.
Which of the following types of organizations are/were you involved with in your unpaid volunteer or community service work?


(MARK ONE RESPONSE ON EACH LINE)



Yes
No

a.
A youth organization, such as coaching 



Little League or helping out with scouts
О
О

b.
School or community service organizations, 



such as Big Brother or Sister or Key Club
О
О

c.
Political clubs or organizations
О
О

d.
Church or church-related groups (not 



including worship services)

О
О

e.
Community centers, neighborhood 



improvement or social-action 



associations or groups

О
О

f.
Organized volunteer group in a hospital 



or nursing home

О
О

g.
Education organizations

О
О

h.
A conservation, recycling, or 



environmental group such as the 



Sierra Club or the Nature Conservancy
О
О

PART VIII.
 FAMILY AND FRIENDS

64.
In the first semester or term of this school year, how often have you discussed the following with either or both of your parents or guardians?  


(MARK ONE RESPONSE ON EACH LINE)




Never
Sometimes
Often

a.
Selecting courses or program at school 

О
О
О

b.
School activities or events of particular interest to you 
О
О
О

c.
Things you've studied in class 

О
О
О

d.
Your grades 


О
О
О

e.
Jobs you would like to have after completing school
О
О
О

f.
Specific jobs you might apply for after high school 
О
О
О 

g.
Plans and preparation for ACT or SAT tests

О
О
О

h.
Going to college 


О
О
О

i.
Community, national, and world events 

О
О
О

j.
Things that are troubling you 


О
О
О

65.
How many of your friends…


(MARK ONE RESPONSE ON EACH LINE)


None
A few
Some
Most
All


of them
of them
of them
of them
of them

a.
Dropped out of high school 



without graduating?
О
О
О
О
О

b.
Plan to have a regular full-



time job after high school?
О
О
О
О
О

c.
Plan to attend a two-year 



community college or 



technical school?
О
О
О
О
О

d.
Plan to attend a four-year 



college or university? 
О
О
О
О
О

YOU HAVE COMPLETED THE ELS:2002 FIRST FOLLOW-UP 

STUDENT QUESTIONNAIRE.  THANK YOU FOR YOUR COOPERATION.









































































































































































































































































� The “Symposium on Providing Incentives to Survey Respondents,” sponsored jointly by OMB and the Council of Professional Associations on Federal Statistics (COPAFS), considered a number of incentive-related issues, including the impacts on response rates, biases, and incentive types.





� Members of the field test’s no-incentive comparison group seemed to underreport the incidence of abortion. In the field test, 14 percent of the comparison group reported ever receiving an abortion; approximately 30 percent in the treatment condition groups reported the procedure.  (From other sources, the “true” value is believed to be about 33 percent).


� NCES Statistical Standard 4-2-8 states that when � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "unit" �unit nonresponse� is high, � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "nonresponse" �nonresponse bias� analysis must be conducted at the unit level to determine whether or not the data are missing at random and to assess the potential magnitude of unit nonresponse bias. At the unit level, the nonresponse bias analysis must be conducted using base weights for the survey stage with nonresponse.


� NCES Statistical Standard 4-4-3 states that when � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "item" �item nonresponse� is high, � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "nonresponse" �nonresponse bias� analysis must be conducted at the item level to determine whether or not the data are missing at random and to assess the potential magnitude of item nonresponse.


� NCES Statistical Standard 4-1-2 states that � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "key" �key� variables in data sets used for � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "cross-sectional" �cross-sectional� estimates must be imputed (beyond overall mean imputation).  This applies to cross-sectional data sets and to data from � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "longitudinal" �longitudinal� data sets that are used to produce cross-sectional estimates (i.e., base year and subsequent � HYPERLINK "http://nces.ed.gov/statprog/2002/glossary.asp" \l "freshened" �freshened samples�).
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