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PART A: JUSTIFICATION

Request for Clearance

This request is for clearance to conduct the 2005 National Household Education Surveys Program (NHES:2005), including household screening, three topical interviews; and a reinterview for one topical survey.  This request for clearance reflects previous discussions with OMB about the possible use of respondent incentives and the field test cleared under a previous submission made earlier this year.  The results of the field test are given in section B.4.  Briefly, the field test did not result in changes to the data collection protocol, and only minor changes to the survey instrument were made.

NHES:2005 data collection will involve the screening of approximately 59,380 households and conducting interviews for three topical surveys:  Early Childhood Program Participation, After-School Programs and Activities, and Adult Education.  The reinterview will incorporate a limited number of survey items from the Adult Education surveys and will be administered later in the data collection period.  

Clearance is requested by December 1, 2004, in order to prepare training materials and finalize the CATI system for the data collection.  The full-scale survey will take place January through April 2005.  

Introduction

The National Household Education Surveys Program (NHES) was developed by the National Center for Education Statistics (NCES) to collect information on important educational issues through random digit dial (RDD) telephone surveys of households in the United States.  
NHES was developed by NCES to complement its institutional surveys. This program is the principal mechanism for addressing topics that cannot be addressed in institutional data collections.  By collecting data directly from households, NHES enables NCES to gather data on a wide range of issues, such as early childhood care and education, children’s readiness for school, parent perceptions of school safety and discipline, before- and after-school activities of school-age children, participation in adult and continuing education, parent involvement in education, and civic involvement.  NHES uses RDD and  computer-assisted telephone interviews (CATI) and has been conducted by Westat, a social science research organization, in the winter and spring of 1991, 1993, 1995, 1996, 1999, 2001, and 2003.  As shown in exhibit 1, each administration has included more than one survey.

Exhibit 1.  Topics addressed in surveys conducted under the National Household Education Surveys Program and years administered

	Survey topics
	NHES survey administration

	
	1991
	1993
	1995
	1996
	19991
	2001
	2003

	Early childhood education/program participation

	(
	
	(
	
	(
	(
	

	Adult education

	(
	
	(
	
	(
	(
	(

	School readiness

	
	(
	
	
	(
	
	

	School safety and discipline

	
	(
	
	
	
	
	

	Parent and family involvement in education

	
	
	
	(
	(
	
	(

	Civic involvement

	
	
	
	(
	(
	
	

	Before- and after-school programs and activities

	
	
	(2
	
	(
	(
	

	Household and library use

	
	
	
	(
	
	
	


1NHES:1999 was a special end-of-decade administration that measured key indicators from the surveys fielded during the 1990s.  See text below for further explanation. 

2These items were only asked about children in grades 1 through 3.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys Program (NHES), 1991, 1993, 1995, 1996, 1999, 2001 and 2003.

The first test of the NHES design was a large field test conducted in the fall of 1989.  This effort, which included the screening of about 15,000 households, included surveys on the following two topics: school dropouts (interviews were conducted with adult household respondents and 14- to 21-year-old youths) and early childhood education (interviews were conducted with parents/guardians
 of 3- to 5-year-olds).  The design of the field test and the results of the field test data collection activities are described in an Overview of the NHES Field Test (Brick et al. 1992).

The following sections provide more detailed information on the topical areas addressed in the full-scale NHES administrations and the survey populations associated with each topic.  

Early Childhood Education/Program Participation

The nonparental care and education of preschool children has been an important recurring topic for NHES and was the subject of the 1991 Early Childhood Education Survey (ECE-NHES:1991) and the Early Childhood Program Participation Surveys of 1995 and 2001 (ECPP-NHES:1995 and ECPP-NHES:2001).  In addition, selected items about nonparental care were included in the 1999 Parent Survey (Parent-NHES:1999).  The ECPP surveys have provided cross-sectional, national estimates of participation in early care and education programs for children in varying age groups, depending on the specific research questions addressed in a given survey.  Estimates can be computed for White, Black, and Hispanic children for subgroups composed of 2- to 3-year age groups or two to three grades in school, depending on the survey year.
  In addition, the surveys were designed to support the analysis of change in early childhood care and education over time.

In ECE-NHES:1991, 13,298 parents of children ages 3 through 8 and 9-year-olds in first or second grade completed interviews about their children’s early childhood education, including participation in nonparental care by relatives, nonrelatives, or in center-based programs (including Head Start).  They also answered questions about early school experiences, including delayed kindergarten entry and grade retention, and activities children engaged in with parents and other family members inside and outside the home.  For ECPP-NHES:1995, the population was expanded to include children newborn through third grade. Parents of 14,064 children from birth through third grade were asked detailed questions about their children’s participation in nonparental care and education programs.  Other items captured information about early school experiences of school-age children and home and out-of-home family activities with children.  ECPP-NHES:2001 focused on children from birth through age 6 who were not yet enrolled in kindergarten; interviews were completed with parents of 6,749 children.  In addition to obtaining the same in-depth information on relative care, nonrelative care, center-based program participation, and participation in Early Head Start and Head Start, questions designed to capture continuity of care, parents’ perceptions of the quality of care, and reasons for choosing parental over nonparental care were included. 

Information on early childhood care and program participation for preschool children was also gathered in Parent-NHES:1999, which collected data on key indicators that had been measured in previous NHES collections in order to provide the U.S. Department of Education (ED) with end-of-decade estimates for important education issues.  Parent-NHES:1999 was administered to parents of 24,600 children from birth through grade 12, including parents of 6,939 infants, toddlers, and preschoolers for whom information was collected on nonparental care by relatives, nonrelatives, and in center-based programs.  Detailed information about children’s health and disability status and parent and family characteristics has also been obtained in all NHES ECPP surveys, as well as in Parent-NHES:1999.

ECPP-NHES:2005 will be the fifth collection for this topic and will provide current data on the early childhood program participation of infants, toddlers, and preschoolers as well as providing the ability to measure change over time.

Adult Education

Adult educational activities capture the interest of educational researchers and policymakers interested in the phenomenon of learning over the lifetime.  Adult Education Surveys were conducted in 1991, 1995, and 1999 (AE-NHES:1991, AE-NHES:1995, AE-NHES:1999); the Adult Education and Lifelong Learning Survey was administered in 2001 (AELL-NHES:2001); and the Adult Education for Work-Related Reasons Survey was conducted in 2003 (AEWR-NHES:2003).  Each of the surveys provided cross-sectional, national estimates of educational participation for noninstitutionalized persons 16 years and older who were not enrolled in grade 12 or below and not on active duty in the U.S. armed forces, as well as estimates for White, Black, and Hispanic adults.  The 1995 and 2001 surveys provided estimates for adults who did not have a high school diploma or its equivalent.  The surveys were also designed to permit the analysis of change over time in educational participation.  

In the 1991, 1995, 1999, and 2001 administrations, respondents were asked about their participation in basic skills courses, English as a second language (ESL) courses, postsecondary credential (degree or diploma) programs, apprenticeships, work-related courses, courses taken for personal development or personal interest, and in AELL-NHES:2001, informal learning at work.  Sample sizes for these surveys ranged from 6,697 to 19,722 depending on the survey year and the specific analytical goals for each collection.  Adults participating in programs or courses provided details about those programs or courses, such as subject matter, duration, cost, location and sponsorship, and employer support.  In AE-NHES:1991 and AE-NHES:1995, adults who had not participated in selected types of adult education were asked about their interest in educational activities and the barriers to participation in educational activities that they perceived.  A battery of personal background, employment, and household questions was also asked in each adult education survey.

The AEWR-NHES:2003 was the first administration of an NHES survey focusing specifically on work-related education and training.  Information was collected from 12,725 adults on participation in four types of formal educational activities in the previous 12 months:  college and university degree or certificate programs for work-related reasons; vocational/technical school diploma or degree programs for work-related reasons; apprenticeships; and work-related courses.  In addition, adults were asked about participation in less formal learning activities related to a job or career.  The interview included questions about reasons for participation and the outcomes of participation.  Employer support for educational activities was also a key area of interest in this survey.  A new series of items developed for this survey addressed factors associated with participation or nonparticipation in work-related adult education activities.  

AE-NHES:2005 will collect current information on participation in adult education and will address a new topic, informal learning for personal interest.  In addition to providing cross-sectional, national estimates, AE-NHES:2005 will provide the ability to measure change in participation over time.

School Readiness

The School Readiness Survey was conducted in 1993 (SR-NHES:1993); a subset of key items was also included in Parent-NHES:1999.  Adopting a broad approach to assessing children’s readiness for entering school, the survey encompassed a range of items related to learning.  Parents of 10,888 3- to 7-year-olds who were in second grade or below and children age 8 and 9 who were still in first or second grade completed interviews about their children’s developmental accomplishments and difficulties, including emerging literacy and numeracy, center-based program participation, educational activities with family members, and health and nutrition status.  Parents of children in elementary school were also asked about school adjustment, early school experiences, and feedback from teachers on children’s school adjustment.  Information about family stability and other risk factors was collected along with parent and household characteristics.  SR-NHES:1993 provided cross-sectional, national estimates for the population of interest, for White, Black, and Hispanic subgroups, and for preschoolers (children ages 3 to 5 and not yet in kindergarten) and students in early elementary grades (K-2).

School Readiness items addressing emerging literacy and numeracy were also administered to parents of 3,631 preschoolers in Parent-NHES:1999 and parents of 3,150 preschoolers in ECPP-NHES:2001.  These items will be repeated in ECPP-NHES:2005, providing the ability to examine trends in the emerging literacy and numeracy of preschoolers over time.

School Safety and Discipline 

In 1993, NHES included the School Safety and Discipline Survey (SSD-NHES:1993). Interviews were conducted with parents of 12,680 students in grades 3 through 12 and with 6,504 youth in grades 6 through 12.  Parents and youth were asked about the school learning environment, discipline policy, safety at school, victimization, availability and use of alcohol and drugs, and alcohol and drug education.  Youth were also asked about peer norms for achievement and behavior in school and substance use. The survey addressed parents’ contributions to their children’s learning environment through questions about parental expectations for academic achievement and good behavior at school, parental efforts to educate and protect their children, and parental involvement in the school.  Parent and family characteristics were also elicited.  SSD-NHES:1993 provided national estimates of the topics above for the full population of interest, for White, Black, and Hispanic children, and for children in grades 3 through 5, 6 through 8, and 9 through 12.
Parent and Family Involvement in Education and Civic Involvement

The Parent and Family Involvement in Education and Civic Involvement Survey was conducted in 1996 (PFI/CI-NHES:1996).  Key family involvement items were incorporated in Parent-NHES:1999 as well, and NHES:2003 included a survey focusing specifically on parent and family involvement (PFI-NHES:2003).  PFI/CI-NHES:1996 focused on parents’ participation in educational activities at home as well as participation in various capacities at the programs or schools their children attended.  The population of interest was children age 3 through 12th grade; interviews were conducted with 20,792 parents.  Questions for parents of 19,581 children who attended school or a center-based program addressed specific ways the family was involved in the school/program, communication with teachers and other school practices to involve families, and parent involvement with children’s homework.  Parents of all children responded to questions about parent and family involvement with their children in educational activities outside of school.  Children’s contact with nonresidential parents and the involvement of those parents with school was also captured.  An additional topic for parents of preschoolers was support and training received for parenting.  

The civic involvement of parents of students in grades 6 though 12 and that of the students themselves, as well as a separate random sample of adults, was addressed in PFI/CI-NHES:1996 and in two other 1996 surveys, the Youth Civic Involvement Survey (YCI-NHES:1996) and the Adult Civic Involvement Survey (ACI-NHES:1996).  The topic of community service was expanded for inclusion in the end-of-decade 1999 Youth Survey (Youth-NHES:1999).  Questions related to the diverse ways that parents and other adults may socialize children for informed civic participation.  The surveys were intended to provide an assessment of the opportunities that youth have to develop the personal responsibility and skills that would facilitate their taking an active role in civic life, such as through exposure to information about politics or national issues, through discussion of politics and national issues, and by the example of adults who participate in community or civic life.  Questions about attitudes that relate to democratic values and knowledge about government were also included.  In Youth-NHES:1999, special emphasis was placed on the opportunities youth had for participation in community service and the extent of school efforts to support youth community involvement.

PFI/CI-NHES:1996 and Parent-NHES:1999 provided cross-sectional, national estimates of the topics described above for all children in the population of interest, for White, Black, and Hispanic children, for preschoolers, and for 3-grade groupings.  YCI-NHES:1996 (8,043 interviews) and Youth-NHES:1999 (7,913 interviews) provided national estimates for 6th through 8th graders and 9th through 12th graders.  ACI-NHES:1996 (2,250 interviews) provided estimates that could be used to compare adults in households without children age 3 through 12th grade to adults in households with children in this age/grade range.

PFI-NHES:2003 focused on children and youth in kindergarten through 12th grade and addressed school experiences, family participation in schools, school practices to involve and support families, family involvement in schoolwork, and family involvement outside of school.  Homeschooling parents were asked about their reasons for choosing and resources for implementing homeschooling.  The involvement of nonresidential parents was also addressed, when applicable.  In addition, information was collected on the child’s or youth’s health and disability status, and child and parent demographic characteristics.  A total of 12,426 interviews were completed with parents of eligible children and youth.  PFI-NHES:2003 provided current national, cross-sectional estimates for the population of interest and provided the ability to examine change over time.

After-School Programs and Activities

The ways that parents arrange for supervision and enrichment during the out-of-school hours for children who are enrolled in kindergarten through eighth grade was introduced as a topic in Parent-NHES:1999.  In 1999, parents of 12,396 children in kindergarten through eighth grade reported on their children’s participation in care by relatives, nonrelatives, and in center-based programs, as well as their participation in after-school activities arranged to provide adult supervision.  The 2001 Before- and After-School Programs and Activities Survey (ASPA-NHES:2001), collected detailed information from parents of 9,583 children in kindergarten through eighth grade about the before- and after-school arrangements in which their children participated, including care by relatives or nonrelatives in private homes, before- or after-school programs in centers and in schools, activities that might provide adult supervision in the out-of-school hours, and children’s self-care.  Items also addressed continuity of care arrangements, parental perceptions of quality, reasons for choosing parental care, and obstacles to participation in nonparental arrangements.  The child’s health and disability status and characteristics of the parents and household were also collected.  Both Parent-NHES:1999 and ASPA-NHES:2001 provided cross-sectional, national estimates of participation in various types of arrangements for children in the population of interest as well as for White, Black, and Hispanic children, and for those in kindergarten through fifth grade and sixth through eighth grade.  In addition, these data can be used to examine change in participation over time.

NHES:2005 will address after-school programs and activities for children in kindergarten through eighth grade.  In addition to providing current cross-sectional, national estimates of participation, ASPA-NHES:2005 will provide the opportunity to examine changes in participation over time.

Household and Library Use

The Household and Library Use Survey of 1996 (HHL-NHES:1996) examined public library use by household members.  This brief survey was administered to every household screened in 1996. The items tapped the ways that household members used public libraries (e.g., borrowing books, attending lectures, attending story hours) and the purposes for using public libraries (e.g., for school assignments, enjoyment, work-related projects). In addition, demographic and educational information was collected about each household member. HHL-NHES:1996 provided cross-sectional, national estimates of household characteristics and library use for all households in the United States as well as estimates by state.

NHES:2005 Surveys

NHES:2005 includes three surveys:  The Early Childhood Program Participation Survey (ECPP), the After-School Programs and Activities Survey (ASPA), and the Adult Education Survey (AE).  These three surveys are repeated administrations of topics described above, and thus will provide current cross-sectional, national estimates of participation as well as provide for the measurement of change over time.  In addition, the AE survey addresses a new aspect of adult education not previously addressed, participation in informal learning activities in areas of personal interest or personal development. The content of each of the NHES:2005 interviews is described in more detail in Part C of this clearance request.

A.1.
Circumstances Necessitating Collection of Information

NCES has as its legislative mission the collection and publication of data on the condition of education in the Nation (the National Education Statistics Act of 1994, P.L. 103-382, October 20, 1994 (20 USC 9001)):

The duties of the Center are to collect, analyze, and disseminate statistics and other information related to education in the United States and in other nations.

NHES is specifically designed to support this mission by providing a means to address educational issues that cannot be adequately studied through the Center’s traditional, institution-based data collection efforts.  For example, young children are cared for in many types of informal or formal settings and some children are cared for only in their own homes.  As a result, no institutional sample frame is available to assess Early Childhood Program Participation.  Similarly, adults participate in educational activities through a wide variety of settings including traditional schools, businesses, community organizations, and religious organizations.  Again, no institutional sample frame is suitable for studying the wide range of adult education.  The NHES surveys conducted from 1991 through the present afford the opportunity to track change over time in several important educational domains that are of interest to policymakers and researchers.  For example, information about children’s emerging literacy and numeracy collected in NHES surveys is germane to the No Child Left Behind Act.

Many issues that are central to assessing the condition of education in the United States can be measured adequately only by a household-based survey conducted at regular intervals.  Other studies dealing with similar topics differ in crucial ways from NHES (see section A.4 for details about those studies).  In particular, none of them measure the topics of interest at specific, planned intervals, so changes over time cannot be studied effectively. 

The topic of the nonparental care and the education of preschool children is a case in point.  Both sociological and political changes are rapidly altering the face of early childhood care and education. The demand for some types of care has increased as much as fivefold in less than 30 years (Hofferth 1996; Morris et al. 2001).  More recently, policy changes have affected the need for affordable, accessible child care as welfare-to-work programs take effect (Greenberg et al. 2001; Hofferth et al. 1998; Knox, London, and Scott 2003).  In addition, recent years have seen an increasing emphasis on the importance of the first few years of life for optimal cognitive, social, and emotional development, and research indicates that differences in quality of child care and early educational programs as well as length of time in those programs may be related to such development (Hagekull and Bohlin 1995; Love et al. 2003; NICHD 1998, 2003).  

In order to evaluate child care needs and early childhood educational experiences, it is necessary to have an accurate picture of who is using child care and the degree to which parents have access to the types of care or early childhood programs they seek.  The types of care parents are using is entwined with the issue of access.  Studies of options in specific regions of the country indicate that care options and quality of care vary by household income and race and ethnicity (Queralt and Witte 1998; Kontos et al. 1997).  ECPP-NHES:2005 addresses these issues of access to and utilization of care with a national sample of children.

NHES has measured participation in nonparental care at regular intervals since 1991.  Data from the NHES:2005 will provide a fifth point in time at which participation in various types of nonparental care can be measured.  The survey has been designed to include the same extensive detail about nonparental care arrangements that was originally fielded in 1995.  Items measuring type of care arrangement, time spent in care, and indicators of quality of care, such as number of children and adults in a care group, will be assessed.  In addition, the ECPP contains items that will help to address questions related to employment and child care choices, including utilization of care arrangements during transition from welfare.  The data from ECPP-NHES:2005 will be made available to the public in 2006 and will be a valuable source of information for policymakers and researchers interested in early childhood education.

No less important than the care of preschool children is access to and quality of arrangements for older children’s out-of-school time.  About three-quarters of mothers of school-age children (78 percent) are in the labor force (U.S. Department of Commerce 1999).  Over the past two decades, several trends have influenced the need for programs for this age group, including increases in the number of mothers in the labor force and rising fears about the health and safety risks unsupervised children may face (Fox and Newman 1997).  Though the number of researchers publishing on this topic is expanding, samples are often limited by the number of participants or are not nationally representative.  NHES serves to fill this void in the research on child care and after school programs.

ASPA-NHES:2005 includes items collecting information about access and quality of care and provides the ability to correlate the various care options that parents utilize with key sociodemographic variables. Because this topic was addressed to some degree in NHES:1995 and NHES:1999, and in-depth in NHES:2001, data exist with which to examine change in rates of participation in several types of arrangements over time. These data will also be easily accessible on CD-ROM to researchers and policymakers in 2006, providing a timely picture of the after-school lives of school-age children.

The issue of participation of adults in education has gained in importance with the rapid technological changes occurring in contemporary society.  Changing demographics, including the aging of the population, the reentry of some women into the workplace after periods of childrearing, and an influx of immigrants, has altered the base of potential adult participants in education and possibly types of education sought.  These changes, combined with increasing exposure of the U.S. economy to the global economy and technological advances in the delivery of education, have had a profound impact on the nature of adult learning (Merriam and Caffarella 1999).  Institutional studies of college, university, and technical school programs can provide important information about adult education activities.  However, because most adult education is voluntary and may be obtained in a wide variety of settings within and outside of traditional institutions of learning, only direct surveys of adults can provide complete measures of who participates in adult education, in what numbers, and the types of education being sought.  

AE-NHES:2005 will be the sixth time that national data have been collected about the participation of adults in various types of educational activities through the NHES survey system.  As in the past, information about instructional providers, intensity of participation, reasons for participating, and forms of employer support will be collected.  Also, information will be gathered on distance learning through various technologies and on informal learning for personal interest. 

AE-NHES:2005 will provide data that can be used to assess participation in educational activities designed to promote basic skills and vocational/technical development, issues that are germane to the goals of the Carl D. Perkins Vocational Training and Technical Education Act (P.L. 105-332) and the Adult Education and Family Literacy Act (P.L. 105-220).  In addition, the survey will provide current estimates of interest to researchers examining the role of employers in supporting or providing literacy education, vocational training, and professional development.  The survey will address an important area in which adult education is evolving, the use of distance education for adult learning and the types of technology employed.  Finally, the collection of information about informal learning for personal interest will fill a gap in existing adult education research.

Like the ECPP and ASPA data, the AE data will be available for public use in 2006 and will be offered to interested researchers and policy-makers on CD-ROM.  

A.2.
Purposes and Uses of the Data

The data collected in NHES:2005 will fill gaps in existing data collection systems and provide NCES with the capability to monitor trends in educational activities and experiences.  These data will be used by NCES to prepare and publish descriptive reports on participation in early childhood programs, after-school arrangements, and adult education.  These reports are described in section A.16.

As noted above, the data from NHES:2005 will be made available for public use following the removal of all identifying information, such as telephone numbers or names.  Data files will be prepared in accordance with NCES standards for protecting the confidentiality of survey participants. NHES:2005 data will be made available on CD-ROM with a menu-driven electronic codebook.  The NHES:2005 data will be a rich and current resource for educational researchers and policymakers.

A.3.
Use of Improved Information Technology

The NHES interviews will be conducted using Westat’s computer-assisted telephone interviewing (CATI) system.  The most important features of the CATI system for NHES are the following:

· Sampling:  The CATI will be programmed to identify eligible household members and sample respondents for interviews.  The use of online sampling eliminates the need for separate screening and interviewing calls, reducing respondent burden.

· Scheduling:  The CATI scheduler will be used to route telephone numbers to interviewers, maintain a schedule of callback appointments, and reschedule unsuccessful contact attempts to an appropriate day and time.

· Skip Patterns:  The CATI system will automatically guide interviewers through the complex skip patterns in the questionnaire, reducing the potential for interviewer error and shortening the questionnaire administration time.

· Copying Responses:  The CATI system will be programmed to copy responses from one instrument to another to prevent unnecessary repetition of questions.  For example, when two children with the same parents are sampled in a household, the parent characteristics series and household information items will be asked only once. This helps to reduce response burden.

· Receipt Control:  The CATI system will provide for automatic receipt control in a flexible manner that will be used to produce status reports that allow ongoing monitoring of the survey’s progress.

CATI is very efficient when more than one topic is covered in a survey system, and when on-telephone sampling of household members is required, as it is with NHES:2005.  The use of CATI for NHES:2005 is also critical because of the difficult skip patterns that are created with complex survey instruments.  Each interview collects specific sets of information depending on characteristics of the subject that are not known prior to data collection.  Without CATI, these would be difficult instruments to administer, especially by telephone.  

A.4.
Efforts to Identify Duplication

During the design of NHES:2005, extant research studies in the topical areas of interest were examined in an effort to avoid duplication.  Consultations with government agencies and experts in the field, electronic searches, and literature reviews were used to identify existing studies in these areas.  The following sections describe extant surveys on the topics covered by the NHES:2005 and highlight where NHES and the extant surveys overlap and where they differ.

A.4.1.
Studies on Topics Included in the ECPP Interview 

ECPP-NHES:2005 will provide important estimates of a broad range of topics related to early childhood care and education.  While each of the studies presented below includes overlapping issues, none address all of the topics included in ECPP for a nationally representative sample of preschool children, and many are older studies that are not scheduled for repetition.

· Child Care Policy Research Partnerships (1995-2005) collects data on critical child care issues affecting welfare recipients and low-income working families. 

· The Cost, Quality, and Child Outcomes in Child Care Centers Study (1993-1997) examined the influence of typical center-based child care on children’s development during the preschool years and as they moved into elementary school.

· Current Population Survey (CPS), October School Enrollment Supplement (annually since 1967) provides basic data on school enrollment and some specific information on educational topics that change from year to year.  Questions on disabilities, grade retention, and tuition have been included.

· Early Childhood Longitudinal Study-Birth Cohort (ECLS-B) (2000-2007) provides detailed information on the early years of children, including topics such as health care, child care, and education.  Specifically, the study is interested in gaining insight into how children’s neighborhoods, families, health care, and early childhood program participation influence variations in developmental outcomes.

· Family and Child Experiences Survey (Faces) (1997-2006) is conducted in order to gain data on (1) the cognitive, social, emotional and physical development of Head Start children; (2) the characteristics, well-being, and accomplishments of families; (3) the observed quality of Head Start classrooms, and (4) the characteristics and opinions of Head Start teachers and other program staff.

· Head Start Impact Study (HSIS) (1998-2006) was mandated by Congress as part of Head Start’s 1998 reauthorization to answer two questions: (1) What difference does Head Start make to key outcomes of development and learning for low-income children? (2) Under which conditions does Head Start work best and for which children?

· National Child Care Survey (NCCS) (1990) collected information on various aspects of the use of child care and preschool programs, including arrangement type, cost, and quality.

· National Institute of Child Health and Human Development (NICHD) Study of Early Child Care (1991-2005) investigates how variations in child care relate to children’s development.  The study also seeks to determine how children’s experiences in child care and family environment affect their cognitive, emotional, and social development.

· National Maternal and Infant Health Survey (NMIHS) (1988-1991) primarily focused on factors related to pregnancy outcomes of poor women.  In addition, mothers were asked about child care providers, location, cost, and amount of time their child spends in care arrangements.

· The National Study of the Changing Workforce (1992, 1997) was conducted primarily to gain data on the changing roles of men and women in the workplace, and factors related to job loyalty, retention, and job satisfaction.  However, the study also examined child care arrangements, parental participation in child care by gender, dependent care benefits, and coordination of care and work schedules.

· National Survey of Families and Households (NSFH) (1987-1988, 1992-1994; 2001-2002) was conducted in three waves.  Wave I contained questions on children’s school experiences and child care arrangements.  Wave II included items on children’s behavior problems, educational expectations, activities with children, involvement with the child’s school, preschool participation, and school readiness.  Wave III followed up on children from the households included in the previous waves.  Children of parents originally surveyed were adolescents or young adults in this wave.

· Panel Survey of Income Dynamics (PSID) (1968-2003) Child Development Supplement (1997) gathered data on aspects of economic and demographic behavior and social issues.  The Child Development Supplement collected data from a variety of sources including parents, teachers, and children in order to evaluate the impacts of factors such as maternal employment patterns, family structure changes, and poverty on children’s cognitive/academic, emotional/mental, social and physical development. 
· Survey of Program Dynamics (SPD) (1992-2002) is a longitudinal survey that collects data on demographic, social, and economic characteristics of a nationally representative sample of the U.S. population.  The purpose is to gather information on welfare reform legislation and how it affects people over time in order to evaluate the reforms and how they meet the needs of the public.  The 1999 and later iterations of the SPD include a topical module focusing on issues pertaining to children's well-being and include items relating to child care.

· Survey of Income and Program Participation (1984-2004) is a multipanel longitudinal survey of adults, measuring their economic and demographic characteristics over a period of 2½ to 4 years.  The SIPP focuses on income, labor force information, and participation in federal, state, and local programs; however, topical modules are added to collect data on a wider variety of issues.  The topical module on child care contains basic information on child care arrangements for children during the time respondents are at work or school.  Questions concern the main type of arrangement used, type and location of second major arrangement, and changes in arrangement in the last 12 months.  Data are gathered on each child under age 15 living in the sampled household.

· Urban Institute’s National Survey of America’s Families (NSAF) (1997, 1999, 2002) provided a comprehensive look at the overall well-being of adults and children in the United States.  The study focused on differences between low- and high-income families and children, and examined variables such as health, children’s education, child care, employment and earnings, welfare participation, and demographic information.

Taken together, there are many important differences, both substantive and methodological, between these studies and ECPP-NHES:2005.  For instance, 14 of the studies have included at least some items on child care, program participation, health, and some educational experiences (Caring for Children; Child Care Policy Research Partnerships; Cost, Quality, and Child Outcomes in Child Care Centers Study; CPS; ECLS-B; NCCS; NICHD; NMIHS; NSAF; National Study of the Changing Workforce; SPD; SIPP; HSIS; and FACES).  However, unlike ECPP, these studies have not focused on the educational experiences of young children from birth through the preschool years with nationally representative samples of children. 

Further, some studies are unlike ECPP in that they focus on different aspects of early childhood program participation.  For example, NICHD studies school-age children, not participation in early childhood programs like the NHES.  The NMIHS focuses on health issues, whereas ECPP examines educational issues as they relate to early childhood.  Other studies that are substantively different from ECPP include the National Study of the Changing Workforce, which examined men and women in the workplace and their relationships and family life outside of work; NSFH, which looks at broad topics such as migration, mortality, family composition, and household structure; PSID, which examines issues related to economic and demographic behaviors; SPD, which focuses on gathering information on welfare reform and its effects; and HSIS and FACES which focus on various characteristics and outcomes of Head Start.  Each of these studies is broader in scope than the NHES:2001 and does not address the topic of nonparental care in the depth to which ECPP does.

SIPP collects data on the economic and demographic characteristics of adults, as well as data on a variety of topical modules.  The Child Care Topical Module, which includes questions on nonparental child care provider (relative or nonrelative), location and cost of the child care, and the number of hours child receives care per week, is similar to ECPP.  Data are gathered for each child in the household under age 15, providing detailed information on the variety of arrangements within a family.  However, ECPP collects information generally on one child sampled for each survey, although up to two children can be sampled, so more time is available to ask questions related to the topic and include other topics covered only briefly in SIPP.  

The ECPP interview includes questions on Head Start programs, a topic not covered in SIPP.  Also included in ECPP but not in SIPP are items on availability of care options and care provider characteristics including the number of children and adults in the care group.  Although SIPP covers home activities and emerging literacy and numeracy, it does not provide the level of detail and coverage as does ECPP.

Methodological differences also exist between ECPP and other extant studies.  For instance, one study (NCCS) collected data only once in 1990.  Several other studies are longitudinal and data are gathered either continuously or in waves.  For example, ECLS-B; The Cost, Quality, and Child Outcomes in Child Care Centers Study; NICHD; and NMIHS examine cohorts over a period of years, which provide useful data on changes and effects through time.  In contrast, NHES has collected data from cross-sectional samples of the target population at different points in time using many of the same questions that will be asked in the NHES:2005.  Rich data that allow for investigation of changes in participation in early childhood programs over the 14-year period from 1991 to 2005 will be obtained.

The ECPP-NHES:2005 sample design calls for completed interviews with parents of approximately 7,714 children; some of the comparable studies have relatively small sample sizes:  The Cost, Quality, and Child Outcomes in Child Care Centers Study (745 infants and preschoolers); NCCS (4,400 households with children 13 or younger); NICHD (1,364 mothers); and the National Study of the Changing Workforce (3,500 employed adults).  For these surveys the samples size may be insufficient to produce reliable estimates for small subgroups such as racial/ethnic minority groups or children in relative care.  

Finally, some of these studies are dated (e.g., the Cost, Quality, and Outcomes Survey, 1993-1997, NCCS, 1990) and are not schedule to be conducted again.  As a result, they cannot provide current cross-sectional estimates or repeated measurements of key indicators of children’s educational experiences during different time periods.  ECPP is uniquely suited to this purpose.

In summary, none of the current and planned surveys meet all of the goals of the Center for ECPP-NHES:2005.  That is, no single study satisfies the following requirements for content and methodological procedures:

· Includes children from birth through the preschool years;

· Defines the population of interest as all children in the nation in the age range of interest;

· Selects a sample of sufficient size to generalize to the population;

· Selects a sample with sufficient representation of racial/ethnic minorities to permit analysts to produce reliable estimates for these groups; 

· Focuses on educational issues;

· Provides current, national, cross-sectional estimates; and

· Collects data on the population and measures of interest at different points in time.

A.4.2.
Studies on Topics in the ASPA Interview

ASPA-NHES:2005 is composed of items measuring after-school program participation and the activities school-age children engage in during their out-of-school time.  These include questions on types of arrangements (relative care, nonrelative care, center-based programs, self-care, or parent care) and after-school activities.  Ten surveys incorporating questions on topics similar to those proposed for ASPA have been identified; however, they differ significantly from the ASPA-NHES:2005.

· After-School Programs in Cities Across the United States Survey (2002) was intended to help city mayors play leadership roles in the expansion and strengthening of after-school programs, and to help them engage schools, community foundations, cultural institutions, and others in building strong citywide infrastructures to support the programs.
· Effects of Crime on After-School Youth Development Programs in the United States, (1993-1994) collected data on organizations around the country that provide services to youth in the after-school and evening hours.  Types of information collected included: location of the organization; months, days, and hours of operation; student to staff ratio; number of hours participants spent at the program; and characteristics of the neighborhood where the program was located.  This was a one-time national study.
· Family Involvement in Education: A National Portrait (1998) examined how schools, parents, and employers work together to improve education.  The study focused on how parents feel about their opportunities to be involved in their children’s schooling, how and what schools communicate to parents about students’ learning, additional educational resources parents value, before- and after-school arrangements, and parents’ views on program quality and desirable program features.

· National Child Care Survey (NCCS) (1990) collected data on out-of-school arrangements such as scheduling, types of arrangement, factors determining arrangement, cost of care, an assessment of the quality of care, characteristics of alternative child care arrangements, and employment characteristics of parents.  The survey included a roster of the time when the respondent and his or her spouse or partner was at work and a roster of the time each child was at each child care arrangement.

· National Network for Child Care, Mott Foundation Nationwide Survey on School-Age Child Care (1998-2002) was conducted to assess the support of the American public for the expansion and implementation of after-school programs.  Respondents gave their views on topics such as demand for high-quality programs, parental involvement, supervision, safety, and cost.

· National Study of Before- and After-School Programs (1991) collected data on organizational characteristics of providers, features of programs such as purposes, activities, location and use of spacing, staffing, and parent involvement in these programs.  Issues regarding program quality also were examined.

· National Survey of America’s Families (NASF) (1997, 1999, 2002) obtained social and economic information about children in low-income households (with incomes below 200 percent of the federal poverty level). Also the survey obtained similar data on children in higher-income households, as well as adults under age 65 (with and without children).

· Social Ecology of After-School Care (1993-1998) was designed to provide information on the after-school arrangements of White, Hispanic, and African American school-age children from households of different socioeconomic status.  The longitudinal study also examined the impact of these arrangements on the development of the sampled children.

· Survey of Income and Program Participation (1984-2004) is a multipanel longitudinal survey of adults, measuring their economic and demographic characteristics over a period of 2½ to 4 years.  The SIPP focuses on income, labor force information, and participation in federal, state, and local programs; however, topical modules are added to collect data on a wider variety of issues.  The topical module on child care contains basic information on child care arrangements for children during the time respondents are at work or school.  Questions concern the main type of arrangement used, number of hours per week child spends at this arrangement, as well as type and location of second major arrangement, and changes in arrangement in the last 12 months.  Data are gathered on each child under age 15 living in the sampled household.

· The National Evaluation of the 21st-Century Community Learning Centers Program (2000-2001) focuses on the academic impact of programs, sources of care for children outside of the programs, child safety and behavior, levels of parent involvement, impacts on developmental outcomes, program staffing and implementation.

Although these surveys provide valuable data on the topic of after-school care, there exist both substantive and methodological differences between these surveys and ASPA-NHES:2005.  For instance, several of these studies are not nationally representative of U.S. households.  The Social Ecology of After-School Care is a community-based study, and the National Network for Children used a small sample size of 800 adults, all of whom are registered voters and some of whom may not have children.  Additionally, whereas NHES will collect data from parents of children in kindergarten through eighth grade, several studies collect data from other sources, such as the providers (Effects of Crime on After-School Youth Development Programs in the U.S., National Study of Before- and After-School Programs, and After School Programs in Cities Across the U.S.), or rely on other methodologies such as child assessments (Social Ecology of After-School Care). Another important methodological issue is that ASPA-NHES:2005 has a relatively large sample size that will yield approximately 11,705 completed interviews and oversamples minority populations.  The relatively large sample provides better estimates for children of different racial and ethnic groups that researchers often have a difficult time analyzing with other surveys due to high standard errors.

SIPP collects core data on the economic and demographic characteristics of adults, as well as data on a variety of topical modules.  The Child Care Topical Module, which includes questions on type of child care provider (relative or nonrelative), location and cost of the child care, and the number of hours child receives care per week, is similar to ASPA-NHES:2005.  Data are gathered for each child in the household under age 15, providing detailed information on the variety of arrangements within a family, whereas NHES:2005 will collect information on no more than two sampled children in a household, thereby making more time available to ask questions related to the topic and include other topics not covered in SIPP, for example, after-school activities.  

Compared to the other surveys listed, ASPA provides relatively detailed data on a broad range of topics.  The Family Involvement in Education survey looks at out-of-school time very broadly and therefore does not  have information on specific types of activities like self-care.  Other surveys look at a single issue like after school crime in great detail but do not provide an overall picture of after-school care issues, because they do not encompass all of the possible types of care.

Finally, many of the studies noted above took place from 2 to 10 years ago (e.g., NCCS, 1990; Effects of Crime, 1993-1994; Family Involvement in Education, 1998) and are not scheduled to be repeated.  As a result, they provide neither current cross-sectional estimates nor the ability to measure change over time, as does NHES.

Consequently, none of the surveys listed above meet the criteria set for ASPA-NHES:2005.  That is, no single study satisfies all of the following criteria:

· Includes children attending or enrolled in kindergarten through grade 8;

· Defines the population of interest as all children in the nation in the grade range of interest;

· Selects a sample of sufficient size to generalize to the population;

· Selects a sample with sufficient representation of racial/ethnic minorities to permit analysts to produce reliable estimates for these groups; 

· Collects data on an exhaustive list of types of care; 

· Collects information on after-school activities; 

· Provides current, national, cross-sectional estimates; and

· Collects data on the population and measures of interest at different points in time.

A.4.3.
Studies of Adult Education

The AE-NHES:2005 interview is primarily composed of items relating to adult educational activities.  This includes topics such as English as a second language (ESL), basic skills training, degree programs, apprenticeship programs, work-related courses, personal interest courses, and informal learning for personal reasons.  Several other national surveys have incorporated questions on topics similar to those proposed for the AE interview; however none fulfills the same objectives.

· Adult Education and Training Survey (AETS) (1984, 1985, 1986, 1990, 1992, 1994, 1998, and 2003) is intended to provide information on the education and training experiences of adult Canadians.

· American Society for Training and Development: National HRD Executive Survey (1998) collects information from a variety of organizations on the nature of their human resources development expenditures, practices, and outcomes.  It is designed to build an extensive database of comparative information from large and small, as well as public and private, companies.
· American Society for Training and Development (ASTD):  Tools for Benchmarking and Continuous  Improvement Survey (1999) gathers data from a variety of organizations on the nature of their employer-provided training expenditures, practices, and outcomes.  The survey is designed to build an extensive database of comparative information from large and small, as well as public and private, companies.

· American Time Use Survey (ATUS) (2003) collects information on how people living in the United States spend their time, including participation in educational activities. Estimates for how people spend weekdays and weekends will be developed. The kinds of activities and the time spent on them will be available by race, ethnicity, sex, age, educational attainment, labor force status, occupation, industry, household composition, and other characteristics.

· Current Population Survey (CPS), October School Enrollment Supplement (annually since 1967) contains items on various educational topics that change from year to year.  Recent topics having to do with adult education include characteristics associated with participation in adult education, tuition and major/degrees sought, disabilities, proficiency in English, home ownership, and use of computers.

· Educational Quality of the Workforce (EQW) National Employer Survey (1994, 1997, 2000) examined education and workforce issues from the employer’s perspective.  The survey explored the interaction of employer practices, organizational structure, and workforce proficiency.  Specific areas addressed include the benefits of workplace education programs and employer participation in education and training. The survey also related the educational level of a workforce with establishment productivity.

· Employees Speak Out on Training (1998) was a survey designed to assess employees’ level of satisfaction with work-related training and determine their opinion of the training usefulness.

· Integrated Postsecondary Education Data System (IPEDS) (1986 to the present) was designed to provide basic institutional data for the universe of nonprofit colleges and universities (public and private) and for a sample of for-profit postsecondary institutions.  The survey includes some items on work-related educational activities.

· International Survey of Adults (ISA)/Adult Literacy and Lifeskills Study (ALL) (1999, 2001, 2002) is a large-scale, international comparative assessment designed to identify and measure a range of skills, such as literacy, numeracy, and reasoning competency, that are linked to the social and economic characteristics of individuals across (or within) nations.  In addition, the background questionnaire includes measures of the maintenance or enhancement of skills.  ISA provides policy-makers with information about the distribution of these skills in their societies in order to help develop skill enhancement policies and programs.  ISA also allows countries to compare the performance of their adult populations with those in similar countries. 
· Involving Employers in Training: Best Practices (1996) was created as part of an U.S. Department of Labor effort to disseminate information about effective strategies and practices for companies who are involved in training employees.

· National Assessment of Adult Literacy (NAAL) (1985, 1992, 2003) was originally conducted in 1985 and 1992 as the National Adult Literacy Survey (NALS). NAAL is designed to measure the nature and extent of literacy skills among U.S. adults aged 16 and older and to provide policymakers, researchers, and educators with a variety of statistics on the condition of adult literacy in the United States.

· National Center for the Study of Adult Learning and Literacy (NCSALL), Longitudinal Study of Adult Literacy (1998 through 2005) will create a database consisting of longitudinal information on program participation and nonparticipation of potential adult literacy learners.  The study looks at the literacy growth of adult learners in adult basic education, English as a Second Language (ESL), and secondary programs.

· National Compensation Survey (NCS), formerly the Employee Benefits Survey (EBS) (1979-2005) collects data on the incidence of selected benefits provided by employers to their employees, including employer support for training/education.  The survey is designed to aid in formulating and assessing public policy and provides information to corporations and labor organizations for use in collective bargaining.

· Survey of Employer-Provided Training (1995) collected information from establishments and employees on the amount of formal and informal training provided by employers as well as the amount of money employers spent on selected training expenditures.

While interest in adult educational activities continues to grow, no single survey evaluates participation rates and participant characteristics as comprehensively as does AE.  The most prevalent substantive limitation of the above surveys is failure to examine participation in all types of adult educational activities.  For example, the majority of surveys on adult educational activities have looked at only a few types of activities such as postsecondary education, employment-related training, or GED or literacy education (CPS, NALS/NAAL, EQW, ASTD, SEPT95).  Also, many of the surveys are not nationally representative, but instead examine adult educational activities among only a specialized population (ASTD, AETS, NCSALL, SEPT95).  Some surveys collected information only from employers (SEPT95, ASTD) or institutions (IPEDS).  Several of the studies were one-time investigations that are now several years old (EWQ, 1998; Involving Employers in Training, 1996; Survey of Employer-Provided Training, 1995) and are not scheduled to be repeated.  As a result, they do not provide current information or the ability to track change over time, as does NHES.
AE-NHES:2005 has a proposed sample size yielding completed interviews with approximately 10,500 adults and will represent participants in a broad range of adult educational activities, as well as nonparticipants.  Also, NHES oversamples minorities to provide reliable estimates for analysts.  Data collected on current rates, types, and reasons for participation in adult educational activities will provide trend information when analyzed in conjunction with adult education estimates from AE-NHES:1991, AE-NHES:1995, AE-NHES:1999, and AELL-NHES:2001. 

The limitations of the extant data sources on adult educational activities render them inadequate to meet the goals of the AE-NHES:2005, which are: 

· To provide data on a nationally representative sample of adults including both participants and nonparticipants in adult education;

· To collect data about a range of adult education activities;

· To have sufficient numbers of racial/ethnic minorities to produce reliable estimates for those groups; and 

· To produce estimates of participation in adult educational activities participation that can be used to track change over time.

A.5.
Collection of Data from Small Businesses

Not applicable.

A.6.
Consequences of Less Frequent Data Collection

This request is for clearance of NHES:2005 only.  Separate requests will be submitted for future NHES collections.  Topics covered in this NHES collection have been addressed in previous NHES administrations; repeating the surveys allows for analysis of trends over time.  Less frequent collection would result in incomplete tracking of these trends.

A.7.
Special Circumstances

None of the special circumstances listed in the instructions for completing the supporting statement apply to NHES:2005.

A.8.
Public Comment and Consultations Outside the Agency

The NHES:2005 surveys repeat, to a great extent, designs developed for previous NHES administrations.  As a result, they reflect the cumulative input of many experts in the field and past NHES Technical Review Panels.  In order to ensure that the NHES:2005 surveys address important topics in the topical areas of interest and incorporate important emerging issues, the design phase of the study included consultations with experts in the substantive areas addressed in the surveys.  These experts included persons in government agencies, academe, and research organizations.   
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A.9.
Payments to Respondents

NHES:2003 included an extensive experiment in the use of small cash incentives to improve unit response.  These efforts focused primarily on the screening level, at which most nonresponse in RDD surveys occurs.  The experiment included 10 combinations of mailing conditions (first class and Priority Mail) and incentive conditions (none, $2, and $5) at the initial mailing stage and the refusal conversion stage. A draft report of the experimental findings has been provided under separate cover.  

Based upon the results of the NHES:2003 efforts, NHES:2005 will include an incentive program to maximize screening response.  The selected method controls costs while implementing one of the strategies from among the NHES:2003 experimental conditions that yielded higher screening response.  Specifically, no incentive will be included in the advance mailing, but an incentive of $5 will be included with refusal conversion letters.  The mailing and refusal conversion strategies are discussed further in section B.2.

Although the selected incentive method is clearly the most cost-effective for NHES when used in combination with subsampling of cases for follow-up, a concern is that by offering no incentive in the advance letter and incentives in the refusal conversion letter, the approach rewards negative behavior and does not treat cooperative respondents comparably.  First, it is important to consider the purpose of the incentive in the NHES is to simply increase the probability that the sampled household will read the advance letter and decide the interview request is legitimate. The amounts of money included are much too small to be viewed as having economic consequences, and thus households that do not receive an incentive because they cooperate initially are not missing a substantial benefit. In addition, a variation of the procedure is planned for NHES:2005 to provide all households with the opportunity to receive an incentive.  The advance letter, sent to all respondents with a mailable address, will inform the household that they may call in to a toll-free number to complete the Screener and they will receive a $5 incentive.  The rationale for this approach, as will be described in the advance letter, is that when a household calls in response to the letter it will result in a reduced level of effort and cost of the survey, even when the incentive is included in the costs. Much of the effort in RDD surveys is devoted to contacting households.  This procedure provides every household that is mailed an advance letter with the opportunity to obtain the incentive. However, it is likely that only a small proportion of households will choose to call in to complete the Screener.  This approach was tested in the NHES:2005 field test; 20 households called in to complete the interview and receive the incentive.

A.10.
Assurance of Confidentiality

All information identifying the individual respondents will be kept confidential, in compliance with Public Law 100-297, which states that:


(4)(A)
“Except as provided in this section, no person may -


(i)

use any individually identifiable information furnished under the provisions of this section for any purpose other than statistical purposes for which it is supplied;


(ii)

make any publication whereby the data furnished by any particular person under this section can be identified; or


(iii)

permit anyone other than the individuals authorized by the Commissioner to examine the individual reports . . .”

All Westat staff members working on NHES and having access to the data (including monitoring of interviews) are required to sign the NCES Affidavit of Nondisclosure (exhibit 2) and a similar Westat confidentiality pledge (exhibit 3).  Notarized affidavits are kept on file at Westat and documentation is submitted to NCES quarterly.

Exhibit 2.  NCES Affidavit of Nondisclosure

______________________________________

___________________________________

(Job Title)






 (Date of Assignment to NCES Project)

______________________________________

___________________________________

(Organizations, State or local




(NCES Data Base or File Containing

agency or instrumentality)




Individually Identifiable Information)

_______________________________________

(Address)

I, __________________________________, do solemnly swear (or affirm) that when given access to the

subject NCES data base or file, I will not



(i)

use or reveal any individually identifiable information furnished, acquired, retrieved or assembled by me or others, under the provisions of Section 406 of the General Education Provisions Act (20 U.S.C. 1221e-1) for any purpose other than statistical purposes specified in the NCES survey, project or contract;



(ii)

make any disclosure or publication whereby a sample unit or survey respondent could be identified or the date furnished by or related to any particular person under this section can be identified; or



(iii)

permit anyone other than the individuals authorized by the Commissioner of the National Center for Education Statistics to examine the individual reports.

                                                           ________________________________________

                                                           (Signature)

(The penalty for unlawful disclosure is a fine of not more than $250,000 (under 18 U.S.C. 3559 and 3571) or imprisonment for not more than 5 years, or both.  The word “swear” should be stricken out wherever it appears when a person elects to affirm the affidavit rather than to swear to it.)

State of Maryland

County of ______________________________

Sworn and subscribed to me before a Notary Public in and for the aforementioned County and State this ___________________ day of _________________ 2004.

                                                           ________________________________________

                                                           (Notary Public)

Exhibit 3.  Westat Confidentiality Pledge

WESTAT

EMPLOYEE OR CONTRACTOR’S ASSURANCE OF CONFIDENTIALITY OF SURVEY DATA 

Statement of Policy

Westat is firmly committed to the principle that the confidentiality of individual data obtained through Westat surveys must be protected.  This principle holds whether or not any specific guarantee of confidentiality was given at time of interview (or self-response), or whether or not there are specific contractual obligations to the client.  When guarantees have been given or contractual obligations regarding confidentiality have been entered into, they may impose additional requirements which are to be adhered to strictly. 

Procedures for Maintaining Confidentiality

1.
All Westat employees and field workers shall sign this assurance of confidentiality.  This assurance may be superseded by another assurance for a particular project. 

2.
Field workers shall keep completely confidential the names of respondents, all information or opinions collected in the course of interviews, and any information about respondents learned incidentally during field work.  Field workers shall exercise reasonable caution to prevent access by others to survey data in their possession. 

3.
Unless specifically instructed otherwise for a particular project, an employee or field worker, upon encountering a respondent or information pertaining to a respondent that s/he knows personally, shall immediately terminate the activity and contact her/his supervisor for instructions. 

4.
Survey data containing personal identifiers in Westat offices shall be kept in a locked container or a locked room when not being used each working day in routine survey activities.  Reasonable caution shall be exercised in limiting access to survey data to only those persons who are working on the specific project and who have been instructed in the applicable confidentiality requirements for that project. 


Where survey data have been determined to be particularly sensitive by the Corporate Officer in charge of the project or the President of Westat, such survey data shall be kept in locked containers or in a locked room except when actually being used and attended by a staff member who has signed this pledge. 

5.
Ordinarily, serial numbers shall be assigned to respondents prior to creating a machine-processible record and identifiers such as name, address, and Social Security number shall not, ordinarily, be a part of the machine record.  When identifiers are part of the machine data record, Westat’s Manager of Data Processing shall be responsible for determining adequate confidentiality measures in consultation with the project director.  When a separate file is set up containing identifiers or linkage information which could be used to identify data records, this separate file shall be kept locked up when not actually being used each day in routine survey activities. 

6.
When records with identifiers are to be transmitted to another party, such as for keypunching or key taping, the other party shall be informed of these procedures and shall sign an Assurance of Confidentiality form. 

7.
Each project director shall be responsible for ensuring that all personnel and contractors involved in handling survey data on a project are instructed in these procedures throughout the period of survey performance.  When there are specific contractual obligations to the client regarding confidentiality, the project director shall develop additional procedures to comply with these obligations and shall instruct field staff, clerical staff, consultants, and any other persons who work on the project in these additional procedures.  At the end of the period of survey performance, the project director shall arrange for proper storage or disposition of survey data including any particular contractual requirements for storage or disposition.  When required to turn over survey data to our clients, we must provide proper safeguards to ensure confidentiality up to the time of delivery. 

8.
Project directors shall ensure that survey practices adhere to the provisions of the U.S. Privacy Act of 1974 with regard to surveys of individuals for the Federal Government.  Project directors must ensure that procedures are established in each survey to inform each respondent of the authority for the survey, the purpose and use of the survey, the voluntary nature of the survey (where applicable) and the effects on the respondents, if any, of not responding. 

PLEDGE

I hereby certify that I have carefully read and will cooperate fully with the above procedures.  I will keep completely confidential all information arising from surveys concerning individual respondents to which I gain access.  I will not discuss, disclose, disseminate, or provide access to survey data and identifiers except as authorized by Westat.  In addition, I will comply with any additional procedures established by Westat for a particular contract.  I will devote my best efforts to ensure that there is compliance with the required procedures by personnel whom I supervise.  I understand that violation of this pledge is sufficient grounds for disciplinary action, including dismissal.  I also understand that violation of the privacy rights of individuals through such unauthorized discussion, disclosure, dissemination, or access may make me subject to criminal or civil penalties.  I give my personal pledge that I shall abide by this assurance of confidentiality. 


Signature

A.11.
Sensitive Questions

NHES is a voluntary survey, and no persons are required to respond to the interviews.  In addition, respondents may decline to answer any question in the survey.  This voluntary aspect of the survey is clearly stated in the introduction and is stressed in interviewer training.

Early Childhood Program Participation (ECPP) Interview.  Child development specialists consider economic disadvantage and children’s disabilities to be important factors in children’s preschool experiences and family involvement (Huston 2002, Parcel and Menaghan 1997).  As a result, the ECPP Interview contains measures of characteristics that may be considered sensitive.  These include 

· Household income; 

· Receipt of public assistance in the form of Temporary Assistance to Needy Families (TANF), food stamps, and the Women, Infants, and Children program (WIC); 

· Receipt of government assistance to pay for child care and early childhood programs; and

· Children’s disabilities.

The cognitive research conducted for this instrument (discussed under section B.4, Tests of Procedures and Methods) indicated a high degree of respondent interest and a strong motivation to participate.  These items have also been administered successfully in previous NHES studies.  As a result, we do not anticipate problems will occur by asking the questions noted above in NHES:2005.

After-School Programs and Activities (ASPA) Interview.  ASPA-NHES:2005 includes the same potentially sensitive questions that the ECPP interview contains.  As noted above, cognitive research did not find these questions to be problematic for ASPA respondents.

Other items in the ASPA interview that were tested for sensitivity in cognitive research activities were those asking parents whether their children in grades K through 8 care for themselves after school, without an adult or older child responsible for them and, if so, the number of days and hours per week.  These items are included in NHES:2005 to gather information on the extent to which self-care occurs and the amount of time each week children care for themselves.  Some of the parents who participated in the cognitive research indicated that they found these items sensitive; however, none refused to answer the question.  In fact, these same self-care items were used before in NHES:1995, NHES:1999, and NHES:2001, and typically had item nonresponse rates of less than 2 percent.

Adult Education (AE) Interview.  AE-NHES:2005 contains items on the following topics that may be considered sensitive:

· Literacy or basic skills training; 

· High school completion;

· Employer information; and

· Personal and household income.

Basic skills training is an important form of adult education to measure, since it is integral to achieving the goal of literacy for every adult American.  Items on high school completion are asked so that questions on participation in basic skills courses may be targeted to respondents who have not completed high school.  Items gathering information on employers are needed because of the relationship of  occupation and industry to adults’ participation in educational activities.  Questions on income are asked to provide a description of the economic circumstances of adults and their households, which is related to participation in adult education.  These same questions were asked of adults in NHES:1995, NHES:1999, and NHES:2001 without problems.  

A.12.
Estimated Response Burden

The response burden per instrument and the total response burden for NHES:2005 are shown in table 1.  The estimated times for interviews are based on the times required to administer interviews in the NHES:2005 field test, adjusted to reflect the characteristics of the NHES:2005 population in terms of numbers of care arrangements and participation in adult education.

The cost to respondents for the total hour burden is estimated to be $116,630, that is, $10 per hour for 11,663 burden hours.  There are no other costs to respondents.  There are also no recordkeeping requirements associated with NHES:2005.

Table 1.  Estimated response burden for NHES:2005

	Interview forms
	Estimated time (minutes)
	Number of respondents
	Number of interviews
	Total

time (hours)

	
	
	
	
	

	   Screener

	3.50
	59,380
	59,380
	3,464

	   ECPP Interview

	15.25
	7,714
	7,714
	1,961

	   ASPA Interview 

	16.80
	11,705
	11,705
	3,277

	   AE Interview

	16.50
	10,527
	10,527
	2,895

	   AE Reinterview

	5.00
	800
	800
	67

	
	
	
	
	

	Total

	NA
	92,476
	92,476
	11,663


SOURCE:  U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys, 2005.

A.13.
Annualized Cost to Respondents 

There are no costs beyond those presented in section A.12.

A.14.
Annualized Cost to the Federal Government

The total cost of NHES:2005 to the government is approximately $3.8 million over a period of 36 months.  This includes all direct and indirect costs of the design, data collection, analysis, and reporting phases of the study, as well as the production of public and restricted data sets. 

A.15.
Reasons for Program Changes

The burden change is due to moving from field test to full scale activities, from 302 hours to 11,663 hours.  An increase of 11,361 hours.  

A.16.
Publication Plans and Project Schedule

NHES:2005 will lead to descriptive analyses of the educational topics that are addressed in the ECPP, ASPA, and AE surveys.  A statistical analysis report will be written for each survey.  It is planned that tables concerning participation in child care and early childhood programs, after-school programs, and adult education activities will be included among the NHES:2005 analyses, and that analyses will focus on differences between subgroups defined by demographic characteristics (e.g., age, sex, marital status) and socioeconomic characteristics (e.g., educational attainment, income).  

A.16.1.
Preliminary Analytical Tasks

Imputation

Experience with previous NHES data collections indicates that respondents generally answer all items in the interview.  However, some respondents either cannot or do not wish to answer some items, resulting in item nonresponse.  For past NHES data sets, item nonresponse was addressed by developing and implementing hot-deck imputation methods for every item in the interviews.  Data users have indicated their appreciation of the ease of use associated with a fully imputed data set.  

The imputation strategy used for past NHES surveys involved choosing a random donor from the pool of respondents with similar characteristics who answered the item and replacing the missing value with this imputed value.  Hot-deck imputation for item nonresponse will be conducted for NHES:2005 in much the same manner as for previous NHES data sets.  The imputation will respect the skip patterns of the interviews and will select donors who are similar on key characteristics to the respondents with missing data.  The imputed data will be subjected to the same data editing procedures as used in the original data collection.

The imputation will be done early in the post-data collection period; therefore, fully imputed data sets will be available even for the earliest analyses.  All imputed values will be flagged, so analysts can either ignore the imputations or do their own imputations depending on their specific purposes.

Composite Variables

As has been done for past NHES data sets, composite variables will be created for use by analysts and will appear on the public use data files.  The construction of each composite variable involves combining one or more questionnaire variables to create a single measure of a characteristic. The methods for creating NHES:2005 composite variables will be consistent with those used for previous NHES data sets, in order to facilitate analyses over time using similar composite variables.  For the most part, the composite variables will be demographic characteristics of children, adults, or families that will be used in descriptive reports and are likely to be of value to a wide range of data users.  Some examples from previous NHES collections follow:

· Race-ethnicity.  By combining race and Hispanic origin, a composite variable can be created with standard categories that are commonly used by analysts: white, non-Hispanic; black, non-Hispanic; Hispanic; and other race. 

· Parents’ highest education.  This socioeconomic measure combines the educational attainment measures for the child’s mother and father and reflects the highest level of education completed by either parent or by the only parent in a single-parent household.

· Child’s grade/grade equivalent.  This variable combines three items to create a single variable reflecting both enrollment status and grade in school.  The variables are enrollment status, current grade, and grade equivalent for those children in ungraded schools or who are home schooled. 

When the final list of composite variables has been developed and approved, the code to create these variables will be tested on a partial data file.  This file will be extracted from NHES:2005 database about halfway through the data collection period to test these variables.  

A.16.2.
Descriptive Analysis

Descriptive tabulations will be produced for the purposes of developing NHES:2005 reports.  The tabulations will include weighted estimates as described in section B.1.8 of this clearance request. Generally, the tabulations will include questionnaire items cross-tabulated by a standard set of individual, family, and household characteristics, including age, gender, race/ethnicity, adult or parent education level, and household income.

Three statistical analysis reports will be prepared for NHES:2005, one using ECPP data, one using ASPA data, and one using AE data.  Each report will be published by NCES.  The reports will address one or more of the research questions presented below.  

Early Childhood Program Participation Research Questions

1.
To what extent do preschool children (birth to age 6 and not yet in kindergarten) participate in nonparental care and early childhood programs? 
a.
In what different types of nonparental care arrangements/programs do children participate? 

b.
How many children are participating in multiple care arrangements/programs? 

c.
Where are care arrangements/programs located? 

d.
How much time do children spend in nonparental care arrangements/programs?  

e.
What is the relationship of relative care providers to the children for whom they are caring? 

f.
What is the cost and what payment arrangements are made for the cost of care arrangements/programs? 

g.
How are child and family characteristics related to the care or early childhood education children receive?

h.
What resources do parents use to find child care?

i.
Is (emergent) literacy and numeracy related to the type of child care, amount of time in child care, or stability of child care?

j.
What is the availability of sick child care?

k.
How do parents’ work schedules or employment status influence their choice of arrangements?

l.
Do parents report difficulty in finding child care?

m.
What factors do parents consider important when selecting child care arrangements?

2. How has the participation of preschool children in nonparental care arrangements/programs changed from the 1990s?

a.
Have the subpopulations of children participating in various types of care arrangements/programs changed?

b.
Has the amount of time children spend in care arrangements/programs changed?

3. Do at-risk children have the same access to nonparental care arrangements/programs as other children?

a.
Are at-risk children more or less likely to participate in nonparental care arrangements/programs than other children? 

b.
Do at-risk children participate in different numbers and/or types of care arrangements/ programs than those children not classified as at-risk? 

4.
What has been the impact of welfare reform on access to and use of child care arrangements/programs?

a.
What type of child care subsidies/benefits have parents received from government agencies or from their employers? 

5.
What is the extent of parents’ involvement parent-child educational activities?
a. To what extent do mothers and fathers participate in selected educational activities at home with their child?

b. Is participation in educational activities related to preschoolers emerging literacy and numeracy?

After-School Programs and Activities Research Questions

1. In what types of after-school arrangements do elementary and middle school children participate?

a.
What percentage of children participate in after-school programs, such as school-based programs and other center-based programs?  

b.
What percentage of children participate in after-school arrangements, such as relative care, nonrelative care, self-care, or sibling care? 

c.
To what extent are children taking part in other activities arranged by their parents after school (e.g., music lessons, and sports) in order for their children to have adult supervision? 

d.
How much time do children spend after school in various nonparental care arrangements, center-based programs, activities for adult supervision, self-care, and sibling care?  Have children been in these arrangements since the beginning of the school year?

e.
What percentage of families have multiple children in different arrangements or children in multiple formal and/or informal arrangements after school? 

f.
How is type of care arrangement or program related to child and family characteristics? 

g.
Is the type of arrangement related to student performance, current school status, or school characteristics? 

h.
Do after-school arrangements differ for children with disabilities? 

i.
What is the relationship of relative care providers to children for whom they provide care?

j.
What factors do parents consider important when selecting after-school care arrangements?

2. What types of experiences do parents and children have with after-school arrangements?
a. In what kinds of activities are youth participating in school-based and other center-based programs? What activities do children do in their relative care, nonrelative care, self-care, and parental care arrangements?

b. What are some features of various arrangements?

c. Where are the various types of arrangements located and how do children travel from school to those arrangements? 

d. To what extent do children spend time in educational activities in their after-school programs? 

e. How do parents’ work schedules influence choice of arrangements?  How does the need for after-school arrangements impact parents’ work schedules? 

f. How much do families pay for the various types of arrangements?

g. Do parents report difficulty in finding child care?

3. What has been the impact of welfare reform on access to and use of after-school arrangements/programs?

a.
How is utilization of nonparental arrangements/programs related to parents’ employment history?

b.
What type of after-school care subsidies/benefits have parents received from government agencies or from their employers?

4. How have participation rates in various types of after-school arrangements changed between 2001 and 2005?

a.
Has participation in various types of arrangements increased or decreased between 2001 and 2005?

b.
Has the number of children in self-care and sibling care increased or decreased between 2001 and 2005?

Adult Education Component Research Questions

1. To what extent do adults participate in adult education (AE) activities?

a.
To what extent do adults participate in AE activities overall?

b.
To what extent do adults participate in specific types of AE activities?

1.
English as a Second Language classes?

2.
Basic skills and GED preparation classes?

3.
College or university degree programs?

4.
Vocational or technical diploma programs?

5.
Apprenticeship programs?

6.
Work-related courses?

7.
Personal interest or personal development courses?

c.
How is participation in AE activities related to characteristics of adults?

d.
To what extent do adults who have or are pursuing certification and licensure participate in AE activities?

e.
To what extent do adults participate in informal learning activities for personal interest?

2.
For what reasons do adults participate in AE activities?

a.
To what extent do adults report that their primary reason for participation is work-related or personal interest?

b.
For what specific reasons do adults participate in AE activities?

c.
Are the courses being taken for credit?

d.
Are courses being taken for credit that is not toward a postsecondary credential (e.g. CEUs)?

3. To what extent do adults participate in AE activities provided by various institutions or organizations? 

4.
How much time do adults spend participating in AE activities?

a.
How are the total hours of instruction associated with the type of AE activity?

b.
How are the total hours of instruction associated with the type of provider for a given activity?

c.
How are the total hours of instruction spent in AE activities associated with employment status?

5.
To what extent do adults participate in AE activities by means of distance education?

a.
What types of technologies are used for distance education?

b.
For what types of AE do adults participate in distance education?

6.
To what extent do adults use their own resources to pay for participation in AE activities?

a.
What is the amount and distribution of out-of-pocket costs for tuition and fees?

b.
What is the amount and distribution of out-of-pocket costs for books or materials?

c.
How is the cost associated with the type of AE activity?

d.
How is the cost associated with the type of provider?

7.
To what extent do adults report that employer support and involvement in their AE participation?

a.
To what extent do adults report that the educational instruction they receive is provided by their employers?

b.
To what extent do adults report that their employers require, suggest, or encourage their participation?

c.
To what extent do adults report that educational activities in which they participate are located at their workplace?

d.
To what extent do adults report that their participation in educational activities occurs during work hours or that their employers give them time off from work to participate?

e.
To what extent do adults report that their employers pay all or part of the cost for their participation?

f.
To what extent do adults report that employer support varies by type of AE activity?

A.16.3.
Comparative Analysis

An additional analysis task will be the development of comparative analyses to be included in the NHES:2005 Methodology Report.  These analyses will compare estimates from the NHES:2005 surveys with estimates from extant databases addressing similar topics.  The final selection of data sources and variables will depend on the availability of data during the summer of 2005.  At a minimum, the analysis will include comparisons to the Current Population Survey and previous NHES administrations.

A.16.4.
Project Schedule

Exhibit 4 presents a schedule of major project activities.

A.17.
Approval for Not Displaying the Expiration Date for OMB Approval

Not applicable.  We are not seeking this approval.

A.18.
Exceptions to the Certification Statement

Not applicable.  There are no exceptions to the certification statement.

Exhibit 4.  NHES:2005 schedule of major activities

	Activity
	Date of Scheduled Conduct/Completion

	Draft interviewer training manual 
	October 22, 2004

	Final interviewer training manual 
	December 6, 2004

	Final CATI system 
	December 6, 2004

	Interviewer training
	December 15, 2004–January 10, 2005

	Data collection
	January 3–April 1, 2005

	Preliminary data files
	July 8, 2005

	Draft data file users’ manual
	July 8, 2005

	First analysis reports delivered to NCES
	September 23, 2005

	Final data files and users’ manual
	March 17, 2006

	Final methodology report
	March 17, 2006

	Publication of reports
	March 17, 2006


PART B.  DESCRIPTION OF STATISTICAL METHODOLOGY

B.1.
Statistical Design and Estimation

An important purpose of the National Household Education Surveys Program (NHES) is to conduct repeated measurements of the same phenomena at different points in time, and this goal is reflected in the sample design of NHES:2005. NHES:2005 is a random digit dialing (RDD) telephone survey covering the 50 states and the District of Columbia. It will be conducted from January through early April 2005. Households will be randomly sampled, and a screening interview will be administered to a household respondent age 18 or older.
 Demographic information about household members will be used to determine whether anyone is eligible for the Early Childhood Program Participation (ECPP), After-School Programs and Activities (ASPA), or Adult Education (AE) Surveys.

The ECPP Survey will be administered to the parent or guardian
 in the household who is most knowledgeable about the care and education of the sampled child from birth through age 6, as of December 31, 2004, who is not yet in kindergarten.
 For the ASPA Survey, the parent/guardian most knowledgeable about the care and education of the sampled child age 15 or younger
 who is enrolled in kindergarten through eighth grade will be interviewed. The AE Survey will be administered to sampled persons 16 years or older who are not currently enrolled in twelfth grade or below and are not institutionalized or on active duty in the U.S. armed forces.

B.1.1.
Sampling Telephone Numbers

The sampling frame for NHES:2005 will be the Genesys frame of all telephone numbers in 100-banks with one or more telephone numbers listed in the white pages in the fourth quarter of 2004.
 Genesys is a commercial firm that has produced samples of telephone numbers for previous NHES studies. The sampling frame contains estimates from the 2000 census of the race/ethnicity distributions of persons in the telephone exchange. 
The sampling method used for NHES:2005 will be a list-assisted method described by Casady and Lepkowski (1993). This method was used previously in NHES:1995, NHES:1996, NHES:1999, NHES:2001, and NHES:2003.
 The list-assisted method is a single-stage, unclustered method that produces a self-weighting sample of telephone numbers. In a list-assisted sample, a simple random sample of telephone numbers is selected from all telephone numbers that are in 100-banks (the set of numbers with the same first eight digits) in which there is at least one residential telephone number listed in the white pages directory. This is called the listed stratum.
 Telephone numbers in 100-banks with no listed telephone numbers, the zero-listed stratum, are not sampled. The telephone numbers in the listed stratum include both listed and unlisted numbers and both residential and nonresidential numbers. 

Differences in telephone coverage rates, especially differential rates among population subgroups, such as those defined by region, race/ethnicity, and household composition, are of concern to telephone survey methodologists because they can introduce bias in the estimates. The largest component of coverage bias in a telephone survey such as NHES is probably due to the prevalence of nontelephone households
 and the differences between such households and those with telephones. Although Black and Hispanic households are less likely to have telephones than White households, the differences in 
telephone coverage rates diminished throughout the 1990s.
 Raking to population totals for these subgroups is used to statistically adjust for and reduce undercoverage bias.

Additionally, coverage bias may arise with this sampling scheme because not all telephone households are included in the listed stratum; households in the zero-listed stratum have no chance of being included in the sample. Empirical findings were presented in Brick, et al. (1995) to address the question of coverage bias associated with excluding the zero-listed stratum. The results show that the percentage of telephone numbers in the zero-listed stratum that are residential is small (about 1.4 percent) and that about 3 to 4 percent of telephone households are in the zero-listed stratum. The results also indicate that households in the zero-listed stratum are not very different from households in the listed stratum. Because the proportion of telephone households that are in the zero-listed stratum is small and the persons living in these households are not very different from those living in households in the listed stratum, the bias resulting from excluding the zero-listed stratum is generally very small. Giesbrecht, Kulp, and Starer (1996) examined coverage bias due to exclusion of the zero-listed stratum using data from the Current Population Survey (CPS) and also found the bias to be small. 

Telephone exchanges are classified by NXXType,
 a code that indicates the types of telephone numbers assigned within the exchange (e.g., mobile only, cellular only, etc.). A complete list of NXXType codes is given in exhibit 5.  For NHES:2005, as in previous NHES studies, telephone numbers will be sampled from exchanges having NXXTypes 00 or 52 only, which cover about 99 percent of listed households. Due to newly enacted legislation, by the time NHES:2005 is fielded, exchanges previously limited to land lines may include cellular numbers. However, for future NHES studies, this restriction should be reexamined; in particular, NXXTypes 50, 51, and 54 should be considered. These were excluded because of ethical concerns about cellular telephone customers having to pay for incoming calls; current estimates are that 2 to 5 percent of households have cellular service only.

In NHES:2005, as in previous NHES administrations, procedures will be used prior to data collection to reduce the number of unproductive calls. Prior to NHES:2001, the Genesys
 ID process was used. The Genesys ID process included tritone
 checks for nonworking numbers and purging of listed business numbers (i.e., numbers listed in the yellow pages but not in the white pages). In NHES:2001 and NHES:2003, a more extensive procedure, the Genesys ID-PLUS process, was used prior to the field period. With the ID-PLUS utility, a telephone number is dialed by Genesys and allowed to ring up to two times (compared with one ring in the Genesys ID tritone test). If the telephone call is answered, a representative is available to speak to the respondent. In such cases, the representative attempts to ascertain whether the telephone number is a business number.
 The ID-PLUS utility also includes the white and yellow pages matches. With the ID-PLUS utility, each telephone number is classified into one of the following categories:

LR (Listed Residence)

LB (Listed Business)

UR (Unlisted Residence)

UB (Unlisted Business)

FM (Fax/Modem)

LA (Language Barrier)

NR (No Ring Back)

NW (Nonworking)

DK (Undetermined: No Answer/Busy)

Exhibit 5.  NXXType codes

	Code
	Description

	
	

	00

	Regular

	01

	Mobile radio

	02

	Paging

	03

	Packet switching

	04

	Cellular

	05

	Test code

	06

	Maritime

	07

	Air to ground

	09

	900 service

	10

	Called party pays

	11

	Information provider

	13

	Directory assistant

	14

	Special calling cards

	15

	Official exchange carrier service

	16

	Originating only

	17

	Billing only

	30

	Broadband

	50

	Shared among three or more services

	51

	Shared between plain old telephone service (POTS) and mobile

	52

	Shared between POTS & paging

	54

	Shared between POTS & cellular

	55

	Special billing options – Cellular

	56

	Special billing options – Paging

	57

	Special billing options – Mobile

	58

	Shared among two or more

	60

	IntraLATA billing option – Cellular

	61

	IntraLATA billing option – Paging

	62

	IntraLATA billing option - Mobile 

	63

	Combination of 60, 61, and 62

	64

	Personal communication service (PCS)

	65

	Miscellaneous

	66

	Shared between POTS and miscellaneous

	67

	PCS/Miscellaneous service

	68

	Selective local exchange, IntraLATA special billing option - PCS/Misc.


SOURCE: TPMTM Data Source (TelcordiaTM TPMTM Data Source), Data for the telecommunications industry that describes and supports the local network environment. CD produced by Telcordia TM Routing Administration(TRA), Telcordia TM Technologies, Inc. , October 15, 2003.
In 1999, an evaluation of the ID-PLUS system was conducted by Westat using sample cases from a previously completed survey. Two samples were used. The first included numbers from across the nation (although numbers were concentrated in some states). Almost all of these were about 6 months old (i.e., had been dialed for data collection almost 6 months prior) by the time of the ID-PLUS evaluation. The second sample contained numbers from four counties in California that were about 1 to 2 months old by the time of the ID-PLUS evaluation. Note that the evaluation of the California sample is of particular interest because the Genesys ID process generally gives much lower exclusion rates in the western states and in California in particular.

The results of the ID-PLUS evaluation suggested that it would be useful to precode the telephone numbers classified as LB (listed business), UB (unlisted business), and NW (nonworking). For the first sample, among the numbers classified as NW through the ID-PLUS process, only 35 percent had been identified as nonworking through the Genesys ID process. For the California sample, only 24 percent of the numbers classified as NW through the ID-PLUS process had been classified as nonworking through the Genesys ID process. Following these evaluations, a more current test was done of the ID-PLUS system in which the time lag between the original survey and the ID-PLUS was only about 3 to 4 weeks on average. The results were very similar to the original evaluation. The percentages of cases with Genesys ID-PLUS result codes of LB, UB, and NW that were finalized as household numbers were 1.4 percent, 5.8 percent, and 9.0 percent, respectively.

Because the ID-PLUS method is more comprehensive than the Genesys ID process, ID-PLUS will be used in NHES:2005. As in NHES:2003, telephone numbers identified by ID-PLUS as LB or as NW, as well as UB telephone numbers for which no mailing address could be obtained, will be excluded from dialing in NHES:2005.
 All telephone numbers that are not identified as business numbers or nonworking numbers through the ID-PLUS process will be sent to up to two address vendors to obtain mailing addresses. (The second vendor will attempt to obtain mailing addresses for only those telephone numbers for which the first vendor is unable to provide a match.) In NHES:2003, address matches were obtained for 43 percent of the phase 1 sample
 and 66 percent of the sample excluding the cases that were not dialed (the NW, LB, and nonmailable UB cases).

B.1.2.
Oversampling Blacks and Hispanics

The general precision requirement for each survey in NHES:2005 is the ability to detect a 10 to 15 percent relative change for an estimate of between 30 and 60 percent (see appendix C for details). As in previous NHES administrations, one goal of NHES:2005 will be to produce reliable estimates for race/ethnicity subdomains (in particular, Blacks, Hispanics, and Asians). The method used in NHES surveys to date has been to stratify by the concentration of Blacks and Hispanics in the exchange and oversample telephone numbers in the high minority stratum. The sample design for NHES:2005 is based on the approach used in NHES:2003, which was a slight modification of the NHES:2001 approach. Prior to NHES:2001, a re-evaluation of the approach used in previous NHES studies to oversample Blacks and Hispanics was undertaken. This re-evaluation was warranted for several reasons:

· Since the original evaluation of the oversampling method (based on the NHES:1989 field test), the method of sampling telephone numbers had changed from the modified Mitofsky‑Waksberg method to the list-assisted method.

· Demographic changes, especially the distribution and concentration of race/ethnicity subgroups, could affect the effectiveness of oversampling.

· Changes in residency rates could affect the effectiveness of oversampling, particularly if there are disproportionate changes across strata.

· An alternative under consideration was differential sampling of telephone numbers based on whether or not they are listed in the white pages directory (i.e., “listed” vs. “unlisted” numbers).

· The sampling frame used to select the sample of telephone numbers had been enhanced to include information about the percent Asian in the exchange. In light of the interest in the ability to produce reliable estimates of characteristics of Asian Americans, an evaluation of the effect of the alternatives on the expected yield for Asians was warranted.

For the evaluation, several alternative stratification schemes were considered. The alternative definitions of a “high-minority” stratum considered were as follows:

· At least 10 percent Black or at least 10 percent Hispanic;

· At least 20 percent Black or Hispanic;

· At least 20 percent Black or at least 20 percent Hispanic;

· At least 30 percent Black or Hispanic; and

· At least 30 percent Black or at least 30 percent Hispanic.

Additionally, alternatives combining minority stratification with differential sampling of listed versus unlisted telephone numbers were considered. The evaluation compared the expected precision of estimates across alternatives, holding the total cost fixed. It was determined that among the alternatives considered, stratification involving both minority strata and the listed status of the telephone number was optimal, and that the alternative in which “high minority” is defined as “at least 20 percent Black or at least 20 percent Hispanic” was optimal. Additionally, the high minority stratum was found to have a higher concentration of Asians than the low minority stratum. Therefore, oversampling in the high minority stratum was expected to raise the sample yield for Asians (as compared to an equal probability design), even though Asians are not explicitly considered in the definition of “high minority.”

In addition to information about the race/ethnicity distribution of the exchange, it is possible to obtain telephone number-level information that is associated with cost and operational efficiency. Specifically, for each telephone number in the sample, the listed status of the telephone number (i.e., whether the number is listed in the White Pages Directory) and the mailable status (i.e., whether a mailable address may be obtained for the telephone number) are available. In the design of the 2001 surveys, listed status was considered in addition to minority stratum, and it was determined that using listed status in addition to minority stratification improved the efficiency of the sample. Thus, for the 2001 surveys, minority stratification was used for selecting an initial, larger sample of telephone numbers. Once this sample had been selected, the listed status was obtained for each sampled telephone number, and within each minority stratum, telephone numbers were sampled differentially based on listed status. 

Research conducted at Westat subsequent to the selection of the NHES:2001 sample suggested that using mailable status, rather than listed status, could further improve the efficiency of the sample. Within each minority stratum, mailable status is a better discriminator of residency and response rates than listed status. As a result of this research, three alternatives were considered for NHES:2003:

· Minority stratification only,

· Minority by listed stratification, and

· Minority by mailable stratification.

For each of these alternatives, the minority strata were defined using the same definition that had been used in previous NHES studies.

The Black and Hispanic populations are heavily concentrated in the high minority stratum, and a substantial proportion of the population in the high minority stratum (approximately 50 percent of the population) is Black or Hispanic. These two aspects are what make minority stratification an effective means of increasing the sample yield for Blacks and Hispanics. When listed status or mailable status are considered, within each minority stratum, there are considerable differences in both residency and response rates. These differences are more pronounced when mailable status is considered. These differences in residency and response rates allow for a more efficient design when either mailable status or listed status is used in stratification and mailable or listed numbers are oversampled. 

In light of the findings of this study, differential sampling of mailable and nonmailable telephone numbers was used in conjunction with minority stratification for NHES:2003. Table 2 gives the actual race/ethnicity distribution of completed interviews in NHES:2003, compared to the expected distribution if oversampling of telephone numbers in the high minority stratum had not been used.

Because the minority stratification has been effective in improving the sample yield for Blacks, Hispanics, and Asians and stratification on mailable status was effective in improving the operational efficiency of the sample, these characteristics will be used to stratify the NHES:2005 sample of telephone numbers. Race/ethnicity distributions are available on the sampling frame. However, the mailable status of telephone numbers is not available on the frame. The standard procedure is to match the sample of telephone numbers to address listings by telephone number to obtain the mailable status of each sampled telephone number. Therefore, in order to stratify on both minority concentration and mailable status, it will be necessary to select the sample of telephone numbers in two phases. The first phase will involve minority stratification only. The mailable status will be obtained for each first-phase telephone number, and the second phase will involve subsampling from the first-phase sample using strata defined by the combination of minority stratum and mailable status.
Table 2.  Race/ethnicity distribution of completed interviews in NHES:2003: Actual counts and percentages compared to counts and percentages expected without oversampling in the high minority stratum: 2003

	Race/ethnicity
	NHES:2003 actual
	NHES:2003 expected without oversampling of telephone numbers in high minority stratum

	
	Number of completed interviews
	Percent of completed interviews
	Number of completed interviews
	Percent of completed interviews

	
	
	
	
	

	PFI
	
	
	
	

	Total

	12,426
	100.0
	12,426
	100.0

	Black, non-Hispanic

	1,628
	13.1
	1,230
	9.9

	Hispanic

	2,576
	20.7
	2,087
	16.8

	Asian/Pacific Islander

	363
	2.9
	345
	2.8

	Other

	7,859
	63.3
	8,763
	70.5

	
	
	
	
	

	AEWR
	
	
	
	

	Total

	12,725
	100.0
	12,725
	100.0

	Black, non-Hispanic

	1,343
	10.6
	1,018
	8.0

	Hispanic

	1,318
	10.4
	1,062
	8.3

	Asian/Pacific Islander

	371
	2.9
	344
	2.7

	Other

	9,693
	76.2
	10,301
	81.0


NOTE: Due to rounding, subdomain counts may not add to totals.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Parent and Family Involvement in Education Survey of the National Household Education Surveys Program, 2003; and Adult Education for Work-Related Reasons Survey of NHES, 2003.

B.1.3
Subsampling Cases for Followup

In NHES, substantial effort is undertaken to make contact with households and secure their cooperation in the interviews. In previous NHES administrations, for each case in which a potential respondent refused to respond to the interview, with the exception of hostile (i.e., profane or abusive) refusals, a refusal conversion was attempted by specially trained interviewers. In recent NHES studies, Screener cases that finalized as “no answer” or “no answer, answering machine” due to failure to make contact were refielded for additional call attempts. Cases that finalized as “maximum call” due to failure to complete an interview after making contact with the household were released for additional call attempts.

Although these followup methods have proven to be effective in previous NHES studies, they may be more effective if these efforts can be concentrated on a portion of the sample that is “front-loaded” (i.e., this portion of the sample would be designated to be worked at the beginning of the study). The portion of the sample not designated for these followup efforts would be released a few weeks into the study, to allow sufficient resources for working the cases that will receive the followup efforts. Since all cases designated for followup efforts would be released at the beginning of the study and all efforts initially would focus on these cases, this approach is believed to allow for more efficient and effective use of followup procedures in a study with a short data collection period such as NHES. This “followup subsampling” approach has been used in other surveys conducted by Westat and is a cost-effective procedure that may have a positive effect on response rates. The subsampling procedure is especially effective with the type of incentive scheme recommended for NHES:2005 (as discussed below).

For NHES:2005, 60 percent of the basic sample of telephone numbers will be randomly designated to receive followup efforts if attempts to complete the Screener result in a refusal, finalization of the case with “no answer” or “no answer, answering machine” status, or finalization of the case as a “maximum call” case with at least 14 call attempts. For the remaining 40 percent of the sample, no followup efforts will be attempted for the Screener if any of these conditions occur. The cases receiving followup attempts will be appropriately weighted to account for the cases that are subsampled out.
 These procedures apply only to Screener cases; all extended interview cases will be fielded using procedures similar to those used in the past including refusal conversion and refielding of maximum call cases. (See chapter 4 of Hagedorn et al. (forthcoming) for more details on these procedures.)

B.1.4
Methods for Improving Response Rates

Declining Screener unit response rates in NHES over the years led to the design and execution of an experiment in NHES:2003 to examine the effects of respondent incentives as a means to improve response (see Brick et al., forthcoming). The Screener incentive experiment implemented in the 2003 NHES administration included 10 conditions with varied combinations of mailing procedures (first class and priority mail) and respondent incentive amounts ($0, $2, and $5). Experimental conditions were set to study advance mailing treatments and refusal conversion treatments. 

The results of this experiment indicated that small cash incentives are effective in improving NHES Screener unit response. As shown in table 3, in NHES:2003 refusals occurred less often among those who received advance incentives of $2 or $5 than those who received no incentive; the benefit of the incentive in the initial refusal rate was 5 to 7 percentage points, depending on the incentive amount. While the rate of refusal was lower for those who received an advance incentive of $5 compared with those who received $2, a diminishing effect per dollar of incentive was observed.

Table 3.  Screener response rates and ever refusal rates, by incentive group: 2003

	Incentive group
	Sample size
	Response rate
	Ever refused

	
	
	Percent
	s.e.
	Percent
	s.e.

	1 - ($0 brochure/1st $0)

	4,574
	64.1
	0.67
	48.8
	0.76

	2 - ($0 /1st $2)

	4,524
	67.3
	0.71
	47.1
	0.84

	3 - ($0 /1st $5)

	4,518
	69.5
	0.64
	45.4
	0.74

	4 - ($0 /Priority $0)

	5,422
	63.7
	0.69
	46.6
	0.69

	5 - ($0 /Priority $2)

	4,543
	66.7
	0.71
	45.2
	0.83

	6 - ($2 /1st $0)

	5,424
	67.9
	0.67
	40.9
	0.67

	7 - ($2 /Priority $0)

	4,558
	68.9
	0.72
	42.1
	0.69

	8 - ($2 /Priority $2)

	4,498
	69.1
	0.76
	42.4
	0.81

	9 - ($5 /1st $0)

	4,505
	69.7
	0.70
	38.9
	0.76

	10 - ($2 /1st $2)

	4,540
	69.9
	0.56
	42.1
	0.70


NOTE: The parenthetical descriptions of the experimental conditions give the advance mailing condition (before the / mark) and the initial refusal condition (after the / mark). All advance letters were sent by first class mail in a U.S. Department of Education business envelope, as were initial refusal letters in conditions not specifying priority mail. The letters sent by priority mail were sent in the U.S. Postal Service priority mail envelopes. Refusal letters included a colored NHES project brochure. Nonresidential telephone numbers are excluded from the table.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys Program, 2003.

The NHES:2003 experiment also showed respondent incentives were effective in obtaining cooperation at the refusal conversion stage for the Screener. Experimental treatment groups that included payments were more likely to respond at the first refusal conversion stage compared with those who had not received payments. In addition, the advance incentive treatments and refusal incentive treatments combined to yield higher response rates after the first refusal conversion stage for those who had received payments of $4 (two payments of $2) and those who had received $5 (in one payment). 

Given the positive effects of incentives on Screener unit response, the costs of effective strategies were examined. Treatments that resulted in low response rates and more costly treatments that yielded results similar to less costly treatments were eliminated from future consideration. Three conditions were identified as cost effective, as follows:

· An advance letter with no incentive, mailed first class, and a refusal conversion letter with a $2 incentive, mailed first class;

· An advance letter with no incentive, mailed first class, and a refusal conversion letter with a $5 incentive, mailed first class;

· An advance letter with a $2 incentive, mailed first class, and a refusal conversion letter with a $2 incentive, mailed first class.

Each of these strategies yielded Screener unit response rates that were substantial improvements over no treatments. There is some variation in the costs of these three approaches, which must be weighed by relative response rate benefits, available funds, and the data collection approach. Each of these strategies was considered for NHES:2005, in combination with the proposal for subsampling cases for nonresponse followup. Table 4 gives projected response rates and costs of treatment for these three strategies and for a no incentive baseline strategy for NHES:2005. The second strategy (an advance letter with no incentive, mailed first class, and a refusal conversion letter with a $5 incentive, mailed first class) is likely to yield higher response rates than the first strategy, and is essentially equivalent to the third strategy in its effect on response rates. Additionally, the cost of the second strategy is lower than the cost of the third strategy, especially when combined with the followup subsampling approach described earlier. That is, as shown in table 4, the cost of the additional screening required to allow for refusal subsampling is more than offset by the gains due to the use of incentives together with refusal subsampling.  Thus, the second strategy is recommended for NHES:2005.  

A concern with the recommended strategy (with no advance incentive but a $5 incentive at refusal conversion) is that initial cooperators (those who respond without ever refusing) are not treated equitably.  This issue was discussed early in section A.9. In order to give initial cooperators the opportunity to receive the same amount of money as those that refuse initially, the NHES:2005 will include provisions for the respondent to call in to complete the interview and receive an incentive.  That is, the advance letter sent to all households with mailable addresses will state that if the respondent dials the specified 800 number to call in and complete the Screener, the respondent will be remunerated $5.  This approach was tested in the NHES:2005 field test; 20 households called in to complete the interview and receive the $5 incentive.

Table 4.  Approximate expected response rates and costs of treatment at Screener level, by incentive treatment

	Incentive treatment
	Projected response rate
	Cost*

	2 - $0 / $2 with refusal subsampling
	64.9
	$388,000

	3 - $0 / $5 with refusal subsampling
	66.9
	$343,500

	10 - $2 / $2
	67.1
	$491,500

	1 - $0 brochure/1st $0
	62.8
	$256,000 


* Cost projections assume the parameters of the NHES:2003 sample design (Hagedorn et al. [forthcoming]) and are based on 59,365 mailable cases and variable numbers of refusal conversion cases based on the refusal rates observed in NHES:2003. Projected response rates are based on the survival method. Costs include postage, incentives, and packaging of the mailings. Costs and projected response rates assume priority mail letters will be sent at the second refusal conversion.

NOTE: The parenthetical descriptions of the experimental conditions give the advance mailing incentive condition (before the / mark) and the initial refusal condition (after the / mark).  All advance letters and refusal letters will be sent by first class mail in a U.S. Department of Education business envelope. The second refusal letters sent by priority mail will be sent in the U.S. Postal Service priority mail envelopes. Refusal letters will include a colored NHES project brochure. 

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys Program, 2003.

B.1.5.
Number of Sampled Telephone Numbers

The primary function of the screening interview in NHES:2005 will be to assess the eligibility of members of the household for the extended interviews. As a result, the number of households that must be sampled for each type of extended interview is largely a function of the precision requirements for the extended interviews, which are discussed in the next section. The total number of completed Screeners needed in NHES:2005 is driven by the sample size requirements to produce reliable estimates for preschoolers and middle schoolers. A target of 59,380 completed Screeners was set for NHES:2005. This number of screeners is expected to be sufficient to meet the precision requirements of the NHES:2005 surveys and accounts for expected design effects incurred as a result of differential sampling of telephone numbers, subsampling Screener cases for nonresponse followup, unequal within-household selection probabilities, and the effects of weighting adjustments. Further details on the precision requirements for NHES and the sample size implications of those requirements are given here and in appendix C. The number of telephone numbers to be sampled was determined by inflating the target of 59,380 completed Screeners to account for the expected residency rates and unit response rates; in doing so, the expected effects of the incentive treatment and the subsampling of cases for followup were also taken into account. The expected numbers of sampled telephone numbers and completed Screeners, as well as residency and Screener unit response rates, are shown by stratum in table 5.

Table 5.  Expected numbers of sampled telephone numbers and completed Screeners, and expected residency and Screener unit response rates, by stratum: 2005

	Stratum
	Expected number of sampled telephone numbers*
	Expected percent of telephone numbers known to be residential 
	Expected Screener unit response rate (percent)
	Expected number of completed screeners

	
	
	
	
	

	Total

	228,655
	43
	65
	59,380

	
	
	
	
	

	Mailable, High minority

	63,303
	70
	69
	26,087

	Mailable, Low minority

	60,323
	74
	73
	28,018

	Not mailable, High minority

	52,020
	11
	58
	2,873

	Not mailable, Low minority

	53,009
	9
	59
	2,402


*
Does not include reserve sample.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys Program (NHES), 2003.

To attain the sample sizes and optimal allocation under the stratification based on minority concentration and mailable status, it is estimated that a total of about 229,000 telephone numbers will need to be sampled for NHES:2005. Based on the optimal allocation used for NHES:2003, it is likely that the sampling rate in the high minority concentration stratum will be approximately twice that of the low minority stratum. Based on data from the Marketing Systems Group fourth quarter 2002 database (the database used to select the NHES:2003 sample of telephone numbers), it is expected that in the first phase of selection, a total of about 286,173 telephone numbers will need to be selected—147,849 telephone numbers from the high minority stratum and 138,324 telephone numbers from the low minority stratum.

In the second phase, within each minority stratum, the sampled telephone numbers will be stratified as mailable or nonmailable according to whether a mailing addresses was able to be matched to the telephone number. Within each of the four strata defined by the combinations of minority concentration and mailable status, telephone numbers will be subsampled at different rates, with the aim of obtaining the final allocation of telephone numbers given in table 5. All differential sampling, including differential sampling of telephone numbers based on minority concentration and mailable status, will be properly accounted for in the calculation of base weights.
To facilitate the release of additional telephone numbers, in the event that sample yield falls considerably below expectations, a reserve sample of telephone numbers will be selected for NHES:2005. The reserve sample will be 20 percent of the size of the basic sample, or about 57,000 additional telephone numbers, which will be selected using the same sampling rates used to select the original sample. Like the basic sample, the reserve sample of telephone numbers will be matched to address listings and subsampled based on mailable status.

B.1.6.
Within-Household Sampling

Persons within households that have a completed Screener will be sampled for the ECPP, ASPA, and AE surveys. One key criterion in the development of the sampling scheme for NHES:2005 is minimizing respondent burden. Considerations of the numbers of persons within a household sampled for extended interviews and the combinations of extended interviews also weigh heavily in the development of the sampling scheme. 

Precision Requirements

The general precision requirement for all three surveys is the ability to detect a 10 to 15 percent relative change for an estimate of between 30 and 60 percent. The following paragraphs provide further detail on more specific requirements for each survey. In NHES:2005, the overall screening sample will be largely determined by the need to produce precise estimates of indicators for children, particularly preschoolers (age 3–not yet in kindergarten)
 and middle schoolers (sixth–eighth graders ages 15 or younger). The focus on preschoolers stems from the fact that they have the lowest prevalence in households among the subdomains of children; the focus on middle schoolers is because they have relatively low participation rates in activities of interest, so a somewhat larger sample is required to study them as a subgroup. It is useful to assess how the NHES:2005 sample can be combined with estimates from earlier NHES surveys to examine change over time. In a simple comparison, a t-test statistic is
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where p is the estimated percentage, d is the design effect, n is the sample size, and the subscripts 1 and 2 denote the two time periods. The current survey’s sample size requirements for detecting change are highly dependent on the sample sizes and precision achieved in previous surveys. Thus, increasing the sample size in NHES:2005 drastically above the levels of previous surveys will not substantially improve the precision of estimates of change over time. However, one important consideration is that if larger sample sizes are anticipated for future surveys, then having larger sample sizes in NHES:2005 will facilitate the detection of change over time in the future.

Of course, the t-statistic is only one of the many methods that can be used to detect and characterize change over time with data from NHES. Regression analysis or simple trend analyses of the various surveys over time are other ways of analyzing these data. For nearly all the methods, increasing sample sizes drastically over those in previous survey administrations does not result in large increases in the power or the precision of the estimates.

The sample requirements for estimates of change are more stringent than those for cross-sectional estimates. Bearing in mind the effects of sample sizes from previous administrations on the capacity to detect change over time, the sample size requirements for key estimates were derived. For the ECPP and ASPA surveys, key sample size determinants were the requirements to detect changes in estimates of type of care arrangement by age/grade groupings and by race/ethnicity. The age/grade groupings considered were infants (0–2 years), preschoolers (3–not yet in kindergarten), elementary schoolers (kindergarten–fifth graders), and middle schoolers (sixth–eighth graders). The race/ethnicity categories considered were White, non-Hispanic; Black, non-Hispanic; and Hispanic. As a result, target sample sizes (in terms of numbers of completed interviews) of about 4,200 for infants, 3,500 for preschoolers, 6,700 for elementary schoolers, and 5,000 for middle schoolers were established. Based on these sample size requirements, middle schoolers and preschoolers need to be sampled at the highest rates. Details of the derivation of these sample sizes are provided in appendix C.

For adults, key sample size determinants are the requirements to detect changes in estimates of participation in adult education activities (overall) and participation by type of adult education. In addition, the requirements to estimate participation by race/ethnicity and by educational attainment (less than high school or high school and higher) were also considered. Technically, the precision requirements suggest a sample size of 8,065 completed AE interviews. However, most of the key characteristics from the AE Survey fall outside the 30 to 60 percent range specified in the precision requirement. Larger sample sizes than those required to meet the minimum precision requirement are needed in order to measure change in many key statistics that fall outside the 30 to 60 percent range. Extraordinarily large sample sizes would be needed in order to measure these key statistics for some groups, and for some small groups (e.g., those defined by race and ethnicity) no sample size would be adequate to assess the relative change specified in the precision requirement. Response burden considerations and cost considerations were also considered in establishing the final sample size targets.

Thus, in order to improve the precision of estimates of characteristics that fall outside the 30 to 60 percent range, including many characteristics of the population of adults with less than a high school diploma, the target sample size for the AE Survey was set at about 10,500 completed interviews.  This is comparable to the number of interviews conducted for AELL-NHES:2001 (10,873) which improved the precision of estimates outside the 30 to 60 percent range.  Adult education participants will be sampled at a higher rate than nonparticipants in order to improve the precision of estimates of characteristics of participants. Also, adults with less than a high school diploma will be sampled at a higher rate for the same reason. Details of the derivation of sample sizes for adults are given in appendix C.

The sample requirements for the extended interviews were determined based on a set of assumptions about extended interview overall unit response rates. Specifically, the assumed unit response rates are 83 percent for the ECPP and ASPA surveys and 77 percent for the AE Survey.

Sampling Scheme for Within-Household Sampling

The sampling scheme for within-household sampling is designed to satisfy the sample requirements discussed earlier while keeping the respondent burden to a minimum. The following are the primary goals and features of the sampling scheme for within-household sampling in NHES:2005:

· Sample no more than three persons per household. 

· Because sample requirements are most stringent for middle schoolers and preschoolers, one middle schooler and one preschooler will be sampled in every household that has such children. 

· Because the numbers of adults, elementary schoolers, and infants identified in all screened households will exceed the sample requirements, at most two of an adult, a elementary schooler, or an infant in any given household will be sampled; that is, there will be no household in which an elementary schooler, an infant, and an adult will all be sampled. 

· Because adults with less than a high school diploma who participate in adult education are of particular interest, they will be sampled at a higher rate than other adults. 

· In a subsample of households without children, two adults with an educational attainment of less than a high school diploma will be sampled. 

To carry out this sampling scheme, several flags and/or random numbers will be set prior to screening (i.e., at the time the sample of telephone numbers is drawn). The first will specify whether adults in the household are to be enumerated. Each telephone number will receive one of three possible designations:

· Household designated for adult enumeration; 

· Household designated for adult enumeration only if there are no eligible children in the household; or

· Household is not designated for adult enumeration.

This flag will be set such that households with eligible children are designated for adult enumeration at approximately two-thirds the rate of households without eligible children (about 33 percent vs. 50 percent).

The Screener contains a “screen-out” question to determine whether there are any eligible children in the household. The response to that question and the values of the aforementioned sampling flags will determine the extent of the household enumeration. Based on the proposed sampling scheme discussed below, in 50 percent of households without children, no enumeration will be required. This will equate to slightly more than one-third (about 35 percent) of all households with completed Screeners. As a result, it is expected that nearly 20,900 households will be screened out. That is, in about 20,900 households, no enumeration will be required and no one will be sampled for an extended interview.
Exhibit 6 shows all possible combinations of children in each domain for households with eligible children with their respective domain probabilities of selection. A random number will designate whether or not to sample an elementary schooler, if the household has exactly one elementary schooler and no other children. A second random number will designate whether to sample an elementary schooler and/or an infant, if the household has at least one elementary schooler and a preschooler, an infant, or both. A third random number will designate whether to sample an elementary schooler, an infant, or an adult in households where there is at least one middle schooler and at least one preschooler, and an elementary schooler, an infant, or both. A fourth random number will designate whether to sample an adult in households that do not meet the requirements for the third random number. This fourth number also contains the information to oversample adults with less than a high school diploma.

Exhibit 6.  Overview of the sampling scheme for selecting children based on household composition

	Household composition
	Domain probability of selection

	Middle schooler in household
	Elementary schooler in household
	Preschooler in household
	Infant in household
	Middle schooler 
	Elementary schooler 
	Preschooler 
	Infant
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In households in which an adult is to be sampled, among adults with less than a high school diploma, adult education participants will have twice the probability of selection of nonparticipants. Among adults with at least a high school diploma, adult education participants will be given a probability of selection about 1.8 times as large as the probability of selection assigned to nonparticipants. In addition, adults with less than a high school diploma will be given a probability of selection three times as large as adults with a high school diploma or higher. 

Exhibit 7 shows all possible combinations of household compositions for sampling adults based on educational attainment, with the respective domain probabilities of selection for adults. The maximum rate at which adults in households without children will be sampled is 50 percent. That is, in 50 percent of households without children, no enumeration will be required. For ease of presentation, exhibit 7 does not reflect further subsampling that was done in order to attain the desired sampling rates for adults by adult education participation status. Further details about the differential sampling of adults are given in section 2 of appendix C.

Exhibit 7.  Overview of the sampling scheme for selecting adults based on household composition

	Child in household
	Household composition
	Domain probability of selection

	
	Adult with less than high school diploma
	Adult with high school diploma or higher
	Adult with less than high school diploma
	Adult with high school diploma or higher

	
	
	
	
	

	No
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	0
	0.333

	No
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	0.5*
	0

	No

	(
	(
	0.375
	0.125

	Yes

	
	(
	0
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	0.333
	0

	Yes

	(
	(
	0.25
	0.083


*
In households without children with more than one adult with less than a high school diploma, if the household is designated for sampling adults with less than a high school diploma, then two adults will be sampled. 

Expected Yield for the ECPP and ASPA Surveys

The ECPP and ASPA interviews will be conducted with the parents of a sample of children newborn through eighth grade. Estimates from the October 2001 CPS will be used to determine the sampling rates for sampling children for the ECPP and ASPA interviews and to develop the sampling scheme.

Tabulations of the October 2001 CPS data showed that about 30 percent of households will be expected to have at least one eligible child. Estimates of the percentage of households with eligible children or youth by age/grade group are given in table 6. The estimates in this table indicate that the subdomain with the lowest prevalence in households will be the “preschoolers” subdomain. However, as discussed in appendix C, relative to the sample size requirements, the proportion of households with middle schoolers is also low. Thus, the sampling scheme for NHES:2005 will involve sampling one middle schooler and one preschooler in every household in which a child in either domain was present.

Table 6.  Percentage of telephone households with eligible children, by age/grade group: CPS 2001

	Household composition
	Percent of households

	
	

	Households with children newborn through grade 8

	29.7

	Households with at least one child less than 3 years

	8.9

	Households with at least one child age 3 years through not yet in kindergarten

	7.0

	Households with at least one child enrolled in grades kindergarten through 2

	9.9

	Households with at least one child enrolled in grades 3 through 5

	10.1

	Households with at least one child enrolled in grades 6 through 8

	10.0


NOTE: Because some households contain children in more than one age/grade group, these percentages sum to greater than 29.7 percent (the overall percentage of households with eligible children).

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

The percentage distribution of household compositions for households with eligible children is given in table 7. This table shows that nearly half (47.9 percent) of all households with eligible children will have exactly one eligible child. Table 8 shows the distribution of children in U.S. households drawn from the October 2001 CPS. Table 9 shows the expected number of screened households based on the distribution of household composition shown in table 8. The majority of screened households (about 41,755 households) will be expected to have no eligible children or youth. Thus, the sampling scheme for within-household sampling will be developed such that the screened households with children (about 17,625 households) will provide the sample sizes needed to meet the precision requirements while holding the respondent burden to a minimum.

In table 10, the expected numbers of children sampled for the ECPP and ASPA surveys under the proposed sample design (59,380 screened households) are given, by household composition. Table 11 shows the expected numbers of sampled children and the expected numbers of completed ECPP and ASPA interviews, by age/grade grouping. Under the proposed sample design (with 59,380 screened households), a total of about 7,714 [= (9,261)*(0.833)] ECPP interviews and about 11,705 [=(14,052)*(0.833)] ASPA interviews are expected to be completed, for a total of 19,419 interviews completed with parents of children.

Table 7.  Distribution of the number of eligible children per household, among households with eligible children: CPS 2001

	Household composition
	Percent of households with eligible children
	Subcategory percent

	
	
	

	Households with exactly one eligible child

	47.9
	

	Households with exactly one eligible child 0 through 2 years

	†
	24.1

	Households with exactly one eligible child 3 years through not in kindergarten

	†
	13.3

	Households with exactly one eligible child enrolled in kindergarten through grade 2

	†
	14.7

	Households with exactly one eligible child enrolled in grades 3 through 5

	†
	19.0

	Households with exactly one eligible child enrolled in grades 6 through 8

	†
	29.0

	Households with exactly two eligible children

	35.7
	†

	Households with more than two eligible children

	16.4
	†


†
Not applicable.

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

Table 8.  Percentage of households with eligible children, by household composition: CPS 2001

	Household composition
	Presence of children enrolled in grades kindergarten through 8

	
	No infants or preschoolers (0–not in K)
	At least one infant (0–2) but no preschooler (3–not in K)
	At least one preschooler (3–not in K) but no infant (0–2)
	At least one infant (0–2) and at least one preschooler (3‑not in K)

	
	
	
	
	

	Households with no middle schoolers
	
	
	
	

	No children in elementary school

	0.00
	13.26
	7.02
	4.54

	At least one child in elementary school

	25.04
	7.15
	7.02
	2.17

	
	
	
	
	

	Households with one middle schooler
	
	
	
	

	No children in elementary school

	13.89
	0.82
	0.90
	0.19

	At least one child in elementary school

	10.49
	1.15
	1.17
	0.32

	
	
	
	
	

	Households with two middle schoolers
	
	
	
	

	No children in elementary school

	2.43
	0.10
	0.14
	0.02

	At least one child in elementary school

	1.42
	0.06
	0.18
	0.04

	
	
	
	
	

	Households with more than two middle schoolers
	
	
	
	

	No children in elementary school

	0.14
	0.01
	0.00
	0.01

	At least one child in elementary school

	0.08
	0.01
	0.01
	0.01


NOTE: Due to rounding, estimated percentages may not sum to 100 percent.

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

Table 9.  Expected number of screened households in NHES:2005, by household composition: CPS 2001

	Household composition
	Presence of children enrolled in grades kindergarten through 8

	
	No infants or preschoolers (0–not in K)
	At least one infant (0–2) but no preschooler (3–not in K)
	At least one preschooler (3–not in K) but no infant (0–2)
	At least one infant (0–2) and at least one preschooler (3‑not in K)

	
	
	
	
	

	Households with no middle schoolers
	
	
	
	

	No children in elementary school

	41,755
	2,336
	1,237
	799

	At least one child in elementary school

	4,413
	1,260
	1,238
	383

	
	
	
	
	

	Households with one middle schooler
	
	
	
	

	No children in elementary school

	2,448
	145
	158
	33

	At least one child in elementary school

	1,887
	204
	207
	56

	
	
	
	
	

	Households with two middle schoolers
	
	
	
	

	No children in elementary school

	429
	18
	25
	3

	At least one child in elementary school

	251
	10
	32
	7

	
	
	
	
	

	Households with more than two middle schoolers
	
	
	
	

	No children in elementary school

	26
	1
	0
	2

	At least one child in elementary school

	13
	2
	1
	2


NOTE: The distribution in this table assumes 59,380 screened households for NHES:2005. 

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

Table 10.  Expected number of children sampled for the ECPP and ASPA interviews, by household composition: 2005

	Household composition
	Distribution of households by presence of children enrolled in grades kindergarten through 8

	
	No infants or preschoolers (0–not in K)
	At least one infant (0–2) but no preschooler (3–not in K)
	At least one preschooler (3–not in K) but no infant (0–2)
	At least one infant (0–2) and at least one preschooler (3–not in K)
	Total

	
	
	
	
	
	

	Total

	10,900
	5,341
	4,305
	2,766
	23,313

	
	
	
	
	
	

	Households with no middle schoolers
	
	
	
	
	

	No children in elementary school

	0
	2,336
	1,237
	1,599
	5,173

	At least one child in elementary school

	4,413
	2,100
	2,063
	893
	9,469

	
	
	
	
	
	

	Households with at least one middle schooler
	
	
	
	
	

	No children in elementary school

	2,902
	329
	366
	101
	3,697

	At least one child in elementary school

	3,586
	577
	639
	173
	4,975


NOTE: The distributions in this table assume 59,380 screened households for NHES:2005. Numbers given in this table are expected numbers of sampled children; they do not reflect nonresponse to the extended interviews. They were calculated by applying the within household sampling algorithm to estimates from the expected counts given table 9.

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

Table 11.  Expected number of sampled children and completed interviews, by age/grade grouping: 2005

	Age/grade subdomain
	Expected number of sampled children
	Expected number of completed interviews

	
	
	

	ECPP
	
	

	Total

	9,261
	7,714

	Infants (0–2 years)

	5,078
	4,230

	Preschoolers (3–not yet in kindergarten)

	4,183
	3,484

	
	
	

	ASPA
	
	

	Total

	14,052
	11,705

	Elementary schoolers (kindergarten–grade 5)

	8,093
	6,741

	Middle schoolers (grades 6–8)

	5,959
	4,964


NOTE: The distributions in this table assume 59,380 screened households for NHES:2005. Due to rounding, subdomain counts may not add to totals.

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

Expected Yield for the AE Survey

Persons 16 years or older who are not enrolled in grade 12 or below, not institutionalized, and not on active duty in the U.S. armed forces will be eligible for the AE-NHES:2005. Because sampling adults for AE interviews is required in only about 22 percent of screened households, adults will be enumerated during the screening interview only for a subsample of the households. This approach is expected to result in the screening out of about 20,900 households, or about 35 percent of screened households. A methodological study involving a screener experiment (Brick, Collins, and Chandler 1997) demonstrated that with a fairly high screen-out rate, this approach could be expected to result in significantly higher overall unit response rates compared with enumerating adults in all households.
 Thus, it is anticipated that the relatively high screen-out rate for NHES:2005 will have a positive effect on unit response rates.

Table 12 shows the expected number of adults sampled for an AE interview, by number of adults in the household and presence of eligible children. Based on the sampling scheme described earlier, it is expected that 7,623 adults will be sampled as adult education participants and 5,987 adults will be sampled as nonparticipants. In NHES:2001, about 28 percent of those sampled as adult education nonparticipants who completed extended interviews were found to be participants, and about 14 percent of persons sampled as participants who completed extended interviews were identified as nonparticipants. Taking into account the NHES:2001 “switching” rates and assuming unit response rates of 80 percent for adults sampled as participants and 74 percent for adults sampled as nonparticipants (for a unit response rate of 77 percent for the AELL interview), it is expected that about 6,456 AE interviews will be completed with participants and about 4,071 AE interviews will be completed with nonparticipants. Unit response rate in recent NHES surveys of adults have remained relatively constant over time, and the NHES:2005 screening approach and AE Survey are similar to those in NHES:2001; thus, it is reasonable to assume that the unit response and switching rates for the AE Survey will be similar to those in the AELL-NHES:2001 Survey.

Table 12.  Expected number of adults sampled for AE interviews, by number of adults and presence of eligible children in household: 2005

	Number of adults in household
	Children in household?
	Expected number of sampled adults

	
	
	Sampled as adult education participants
	Sampled as nonparticipants
	Total

	
	
	
	
	

	1

	Yes
	337
	171
	509

	1

	No
	2,108
	1,752
	3,860

	2

	Yes
	1,361
	689
	2,050

	2

	No
	2,751
	2,439
	5,190

	3

	Yes
	204
	126
	329

	3

	No
	566
	535
	1,101

	4

	Yes
	69
	47
	116

	4

	No
	161
	161
	322

	5 or more

	Yes
	28
	22
	50

	5 or more

	No
	39
	45
	84

	Overall

	
	7,623
	5,987
	13,610


NOTE: The distributions in this table assume 59,380 screened households for NHES:2005.
SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

B.1.7.
Summary of Sample Sizes

Table 13 summarizes the expected numbers of completed interviews for NHES:2005. As shown in table 13, the expected numbers of completed interviews are 7,714 for ECPP, 11,705 for ASPA, and 10,527 for AE.

To facilitate comparison with previous NHES administrations, expected numbers of persons sampled for extended interviews in NHES:2005 are given in table 14, along with numbers of persons sampled for extended interviews in NHES:1991, NHES:1993, NHES:1995, NHES:1996, NHES:1999, NHES:2001, and NHES:2003. Appendix C contains details about the expected precision of estimates from the three NHES:2005 surveys.

Table 13.  Expected numbers of completed interviews in NHES:2005

	Sample population
	Expected number of completed interviews

	
	

	Household Screeners

	59,380

	
	

	ECPP
	

	Total

	7,714

	Infants (0–2 years old)

	4,230

	Preschoolers (3–not yet in kindergarten)

	3,484

	
	

	ASPA
	

	Total

	11,705

	Elementary schoolers (kindergarten–grade 5)

	6,741

	Middle schoolers (grades 6–8)

	4,964

	
	

	AE
	

	Total adults with less than a H.S. diploma

	2,418

	Total adults with a H.S. diploma or higher

	8,109

	Total adult education participants

	6,456

	Total adult education nonparticipants

	4,071

	Total adults

	10,527

	Adult education participants with less than a H.S. diploma

	1,131

	Adult education nonparticipants with less than a H.S. diploma

	1,286

	Adult education participants with a H.S. diploma or higher

	5,325

	Adult education nonparticipants with a H.S. diploma or higher

	2,784


NOTE: Due to rounding, subdomain counts may not add to totals.

SOURCE: U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 2001 School Enrollment Supplement data file (independent tabulations).

Table 14.  Comparison of expected sample sizes in NHES:2005 to previous survey administrations

	Sample
	Survey administration

	
	NHES:
1991
	NHES:
1993
	NHES:
1995
	NHES:
1996
	NHES:
1999
	NHES:
2001
	NHES: 2003
	NHES:
2005 (expected)

	
	
	
	
	
	
	
	
	

	Total

	34,118
	27,437
	40,319
	26,435
	36,125
	32,966
	30,946
	36,923

	
	
	
	
	
	
	
	
	

	Number of completed Screeners

	60,314
	63,884
	45,465
	55,838
	55,929
	48,385
	32,049
	59,380

	Number of persons sampled for an extended interview
	
	
	
	
	
	
	
	

	Infants (0–2 yrs.)

	(†)
	(†)
	4,341
	(†)
	3,435
	5,750
	(†)
	5,078

	Preschoolers (3–not yet in K)

	9,9251
	5,635
	4,372
	3,5944
	4,316
	2,2237
	(†)
	4,183

	Grades K–2

	9,9671
	7,2702
	5,227
	4,460
	4,841
	2,7458
	3,4709
	3,952

	Grades 3–5

	(†)
	2,882
	1,8413
	4,847
	4,788
	2,967
	3,395
	4,141

	Grades 6–12

	(†)
	11,650
	(†)
	10,9345
	10,6315
	5,4236
	 8,077
	5,9596

	Adults

	14,226
	(†)
	24,538
	2,600
	8,114
	13,858
	16,004
	13,610

	Adult education participants

	12,464
	(†)
	14,355
	--
	4,542
	6,615
	8,264
	7,623

	Adult education nonparticipants

	1,730
	(†)
	10,183
	--
	3,572
	7,243
	7,740
	5,987


†
Not applicable; persons in this category were not eligible for extended interviews.

--These categories are not applicable because the NHES:1996 survey was not an adult education survey.

1
The sample size for “preschoolers” is actually strictly 3–5 years old, regardless of enrollment status; this sample size includes 2,959 ineligible children. The sample size for “grades K–2” is actually strictly 6–9 years old, regardless of enrollment status or grade; this sample size includes 1,798 ineligible children and 22 of unknown age.

2
The sample size for grades K–2 includes 158 children who were enrolled in transitional kindergarten, prefirst, special education, or ungraded.

3
The sample size for grades 3–5 includes only 3rd grade; this sample size includes 36 children enrolled in special education or ungraded.

4
The sample size for preschoolers includes children up to age 7 who are not enrolled. 

5
The sample size for grades 6–12 includes 5 children whose grade was unknown and 9 children who were enrolled in special education or ungraded.

6
This sample size reflects only middle schoolers (grades 6–8).

7
The sample size for preschoolers includes 3 children with unknown enrollment status.

8
The sample size for grades K–2 includes 38 children with unknown grade and 5 children who were ungraded or in special education.

9
The sample size for preschoolers includes 82 children with unknown enrollment status, in special education or ungraded.

NOTE: The distributions in this table for NHES:2005 assume 59,380 screened households. Due to rounding, subdomain counts may not add to totals.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys Program (NHES), 1991-2003.

B.1.8
Estimation Procedures

The estimation weights for the NHES:2005 survey will be formed in stages.  The first stage is the creation of a base weight for the household, which is the inverse of the probability of selection of the telephone number.  The second stage is the adjustment of the base weights for households with multiple telephone numbers.  The third stage is a non-response adjustment.  The fourth stage is the poststratification or raking adjustment of the weights to Census Bureau estimates of household totals by household demographic characteristics.  Research will be done regarding the choice of household-level variables to use for this adjustment; variables that may be used include region and presence of children in the household.  These household-level weights implicitly include nonresponse and undercoverage adjustments.  National household-level estimates may be produced using these final, raked household weights.

The raked household-level weights are the base weights for the person-level weights.  For each extended interview, the person-level weights also undergo a series of adjustments.  The first stage is the adjustment of these weights for the probability of selecting the person within the household.  The second stage is the adjustment of the weights for nonresponse.  The third stage is the raking adjustment of the weights to Census Bureau estimates of the target population.  The variables that may be used for raking at the person level include race and ethnicity of the sampled person, household income, home tenure (own/rent/other), region, age, gender, family structure (one parent or two parent), and education level.  These include important analysis variables (e.g., family structure) and characteristics that have been shown to be associated with telephone coverage (e.g., race/ethnicity).  The final, raked person-level weights implicitly include undercoverage adjustments.

Standard errors of the estimates will be estimated using a jackknife replication method.  The replication process repeats each stage of estimation separately for each replicate.  The replication method is especially useful for estimating standard errors for complex statistics such as indices.  The estimated standard errors may be computed using the complex survey data analysis package WesVar Complex Samples Software or other software packages that use replication methods such as STATA, SAS, SUDAAN or the AM software package.  Also, PSU and STRATUM variables will be available on the data files for users who wish to use Taylor series linearization to compute standard errors.

B.2.
Survey Procedures

This section describes the data collection procedures to be used in NHES:2005.  The discussion includes data collection, including training procedures, scheduling of interviews, conducting the interviews, and maximizing the response rates.  All data collection procedures are designed to maximize the survey response rate.

As discussed in Part A of this clearance submission, the interviews include:

· A Screener, to determine whether eligible persons live in the household and to sample persons for extended interviews; 

· The ECPP interview, to be conducted with the parents/guardians of children from birth through age 6 and not enrolled in kindergarten or above; 

· The ASPA interview, to be conducted with the parents/guardians of children 5 through 15 years in age and in kindergarten through grade 8 with a maximum age of 15; and 

· The AE interview, to be conducted with a representative sample of civilian, noninstitutionalized adults who are age 16 and older and not enrolled in elementary or secondary school. 

The interviews will be conducted in the following sequence.  Upon completion of the Screener, the contact with the household will be terminated if no household members have been sampled for extended interviews.  If one or more household members have been sampled for interviews, the interviewer will continue with any interviews that are to be conducted with the Screener respondent.  Following completion of any interviews with the Screener respondent, or if no interviews are to be conducted with him or her, the interviewer will ask to speak with any other selected respondents in the household.  Callback appointments will be made as necessary to reach respondents for extended interviews if they are not available at the time the Screener is completed. 

Conducting Interviews

Interviews will be conducted at Westat’s Telephone Research Centers (TRC).  Because the sample will span four time zones, Westat intends to maximize the number of hours that the centers are open for interviewing purposes and make full use of evening and weekend hours, when respondents to household surveys are most likely to be available.  In household telephone surveys, evening and weekend calls are the most productive because adult household members are more likely to be home at these times than during weekdays.  The exceptions are Friday and Saturday evenings.  As a result, more staff will be assigned to weekday evenings and weekend days.  

Expected hours of TRC operation will be Monday through Friday 9:00 a.m. to 12:00 midnight, Saturday 10:00 a.m. to 9:00 p.m., and Sunday 2:00 p.m. to 10:00 p.m. (in local time zones of each TRC).  Unless an appointment is specifically requested at another time, respondents will be called only between 9:00 a.m. and 9:00 p.m. on weekdays, 10:00 a.m. to 6:00 p.m. on Saturday, and 2:00 p.m. to 9:00 p.m. on Sundays in their own time zones.  Hours of operation are periodically extended in order to reach respondents in Hawaii and Alaska.

Interviewers will initially make at least seven attempts to screen households in order to determine the presence of eligible household members.  These calls will be staggered on different days of the week and at different times of the day.  Once a household has been identified as eligible for one or more extended interviews, up to eight additional calls will initially be made to reach the respondent(s).  Both Screener and extended interview cases that reach this number of attempts without an interview being competed will be temporarily designated as “maximum call” or “no answer” cases, and will be held for a period of time before additional attempts are made to contact the respondent.  Up to 20 total attempts will be made to complete Screeners or extended interviews in maximum call status, and up to 24 attempts will be made to completed ECPP, ASPA, or AE interviews.  

Westat’s CATI system will schedule cases automatically based on an algorithm that will be customized for NHES:2005.  It will be designed to attempt all telephone numbers as quickly as possible.  CATI will assign cases to interviewing time periods in the following order of priority:

· Cases that have specific appointments;

· Cases that resulted in a busy signal earlier in the same time period; 

· Cases that are new and have never been worked;

· Cases that have unspecified appointment/general callback;

· Cases that were previously attempted with no contact.

When potential respondents are encountered who speak Spanish but not English, an interview will be conducted in Spanish.  Non-Spanish speaking interviewers will code a case as a “language problem” when they encounter a non-English-speaking respondent and cannot identify an English-speaking household member.  (Spanish-speaking interviewers will code a case a language problem if no household member speaks either English or Spanish.)  All cases designated as a language problem will be called by a bilingual (English/Spanish) interviewer.  An interview will be conducted in Spanish if that is the respondent’s language; all other languages will receive a final disposition of “language problem.”  The Spanish versions of the interviews will be programmed in CATI following the programming of the English interviews.  Bilingual interviewers will be able to switch to the Spanish version during the interview process so that they can conduct an interview in Spanish without the respondent having to be called back.

B.3.
Methods for Maximizing Response Rates

The factors that influence the overall interview completion rate can be divided into the following three broad categories: the ability to gain cooperation from the respondent, flexibility in scheduling interviews, and effective refusal conversion procedures. 

Obtaining Respondent Cooperation.  Westat’s interviewer training emphasizes obtaining cooperation as well as administering the questionnaire items.  Multiple training segments on gaining respondent cooperation will be conducted during interviewer training.  The sessions will be led by highly experienced supervisors who will guide the interviewers on ways to quickly gain respondent cooperation and avoid respondent breakoffs.  Interviewers will be taught specific techniques and provided with easily accessible answers to many typical respondent questions.  They will also be provided with Westat’s toll-free number to give to respondents who are concerned about the legitimacy of the survey and with a contact at the Department of Education should respondents require that information.  Early in the data collection period, intensive interviewer monitoring and individualized coaching sessions will help interviewers build on skills learned in training.  Throughout data collection, continual monitoring will be conducted, and feedback will be provided to interviewers on a regular basis.

Previous NHES experience demonstrates that notifying sampled households in advance of calling them also increases cooperation.  An advance letter will be mailed to all cases for which an address can be matched to a sampled telephone number (appendix B).  This letter will describe the study and its sponsorship, will state the voluntary nature of the study and the confidentiality of responses, and will include frequently asked questions and answers on the reverse; the OMB approval number will be included.  The advance letter will be printed on U.S. Department of Education letterhead and will be mailed in a U.S. Department of Education business envelope.

Flexibility in Scheduling Interviews.  Whenever possible, the interviewer will attempt to complete all interviews for the household at the time of screening.  In situations where one or more of the respondents are unavailable, a call appointment record will be entered into the CATI management system with notations on the best time to reach the respondent(s).  As noted above, cases that have been attempted at least 8 times without the completion of an interview will be refielded for additional contact attempts, up to a total of 14 additional attempts.  Experience with previous NHES surveys has indicated that this is an effective method of increasing response.

Refusal Conversion Procedures.  Another technique that Westat will use to bolster the response rate will be to train interviewers in established and successful refusal conversion procedures. During data collection, interviewers skilled in gaining respondent cooperation will be identified and given advanced training in converting cases for which one refusal has been received.  Refusal conversion efforts for NHES:2005 will incorporate an approach that was tested in the NHES:2003 respondent incentive experiment and found to be effective:  a refusal conversion letter will be sent to cases for which an address is available (appendix B).  This letter will be on Department letterhead and sent via first class mail in a Department envelope.  Also, a cash incentive of $5 will be enclosed. Initial refusal cases will be refielded for refusal conversion attempts following a holding period of about 2 weeks.  Hostile refusal cases (i.e., those that are profane or abusive) and cases that directly contact the Department of Education to refuse will not be refielded; such cases have been rare in previous NHES administrations.

If a second refusal is received when refusal conversion has been attempted, a second letter will be sent to the households for which addresses are available.  This letter will be sent via FedEx, to capture the household’s attention and convey the importance of the study.  Interviewers will attempt to complete interviews with second refusal cases after a holding period.

In order to limit survey costs and accomplish the data collection in the target field period, refusal subsampling will be employed as described in section B.1.3.

Survey Monitoring

Throughout the data collection period, interviewers will be monitored by TRC supervisors and project staff, and will be given individual feedback based on their performance.  At least once each week, the CATI management system will produce computer-generated reports that display response rates, refusal rates, and refusal conversion rates for the NHES:2005 interviewers.  These reports will assist the field staff supervisors in identifying interviewer performance problems that may not be detected through monitoring.  In addition, these reports will be used to continually assess the progress of data collection and adjust data collection staffing levels as needed to complete data collection.

B.4.
Tests of Procedures and Methods

The NHES is an established survey system.  Surveys have been administered in 1991, 1993, 1995, 1996, 1999, 2001, and 2003.  These previous survey cycles have provided thorough tests of the methodology employed in the NHES and have led to refinements in the system.  Because NHES:2005 includes measures contained in previous NHES cycles, the prior surveys have also served as a test of many of the questions in the NHES:2005 instruments as well.  The methodology reports for each previous NHES survey contain information on the methodological approach of NHES and the enhancements that have been made since the inception of the survey system.  This section discusses the cognitive research and the operational field test conducted specifically for NHES:2005, and plans for the NHES:2005 reinterview.

In addition to the developmental testing described in this section, NHES includes a reinterview program that has been used to evaluate selected survey items and inform both analysis of NHES data and subsequent survey development.  NHES:2005 will continue this reinterview program, as described in section B.4.3.

B.4.1.
Cognitive Laboratory Research for NHES:2005

The NHES:2005 surveys contain many items that have been fielded in previous NHES administrations.  As a result, cognitive research focused on the relatively few new items and on items about which experts expressed concern regarding respondent knowledge or recall.  Individual cognitive interviews were conducted, using concurrent probing techniques to explore knowledge, recall, and comprehension for the targeted items.  Eight interviews were conducted for ECPP and AE and six were conducted for ASPA. The interviews were conducted in a manner to maximize the number of interviews for the number of participants.  That is, several participants who were eligible for multiple interviews were administered more than one of the three surveys. 

A particular strength of individual interviews is that the interviewer can focus on one respondent at a time and tailor the cognitive approach to each case. Probes were used to assess the participants’ understanding of terms used in the questions and to ensure that items are salient and unambiguous.  Specific probes were employed to assess respondent comprehension of new items included in the questionnaires or items about which knowledge or recall were of concern.  Examples are probes concerning respondent knowledge of group size in child care arrangements, comprehension of the definition given for distance education, and recall of informal learning activities over the previous year.  Also, cognitive interviews were used to evaluate the flow and order of the questions and estimate the timing of each survey.

The intensive interviews were conducted by project staff using protocols structured around the questionnaires.  The protocols noted what items were to be given particular attention and the direction of the probe. With the concurrent methodology, probes are presented immediately following the response to an item.  The advantage to this strategy is immediacy, and the drawback is interruption of the interview flow. In some interviews, additional probing was conducted when the interview was over in order to explore specific issues further.  Although specific items had been targeted for examination, respondents were encouraged prior to the start of the interview to call the staff member’s attention to any items that they found unclear or difficult to answer.  

Participants for the interviews were recruited by Westat from their database of volunteers for cognitive research.  The database consists of persons recruited by means of flyers posted in public places, mailed advertisements, contacts with institutions such as local businesses, schools, and day care centers, and the personal networks of Westat employees and previous cognitive research participants.  (Westat employees and their immediate families were not eligible to participate.)   Participants were each paid an honorarium.

In recruiting for NHES:2005, consideration was given to the survey populations and the value of obtaining a range of opinions that might emerge from different life experiences.  Specific recruiting goals were established for each interview in addition to general goals for the cognitive research as a whole.  As in past NHES administrations, diversity among the participants was an important goal, and that goal was reflected in the recruiting criteria:

· A range of ages or grades within the ECPP and ASPA interviews, including parents of infants/toddlers,  preschoolers, elementary students, and middle schoolers;

· An emphasis on enlisting parents of children with nonparental care arrangements or early childhood education programs for ECPP and ASPA;

· Participation in various types of adult education activities; and

· A range of education and income levels among participants, including at least one parent who had received public assistance of some type.

Based on the cognitive research, it was determined that the extended interview instruments had few problems, but that some changes were in order. 

ECPP Interview
Items regarding the importance of various factors in selecting child care were modified.  The list was amended to include items showing more variation.  In addition, to shorten survey administration time, a single series will be asked for the primary care arrangement or program rather than asking these items about each arrangement.  An item asking about the accreditation of center-based early childhood programs was deleted due to lack of comprehension (of the term “accredited”) and lack of knowledge (of whether the program was accredited).  Parents were found to hold varying conceptions of “sponsored” when asked if a center-based program was sponsored by a religious group; the item was reworded to ask whether the program is “run by” a church, synagogue, or other religious group.

ASPA Interview
Some items in the ASPA interview are shared with ECPP.  For the same reasons noted above, the items about reasons for selecting an after-school arrangement were modified, items about program accreditation were deleted, and the wording about religious sponsorship was changed.  Because the ASPA administration time was longer than desired, detailed information will be collected only for the relative care, nonrelative care, and center-based program in which a child spends the most time (if he/she attends multiple arrangements of the same type), although an accounting of all arrangements and their hours and costs will be collected.

AE Interview
Minor changes were made to the AE interview as a result of cognitive testing.  An item concerning personal funds paid for educational activities was refined to specify that respondents should include money that was borrowed and must be paid back.  Based on a report by a participant that her college program included lectures provided on voicemail, the distance education item was revised to include this option.  Based on observed reporting error, the distance education item was also revised to specify that the use of technology in a classroom with an instructor present should not be reported as distance education.

B.4.2.
NHES:2005 Field Test 

The NHES:2005 field test, approved under a previous request for IMT and OMB clearance, was conducted in the summer of 2004, beginning July 10 and ending on September 12.  The purposes of the field test were to test the NHES:2005 survey instruments and to conduct a feasibility study of using in-person data collection methods to improve response and examine nonresponse bias.  

The evaluation of the survey instruments included assessing the flow of the instruments, respondent comprehension of the items, variability in response, the adequacy of available response categories for closed-ended items, and the interview administration times.  In addition, the working of the CATI application was assessed.  These factors were evaluated through monitoring of live interviews, debriefing of telephone interviewers, and the review of item distributions and “other, specify” strings.  

The second purpose of the field test was to conduct a feasibility study of a method to improve survey response and evaluate nonresponse bias. Achieving acceptable response rates is the single greatest challenge for RDD surveys in general, and the National Household Education Surveys Program (NHES) is no exception. Research into methods of increasing response rates in RDD surveys have included a variety of techniques such as the use of incentives and mailings, refusal conversion methods for persons or households that refuse to participate, and calling algorithms to reduce the number of households that cannot be contacted. While the proper implementation of all these methods does improve response rates, a different approach is needed if the goal is to substantially increase response rates or to better understand the effect of the nonresponse on biases in the estimates. The feasibility study was designed to evaluate an in-person approach to improving response and evaluating nonresponse bias. 

Field Test Design

In order to assess the feasibility of conducting both telephone and in-person data collection, four geographic areas were selected for the field test.  These were Philadelphia County, Pennsylvania, Lawrence County, Indiana, Zapata County, Texas, and King County, Washington.  Within each of these areas, two samples were selected:  a random-digit-dial sample sufficient to yield 200 residential telephone numbers and a sample of 220 addresses.
  

Prior to the start of data collection, addresses were obtained for as many telephone numbers as possible and telephone numbers were obtained for as many addresses as possible.  All of the telephone sample and all address sample cases for which telephone numbers could be obtained were included in the telephone data collection portion of the field test.  Three general types of Screener cases were subject to in-person data collection efforts:  address sample cases for which valid telephone number matches were not obtained, cases that refused in telephone data collection, and other cases that were not completed in telephone data collection despite 14 or more contact attempts (called maximum call cases). 

The field test used procedures consistent with those proposed for the NHES:2005 data collection.  A letter on U.S. Department of Education stationary was mailed to all cases for which both a telephone number and an address were available.  This letter explained the purpose and sponsorship of the study, indicated the voluntary nature of the study, and contained common questions and answers on the back, including the OMB number.  The letter offered respondents an incentive of $5 if they called the study toll-free number to complete the survey. 

Other mailings were conducted if a household refused the interview in telephone data collection, provided the refusal was not hostile (i.e., profane or abusive) or the household did not call or write to NCES to refuse to participate in the study.  In these cases, no further contact was attempted with the household.  Otherwise, a second letter was mailed and it included an incentive of $5.  If a second refusal was received, another letter was sent via FedEx.  This refusal protocol is the same as that planned for NHES:2005.

For the in-person data collection, a letter was sent to those households for which a telephone number could not be obtained (those with telephone number matches were included in the earlier mailing prior to the start of telephone data collection).  Those sampled cases that were classified as maximum call cases and refusal cases were assigned to interviewers in the areas on a flow basis.  In order to avoid the perception of harassment, in-person fielding of refusal cases was limited to those meeting specific conditions.  Telephone interviewers coded each refusal as mild, firm, or hostile.  In addition, interviewers indicated whether the refusing person had listened to the full introduction to the Screener or had expressed an understanding of the study as explained in the study letter (called “knowledgeable” refusals).  In order to be assigned to in-person data collection, a case that refused three times must have no refusals coded hostile and all refusals coded as not being knowledgeable.  Because this resulted in very few refusal cases being assigned to the field, the conditions were modified to allow cases with three refusals to be assigned to in-person data collection if no more than one refusal was coded as knowledgeable and all were coded as mild.  Near the end of the field period, remaining refusal cases that had not refused three times were sent to the field.

Field interviewers contacted the assigned households, confirmed that the sampled address or telephone number belonged to the household, and solicited participation in the study.  A subsample of three-quarters of the households was selected to receive an offer of a $5 incentive; in the remaining households, no incentive was offered.  If a household agreed to participate, the field interviewer connected the respondent to the Telephone Research Center using the household telephone or a cellular telephone provided to the interviewer.  

In addition to the feasibility study design described above, an additional RDD sample was selected that was not subjected to the protocol above.  The purpose of this supplemental sample was solely to ensure that sufficient numbers of extended interviews were completed to support the evaluation of the survey instruments. 

Completed Interviews

During the field test, Screeners were completed with 1,627 households (including both the feasibility study sample and the supplemental sample).  In addition, 215 ECPP interviews, 213 ASPA interviews, and 289 AE interviews were completed.

Field Test Results

Since the data collection ended so recently, the analysis of the feasibility study is still ongoing.  The NHES:2005 test identified a number of operational issues that require further consideration prior to developing a plan to implement in-person data collection in a national study.  Current evaluations include the telephone-address matching process, survey cooperation in the selected field sites and variation between sites, and the level of success in contacting households and completing interviews for different types of cases (address-only cases, refusal cases, and maximum call cases).   Because this evaluation is ongoing, and NHES:2005 data collection is scheduled to begin in early January, in-person data collection will not be included in NHES:2005.  The field test analysis will examine the feasibility of such an approach for NHES:2007, which is currently in the early design stage.

The field test indicated that the Screener, ECPP, ASPA, and AE interviews were working very well, and only minor changes were required.  The following sections discuss the findings concerning the survey instruments and the interview administration times.

Screener

Introduction.  Based upon the monitoring of interviews, a change was made in the Screener introduction.  Specifically, the wording was revised to place “United States Department of Education” earlier in the first sentence read to respondents.

ECPP and ASPA Common Items

PT5, PT5a.  Child Disability.  In order to reduce any confusion regarding responses to child disabilities, PT5 and former item PT5a were amalgamated and the question inquiring of “Another health impairment lasting 6 months or more” was placed last among the list of disabilities.  NCES raised concern that respondents may be thinking of Autism, ADD, ADHD, or PDD when responding “yes” when asked about another health impairment.  To address this concern, Autism, ADD, ADHD, or PDD was inserted before “Another health impairment.” 

PTB9.  Child Race.  Observations during interview monitoring and reports from telephone interviewers indicated that Hispanic respondents often have difficultly distinguishing between race and ethnicity when asked to report race.  In order to ensure accurate reporting of race among respondents who indicate that the child’s race is “Hispanic”, instructions were inserted for interviewers to ask “Is that White Hispanic, Black Hispanic, both or something else?”

PU0A/PV0A.  Presence of an Unenumerated Parent/Guardian.  These items were intended to catch the presence of a parent or guardian who had been mistakenly forgotten in the enumeration matrix.  However, telephone interviewers indicated that these items may be perceived as intrusive or offensive by some respondents.  After consultation with NCES, these items were removed from the instruments.

PU16/PU15.  Influence of Child Care on Work Schedule.  Parents or guardians for children who attend school outside of the home for nine hours per week or less (i.e., children who are predominately or totally homeschooled) will not be asked about the influence of child care on their, or on their the spouse’s or partner’s work schedule.

EIIntro/1 and SMIntro/1.  Importance of Factors in Selecting Care.  These items underwent three minor changes.  The first two changes were to the introduction and item wording for smoother readability.  The third change was to the verbal labels associated with the scale.  The scale ranged from 1 to 5 and the associated verbal labels were “Not at all important”, “A little important,” “Important,” “Somewhat important,” and “Very important.”  The concern was that parents would have difficulty understanding the label “Somewhat important” as an increment above “Important.”  The distribution of responses from the field test indicated that parents may have difficulty understanding this conceptual difference.  Therefore, the scale was reduced to a four-point scale and the verbal label “important” was removed from the scale.

ECPP Items

Most of the changes to ECPP were minor, nonsubstantive wording changes or were reported above among the changes to common items.  There was one substantive change to the instrument.

EI4.  Difficulty Finding Care.  The response “Have not tried to find care” was added to the response categories, matching the options available in the corresponding question in ASPA.

ASPA Items

Most of the changes to ASPA were minor, nonsubstantive wording changes or were reported above among the changes to common items.  There was one substantive change to the instrument.

SM1.  Importance Factors in Selecting Care.  After monitoring interviews in the TRC, it was agreed that administration of this item was awkward for children only attending after-school activities and having no other form of child care.  A skip was added so that this question would not be asked in those cases.

Adult Education Items

AA6, AK8.  Employment Status.  The employment status questions were revised in order to ensure that self-employed respondents were correctly identified as employed and their labor force status was not misclassified. 

AD13 and AE13.  Semesters or Quarters Enrolled in College or Vocational Program.  In order to ensure that all possible units are captured, an “other, specify” option was added to the response options.

Course Probe.  The specification for the probe to elicit courses taken in the past 12 months (AG2VERF) was modified to reduce redundancy.  The probe will not be read a second time after the matrix is re-entered to add courses.  

AJJ1a and AJJ1b.  Modes of Informal Learning.  Because computer tutorials often come with books or manuals, there was some concern that respondents may indicate engagement in a learning activity using books or manuals when they were using a computer tutorial with a manual.  This was addressed by reversing the order that the items appear in the list.  Also, the words “or TV” and “arts and crafts group, or a similar club or group” were added to the new AJJ1b and AJJ1d, respectively, to capture the intended learning experiences. 

AK4a. Race. Observations during interview monitoring and reports from telephone interviewers indicated that Hispanic respondents often have difficultly distinguishing between race and ethnicity when asked to report race.  In order to ensure accurate reporting of race among respondents who indicate that their race is “Hispanic”, instructions were inserted for interviewers to ask “Is that White Hispanic, Black Hispanic, both or something else?”
Two items were added to the survey instrument at the request of the U.S. Department of Education’s Office of Special Education Programs (OSEP).  These items will allow analysts to examine AE participation among persons with disabilities.  The questions are as follows:

AK5AA
Do you have any of the following:

a.
A learning disability, such as dyslexia, Attention Deficit Disorder, or Attention Deficit Hyperactivity Disorder?

b.
A vision or hearing disability that affects your learning? 

Interview Administration Times

Screener.  The average field test administration time for the Screener was 3.8 minutes.  This is somewhat longer than expected during the full-scale data collection, because the field test did not include households in which no person was enumerated, whereas this will occur in the main study.  The estimate of 3.5 minutes is consistent with the NHES:2001 data collection, in which the same surveys were fielded and the same household enumeration approach was used.

ECPP and ASPA Interview Administration Times.  The field test indicated that the survey timings were within their respective goals.  Overall adjusted timings were estimated by calculating the administration time for children with no arrangements, one arrangement, two arrangements, three arrangements, and four arrangements, and applying the actual percentages of children with these numbers of arrangements from NHES:2001.  The adjusted average survey time of 15.25 minutes is close to the administration time goal of 15 minutes for ECPP.  The adjusted average survey time for ASPA of 16.8 minutes is under the pre-field test estimate of 18 minutes.

Adult Education Administration Time.  The average field test administration time for the AE interview was adjusted based on the number of participants and nonparticipants expected in the NHES:2005 sample design.  The estimated administration time is 16.5 minutes.  

B.4.3
NHES:2005 Reinterview

The NHES reinterview program is designed to provide important information about the performance of selected NHES survey items.  Each brief reinterview examines a subset of items from one of the NHES surveys being conducted.  Criteria for including items in the reinterview instruments are that they be key statistics not previously examined in a reinterview or new items measuring a topic of interest.  For NHES:2005, the reinterview will examine two sets of items:  distance education and informal learning for personal interest.  The items pertaining to the use of distance education technologies are not entirely new to NHES, but the definition of distance education provided in the survey is new, as is the format in which the items are administered.  The items concerning informal learning for personal interest are new and no existing items were identified during the study design stage.

AE survey respondents will be sampled on a flow basis during the data collection; adults will be eligible for reinterview sampling when two weeks have passed since the interview was completed and all eligible interviews in the household have been completed.  Interviewers will recontact the respondent and collect the reinterview responses; the interviewers will not know the original interview responses.  In addition to the items under study, a brief set of items will be administered when discrepancies are identified in the informal learning items; these items will ascertain whether activities not reported in the original interview but reported in the reinterview took place since the original interview was conducted.  The reinterview instrument is brief, and it is anticipated that it will take 5 minutes or less to administer.  

The analysis of the reinterview data will involve the calculation of gross difference rates (the extent to which responses in the original interview and reinterview differ) and net difference rates (the difference between original and reinterview estimates for an item).  An assessment of the level of response variability for each item will be presented, and the implications of the findings for analysis and future design will be discussed.  The results of the reinterview analysis will be included in the NHES:2005 Methodology Report and will be available to internal and external data users.

B.5.
Individuals Responsible for Study Design and Performance

Those persons listed below participated in the study design and were responsible for the collection and analysis of the data.
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PART C: JUSTIFICATION OF NHES:2005 QUESTIONNAIRES

NHES:2005 data will be collected using a Screener and three questionnaires.  There will also be a brief reinterview.  The reinterview will involve the readministration of items concerning participation in informal learning activities for personal interest, from the AE survey.  The NHES:2005 instruments are as follows:

· A Screener, required to identify eligible households and persons for extended interview administration;

· The Early Childhood Program Participation (ECPP) interview, to be administered to the parent or guardian most knowledgeable about the care and education of children from newborns through age 6 not yet in kindergarten;

· The After-School Programs and Activities (ASPA) interview, to be administered to the parent or guardian most knowledgeable about the care and education of children enrolled in kindergarten through 8th grade; 

· The Adult Education (AE) interview, to be administered to persons age 16 or older who are not currently enrolled in 12th grade or below, not institutionalized, and not on active duty in the U.S. armed forces; and

· The AE Reinterview, to be administered to a subsample of AE respondents for the purpose of assessing the response variability of selected items.

C.1.
Screener

The NHES:2005 Screener, which is included in Appendix A, serves the same purpose as previous NHES Screeners.  The Screener is used to collect information required for sampling children or adults as subjects for extended interviews, to identify the parent or guardian in the household who knows the most about any sampled children, and to learn the whereabouts of sampled adults age 16 to 25 and living in student housing.

The NHES:2005 Screener will use a “screen-out” question to increase cooperation rates.  The screen-out question identifies households that have members age 15 or younger who would potentially be eligible for an ECPP or ASPA interview.  The process of household enumeration depends upon the response to this question as well as for which extended interview(s) the household has been sampled.  If the household is sampled for an AE interview, all household members will be enumerated in the Screener.  In households that have children age 15 or younger but are not sampled for adult enumeration, only the children will be enumerated in the Screener.
  If the household does not have children and no adults are sampled for an AE interview, there will be no household enumeration.  No enumeration will take place in approximately 35 percent of households contacted (as noted in the sample design section, B.1.6, page 63).

The core items contained in previous NHES Screeners are also contained in the NHES:2005 Screener, i.e., items to identify an appropriate Screener respondent, items to enumerate household members who might be sampled for an extended interview, and items to determine children’s enrollment status and grade.  The sampled adult is the respondent for the AE interview.  The appropriate respondent for the ECPP and ASPA interviews is also identified in the Screener, as is the relationship of that person to the sampled child.  The ECPP and ASPA interviews will be conducted with the parent or guardian in the household identified by the Screener respondent as the person who knows the most about the child’s care and education.  Additionally, there are questions computer and fax lines.  These questions will aid in a more precise weighting of the response rate.  Exhibit C-1, which follows the discussion below, presents an item-by-item justification of the Screener items.

Household and Respondent Eligibility (S1-S4).  In the NHES:2005 Screener, the first series of questions will determine that the telephone number belongs to a household and that the person on the telephone is eligible to answer the questions.  If the number belongs to a business, the call will be terminated.  If the person on the telephone is not a household member or is a household member who is not at least 18 years old, an appropriate Screener respondent will be requested.  If there are no household members age 18 or older, the head of the household (irrespective of age) will be asked to respond to the screener.

The Screen-out Question (SCRN_15).  This item gives Screener respondents more information about the purpose of the interview at a point in the contact when their attention is more likely to be focused on the call.  It also will identify households with members age 15 or younger who could potentially be sampled as the subject of an extended interview.  

Enumeration (S6-S6VERF1).  If the household has children and is not designated for an AE interview, the first name, age, and sex of each household member age 15 or younger will be listed.  This method of listing only the household members who may be sampled for an extended interview reduces respondent burden.  However, if the household is also sampled for an AE interview, all household members will be enumerated since any household member may then be eligible for an extended interview.

School Enrollment (S7-S10).  Following the enumeration of children, school enrollment items will determine the enrollment status and current grade for each of the household members age 3 through 19.  Information pertinent to sampling for the AE interview will also be obtained from the responses to these questions, because household members age 16 or over who are currently attending elementary or secondary school are ineligible for the AE component, as discussed in sections B.1 and B.2. 

Following the collection of school enrollment information, the subjects of the ECPP and ASPA interviews will be selected using a sampling algorithm programmed into the CATI system.  If no children are sampled for an ECPP or ASPA interview and the household is not sampled for an AE interview, questions will be asked about home ownership and telephone numbers in the household (S22-S30, described below), which are used for weighting purposes.  Then the Screener will be terminated.  

Most Knowledgeable Respondent and Relationship to Child (S11-S12).  If any children are sampled for an ECPP or ASPA interview, the appropriate parent/guardian respondent for each child will be identified by his or her name and relationship to the sampled child.  The age and sex of the parent respondent will also be collected. If the Screener respondent is not the respondent for the ECPP or ASPA interview, Screener questions about the child’s school enrollment and grade level will be asked again of the new respondent in the ECPP or ASPA interview so that the most knowledgeable respondent will answer important questions about the sampled child.

Enumeration of Adults (AINTRO, S13).  Following a brief transition statement, members of households in which all persons are age 16 or older (i.e., SCRN_15 = no) will be enumerated.  If the household members have already been enumerated (i.e., SCRN_15 = yes), only the introduction to the adult sampling section will be read. 

Educational Participation (S14-S18).  For all enumerated persons age 16 to 19, information will be collected on whether they are attending school and their grade level or year.  Persons age 16 to 19 and attending elementary or secondary school are ineligible for the AE interview.  Screener respondents will be asked about participation in educational activities during the last 12 months for each household member age 16 or older and not enrolled in elementary or secondary school.  This is because there is a different probability of participants and nonparticipants being sampled for the AE interview, with participants more likely to be sampled.  Next, the respondent for the AE interview will be selected using a sampling algorithm programmed into the CATI system.  No more than one adult will be sampled in any household.  If no adult is sampled, questions will be asked about home ownership and telephone numbers in the household (S22-S30, described below), which are used for weighting purposes.  Then the Screener will be terminated.

Military Status (S19).  Active duty military status of the sampled adult will be ascertained for adults under age 65.  Persons currently serving on active duty in the U.S. armed forces are not eligible for an AE interview.  (This item does not apply to the sampling of children.  Children of military personnel are eligible subjects for the ECPP or ASPA interview.)

Location of Sampled Adults (S20-S21).  Some sampled adults who are considered members of the household will be enrolled in postsecondary programs and may be living in school-sponsored housing.  Contact information will be collected so that the adults in school-sponsored housing can be contacted for the interview.  The same item will be used to code as ineligible those living in private residences at which they could have been sampled and those living in institutional quarters.

Home Ownership and Other Telephone Numbers (S22-S30).  If no household member is selected for an extended interview, the Screener respondent will be asked whether their home is owned or rented.  Then questions are asked about other telephone numbers in the household and whether they are for home use.  Responses to these questions will be used in weighting.  (In households in which an extended interview is administered, these questions will be asked at the end of the first extended interview.)  Questions on the number of telephone numbers within the home that are being used for fax and computer lines will be used to aid in weighting.  That is, computer/fax lines that are not answered for talking will not be considered home telephones for weighting purposes.

Exhibit C-1.  Item-by-item description of the NHES:2005 Screener

	Instrument/

Item
	Description
	Purpose or research question

	S1
	Initial introduction
	Introduce interviewer and sponsor, ensure respondent is household adult.

	S2
	Household member 18 or older
	Ensure household adult is respondent

	S3A/B
	Identified head of household if no member is over 17
	Identify appropriate respondent

	S4
	Use of sampled telephone number
	Establish residential status

	SCRN_15
	Purpose; any household members 15 or younger
	Introduce purpose of study, determine presence of children in eligible age range

	S6
	Enumeration matrix:  children 15 and younger, plus adults if household is sampled for adult enumeration
	Facilitate sampling

	S6VERF1
	Enumeration matrix verification
	Verify household membership

	S7
	School enrollment status of children
	Required for eligibility/sampling

	S8, S8A, S8B, S8C 
	Homeschooling items
	Required for eligibility/sampling

	S9, S10
	Grade/grade equivalent of children
	Required for eligibility/sampling

	S11, S12
	Most knowledgeable parent/guardian
	Identify parent/guardian  respondent

	AINTRO
	Introduction to educational activities
	Introduce section enumerating the adult members of the household and their educational activities

	S13
	Enumeration matrix:  for enumeration of adults in households with no children at SCRN_15
	Facilitate sampling

	S13VERF
	Enumeration matrix verification
	Verify household membership

	S14
	Enrollment of young adults
	Required for eligibility/sampling

	S15, S16
	Grade/grade equivalent of adults
	Required for eligibility/sampling

	S17
	Adult has high school diploma/equivalent
	Required for sampling

	S18
	Participation in education last 12 months
	Required for sampling

	S19
	Military duty status
	Required for determining eligibility

	S20, S21
	Contact information for adult at school
	Required for contact with sampled adult

	S22
	Home tenure (own, rent)
	Weighting variable

	S23–S30
	Other telephone numbers
	Weighting adjustment

	
	
	


C.2
Early Childhood Program Participation (ECPP) Interview

The NHES:2005 ECPP interview draws questionnaire items from several previous NHES administrations, and is very similar to the NHES:2001 ECPP interview. (See Appendix A for the ECPP questionnaire.)  The following topics are included in the survey:

· Participation in relative care, nonrelative care, and center-based programs, and Early Head Start/Head Start;

· Care/program characteristics such as location, days and hours per week, number of children and adults, and cost;

· Care provider characteristics such as language and race/ethnicity;  

· Difficulty in finding care and child care selection criteria;

· Family educational activities such as visiting a library and reading to a child;

· Emerging literacy and numeracy;

· Children’s health and disability;

· Parent characteristics, including marital status, mother’s age at first becoming a mother, language, national origin, educational attainment, and employment status and schedule; and

· Household characteristics, including ownership, number of telephones, receipt of public assistance, and income.

As mentioned above, the vast majority of questionnaire items in ECPP-NHES:2005 are drawn from ECPP-NHES:2001.  Selected questions have been retained from the NHES:1991, 1996, and 1999.  They are included in the 2005 ECPP so that analysts will be able to track participation in child care and early education programs over the 14-year period from 1991 through 2005.

There are two paths through the ECPP instrument, and sets of questions are labeled by path.  Each path includes the items appropriate for the two subpopulations of interest for ECPP:  infants and toddlers from birth through age 2 (path I), and preschoolers age 3 to 6 and not in kindergarten or a higher grade (path N).

Month and year of birth and the relationship of all household members to the child are collected at the outset of the interview.  Child care and program participation is collected for all children, followed by Head Start and Early Head Start participation, and difficulty in finding care.  Parents are then asked about reading activities with their children.  Subsequently, the paths for the two subpopulations diverge.  The parents of children aged two years and older are asked additional questions about home educational activities and about their child’s emerging literacy and numeracy skills.  Finally, parents of all children are administered items on their children’s health and disability and demographic characteristics, the characteristics of parents/guardians residing in the household, and household characteristics, which conclude the interview.  

Below, the survey items are discussed in more detail, and justification for their collection is presented.  Included are references to the research questions outlined in section A.16.2  The descriptions are presented in the order the questions appear in the printed instrument.  Skip instructions, which will be programmed in the CATI system, are noted on the questionnaire in boxes and in parentheses following the appropriate items.  The order in which the questions are administered depends upon the path for the particular interview and is determined by the child’s age.  The interview paths are noted for each section described below.  An item-by-item listing is given at the end of this description.

Age and Relationship to Household Members (PA1–PA10; all paths).  These initial items determine eligibility for questionnaire administration and guide displays for question wording and skip patterns through the instrument.  These items collect the following specific information:

· The month and year of birth is required to ensure that the child is within the eligible age range for the survey and will be used for weighting.  If the child is over age 15 as of December 31, 2004, the interview will be terminated at this point.  

· The items concerning the relationships of household members to the child are included for two reasons.  First, they are analytically meaningful in terms of describing the child’s family structure and home environment.  Second, the items will be used to determine the ways in which several subsequent questions concerning one or both of the parents/guardians are asked.

Current School Status (PB1-PB7; all children age 3 or older).  The series of items determining the current enrollment status and grade of the child is required in order to “route” the case to the appropriate interview path. Tracking the participation of young children in center-based programs at different points in time is of central interest for researchers who have used the NHES data.  

Early Childhood Care and Programs (EDINTRO-EG33; all paths).  A major focus of the ECPP is addressed in three subsections that collect information on types of nonparental care and education: care by relatives, care by nonrelatives, and center-based programs (research question 1.)  NHES collected similar data in 1991, 1995, 1999, and 2001 and a limited amount of data on program participation in 1993 and 1996.  The 2005 ECPP will provide important trend data that will address the second ECPP research question.  It will also provide data pertaining to the disparity in preschool program participation rates between children in low- and high-income families (research question 3.)

Relative Care (EDINTRO-ED29).  This section collects information regarding care provided on a regular basis by relatives other than the child’s parents.  This includes grandparents, aunts or uncles, brothers or sisters, etc.  The care may be provided in the child’s home or in another home. 

Nonrelative Care (EEINTRO-EE31).  This section collects information on care provided in a private home on a regular basis by nonrelatives.  This includes home child care providers, regular sitters, or neighbors.  Care may be provided in the child’s home or in another home.  With regard to both relative and nonrelative care, it is emphasized that the care reported occurs on a regular basis so that occasional babysitting arrangements are not included in reports of relative or nonrelative care arrangements.

Center-Based Programs (EGINTRO-EG33).  This series collects information on programs provided for groups of children in centers.  This can include daycare centers, preschools, prekindergartens, or center-based Head Start or Early Head Start programs.  

Items in these three sections will collect extensive information to describe the different types of nonparental care and education that children may receive in early childhood.  These items will provide detailed information on the extent of current participation in the different types of care arrangements and programs, location, amount of time children spend in current arrangements or programs, child/adult ratio, and the financial cost of current care arrangements or programs to the child’s household.  This information can in turn be related to children’s personal, family, and household characteristics, as specified in research question 1 and its subquestions.  The following information is collected in each of the four series of items:

· The number of current arrangements or programs of the respective type;

· The location of the arrangement or program (including whether programs are located at parents’ workplaces);

· The number of days and hours per week the child receives care or attends a program on a weekly basis, the number of days and weeks per month and hours per week if the child regularly attends at least once each month, and the length of time in attendance of the arrangement or program;

· The number of children and adults who are in the room or group at the arrangement or program; 

· How the parent learned about the care provider (nonrelative and center-based care only);

· The language and race/ethnicity of the care provider (nonrelative and center-based care only); 

· Whether the care provider will care for the child when the child is sick; 

· The number of days per month that the care provider cancels due to sickness or some other appointment (relative and nonrelative care only);

· Services provided by center-based programs; and

· The cost to the household of the arrangement or program, and assistance in paying for the arrangement.

In addition to these common items, the section on relative care contains an item that specifies the relationship of the care provider to the child, and an item asking the age of the relative care provider.  Age of the nonrelative care provider and if the parent already knew the care provider is also obtained in the nonrelative care section.  The section on center-based care asks additional items on whether the center provides health services such as hearing, speech, or vision testing, and if the center is religiously affiliated.

Early Head Start/Head Start (EH2-EH5; all paths).  Head Start is a federally funded early childhood education program for disadvantaged children.  Most participants are 3 to 5 years old.  Participation in an Early Head Start program may begin at birth.  Following the collection of relative, nonrelative, and center-based care arrangements, respondents are asked if any of the arrangements are Head Start or Early Head Start.  This item is asked after the arrangements are collected to capture the emergence of the Head Start/Early Head Start program in home-based care.  As a check for overreporting of Head Start participation, the CATI will verify that there is no cost for participation in Early/Head Start or, if a cost for the arrangement was reported, the reason for the charge.  One additional item addresses whether the child has ever attended a Head Start or Early Head Start program.  

Selection of Care and Difficulty Finding Care (EI1-EI4, all paths).  Parents are first asked to rate factors that may be important to them in selecting their child’s care arrangements.  The next item addresses the difficulty parents feel they have had finding the type of child care they wanted.  This item, in concert with the last item, that address whether parents feel they have good choices for child care where they live, can be related to type of child care arrangements parents choose and to parent and household characteristics.  

Home Activities (EKINTRO-EK4; paths I, N).  Activities with potential educational benefits that families can do together are measured in this section of the questionnaire.  Parents of all children are asked about reading to their children and the amount of time spent reading every day.  Parents of children age 3 years and older are asked about other activities such as telling a story, teaching letters or numbers, or doing arts and crafts.  Parents are asked to report on the activities done with their child in the past week.  Also asked of parents of children age 3 years and older is whether someone in the family has visited a library with the child in the past month. These items address research question 5.  Additionally, analysts may use these questions as an outcome measure for evaluating the effects of different lengths of time in nonparental care on children’s merging literacy and numeracy (described below).  

Emerging Literacy and Numeracy (ELINTRO-EL8; path N).  This series measures the child’s accomplishment of developmental tasks that indicate readiness for school.  Ensuring that children are ready for school at kindergarten enrollment is highlighted in the ECPP research subquestion 1i and research question 5.  Analysts are interested in tracking progress in this area across time and examining the relationship of emerging literacy and numeracy with preschool program participation and family educational activities.

Child Disability, Race and Country of Origin (PTINTRO-PTB10; all paths).  This section includes items to identify disabled children and to determine whether children with disabilities are receiving services.  The presence of disabilities is an important risk factor for all children and is related to children’s development and educational experiences in the preschool years as well as their later experiences in school.  These items will also provide the data to analyze the accessibility of nonparental care and programs for disabled children, an issue that is addressed in research question 1.  Questions about race/ethnicity and country of origin will be used to examine differential participation in care (research question 1)

Parent/Guardian Characteristics (PARINTRO-PV16; all paths).  This section collects information on the child’s parents or guardians who reside in the household:  mother and father, partner of a parent, other guardians if parents are not present, or grandmother and grandfather if parents are not present.  The topics for mothers include age at first becoming a mother or guardian, native language, country of origin, educational attainment, and employment status.  The same items are asked for fathers, except for the age at first becoming a parent.  These items on parental characteristics measure risk factors that could be associated with each of the various child care arrangements explored in the ECPP interview.   Other questions within both parent characteristics sections address the effects of child care arrangements on parents’ choice of employment as well as on the number of hours and the schedules that they work.  Such items in the parent characteristics sections will provide data that have work-force implications and may shed light on the impact of child care on the working lives of parents.  

If two children in the same household are sampled, the items regarding the mother’s and father’s characteristics are asked only once, unless the children have different parents.

Household Characteristics (PWINTRO-PW17; all paths).  This final series of items collects information about home ownership, the number of telephone numbers for home use, ZIP Code, receipt of public assistance, and household income.  These items will be asked once in each household during the first extended interview and will be copied to the records of other interviews in the household.  The home ownership, household income, and telephone number variables will be used in forming weighting classes for estimating national statistics.  The ZIP Code variable allows for the linkage of NHES data to demographic information from the decennial Census of Population.  Receipt of public assistance and household income are used to classify families according to the economic resources available to them, and to examine the relationship of the family’s economic status to early childhood program participation.

Exhibit C-2.  Item-by-item description of NHES:2005:  Early Childhood Program Participation

	Instrument/

Item
	Description
	Purpose or research question

	PINTRO
	Introduction to survey
	Introduces study, sponsor, voluntary participation, confidentiality, time estimate

	PA1
	Confirm child’s date of birth, (month/year)
	Required for eligibility and setting path.

	PA2
	Confirm child’s age
	Required for eligibility and setting path.

	PA7
	Enumeration matrix verification (names, ages)
	Complete household composition.

	PA7VER1
	After verification, additional people in the household enumerated
	Complete household composition.

	PA7VER2
	Identify any missing household members
	Complete household composition; identify parents for questions in PU/PV.

	RELINTRO
	Introduction to questions on about relationships to child
	Introduce section asking about the relationship of each individual to child.

	PA8
	Relationship of household members to child
	Household/family composition, identify parents for questions in PU/PV.

	PA9
	Type of mother (birth, adoptive, stepmother, foster)
	Household/family composition, identify parents for questions in PU/PV.

	PA10
	Type of father (birth, adoptive, stepfather, foster father)
	Household/family composition, identify parents for questions in PU/PV.

	PB1
	Child’s enrollment in school/preschool, K, or school
	Required for eligibility and setting path.

	PB2
	Is the child home schooled?
	Required for eligibility and setting path.

	PB3
	Homeschooled instead of at school for  some classes/subjects
	Required for eligibility and setting path.

	PB4
	Child’s instruction all at home or some school/home
	Required for eligibility and setting path.

	PB5


	Number of hours/week child goes to school for instruction.  
	Required for eligibility and setting path.

	PB6/PB7
	Child’s grade/equivalent in regular school
	Required for eligibility and setting path.

	EDINTRO
	Introduction to child care (regular basis, ECE)
	Introduce and define child care arrangements.

	ED1
	Regular child care from relative other than parent now 
	Research Questions 1a, 1i, 2a, 3a, 3b.

	ED4
	Multiple regular child care arrangement(s) with relatives 
	Research Question 1b and required for skip patterns

	ED4OV
	Number of child care arrangements with relatives
	Research Question 1b, skip patterns.

	ED5
	Relative type who provides child care 
	Research Question 1e.

	ED5OV
	Age of relative who provides child care 
	Research Question 1g.

	ED6
	Place child care is provided
	Research Question 1c.

	ED9-ED19
	Amount/length of time in arrangement
	Research Questions 1d, 1i, 2b.

	ED17
	No of children cared for together, same group & time
	Research Question 1g.

	ED18
	Number of adults caring for child 
	Research Question 1g.

	ED20
	Language child’s relative speaks when caring for child
	Research Question 1g.

	ED23a-b
	Will child’s relative care for child if sick/has fever?
	Research Question 1j.

	ED24
	Average number of days relative cancels care because of sickness/an appointment etc.
	Research Question 1d.

	ED25-ED28OV
	Cost of arrangement
	Research Questions 1f. 

	ED29
	Other regular child care arrangement with a relative?
	Verification item.

	EEINTRO
	Introduce interviewer – First preschool interview
	Introduce and define nonrelative child care arrangements.

	EE1
	Child receiving care by nonrelative 
	Research Questions 1a, 1i, 2a, 3a, 3b. 

	EE4
	More than one regular care arrangement with a nonrelative
	Research Question 1b. 

	EE40V
	Number of different care arrangements with nonrelatives
	Research Question 1b. 

	EE5
	Care provided in own home or another home
	Research Question 1c.

	EE6
	Care provider lives in household/elsewhere
	Research Question 1c.

	EE8-EE18
	Amount/Length of time in arrangement
	Research Questions 1d, 1i, 2b

	EE16
	Number of children in same group at same time 
	Research Question 1g.

	EE17
	Number of adults in same group at same time
	Research Question 1g.

	EE19A
	Parent already knew child care provider
	Research Question 1h.

	EE19
	Source for finding child care provider
	Research Question 1h.

	EE20
	Provider same race/ethnicity as child
	Research Question 1g.  

	EE21-EE21A
	Age of child care provider
	Research Question 1g.

	EE22
	Language child care provider speaks most
	Research Question 1g. 

	EE23
	Child care if child is sick with/without a fever
	Research Question 1j.

	EE26
	Days child care provider cancels due to sickness etc.
	Research Question 1d.

	EE27
	Fee/charge for child care 
	Research Question 1f. 

	EE28
	People/organizations that pay for child care
	Research Questions 1f, 1g, 4a.

	EE29-EE30OV
	Amount household pays for child care for child(ren)
	Research Question 1f.

	EE31
	Additional nonrelative care arrangements
	Verification item.

	EGINTRO
	Introduction, day care centers/early childhood programs
	Introduce and define center-based care.

	EG1
	Attends day care center/preschool/pre-K/Head Start
	Research Questions 1a, 1i, 2a, 3a, 3b.  

	EG4
	Number of different day care centers/preschools
	Research Question 1b.  

	EG5
	Location of program
	Research Question 1c.

	EG5OV
	Affiliation with religion
	Research Question 1g.

	EG6
	Child care at work 
	Research Questions 1c, 1k. 

	EG8-E18
	Amount/length of time in program
	Research Questions 1d, 1i, 2b.

	EG16
	Number of children in same group at same time 
	Research Question 1g.

	EG17
	Number of adults in same group at same time
	Research Question 1g.

	EG19
	Source for finding child care program
	Research Question 1h.

	EG20
	Provider’s race/ethnicity same as child’s
	Research Question 1g.  

	EG22
	Language care provider speaks most 
	Research Question 1g.  

	EG26
	Special services provided by center
	Research Question 1g.

	EG28
	Number of changes in providers/teachers
	Research Question 1g.

	EG29
	Fee/charge for program
	Research Question 1f.

	EG30
	People/organizations that pay for child care
	Research Questions 1f, 1g, 4a.

	EG31-EG32OV
	Cost of arrangement
	Research Question 1f.

	EG33
	Child’s attendance at another center, preschool etc.
	Verification item.

	EH1-EH5
	Early Head Start attendance, arrangements, previous attendance,  fees (if any) 
	Research Questions 1g, 2a, 2b, 3a, 3b, 4a. 

	EI1
	Child care selection criteria
	Research Question 1m.

	EI2
	Difficulty finding child care
	Research Question 1l.

	EI4
	Choices available in area
	Research Question 1l.

	EKINTRO
	Introduction of child activities
	Introduction to questions on child’s activities.

	EK1-EK4
	Type of family-child activity and number of times
	Research Questions 5a, 5b.

	ELINTRO
	Introduction to emerging literacy and numeracy
	Introduces literacy/numeracy topic.

	EL1-EL8
	Emerging literacy and numeracy measures
	Research Question 1i, 5b.

	PTINTRO
	Introduction to questions regarding health and background
	Introduction to questions regarding child health and background.

	PT1-PT8
	Developmental and physical diagnoses and services
	Research Questions 1g, 3a, 3b.

	PTBINTRO
	Introduction to questions on child’s background
	Introduction to child background.


	PTB1-PTB9
	Child’s country of birth and race/ethnicity
	Research Questions 1g, 2a, 3a, 3b.  

	PTB10
	Language child speaks most at home
	Research Questions 1g, 2a, 3a, 3b.

	PARINTRO
	Introduction to questions about parents or guardians
	Introduction to questions about parents.

	PUINTRO
	Introduction to questions about child’s mother or female guardian
	Introduce questions about mother or female guardian.

	PU0, PU0OV
	Marital status of mother/living with partner
	Research Question 1g.  

	PU1
	Age of mother/female guardian when first became mother
	Research Question 1g.

	PU2-PU3
	First language of child’s mother, language spoken at home
	Research Questions 1g, 3a, 3b.

	PU4-PU4OV
	Mothers country of birth and age when moved to US
	Research Question 1g.

	PU5-PU6
	Mother’s educational attainment
	Research Question 1g.

	PU7- PU8
	Child’s mother work a job for pay last week/on leave
	Research Questions 1g, 1k

	PU9
	Total hours mother works for pay/week 
	Research Questions 1g, 1k

	PU10A-PU10B
	Mother/female guardian work shift
	Research Question 1k. 

	PU10
	Number of months mother worked in last year
	Research Questions 1g, 1k

	PU11-PU12
	Actively looking for employment and how 
	Research Questions 1g, 1k

	PU13
	Mother main activity last week
	Research Question 1g.

	PU14-PU15
	Mother’s attending school, college, adult learning center and hours/week she attends school
	Research Question 1g. 

	PU16-PU17
	Child’s influence on job choice, work schedule
	Research Questions 1g, 1k.

	PVINTRO
	Introduction to father/male guardian
	Introduction to questions about father or male guardian.

	PV0, PV0OV
	Father/guardian’s marital status/living with partner
	Research Question 1g.

	PV1-PV2
	First language father spoke, language father speaks at home
	Research Questions 1g, 3a, 3b.

	PV3-PV3OV
	Country of birth and age came to U.S.
	Research Question 1g.  

	PV4-PV5
	Father’s educational attainment
	Research Question 1g. 

	PV6, PV7
	Father worked at a job for pay during the past week/on leave
	Research Questions 1g, 1k.

	PV8
	Total hours worked for pay
	Research Questions 1g, 1k.

	PV9A-PV9B
	Shift father works
	Research Question 1k.

	PV9
	Number of months father worked in past year
	Research Questions 1g, 1k.

	PV10-PV11
	Actively looking for work and how 
	Research Questions 1g, 1k.

	PV12
	Father’s main activity last week
	Research Question 1g.

	PV13-PV14
	Father enrolled in school, college or adult learning center, number of hours in school
	Research Question 1g. 

	PV15-PV16
	Child’s influence on job choice, work schedule
	Research Question 1g, 1k.

	PWINTRO
	Introduction to questions on household
	Introduction to questions about household

	PW1
	Parents arrange job schedule around child’s needs
	Research Questions 1g, 1k.

	PW2-PW9
	Own/rent home; phone numbers/lines in household
	Variables used for weighting

	PW10
	Zip code of household 
	Link to Census demographic data

	PW11
	Health/safety of children in neighborhood
	Research Questions 3a, 3b, 3c.

	PW12-PW15
	Welfare receipt in past 3 years/12 months
	Research Questions 1g, 2a, 4a.  

	PW16-PW17
	Income of all persons in household
	Variables used for weighting

Research Questions 1g, 2a.

	CLOSE1, CLOSE2
	Close interview about sampled child.
	End interview.


C.3
After-School Programs and Activities (ASPA) Interview

ASPA-NHES:2005 (Appendix A) is a repeat of ASPA-NHES:2001, with some modifications to reduce respondent burden.  The principal changes is that the 2005 survey focuses on after-school arrangements while the 2001 survey included both before- and after-school arrangements. The following topics are included in the survey:

· Current school status, school characteristics (e.g., public/private, size), and student academic performance and behavior;

· Participation in after-school arrangements, including relative care, nonrelative care, school-based and center-based programs, after-school activities, self-care, and parental care;

· Characteristics of after-school arrangements, such as time spent in arrangements, location, cost, adult/child ratio, and the specific activities within arrangements;

· Reasons for selecting after-school care and difficulty in finding after-school care;

· Children’s disabilities, race and ethnicity, and national origin;

· Parent characteristics, including marital status, mother’s age at first becoming a mother, language,  national origin, educational attainment, and employment status and schedule; and

· Household characteristics, including ownership, number of telephones, receipt of public assistance, and income.

There are two main paths through the ASPA interview. The first path (path S) includes all children enrolled in school, and the second path (path H), includes children who receive some home schooling, but attended school at least 9 hours per week.  The homeschool path (H) with 9 or more hours in school includes questions about school characteristics, academic performance and behavior, child disability, race and country of origin, parent/guardian and household characteristics.  The homeschool path does not include questions on child care arrangements or after-school activities.  The school path (path S) includes all sections of ASPA.  The ASPA and ECPP interviews share common sections at the beginning and end. 

Month and year of birth and the relationships of all household members to the child are collected at the outset of the interview.  Current school status is then collected for children in kindergarten through 8th grade or its equivalent.  The next several sections collect information on after-school programs and activities including care provided by relatives, nonrelatives, or in center- or school-based programs; self-care; after school activities, and parent reports of difficulty in finding care. Following these core topical sections, parents are administered items on their children’s demographic characteristics, health and disability; characteristics of parents/guardians residing in the household, and household characteristics. 

Below, the survey items are discussed in more detail, and justification for their collection is presented.  Included are references to the research questions outlined in section A.16.2.  The descriptions are presented in the order the questions appear in the printed instrument.  Skip instructions, which will be programmed in the CATI system, are noted on the questionnaire in boxes and in parentheses following the appropriate items.  Item-by-item detail is given in Exhibit C-2 at the end of this description.

Age and Relationship to Household Members (PA1–PA10; all children).  These initial items determine eligibility for questionnaire administration and guide displays for question wording and skip patterns through the instrument.  They also measure important child characteristics that will be used as classification variables in analyzing data from the APSA/ECPP interviews, as well as for weighting the data for national estimates.  These items collect the following specific information:

· The month and year of birth is required to ensure that the child is within the eligible age range for the survey and will be used for weighting.  If the child is over age 15 as of December 31, 2004, the interview will be terminated at this point.  

· The items concerning the relationships of household members to the child are included for two reasons.  First, they are analytically meaningful in terms of describing the child’s family structure and home environment.  Second, the items will be used to determine the ways in which several subsequent questions concerning one or both of the parents/guardians are asked.

Current School Status (PB1-PB7).  The series of items determining the current enrollment status and grade of the child, is required in order to determine eligibility.  Tracking the participation of young children in center-based programs over the decade is of central interest for researchers who have used the NHES data. Enrollment status and grade are important independent variables that will be used in the analysis of after-school arrangements and activities.  Finally, enrollment and grade are also important weighting variables.

School Characteristics (SD1-SD12).  These items are used to characterize schools according to the following characteristics:

· Public or private; 

· Regularly assigned or chosen by the family;

· In the child’s assigned school district or not; 

· Church-related; 

· Lowest and highest grade taught; 

· When school ends each day; and

· Whether two sampled children attend the same school.

These school characteristics are expected to be related to participation in certain after-school arrangements.  For example, school characteristics such as private vs. public, and church-related vs. nonchurch-related, could be related to participation in school-based programs as well as the offering of after-school activities that take place at schools.  In addition, items that gather information about the end of the school day will help analysts to develop a more complete picture of children’s out-of-school time. 

Student Academic Performance and Behavior (SE1-SE7).  Questions are asked about grades or school performance, teacher feedback about the child’s academic or behavioral problems, suspension and expulsion, and grade retention.  These data will address ASPA interview research question 1g, which has to do with linking participation in various arrangements with student outcome measures.  

After-School Arrangements (SFINTRO-SM6).  A major focus of the ASPA interview is addressed in eight subsections that collect information on types of after-school arrangements: care by relatives, care by nonrelatives, school- and center-based programs, after-school activities, self-care, alternative arrangements, parental care, and difficulty finding care, each addressed in research question 1.  The NHES collected similar data in 1995, 1999, and 2001; NHES:2005 will provide important trend data that will address the fourth ASPA interview research question. 

Relative Care (SFINTRO-SF30A).  This section collects information regarding care provided on a regular basis by relatives other than the child’s parents.  This includes grandparents, aunts or uncles, brothers or sisters, etc.  The care may be provided in the child’s home or in another home. 

Nonrelative Care (SGINTRO-SG30).  This section collects information on care provided in a private home on a regular basis by nonrelatives.  This includes home child care providers, regular sitters, or neighbors.  Care may be provided in the child’s home or in another home.  With regard to both relative and nonrelative care, it is emphasized that the care reported occurs on a regular basis so that occasional babysitting arrangements are not included in reports of relative or nonrelative care arrangements.

Center-Based Programs (SHINTRO-SH39).  This series collects information on programs provided for groups of children in schools or in centers.  These programs provide adult supervision, are structured, and provide an array of activities for children. 

After-School Activities (SIINTRO-SI12).   This section includes items related to the various after-school activities, such as sports, music lessons, or religious education.  Arrangements made so the child has adult supervision are of particular interest.

Self-Care (SJ1-SJ15).  Items in this section address arrangements in which children are responsible for themselves before or after school, where there are no adults present for supervision.  

Alternative Arrangements (SK2).  This item collects information on arrangements that parents make on days when school is closed.

Parental Care (SK4-SK6).  This series gathers information from parents who are present to care for their children during out-of-school hours. 

Difficulty in Finding Care (SMINTRO-SM6).  In this section, parents are asked to report the features they deem important in choosing their primary care arrangement.  This section also addresses the difficulty parents feel they have had finding the type of child care they wanted and whether they feel they have good choices for child care where they live.

Items in these eight sections will collect extensive information describing the different types of after-school arrangements in which children participate.  These items will provide detailed information on the extent of current participation in the different types of care arrangements and programs, location, amount of time children spend in current arrangements or programs, child/adult ratio, and the financial cost of current care arrangements or programs to the child’s household.  This information can in turn be related to children’s personal, family and household characteristics, as specified in research question 1.  The following information is collected in each of the nonparental arrangements sections of the ASPA interview:

· The number of current arrangements or programs of the respective type (only for the relative, nonrelative, and center-based series);

· The number of days and hours per week the child receives care or attends each arrangement or program of each type;

· The location of each arrangement or program of each type (relative, nonrelative, or center-based);

· The number of children and adults who are in the child’s group at each arrangement or program of each type; 

· Parents’ reports of the activities that occur within arrangements;

· The language spoken by the caregiver within each arrangement of each type; and

· The cost to the household of each arrangement or program of each type.

In addition to these common items, the section on relative care contains an item that specifies the relationship of the caregiver to the child, as well as the age of the caregiver.  Also, the section on self-care contains items that address where children spend their time in self-care, and how parents monitor their children during the time that they are responsible for themselves. 

Child Disability, Race and Country of origin (PTINTRO-PTB10).  This section includes items to identify disabled children and to determine whether children with disabilities are receiving services.  The presence of disabilities is an important risk factor for all children and is related to children’s development and educational experiences in the preschool years as well as their later experiences in school.  These items will also provide the data to analyze the accessibility of nonparental care and programs for disabled children, an issue that is addressed in research question 1h. 

Parent/Guardian Characteristics (PARINTRO-PV16).  This section collects information on the child’s parents or guardians who reside in the household:  mother and father, partner of a parent, other guardians if parents are not present, or grandmother and grandfather if parents are not present.  The topics for mothers include age at first becoming a mother or guardian, language minority status, country of origin, educational attainment, and employment status.  The same items are asked for fathers, except for the age at first becoming a parent.  These items on parental characteristics measure risk factors that could be associated with each of the various after-school arrangements explored in the ASPA interview.  Other questions within both parent characteristics sections address the effects of after-school arrangements on parents’ choice of profession as well as on the number of hours and shifts that they work. 

If two children in the same household are sampled, the items regarding the mother’s and father’s characteristics are asked only once, unless the children have different parents.

Household Characteristics (PWINTRO-PW17).  This final series of items collects information about home ownership, the number of telephone numbers for home use, ZIP Code, receipt of public assistance, and household income.  These items will be asked once in each household during the first extended interview and will be copied to the records of other interviews in the household.  The home ownership, household income, and telephone number variables will be used in forming weighting classes for estimating national statistics.  The ZIP Code variable allows for the linkage of NHES data to demographic information from the decennial Census of Population.  Receipt of public assistance and household income are used to classify families according to the economic resources available to them and to examine the relationship of the families economic states to care arrangements and program and activity participation.

Exhibit C-3.  Item-by-Item description of NHES:2005 After-School Programs and Activities Interview

	Item
	Description
	Purpose or research question

	PINTRO
	Introduction to survey
	Introduces study, sponsor, voluntary participation, confidentiality, time estimate

	PA1
	Confirm child’s date of birth, (month/year)
	Required for eligibility and setting path.

	PA2
	Confirm child’s age
	Required for eligibility and setting path.

	PA7
	Enumeration matrix verification (names, ages)
	Complete household composition.

	PA7VER1
	After verification, additional people in the household enumerated
	Complete household composition.

	PA7VER2
	Identify any missing household members
	Complete household composition; identify parents for questions in PU/PV.

	RELINTRO
	Introduction to questions on about relationships to child
	Introduce section asking about the relationship of each individual to child.

	PA8
	Relationship of household members to child
	Household/family composition, identify parents for questions in PU/PV.

	PA9
	Type of mother (birth, adoptive, stepmother, foster)
	Household/family composition, identify parents for questions in PU/PV.

	PA10
	Type of father (birth, adoptive, stepfather, foster father)
	Household/family composition, identify parents for questions in PU/PV.

	PB1
	Child’s enrollment in school/preschool, K, or school
	Required for eligibility and setting path.

	PB2
	Is the child home schooled?
	Required for eligibility and setting path.

	PB3
	Homeschooled instead of at school for  some classes/subjects
	Required for eligibility and setting path.

	PB4
	Child’s instruction all at home or some school/home
	Required for eligibility and setting path.

	PB5


	Number of hours/week child goes to school for instruction.  
	Required for eligibility and setting path.

	PB6/PB7
	Child’s grade/equivalent in regular school
	Required for eligibility and setting path.

	SD1-SD12
	School characteristics
	Research Question 1g.  

	SE1-SE7
	Student academic performance and behavior
	Research Question 1g.

	SFINTRO
	Introduction to after school care/programs
	Introduce and define after-school care

	SF1
	Child care from relative on a regular basis
	Research Questions 1b, 1f, 1g, 4a.  

	SF2
	Number of regular relative arrangements after school 
	Research Question 1e. 

	SF3
	Relative of child that provides after school care
	Research Question 1i.

	SF9-SF18
	Amount of time in child care 
	Research Question 1d.  

	SF27-SF30OV
	Cost of child care 
	Research Question 2f

	SF31-SF31OV
	Length of arrangement
	Research Question 1d.

	SF4
	Care provided in own home or other home
	Research Question 2c. 

	SF5
	Relative providing care lives in household
	Research Question 2b. 

	SF3OV
	Age of the relative in SF3
	Research Question 2b. 

	SF22
	Language relative speaks most during child care
	Research Question 2b. 

	SF20
	Number of children cared for together at same time
	Research Question 2b.   

	SF21
	Number of adults caring for child at the same time
	Research Question 2b.   

	SF24
	Child’s activities during time spent with relative
	Research Questions 2a, 2d.

	SF28
	Organizations that help pay for child care
	Research Question  2f.

	SF30A
	Another arrangement with a relative
	Verification item

	SGINTRO
	Intro to child care from someone not related to them
	Introduce and define nonrelative care

	SG1
	Child receives care in home/other home by nonrelative
	Research Questions 1b, 1f, 1g, 4a. 


	SG2
	Number of care arrangement(s) with non-relatives
	Research Question 1e.

	SG8-SG17
	Amount of time in child care
	Research Question 1d. 

	SG26-SG29OV
	Cost of child care
	Research Question 2f.

	SG29OVA-SG29OVB
	Length of arrangement
	Research Question 1d.

	SG3
	Place where nonrelative provides care after school
	Research Question 2c. 

	SG4
	Person caring for child lives in household
	Research Question 2b. 

	SG18A-SG18AOV
	Child care provider is age 18 or older
	Research Question 2b. 

	SG21
	Language child’s care provider speaks most to child
	Research Question 2b.

	SG19
	Number of children cared for together at same group & time
	Research Question 2b.   

	SG20
	Number of adults caring for child at same time
	Research Question 2b.   

	SG23
	Child’s activities during time in child care 
	Research Questions 2a, 2d. 

	SG27
	People/organizations that help pay for child care
	Research Question 3b.

	SG30
	Another arrangement on a regular basis
	Verification item

	SH1
	Intro to center-based child care and attendance at after school program at school or center
	Introduction to center-based care arrangement and Research Questions 1a, 1f, 1g, 4a.

	SH2
	Number of after school programs child attends
	Research Question 1e.

	SH3
	Child signed up for particular days/times
	Research Question 1d

	SH9-SH18
	Amount of time in child care
	Research Question 1d.  

	SH35-SH38OV
	Cost of child care
	Research Question 2f.

	SH38A-SH38B
	Length of arrangement
	Research Question 1d. 

	SH4
	Location of program (church/synagogue/school)
	Research Question 2c. 

	SH4OVA
	Program run by church/synagogue/religious group
	Research Question 2b. 

	SH5
	Same school where child attends kindergarten/grade
	Research Question 2c. 

	SH5A-SH5B
	Transportation to program
	Research Question 2c. 

	SH23
	Language child’s care provider speaks most with child
	Research Question 2b. 

	SH20
	Number of children in child’s group at same time
	Research Question 2b. 

	SH21
	Number of adults in child’s group at same time
	Research Question 2b.   

	SH25
	Child’s activities during time spent at program
	Research Questions 2a, 2d. 

	SH36
	Other people or organizations paying for child care
	Research Question 3b.

	SH39
	Other after-school programs at school/center
	Verification item

	SIINTRO
	Introduction to after-school activities
	Introduction to activity questions.

	SI1
	Whether child participates in activities after school
	Research Question 2a. 

	SI2
	Types of activities child participated in after school
	Research Questions 2a, 2d. 

	SI3-SI7
	Frequency of activities
	Research Question 1d.   

	SI8
	Participation in activities for adult supervision
	Research Question 1c.  

	SI9-SI12
	Amount of time in activities
	Research Question 1d.   

	SJINTRO
	Introduction to self care
	Introduction to self care.

	SJ1
	Child ever responsible for himself/herself after school
	Research Question 1b.

	SJ1OV
	Child responsible for brother/sister 
	Research Question 1b.

	SJ3-SJ11
	Amount of time in self care
	Research Question 1d, 4b.

	SJ15
	After school activities child spends most of time doing
	Research Questions 2a, 2d

	SL2
	Arrangements used on school holidays/inservice days
	Research Questions 1a, 1b. 

	SK4
	Parents/adult home when child returns from school
	Research Question 2e. 

	SK6
	Child’s activities at home after school
	Research Questions 2a, 2d. 

	SM1INTRO
	Introduction to selecting and difficulty finding after-school care
	Introduction to questions regarding selecting and difficulty finding care

	SM1
	After-school arrangement selection criteria
	Research Question 1j.

	SM4
	Parent perception-difficulty in finding after school care
	Research Question 2g. 

	SM6
	Parent perception-good choices for after-school care
	Research Question 2g.  

	PTINTRO
	Introduction to questions regarding health and background
	Introduction to questions regarding child health and background.

	PT1-PT8
	Developmental and physical diagnoses and services
	Research Questions 1g, 3a, 3b.

	PTBINTRO
	Introduction to questions on child’s background
	Introduction to child background.

	PTB1-PTB9
	Child’s country of birth and race/ethnicity
	Research Questions 1g, 2a, 3a, 3b.  

	PTB10
	Language child speaks most at home
	Research Questions 1g, 2a, 3a, 3b.

	PARINTRO
	Introduction to questions about parents or guardians
	Introduction to questions about parents.

	PUINTRO
	Introduction to questions about child’s mother or female guardian
	Introduce questions about mother or female guardian.

	PU0, PU0OV
	Marital status of mother/living with partner
	Research Question 1g.  

	PU1
	Age of mother/female guardian when first became mother
	Research Question 1g.

	PU2-PU3
	First language of child’s mother, language spoken at home
	Research Questions 1g, 3a, 3b.

	PU4-PU4OV
	Mothers country of birth and age when moved to US
	Research Question 1g.

	PU5-PU6
	Mother’s educational attainment
	Research Question 1g.

	PU7- PU8
	Child’s mother work a job for pay last week/on leave
	Research Questions 1g, 1k

	PU9
	Total hours mother works for pay/week 
	Research Questions 1g, 1k

	PU10A-PU10B
	Mother/female guardian work shift
	Research Question 1k. 

	PU10
	Number of months mother worked in last year
	Research Questions 1g, 1k

	PU11-PU12
	Actively looking for employment and how 
	Research Questions 1g, 1k

	PU13
	Mother main activity last week
	Research Question 1g.

	PU14-PU15
	Mother’s attending school, college, adult learning center and hours/week she attends school
	Research Question 1g. 

	PU16-PU17
	Child’s influence on job choice, work schedule
	Research Questions 1g, 1k.

	PVINTRO
	Introduction to father/male guardian
	Introduction to questions about father or male guardian.

	PV0, PV0OV
	Father/guardian’s marital status/living with partner
	Research Question 1g.

	PV1-PV2
	First language father spoke, language father speaks at home
	Research Questions 1g, 3a, 3b.

	PV3-PV3OV
	Country of birth and age came to U.S.
	Research Question 1g.  

	PV4-PV5
	Father’s educational attainment
	Research Question 1g. 

	PV6, PV7
	Father worked at a job for pay during the past week/on leave
	Research Questions 1g, 1k.

	PV8
	Total hours worked for pay
	Research Questions 1g, 1k.

	PV9A-PV9B
	Shift father works
	Research Question 1k.

	PV9
	Number of months father worked in past year
	Research Questions 1g, 1k.

	PV10-PV11
	Actively looking for work and how 
	Research Questions 1g, 1k.

	PV12
	Father’s main activity last week
	Research Question 1g.

	PV13-PV14
	Father enrolled in school, college or adult learning center, number of hours in school
	Research Question 1g. 

	PV15-PV16
	Child’s influence on job choice, work schedule
	Research Question 1g, 1k.

	PWINTRO
	Introduction to questions on household
	Introduction to questions about household

	PW1
	Parents arrange job schedule around child’s needs
	Research Questions 1g, 1k.

	PW2-PW9
	Own/rent home; phone numbers/lines in household
	Variables used for weighting

	PW10
	Zip code of household 
	Link to Census demographic data

	PW11
	Health/safety of children in neighborhood
	Research Questions 3a, 3b, 3c.

	PW12-PW15
	Welfare receipt in past 3 years/12 months
	Research Questions 1g, 2a, 4a.  

	PW16-PW17
	Income of all persons in household
	Variables used for weighting

Research Questions 1g, 2a.

	CLOSE1, CLOSE2
	Close interview about sampled child.
	End interview.


C.4.
Adult Education (AE) Interview

The major focus of AE-NHES:2005 is participation in educational activities of adults, and, as such, the interview largely replicates portions of the NHES:1991, NHES:1995, NHES:1999, and NHES:2001 adult education interviews. (See Appendix A for the questionnaire.)  Information on participation is collected separately for distinct types of adult education.  The following measures collected in previous NHES administrations are also included in AE-NHES:2005:

· Participation in English as a second language (ESL) classes, adult basic education or GED preparation classes, college or university degree or certificate programs, vocational and technical diploma or degree programs, work-related courses, and personal interest and development courses;

· Reasons for participation;

· Instructional provider;

· Hours of instruction;

· Personal expenses for tuition, fees, books, and materials;

· Employer support and involvement;

· Characteristics of adults, including educational attainment, race and ethnicity, language background, major occupation, and labor force status; and

· Household characteristics, including home ownership, number of telephones numbers and usage, ZIP Code, and household income.

In addition to these measures, the survey includes items concerning distance education using a number of technologies and the specific types of educational activities involved.  In addition, AE-NHES:2005 includes a new topic:  participation in informal learning activities for personal interest.

Background information (e.g., educational attainment, employment status in the past 12 months, and language background) is collected from all respondents at the outset of AE-NHES:2005 interview.  Based on the responses to these items, respondents are asked the appropriate questions about their participation in educational activities in the past 12 months and any employer support they may have received.  Questions pertaining to educational activities are designed to collect information about participation in various types of formal educational activities for work-related reasons or personal interest as well as informal learning activities for personal interest.  Finally, additional background information on the adults and the characteristics of their households are collected. 

Initial Background (AA1-AA11).  These initial items determine several key skip patterns throughout the interview for each adult respondent, such as whether to administer the series on ESL or basic skills/GED participation classes and questions about employer support for educational activities.  The items also collect information regarding educational attainment and language background of adults that are used as classification variables in analyzing participation in AE activities and for weighting the participation rate for the sample to the national totals.

· Information concerning educational experience is collected for all respondents.  Some items will be used to determine the highest level of education adults completed.  Information is collected on whether the respondents have a high school diploma or equivalent, whether they received the diploma or GED in the previous 12 months, and whether they finished their high school requirements through GED testing.  This information is used to determine whether items on adult basic skills and GED preparation classes will be asked.

· Items concerning employment in the past 12 months are included in this section to determine whether respondents are to be asked about employer support for their participation.  This information will also allow for examination of how employment is related to participation in AE activities.

· First language and primary language at home are collected to assess language minority status.  Responses determine whether the respondent will be asked about participation in ESL classes.

Following the collection of the above information, respondents are asked about their participation in various types of educational activities as listed below.  These sections cut across most of the AE research questions, including items concerned with participation (research question 1), reasons for participation (research question 2), instructional provider (research question 3), hours of participation (research question 4), cost of participation (research question 6), and the role of employers (research question 7).  Exhibit C-3, following this text, provides linkages between individual items (or item clusters) and the AE research questions.

English as a Second Language Classes (AB1-AB21).  This set of items is asked of those adults whose first language is other than English.  The nation has been experiencing a growth in non-English-speaking immigrants.  For those foreign-born, non-English-speaking adults, mastering the English language is an avenue to success in this society.  This section of the AE interview will provide the opportunity to examine the educational experiences of adults in ESL classes in the previous 12 months, reasons for their participation, the providers of the instruction, and employer support.  Prior participation in ESL classes or tutoring during adulthood is measured in order for analysts to assess the characteristics of nonparticipants who might benefit from participation in ESL classes but have never done so.  Self-rating of English proficiency is also used as an indication of the need for ESL.  Language facility may also be related to participation in educational activities other than ESL.

Basic Skills and GED Preparation Classes (AC1-AC19).  This set of items is asked of adults who do not have a high school diploma or equivalent, those who completed their high school requirements, within the past 12 months, through General Educational Development (GED) classes or other routes, with the exclusion of regular high school, and those who earned their high school diploma in a foreign country but do not have a college degree.  This section of the interview addresses the educational experiences of adults who participate in basic reading, writing, and math classes, who take classes in order to prepare for a GED test, or who attend adult high school classes.  It will provide the opportunity to examine the extent to which adults take part in these educational activities, reasons for their participation, the providers of the instruction, the length of the participation, and employer support.
Credential Programs:  College or University Degree Programs (AD1-AD25).  This section of the interview addresses adults’ educational experiences in postsecondary institutions that lead to a college or university degree, such as an associate’s, bachelor’s, master’s, doctoral, or professional degree.  The items will provide the opportunity to report how many adults take part in college or university degree or post-degree certificate programs, the types of degree/certificate program (such as a post-bachelor’s, post-master’s, or post-doctoral), the major field of study, whether the respondent is to receive an industry, occupational, or company certificate, the number of courses and credit hours, the instructional provider, and employer support.
Credential Programs: Vocational or Technical Diploma Programs (AE1-AE25).  This section of the questionnaire addresses adults’ educational experiences in vocational and technical schools that lead to a vocational diploma, technical diploma, or associate’s degree.  The items will provide the opportunity to report how many adults take part in vocational and technical diploma programs, the type of diploma or degree program, the major field of study, and whether the respondent is to receive an industry, occupational, or company certificate.  As with the college or university degree programs section, the provider and employer support will also be ascertained.
Apprenticeship Programs (AF1-AF9C).  Questions in this section focus on adults’ participation in a formal apprenticeship program leading to journeyman status in a skilled trade or craft, information on the trade or craft, the sponsor of the apprenticeship program, and hours of classroom instruction.  The information will provide the opportunity to estimate how many adults have participated in formal apprenticeship programs in the 12 months prior to the interview.  It can also be used to address issues regarding business involvement in strengthening the connection between education and work.

Participation in Formal Courses (AG1-AG2VERF3).  This section collects a roster of all formal courses that were not part of the ESL, basic skills education, credentials, or apprenticeship programs.  Respondents may report up to 20 courses; course name and subject matter are collected for each.  Information is also collected on whether the courses are mainly for work-related reasons or mainly for personal interest and the total instructional hours for each course. 

Work-Related Courses (AH1-AH18).  In this section of the AE interview, information is collected on training and learning activities for a job or career.  If four or fewer courses were delineated as mainly work-related or mainly work-related and personal interest (both equally) in the Participation in Formal Courses section, then all of these courses are selected for this section.  If more than four courses were delineated as mainly work-related or mainly work-related and personal interest (both equally) in the previous section, then these particular courses are sorted by total instructional hours and a systematic random sample of four courses are selected, upon completion of the sorting, for this section.  Information is collected on the specific reasons for participation, the instructional provider, the hours of participation, personal expenses, and employer support.  Changes in the world of work, including the proliferation of “high-performance” work organizations, the growth of the service-producing economy, the increased demand for new technological advancements, and the burgeoning need for professional and technical workers are likely contributing to increased calls for a better educated workforce.  Workplace training along with diverse work-related learning activities plays an important role in helping adults to become and remain productive members of society.
Personal Interest/Personal Development Courses (AI1-AI12).  In this section, information is collected on participation in educational activities that are for personal interest or personal development reasons, an aspect of AE that is not addressed in many studies in the field.  If two or fewer courses were delineated as mainly personal interest in the Participation in Formal Courses section, then all of these courses are selected for this section.  If more than two courses were delineated as mainly personal interest in the Participation in Formal Courses section, then these particular courses are sorted by total instructional hours and a systematic random sample of two courses are selected, upon completion of the sorting, for this section.  Items in this section ask about the providers of the courses, hours of participation, personal expenses, and employer support.  Anecdotal data show that a growing number of adults are taking part in these types of educational activities as they are being offered by various organizations and institutions.

Distance Education (AJ1-AJ2).  These items collect information on the extent to which adults participate in educational activities through distance education, using a variety of instructional technologies (research question 5).  In addition to information on the technologies used, the types of educational activities for which distance education technologies are used will be collected. 

Informal Learning Activities (AJJ1).  This question contains a series of items about participation in informal learning for personal interest or personal development (research question 1e).  No national survey of adults has been identified that has captured this area of adult education, thus this section fills a gap in available research.  

Remaining Background Items (AK1-AK25).  This section contains several sets of background items on the adult’s demographic characteristics, labor force status, and professional requirements for continuing education.  The first subset of items is used to gather demographic characteristics including age, race/ethnicity, Hispanic origin, and marital status.  These characteristics will be used as classification variables in the analysis of the AE data.  Country of birth is also ascertained and will be used as a classification variable in the analysis of the ESL participation data.

A detailed set of questions will be used to help classify the respondent on labor force status, holding more than one job, and hours worked per week.  Respondents are also asked for the number of months they worked in the past 12 months.  Both currently employed respondents and those employed some time in the past 12 months are asked about their income, occupation, and industry of their main job.  Adults who worked in the past 12 months are also asked whether their job has legal or professional requirements for continuing training or education.   Industry and occupation coding will provide useful information on the characteristics of the respondents’ main employment and the extent to which these characteristics are associated with participation in adult education for all adults and employer support for AE activities among participants.  

Household Characteristics (AM1-AM12OV).  This final series of items collects information about home ownership, the number of telephone numbers for home use, ZIP code, and household income.  These items will be asked once in each household during the first extended interview and will be copied to the records of other interviews in the household.  The home ownership, household income, and telephone number variables will be used in forming weighting classes for estimating national statistics.  The ZIP Code variable allows for the linkage of NHES data to demographic information from the decennial Census of Population.  Questions on household income are used to classify adults according to the economic resources available to them.

Exhibit C-4.  Item-by-item description of NHES-2005 Adult Education Interview

	INTRO1
	Introduction if person not screener respondent
	Inform respondent of sponsor, purpose, voluntary nature, and confidentiality

	INTRO2
	Introduce purpose of interview to learn kinds of educational activities adults take part in
	Provide additional information on purpose and content

	AA1
	Highest grade/year of school completed
	Required for skip patterns and research question 1c

	AA1OV
	Earn vocational or technical diploma earned
	Required for skip patterns and research question 1c

	AA2
	Earn high school diploma or GED
	Required for skip patterns and research question 1c

	AA2OV
	Receive high school diploma in US
	Required for skip patterns and research question 1c

	AA3
	Earn high school diploma or GED within last year
	Required for skip patterns and research question 1c

	AA4
	Earn high school diploma at high school/through GED
	Required for skip patterns and research question 1c

	AA5
	Classes or have tutor to prepare for GED
	Research question 1c

	AA6
	Work for pay/income in the past 12 months
	Required for skip patterns and research question 1c

	AA7
	Self-employed within past 12 months
	Required for skip patterns and research question 1c

	AA8
	Self-employed and also work for another employer
	Required for skip patterns and research question 1c

	AA9
	Number of different employers in past 12 months
	Required for skip patterns and research question 1c

	AA10, AA11
	First language you spoke, language you speak at home
	Required for skip patterns and research question 1c

	INTRO3
	Introduction to education/training questions
	Informs respondent of framework for upcoming questions

	AB1
	Take classes or have a tutor to learn ESL in past 12 mo
	Research questions 1a, 1b

	AB2
	Currently taking ESL, completed it, or stopped without completing
	Research question 1b

	AB3
	ESL classes taken for work/personal interest
	Research question 2a

	AB4
	Reason ESL classes were taken
	Research question 2b

	AB5
	Type school/organization/business that taught ESL
	Research question 3

	AB6
	Was instructional provider respondent’s employer
	Research questions 3, 7a

	AB8
	Taking ESL classes for college credit
	Research question 2c

	AB7A
	ESL classes part of a literacy program (Even Start)
	Research question 2b

	AB9, AB9A, AB9B
	Number of hours ESL classes attended in past 12 mo
	Research questions 4a, 4b, 4c

	AB12, AB12C
	Cost of tuition/fees for ESL classes, cost of books and materials
	Research questions  6a, 6b, 6c, 6d

	AB13
	Employed while taking ESL classes
	Research question 7, skip patterns, and wording displays

	AB14, AB15
	Employer require/suggest attendance at ESL classes
	Research questions 7b, 7c

	AB16, AB17
	Taking ESL classes at workplace/during work hours
	Research question 7d

	AB17A
	Paid by employer for taking ESL classes
	Research question 7d

	AB18
	Employer pay tuition and fees or books/materials
	Research question 7e

	AB19
	Ever taken classes/were tutored to learn English
	Research question 1b

	AB20, AB21
	Ability to read/write English
	Research question 1c 

	AC1
	Take classes/tutored for reading, writing math/GED
	Research questions 1a, 1b


	AC2, AC3
	Currently taking or completed basic skills/high school classes for work/personal reasons
	Research question 1b

	AC4
	Reason taking basic skills or high school classes
	Research question 2b

	AC5
	Type of school/organization/business teaches classes
	Research question 3

	AC6
	Instruction provider also employer
	Research questions 3, 7a

	AC8
	Basic skills or high school classes in a literacy program
	Research question 2b

	AC9, AC9A, AC9B
	Total hours past 12 months attended basic skills classes
	Research question 4a

	AC12, AC12C
	Money spent on tuition/fees/books for basic skills classes
	Research questions 6a, 6b, 6c, 6d

	AC13
	Employed while taking basic skills classes
	Required for skip patterns and wording displays, and for research question 7

	AC14
	Employer requirement to take basic skills classes
	Research question 7b

	AC15
	Employer encouraging basic skills classes
	Research question 7b

	AC16
	Adult taking basic skills classes at workplace
	Research question 7c

	AC17
	Adult taking basic skills classes during work hours
	Research question 7d

	AC17A
	Employer pay while adult taking basic skills classes
	Research question 7d

	AC18
	Employer pay for tuition/fees/materials basic classes
	Research question 7e

	AC19
	Ever took basic skills/GED
	Research questions 1a, 1b

	AD1
	Taking classes for college degree during past 12mo
	Research questions 1a, 1b

	AD2
	Types of degree programs adult enrolled in
	Research question 1b and wording displays

	AD2A
	Certificate to earn post-BA, MA or Ph.D in past 12 mo
	Research question 1a, 1b

	AD2B
	Type of certificate earned
	Research question 1b and wording displays

	AD3
	Major subject area for degree/certificate program
	Research question 1b and wording displays

	AD4
	Took degree/certificate program for work-related or personal reason
	Research question 2a

	AD5
	Took program to earn certificate/license
	Research questions 1d, 2b

	AD7
	Month and year degree/certificate program started
	Used to confirm program was taken in previous 12 months

	AD8
	Month/year degree/certificate completed
	Used to confirm program was taken in previous 12 months

	AD9A
	Type college where program taken (2-yr/4-yr college)
	Research question 3

	AD12A
	Degree/certificate program full/part-time last year
	Research questions 4a, 4b, 4c

	AD13, AD15, AD16
	Semesters/quarters enrolled , credit hours, classroom hours
	Research questions 4a, 4b, 4c

	AD19, AD19C
	Amount of money spent on tuition/fees/books
	Research questions 6a, 6b, 6c, 6d

	AD20
	Employment during degree/certificate program
	Research question 1c and skip patterns

	AD21
	Employer requirement to take degree/certificate program
	Research questions 7b, 7f

	AD22
	Employer suggestion of degree/certificate program
	Research questions 7b, 7f

	AD23
	Degree/certificate program taken at workplace
	Research questions 7c, 7f

	AD24
	Degree/certificate program taken during regular wk hrs
	Research questions 7d, 7f

	AD24A
	Paid by employer for hours taking  degree/cert program
	Research questions 7d, 7f

	AD25
	Employer payment of tuition/fees/materials
	Research questions 7e, 7f

	AE1
	Enrollment in program for vocational/technical diploma
	Research questions 1a, 1b


	AE2
	Type of vocational/technical program enrolled in
	Research question 1b and wording displays

	AE3
	Major subject/field of study for voc/tech program
	Research question 1b and wording displays

	AE4
	Voc/tech program for work or personal interest
	Research question 2a

	AE5
	Voc/tech program certificate or license
	Research question 1d, 2b

	AE7
	Month/year vocational/technical program started
	Used to confirm program was taken in previous 12 months

	AE8
	Month/year completed/expect to complete program
	Used to confirm program was taken in previous 12 months

	AE12A
	Enrolled as full-time/part-time student or  both
	Research questions 4a, 4b, 4c, 4d

	AE13, AE14, AE15, AE16
	Months/semester/quarters enrolled, number of courses, credit hours, classroom hours in voc/tech program
	Research questions 4a, 4b, 4c, 4d

	AE19, AE19C 
	Respondent cost for tuition/fees/books
	Research questions 6a, 6b, 6c, 6d

	AE20
	Employment when taking voc/tech program
	Research question 1c and skip patterns

	AE21
	Employer requirement to take voc/tech program
	Research questions 7b, 7f

	AE22
	Suggestion by employer to take voc/tech program
	Research questions 7b, 7f

	AE23
	Voc/tech program taken at workplace
	Research questions 7c, 7f

	AE24
	Taking voc/tech program during regular work hrs
	Research questions 7d, 7f

	AE24A
	Employer pay for hours taking voc/tech program
	Research questions 7d, 7f

	AE25
	Employer payment of tuition/fees/books/materials
	Research questions 7d, 7f

	AF1
	Enrollment in apprenticeship program in trade/craft
	Research questions 1a, 1b

	AF2
	Trade/craft apprenticed in
	Research question 1b and wording displays

	AF3
	Who provided trade/craft apprenticeship program
	Research question 3

	AF4
	Month/year trade/apprenticeship program started
	Used to confirm program was taken in previous 12 months

	AF5
	Month/year apprenticeship program completed/expect to complete
	Used to confirm program was taken in previous 12 months

	AF6
	Total instructional hours in apprenticeship program
	Research questions 4a, 4b, 4c

	AF6A
	Courses in last year taken for college credit
	Research question 2c

	AF9, AF9C
	Amount of own money spent on tuition/fees/books
	Research questions 6a, 6b, 6c, 6d

	AG1, AG1B
	Courses taken,  not a part of degree/diploma and associated probe
	Research questions 1a, 1b

	AG2, AG2VERF, AG2VERF2
	Course roster and associate probes 
	Research questions 1a, 1b, and required for sampling and wording displays

	AG3
	Course taken for work or personal reasons
	Research question 2a, and required for classification and sampling of courses

	AG4
	Hours attended course in past 12 months
	Research questions 4a, 4b, 4c

	AG5
	Courses taken for work or personal interest
	Research questions 1a, 1b

	AG6,

AG2VERF3
	Additional course roster and associate probe
	Research questions 1a, 1b, and required for sampling and wording displays

	INTRO 4
	Introduction to work-related courses
	Informs respondent of topic of next questions

	AH1
	Currently taking/completed/stopped taking course
	Research question 1b and wording display

	AH2
	Reason taking work-related course
	Research question 1d, 2a

	AH3
	School/organization/business that taught course
	Research question 3

	AH4
	Instructional provider also employer
	Research questions 3, 7a, 7f

	AH6
	College credit for course
	Research question 2c

	AH7
	Earn continuing education units (CEUs) for course
	Research question 2d


	AH10
	Usefulness of course skills/knowledge in job
	Used to gauge perceived relevance of coursework to job duties

	AH11, AH11C
	Own money spent for tuition/fees or books/materials
	Research questions 6a, 6b, 6c, 6d

	AH12
	Employment while taking course
	Research question 1c and skip patterns

	AH13, AH14
	Employer require/suggest taking course
	Research questions 7b, 7f

	AH15
	Taking course at workplace 
	Research questions 7c, 7f

	AH16
	Taking course during regular work hours
	Research questions 7d, 7f

	AH16A
	Payment by employer for hrs spent taking course
	Research questions 7d, 7f

	AH17
	Employer pay for tuition/fees and or books/materials
	Research questions 7e, 7f

	AH18
	Other courses taken for work-related reasons
	Research questions 1a, 1b

	INTRO 5
	Intro to personal interest/personal development courses
	Informs respondent of topic of next questions

	AI1
	Currently taking/completed/stopped taking personal  interest course
	Research question 1b and wording displays

	AI2
	School/organization/business that taught course
	Research question 3

	AI3
	Instructional provider also employer
	Research questions 3, 7a, 7f

	AI3A
	Taking course for college credit 
	Research question 2c

	AI3B
	Taking course  for continuing education units (CEUs)
	Research question 2d

	AI7, AI7C
	Own money spent for tuition/fees or books/materials
	Research questions 6a, 6b, 6c, 6d

	AI8
	Employment during time taking course
	Research question 1c and skip patterns

	AI9
	Taking course at workplace
	Research questions 7c, 7f

	AI10
	Course taken during regular work hours
	Research questions 7d, 7f

	AI10A
	Payment by employer for time spent in course
	Research questions 7d, 7f

	AI11
	Employer payment for tuition/fees or books/materials
	Research questions 7e, 7f

	AI12
	Employer required personal interest course/paid for it
	Research questions 7b, 7f

	AJ1
	Type of instruction using distance learning
	Research question 5a

	AJ2
	Type of educational activities using distance learning
	Research question 5b

	AJJ1
	Types of informal learning activities for personal interest
	Research question 1e

	AK1
	Month and year adult was born
	Required for skip patterns and research question 1c

	AK1A
	Confirmation of age
	Required for skip patterns and research question 1c

	AK4
	Is adult Spanish/Hispanic/Latino
	Research question 1c

	AK4A
	Race(s) of adult
	Research question 1c

	AK5, AK5OV
	Marital status of adult
	Required for skip patterns and research question 1c

	AK5AA
	Learning disability or other disability
	Added at the request of OSEP

	AK5A
	Long-term physical/mental/emotional problem of adult
	Research question 1c

	AK6
	State, country or territory of birth
	Required for skip patterns and research question 1c

	AK6OV
	Age when first moved to U.S./50 states/D.C.
	Required for skip patterns and research question 1c

	AK6A
	Grade/year of school completed before moving to U.S.
	Research question 1c

	AK6B
	English studied before coming to U.S./50 states/D.C.
	Research question 1c

	AK8
	Work for pay/income during past week
	Research question 1c

	AK10
	On leave or vacation from job during past week
	Research question 1c

	AK15
	Total hours/week usually worked for pay/income
	Research question 1c

	AK13
	Months worked for pay/income during past 12 months
	Research question 1c

	AK14
	Looking for work in past four weeks
	Research question 1c

	AK14A
	Activities to find work in past four weeks
	Research question 1c

	AK11
	Activities during last week
	Research question 1c

	AK12
	Ever worked at a job for pay or income
	Used to establish work history

	AK12A
	Last year worked for pay or income
	Used to establish work history

	AK12B
	Plan to work for pay/income in the next year
	Research question 1c

	AK16
	Company and business/industry for longest job
	Used for creating industry/occupational coding, research question 1c

	AK16A
	Respondent’s ownership of business
	Used for creating industry/occupational coding , research question 1c

	AK17
	Kind of work and most important activities/duties
	Used for creating industry/occupational coding , research question 1c.

	AK18
	Currently work for employer/business
	Research question 1c

	AK20
	Gross annual income
	Research question 1c

	AK25
	Legal/professional requirements for continuing ed
	Research question 2b

	HHINTRO
	Introduction to questions about household
	Informs respondent of topic of next questions

	AL1
	Own or rent home
	Required for weighting.

	AL2
	Other telephone numbers (not cellular phones)
	Required for weighting.

	AL2A
	Verify telephone number called/different phone no.
	Required for weighting.

	AL3
	Additional telephone numbers for home use (not cell)
	Required for weighting.

	AL6
	Telephone numbers for computer/fax line(s) use
	Required for weighting.

	AL7
	Number of phone numbers used for computer/fax lines
	Required for weighting.

	AL8
	Any phone numbers for talking and computer/fax 
	Required for weighting.

	AL9
	Computer/fax telephone numbers used for talking
	Required for weighting.

	AL11
	Zip code
	Used for linkages of NHES data with data from Census 

	AL12
	Total income for all persons in household
	Used for the purpose of weighting, required for skip patterns, and research question 1c

	AL12OV
	Income less or more than $50,000
	Used for the purpose of weighting, required for skip patterns, and research question 1c

	Close
	Close interview about sampled adult
	Close interview.


AE Reinterview

The Adult Education Reinterview will be used to examine response variance for selected items from the AE Survey.  This very brief interview has a limited set of items.   Items RE1 through RE3 will be asked of those who reported taking part in a formal adult education activity in the original interview.  RE4 and RE5 (if applicable) will be asked of all adults.

· RE1.  Participation in Formal Adult Education Activities.  This item is expository—rather than collecting information, it orients the respondent by enumerating the types of educational activities he/she reported in the original interview.

· RE2.  Distance Education.  This item replicates the distance education question from the AE interview.  Each type of distance education modality will be read and yes or no will be recorded for each.

· RE3.  Educational Activities with Distance Education.  This item replicates an item from the AE interview.  Each activity in which the respondent reported participation in the original interview will be read and yes or no will be recorded for each.  If during the reinterview a respondent says that he/she did not take a particular type of education that was originally reported, the interviewer will enter a code for this.

· RE4.  Informal Learning for Personal Interest.  This series replicates items in the AE interview.  Each activity will be read and yes or no will be recorded for each.

· RE5.  Timing of Informal Learning.  This item will be asked when the respondent indicates in the reinterview that he/she participated in a particular type of informal learning, when he/she did not report this in the original interview.  The item will ascertain whether the inconsistency may be attributable to the lapse of time between he two interviews.
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Screener, ECPP Interview, ASPA Interview, 

and AE Interview
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Part B: Statistical Methodology











� Respondents need not have been parents or legal guardians. The household member most knowledgeable about the child’s care and education was identified by the Screener respondent and selected to respond to the survey.  The respondent was usually, but not always, a parent.


� While the NHES data can be used to produce estimates of other subgroups as well, those in this section reflect population subgroups specifically taken into account in the sample designs for the surveys.


� Any household member age 18 or older will be eligible to respond to the screening interview. However, if there are no household members age 18 or older, the male or female head of the household will complete the Screener. Household members are defined as persons who consider that household as their residence, kept their possessions there, and have no other place to live.


� The respondent for the ECPP and ASPA surveys will be identified by the Screener respondent as the household member most knowledgeable about the care and education of the sampled child. For ease of discussion, the respondent is referred to as the parent/guardian.


� Because the proportion of 7-year-olds who are not enrolled in school is very small (about 1.5 percent), an upper age limit of 6 will be used for the ECPP Survey. 


� Less than 1.5 percent of children enrolled in 8th grade are 16 years or older, so the upper age limit for the ASPA Survey will be set at 15 years.


�	If the fourth quarter, 2004, Genesys frame is not available at the time of telephone number sampling for NHES:2005, then the third quarter frame will be used.


�	For the NHES:1991 and NHES:1993 surveys, a modified Mitofsky-Waksberg method was used to select the sample of telephone numbers. The advantages and disadvantages of this method are discussed in Collins et al. (1997).


� Here, the term listed stratum is used to refer to the set of telephone numbers in 100-banks having at least one listed number; that is, at least one number listed in a white pages directory. Later in this section there is a discussion of differential sampling of telephone numbers based on listed status. Note that, unlike the reference to listed status later in this section, the listed stratum referred to here does not refer to the listed status of the particular telephone number.


� Nontelephone households include cellular phone-only households, in addition to households with no telephone service.


�	Estimates from the Current Population Survey indicate that between 1990 and 2000, the overall percentage of households with telephones increased from 93.3 percent to 94.5 percent, respectively. During that same time period, the percentage of White households with telephones increased only slightly (from 94.6 percent to 95.3 percent), while the percentage of Black households with telephones increased from 83.5 percent to 89.9 percent and the percentage of Hispanic households with telephones increased from 82.7 percent to 90.5 percent. (Special tabulations from the Current Population Survey, 1990 and 2000.)


� These were previously referred to as “Bellcore types.”


�	Genesys is the vendor that provides the sampling frame for selection of telephone numbers.


�	A tritone is the three-note sound heard when dialing a nonworking telephone number.


�	The telephone numbers in NHES:2001 were dialed by Genesys representatives prior to the beginning of the NHES:2001 field period in order to help ascertain whether they were nonworking or business numbers.


� A study conducted using the NHES:2001 sample found that only about 0.6 percent of residential telephone numbers were classified as UB by the ID-Plus process, and only about one-third of these residential UB numbers were nonmailable. Thus, the expected coverage loss due to the exclusion of nonmailable UB numbers in NHES is negligible.  Because a slightly higher proportion of residential numbers were mailable UB cases, and because mailable UB cases comprised a very small proportion of the sample of telephone numbers (only  0.7  percent of the telephone numbers in the NHES:2003 sample were classified as mailable UB cases),  these cases will be fielded in NHES:2005.


� Results for the phase 1 sample are given here because the subsampling in phase 2 was based on mailable status and thus results from the phase 2 sample would be skewed.


� In the modified Mitofsky-Waksberg procedure, telephone numbers are grouped in 100-banks that are treated as primary sampling units (PSUs). One telephone number in each PSU is randomly selected (the prime number) and is dialed. If the prime number is residential, then the PSU is retained in the sample, otherwise the PSU is eliminated. The screening of PSUs continues until the required number of residential PSUs is identified. See Brick and Waksberg (1991) for further information. The change to the list-assisted method eliminated the need to screen prime numbers and gives an unclustered sample, resulting in a reduction in sample variance.


� The expected design effect due to the unequal weighting to account for the proposed subsampling of cases for followup is 1.06. The apparent increase in variance was accounted for in the determination of the sample size requirements.


� Throughout this report, the subgroup of children age 3 through 6 not yet enrolled in kindergarten is referred to as “preschoolers (3–not yet in kindergarten)” or simply “preschoolers.”


� This experiment, undertaken in the NHES:1996 field test, yielded a predicted Screener response rate of 83.3 percent with a screen-out of all households with no household members age 20 or younger, and a predicted Screener response rate of 72.8 percent with no screen-out (that is, full enumeration in all households).


� The target number of residential addresses was 200 per site; 220 per site were selected to account for nonresidential or vacant units.


� All  members of households in which a child is sampled as the subject of an ECPP or ASPA interview will be enumerated in the NHES:2005.   If children only are enumerated in the Screener, other household members will be enumerated in the extended interview in order to obtain detailed information on household composition and the relationship of each member to the sampled child.
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