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Introduction

Rigorous research studies have elucidated the principles and methods for successfully teaching reading to children from even the most literacy-impoverished backgrounds (Snow, Burns, & Griffin, 1998).  Yet many of the nation’s children leave school without even the rudimentary reading skills they will need to function in society.  Despite a large, cumulative body of evidence (Adams, 1990; Fletcher & Lyon, 1998; National Reading Panel, 2000; Snow, Burns, & Griffin, 1998), many of the nation’s teachers have not learned the scientific basis for teaching reading in either their preservice or as part of their inservice professional development.  As a result, too few teachers know the importance of explicitily teaching phonological awareness and letter-sound correspondences, and too few teachers understand underlying language content (e.g., phonology, morphology, orthography) well enough to help students build strong foundations for later reading growth (Fletcher & Lyon, 1998; Moats & Lyon, 1996; Moats, 1999).

The No Child Left Behind (NCLB) legislation sent a message that the federal government seeks to improve the quality of schooling in the United States for all students.  Grantees under Title I of the legislation are to use funds only for educational practices based on scientific research.  The centerpiece of Title I, the Reading First program, provides grants to help states and districts establish scientifically based reading programs for students in grades K-3. Good teachers, of course, are critical to student achievement (ECS, 2003; Rowan, 2002; Sanders & Rivers, 1996; Whitehurst, 2002).  NCLB recognizes this point, as evidenced by the Title I requirement that every child have “highly qualified” teachers by 2005-2006.  Title II places heavy emphasis on achieving this goal by seeking to improve both pre-service and in-service professional development.  Many states and districts have also recognized the importance of professional development and have launched ambitious initiatives to upgrade the knowledge and skills of their teachers.

Preliminary research suggests that professional development that focuses on content—i.e., learning the subject to be taught, and how to teach the subject—is the key to changing teacher practice and student outcomes (Cohen & Hill, 2001; Kennedy, 1998).   Other features of professional development, for example the extent to which teachers have opportunities for practice and reflection, also appear likely to be essential (Garet et al., 2001).   Initial research that support these beliefs includes a small set of small-scale randomized trials (McCutchen et al., 2002; Carpenter et al., 1989); some quasi-experimental studies (Bos et al., 1999; O’Connor, 1999; Gearhart et al., 1999); and some large-scale natural variation studies (Garet et al., 2001; Cohen & Hill, 2001).  While there is experimental evidence demonstrating the positive impact of well-designed professional development programs, these studies have generally employed relatively small, local samples of volunteer teachers.   Before widespread adoption of such programs can occur, they need to be tested in a wider range of districts and schools, under a greater variety of conditions, using a powerful research design.  This is of key importance, because effective professional development that focuses on content and other features that reflect the consensus of researchers is likely to be more costly than the professional development that teachers typically experience (Garet et al., 1999).
The need for information on what methods of providing professional development are most effective in improving teacher practice and student achievement is particularly great.   Thus, the Department of Education has initiated a rigorous study of the effectiveness of professional development.  To address the focus of NCLB on improving the academic achievement of students in high poverty schools, the study is focusing on schools with 50 percent or more of its students eligible for free or reduced price lunch.  

The purpose of the Professional Development Impact Study (“PD Impact Study”) is to test models of professional development that hold promise for improving early reading instruction and student achievement.  Not only is this research needed to fill a gap in the early reading and professional development literature, but the success of several federal programs (e.g., NCLB, Reading First) relies on the choice and effectiveness of professional strategies.  Many educators and researchers agree that the key to improving instructional practices and student achievement in reading is to provide teachers with a core understanding of language structures and how students learn to read.  There is also agreement that the most effective way to change instructional practice is to provide teachers with ample opportunity to practice and reflect on what they learn in professional development.  Therefore, the Institute of Education Sciences (IES) of the U.S. Department of Education has commissioned the Professional Development Impact Study to evaluate whether comprehensive content-based in-service professional development programs that have these characteristics can be designed to substantially improve early-grade reading instruction and thereby improve students’ reading achievement.  The study will focus on second grade teachers who are already using popular reading programs:  Open Court or Houghton-Mifflin’s Nation’s Choice or Legacy of Literacy.   

A small-scale pilot of two professional development interventions will be conducted in the summer of 2004, and schools will be recruited for the full study in late fall of 2004 through february of 2005.  The full-scale implementation of the professional development interventions will take place in the summer of 2005 and during the 2005-2006 school year.  Data for the full study will be collected in the summer of 2005 and during the  2005-06 and 2006-07 school years.

The Institute of Education Sciences (IES) of the U.S. Department of Education requests clearance to screen and recruit districts and schools,  and to carry out data collection activities for the Professional Development Impact Study.  OMB clearance is sought in a two-stage process.  This initial package requests clearance to contact a sample of districts and schools to establish their eligibility for the study and to recruit them to participate in the full study.  This will involve the administration of two instruments:  a district screener and a school screener, included as Appendices A and B and described under the Data Collection section of this package.   A second OMB clearance package will be submitted in the late fall of 2004 to request clearance for the full study’s data collection instruments.  This two-stage process will enable IES to obtain approval in fall 2004 and begin recruiting for the full study, which occurs one year later.   It will also allow time for the field-testing of instruments before the second stage of the clearance process begins.

This document contains three major sections.  The first section is a description of the PD Impact Study, and provides context on the screeners for which we are seeking clearance.  The  second section contains Parts A and B of the supporting statement for the Paperwork Reduction  Submission.   The final section (a set of appendices) contains the instruments for which we are requesting clearance.

Description of the PD Impact Study

Purpose

IES and its contractors have designed a randomized field trial to examine the impact of professional development on reading instruction and student achievement.  This study, focusing on second-grade teachers, will examine three experimental conditions:

· Treatment A:  A training institute series consisting of a week-long summer institute and 3 day-long seminars held during the school year (64 hours)

· Treatment B: The training institute series plus intensive in-school coaching (64 hours plus 90 hours)

· “Business as usual”:  Control condition

These interventions and the selection process are described in more detail in the Treatment Selection and Characteristics section.

The professional development interventions will be implemented during the summer of 2005 and the 2005-06 school year, and data will be collected on the implementation and impact of the interventions from the summer of 2005 until the spring of 2007.  To ensure objectivity, the study will be carried out by two teams.  One team will select the professional development interventions and implement them at the sites recruited for the study, and a separate team will lead the data collection and analysis of the effects of the selected approaches to professional development.  The design of the study,  the professional development treatments, and the process of selecting participating districts and schools are described in more detail below.  

It should be noted that the PD Impact Study is not a program evaluation; rather it is a study of the efficacy of two promising approaches to professional development.  Thus, one would not draw a nationally representative random sample of sites to participate in the study, as would be appropriate in national evaluations of existing programs.  Instead, sites that meet study criteria will be recruited to participate and then randomly assigned to Treatment A, Treatment B, or the control condition.

Research Questions

The proposed study focuses on two main research questions:

1. Do summer institutes with scientifically based content and follow-up during the school year have an impact on teacher knowledge, teacher practices, and student  reading achievement?

2. Does ongoing coaching during the school year provide added benefits for these outcomes?

In addition, attention will be given to the following supplementary questions:

3. What is the relationship between teacher experience or prior knowledge and the impacts of the professional development interventions?

4. What is the relationship between student characteristics and the impacts of the professional development interventions?

5. Do the impacts of the professional development interventions change over time or vary by the amount of professional development teachers engage in?

6. Of practical importance to administrators, what are the per-teacher costs of participating in these types of professional development?

Treatment Selection and Characteristics

In selecting the interventions for the Professional Development Impact Study, it was the goal of the intervention team to select models of professional development that were appropriate for early reading teachers, were commonly used, and were considered to be “promising” approaches.  Over the past decade, a large body of literature has emerged on teacher learning and professional development (for reviews, see Richardson & Placier, 2001 and Supovitz, 2001).  As noted earlier, however, the literature is vast, but relatively little of it is based on rigorous research about the effectiveness of methods for providing professional development.   While there have been a few high-quality small-scale randomized trials, some small quasi-experiments, and several strong natural variation studies, much of the work is qualitative, including expert descriptions of “best practices” in professional development.   In general, more work has been done on the associations between professional development and changes in teaching practice than with changes in student achievement.

Despite the variation among these studies in terms of empirical evidence, agreement has emerged on promising “best practices” for professional development that can improve teacher knowledge, classroom instruction, and student achievement and that can produce sustained change over time. The professional development model at the core of this study has been developed through a national study of the implementation of the Eisenhower Professional Development Grant Program and extensive reviews of the literature, where there is concurrence regarding three core features and three structural features of professional development showing strong associations with changes in teacher practice. 

The following is a brief definition of each of the features that have been found to be important in designing professional development. 

Core Features

The three key core features include (1) a focus on the content teachers teach, (2) opportunities for teachers to learn and connect their learning to practice, and (3) coherence among professional development goals, teachers’ own goals, and the standards and assessments that should guide teachers’ practice (Garet et al., 2001).

1. Focus on Content.  Professional development that focuses on what students are expected to learn and how students learn the subject matter appears to support teacher knowledge and practice in ways that improve student achievement (Cohen & Hill, 2001; Garet et al., 2001; Kennedy, 1998; Carpenter, Fennema, et al., 1989).  McCutchen and colleagues (2002) found that a professional development intervention that focused on deep content knowledge about the structure of English language and how children learn to read produced effects on teacher knowledge, practice, and student achievement in kindergarten and first-grade.

2. Opportunities for active learning.  Active learning refers to the engagement of teachers in the learning process through observation, meaningful discussion, practice, and reflection.  Teachers appear to benefit through opportunities to observe and be observed by expert teachers; opportunities to integrate learning into classroom practice; opportunities to review student work with others; and opportunities to reflect, discuss, and write about their learning (Garet et al., 2001; Lieberman, 1996; Loucks-Horsley et al., 1998).

3. Coherence of professional development activities with other important aspects of teachers’ professional work.  Professional development appears to be more effective when the activities and goals involved are aligned with other initiatives designed to change instruction, including standards and assessments and curriculum adoptions; when they are consistent with teachers’ personal goals for their development; and when they afford opportunities for teachers to communicate with others involved in similar professional development activities (Cohen & Hill, 1998; Garet et al., 2001; Grant, Peterson & Shojgreen-Downer, 1996; Lieberman & McLaughlin, 1992).

Structural Features

The structural features are:

1. Form of the activity, how professional development activities are organized.  Research suggests that professional development activities that are incorporated in teachers’ daily school work, such as coaching, mentoring, and in-school discussion groups, provide more opportunities for active learning and encourage greater coherence of activities with teachers’ and schools’ larger goals and teachers’ communications with others than professional development not incorporated in their school work.  Furthermore, it helps sustain professional development over time (Garet et al., 2001; Hargreaves & Fullan, 1992; Little, 1993; and Stiles, Loucks-Horsley, & Hewson, 1996.)

2. Duration of the activity.  Duration refers both to the time span of the effort and the number of hours committed to the effort.  Duration appears to be supported by the form of the activity.  In turn, both span and number of hours of professional development are associated with opportunities for active learning (Garet et al., 2001; Cohen & Hill, 2001; and O’Connor, 1999).

3. Collective participation of groups of teachers.  Including teachers from the same school, same department within the school or, ideally, the same grade level in the school is thought to foster opportunities for collegial development that improves professional development in the short-term and helps sustain it over the long-term  (Ball, 1996; Knapp, 1997; Talbert & McLauglin, 1993; Elmore, 2002).

These core and structural features became the specifications for the selection of models and materials for the PD Impact Study’s Treatments A and B.  After reviewing potential professional development models for which there existed well-specified “off the shelf” interventions for use in the study, project staff, in consultation with external advisors with expertise in early reading and professional development, began to focus on interventions that follow two general models—intensive, content-based summer institutes with follow-up seminars, and intensive, ongoing coaching.  These two models became the experimental conditions of the PD Impact Study referred to as Treatment A and Treatment B.

Treatment A encompasses many features of high-quality professional development; it is of reasonable duration, it focuses on important early reading content, and it provides some opportunity for follow-up.  Treatment B adds intensive coaching, which will give teachers the opportunity for supervised practice and feedback.  “Business as usual” represents what is typically provided, and serves as the control group.   See Exhibit 1 for the content and duration of each of these conditions.

Exhibit 1. Summary of Treatments A and B

	Professional Development

Activities
	Treatment A
	Treatment B

	Summer Institute for teachers
	40 hours
	40 hours

	Seminars during the school year
	24 hours (3 days)
	24 hours (3 days)

	Bi-weekly coaching during the school year
	
	90 hours (3 hours per week, 30 weeks)

	Total, 2005-06
	64 hours
	154 hours


Selecting the Interventions

Because of the study’s timeline, it was necessary to select existing interventions and do minimal adaptations for the purposes of the study.  To select the materials for Treatment A (the summer institutes plus follow-up seminars), the intervention team examined materials created by the publishers of Open Court and Nation’s Choice, LETRS created by Sopris West, and the Whole Day First Grade Program, created by the Center for Integrating Education and Prevention Research in Schools. The criteria for this examination included the rigor and thoroughness of the programs, as well as their inclusion of opportunities for active learning.  Additionally, the team considered whether the content of the program and activities would allow for modification to achieve coherence with the specific requirements of the reading programs used in the study sites.

As a result of this review, the PD Impact Study’s intervention team selected the LETRS professional development material created by Louisa Moats of Sopris West as the basis for the reading institutes and follow-up seminars. The LETRS professional development materials are comprehensive and directed toward teachers in kindergarten to grade three. This comprehensive material is research-based and can readily be adapted to accompany the reading programs used in our site districts. The PD Impact intervention team examined each of the modules as currently published and matched the content to the five essentials for reading instruction, and worked with the developer to create an agenda that the team believes will be valuable for teachers.

Treatment B of the PD Impact Study specifies the use of coaches to work on a weekly basis with teachers in their classrooms. To find a model that meets the study’s specifications, the intervention team examined several theoretical models of coaching,
 read reports on evaluations of coaching programs, and examined materials that coaches use in their work. Most of the models found focused specifically on the components of the coaching process.  The team found one, the California Reading First Coaches Training Institute, which met our specifications because it addresses the role of the coach regarding teaching of reading. The materials used in the California Reading First Coaches Training manuals focuses on the essential areas for Reading First, each session is built around opportunities for active learning for coaches to use with teachers, and it contains specific activities that that into consideration the direction of reading curricula that are in use.

Study Design

The PD Impact Study will employ an experimental design with randomization of schools—not individual teachers—to each of three professional development approaches (Treatment A, Treatment B, and the control group) for reasons that are theoretical, methodological, and programmatic.  Theory suggests that professional development can work best when it takes place in an environment where there is mutual reinforcement of what is learned among co-workers.  In addition, many forms of professional development are geared toward changing organizational norms, changing expectations and behaviors, and changing specific professional practices.  Targeting professional development to schools (or on all of the second-grade teachers in schools) is consistent with this theory.

Randomizing schools is methodologically important because it maintains a spatial separation between teachers who receive the different forms of professional development being tested.  This separation limits the natural opportunities for teachers to share what they learn with each other and thereby “contaminate” the experimental treatment contrasts.  Programmatically, it is important that randomizing schools is consistent with how professional development would be provided under real-world operating conditions – using the same approach for all teachers in the same grade at a given school.  Thus, both in terms of promoting verisimilitude (face validity) and reflecting a cost basis that is relevant for assessing the different forms of professional development, randomizing schools, is more appropriate than randomizing teachers.

The principal drawback of randomizing schools is the reduced statistical precision of this approach and the corresponding need for a larger sample of schools and teachers.  Project staff strongly believe, however, that the benefits of randomizing schools outweigh the additional costs of doing so.  

Based on findings in Bloom (2003), the evaluation team has determined that a sample of 90 schools will provide the required statistical power.  The 90 schools will be randomly assigned in equal proportion to the three professional development approaches, yielding 30 schools per approach (see Exhibits 2 and 3). 

Project staff anticipates approximately four second-grade classes per school with roughly 20 students per class – and thus four teachers with 80 students per school in a given academic year.  Thus, the total sample of teachers will be about 360; and the total sample of students will be about 7,200.

The sample of 90 schools will be selected in 6 districts located in different states, with 15 schools per district.  Within each district, 5 of the 15 schools will be randomly assigned to each treatment condition.  Conducting the study in six districts will balance the desire for varation in context and efficiency in recruitment of schools and implementation of the interventions, and is likely to produce the number of schools (90) needed to obtain the desired power.  The study will recruit school districts that are willing and able to participate in the evaluation and choose a final sample in which half of the districts use SRA/McGraw Hill’s Open Court Reading and the other half Houghton Mifflin Company’s The Nation’s Choice/Legacy of Literacy as their adopted core reading program.  Testing professional development in the context of two curricula instead of one will improve the generalizability of the evaluation findings.

With the resulting design and conditions, two key comparisons can be examined to address the primary research questions:  Treatment A (institute series only) vs. “business as usual” (the control condition), and Treatment B (institute series plus in-school coaching) vs. Treatment A (institute series only).  The latter comparison would provide evidence on the added benefits of coaching, over and above the institute series alone.

Exhibit 2. Study Design

	District
	Reading Program
	Treatment Group
	Number of Schools (unit of random-ization)
	Number of Teachers (based on estimate of 4 teachers per school)
	Number of Students (based on estimate of 20 students per class)

	District 1
	Open Court
	A

B

Control
	5

5

5
	20

20

20
	400

400

400

	District 2
	Open Court
	A

B

Control
	5

5

5
	20

20

20
	400

400

400

	District 3
	Open Court
	A

B

Control
	5

5

5
	20

20

20
	400

400

400

	District 4
	HM
	A

B

Control
	5

5

5
	20

20

20
	400

400

400

	District 5
	HM
	A

B

Control
	5

5

5
	20

20

20
	400

400

400

	District 6
	HM
	A

B

Control
	5

5

5
	20

20

20
	400

400

400

	Total
	
	
	90
	360
	7200


Exhibit 3. Sample Size by Treatment Group

	
	Treatment Group
	Number of Schools
	Number of Teachers
	Number of Students

	
	A

B

Control
	30

30

30
	120

120

120
	2400

2400

2400

	Total, 2005-06
	
	90
	360
	7200


Data Collections

During this stage of the clearance process, clearance is only being sought for the district and school screeners; however, it is important to view these instruments within the context of the overall data collection plan.  Therefore this section describes the full set of data collection instruments. 

The data collections for the PD Impact Study serve four broad purposes:

1. Screening districts and schools for eligibility to participate in the full study.

2. Documenting the implementation of the two interventions, both to verify the fidelity with which the models were implemented and to produce a description of the interventions that will allow others to replicate them.  The costs of the interventions as well as variations in treatment “dosage” that teachers received (quality of implementation, variations in attendance, additional professional development in reading instruction received by treatment and control teachers) are included in this category.

3. Assembling contextual data to help understand the results:

· data to compare the sample of schools and teachers with the national population

· data to compare treatment and control schools and teachers prior to the implementation (i.e. to assess how well randomization has balanced the samples)

· covariates (control variables) that can be included in analyses to reduce unexplained variance

· variables that may interact with the treatment.

4. Measuring the outcomes, including teacher knowledge, teacher practice, and student achievement.

Each of the data collections described below can be characterized as addressing one of these major purposes as its primary function.  

Screening Districts and Schools for Participation in the Full Study

District and school screening will occur during the late fall of 2004 through February of 2005.  The purpose of the screeners is to collect critical information via telephone interviews for determining the district and school level candidates for study recruitment.  For the full study, we seek to recruit six districts.  To participate, district screening interviews will be conducted to collect information on the following criteria: 

· The district administers a standardized reading achievement test in the second grade;

· The district uses either Houghton Mifflin’s Legacy of Literacy/Nation’s Choice or Open Court as its primary reading program; 

· The district considers Open Court or Houghton-Mifflin’s Nation’s Choice/Legacy of Literacy to be the primary reading program and is implementing at least the core components of the program; and
· The district is not already providing the same intensity and types of professional development as is planned for the PD Impact Study interventions.
Once the six districts are recruited, 15 schools within each district will be recruited.  School-level screening interviews will collect information on the following criteria:

· The school uses either Open Court or Houghton-Mifflin’s Nation’s Choice/Legacy of Literacy, and the most recent version of the reading program has been adopted and implemented for second graders for a period of at least one year;

· The school considers Open Court or Houghton-Mifflin’s Nation’s Choice/Legacy of Literacy to be the primary reading program and is implementing at least the core components of the program;

· There are at least 3 full-time classroom teachers in Grade 2 at the school, and all Grade 2 teachers would be willing to participate in professional development and research activities; and

· The school is not receiving Reading First grants in the 2004-2005 school year.

Schools meeting these criteria will be recruited and randomly assigned to Treatment A, Treatment B, or the business as usual condition.  In addition, at the recommendation of consultants to the study, the screeners probe for information relevant to school schedules, grouping practices, and supplementary services.  This information will be used by study staff to understand the context in which the interventions will be implemented.

Description and Verification of Treatments

Institute and Seminar Documentation Protocols

In each of the six districts, both the Treatment A and B teachers and the Treatment B coaches will receive their professional development in a 5-day summer institute followed by 3 days of seminars during the ensuing school year.  These professional development days will be documented using two observation forms that are designed to measure the fidelity with which the planned institute and seminar programs are implemented in each district.  AIR observers will document adherence to/departures from each day’s presentation schedule on the PD Observation Form: Fidelity Ratings and will rate the quality of presentation and participants’ involvement on the PD Observation Form: Quality Ratings.  In addition, participants will provide evidence of their hours of exposure to the PD program by signing a Training Sign-in Sheet twice during each professional development day.  Teachers will also complete end-of-day and end-of institute Teacher Reflections forms.  Although the primary purpose of these reflections will be to provide the presenters with rapid feedback on teachers’ comprehension, confusions, and desire for additional information, the evaluation team will summarize the responses as one type of evidence about the participants’ assessment of the professional development they have received.

Coaching Documentation Protocols

Treatment B includes regular meetings between teachers and their school-based coaches.  To document the duration (dosage) and general nature of the coaching provided to each teacher, both teachers and coaches will maintain a Log of Coaching Activities.  These logs will be collected each month and entered into a database.  In addition to the date and time of the coaching event, the log forms include spaces to indicate the general nature of the activity undertaken during the event.  In addition, as part of their planning and communication process, coaches will complete a Monthly Coaching Plan for each teacher, in which discussion and observation topics as well as results of a monthly goal setting conversation with the teacher will be recorded.  The evaluation team will collect and summarize a sample of these planning sheets from each coach (a coaching plan for one teacher each month x 30 coaches).  The information in these plans will be used to document the overall progress of coaching relationships and the fidelity with which coaches have followed the intended scope and sequence of the coaching “curriculum” over the school year.

Teacher Survey:  Professional Development Summary Module

This survey will be administered four times during the study (fall and spring of the treatment year and fall and spring of the follow-up year).  Each survey will be used to gather information about the full set of professional development activities experienced by both treatment and control teachers over several months prior to each survey administration.  The main purposes of this fine-grained examination of teachers’ experiences are to assess (1) the magnitude of the contrast between the background level of professional development (including coaching) experienced by teachers in each district and the level experienced by teachers in the experimental treatment and (2) differences among treatment teachers in the treatment “dosage” they experience  (e.g., due to possible variations in program implementation or individual attendance).

PD Cost Protocol

In addition to documenting the delivery of the professional development program, the project will also assemble information about the costs of developing and implementing the program.  Twice during the implementation year, phone interviews will be conducted with district staff and/or school principals in the participating districts, based on the PD Cost Protocol.  This form will include items to assess local expenditures and contributions that have occurred in connection with implementing the program.    

Contextual Data

Principal Survey

The principal survey will be administered in fall 2005 to administrators after their schools have already been designated as treatment and control schools.  The survey will supplement and update data collected as part of the screening of schools conducted for school recruitment.  The principal survey will focus on (1) descriptive information needed to assess how similar the schools in each condition are prior to (or at the beginning of) implementation of the treatments; and (2) school variables that might interact with the treatment (i.e., school climate).  

Teacher Survey: Background Information Module

A teacher background survey will be administered to treatment and control teachers in spring 2005 prior to the summer institute, at the same time that an initial survey of teacher knowledge survey is administered  The primary purpose of the survey is to collect data that will (1) enable comparisons between the sample teachers and national population of teachers, (2) enable comparisons between the treatment and controls prior to intervention, and (3) provide covariate and interaction variables for the impact analyses.  (An example of a factor that might prove to interact with the treatment is the teacher’s previous training—e.g., teachers with less prior training related to reading instruction might show greater gains in knowledge and greater changes in certain instructional strategies than teachers with substantial training similar to that offered by the intervention.)

Teacher Survey: Classroom Context Module

In the fall of each of the two years of the study (2005-2006 and 2006-2007), treatment and control teachers will complete a survey describing the classrooms they are teaching that year.  The reading performance of the students in these classrooms at the end of the school year are the primary outcomes of interest to the study.  The main purpose of the classroom context survey is to enable comparisons between treatment and control classrooms and to identify possible covariates and interaction variables for the impact analysis (it is possible, for instance that the treatment will prove more effective for teachers who have more material resources, or more access to support from aides).  It should be noted that some aspects of classroom context will be investigated prior to randomization.  For instance some methods of organizing reading instruction, such as routine reassignment of students between classrooms (or reading teachers) during the school year, or the use of mixed-grade reading classes would unduly complicate the analysis.  An attempt will be made to eliminate such cases from the study prior to randomization, but this survey will include questions about the organization of reading instruction in the teacher context surveys.  

Outcome Measures

The study will collect data on several teacher-level outcomes—changes in teachers’ knowledge and practices over two years—as well as students’ reading achievement.  

Teacher Knowledge Survey 

Changes in teachers’ knowledge will be measured using a Teacher Knowledge Survey based on items developed by Louisa Moats that have been used in a number of published studies.  The survey will be administered to treatment and control teachers four times over the course of the study:  in spring 2005 before the summer institute, and in fall 2005, spring 2006, and spring 2007.  

Classroom Observation Forms

Changes in teachers’ instructional practices in reading will be assessed using Classroom Observation Forms.  Observations will be conducted three times in 2005-2006 and three additional times during the 2006-2007 school year.  The observation instruments and procedures will be based on those developed by Barbara Foorman and her colleagues at the Center for Academic Reading Skills at the University of Texas at Houston.  Trained observers use the instruments to collect time by activity data and student engagement indicators during reading instruction, document the use of particular practices in teaching reading, and rate the fidelity with which teachers are implementing particular reading programs (forms for different reading programs have been developed).  Dr. Foorman will provide training for the classroom observers as well as consult with us on selecting and possibly adapting the existing instruments to the needs of the project.  

Student Achievement Data Collection Protocol

Finally, students’ performance on reading assessments at the end of second grade is the ultimate outcome of interest to the study.  Student data will be requested in the form of electronic files from participating districts.  Data for two cohorts of students (children who were second grade students of the treatment and control teachers in 2005-2006 and 2006-2007, respectively) will be analyzed.  In addition, data for two prior cohorts of students (children who were in second grade in the study schools in 2003-04 and 2004-05) will be collected to be used as control variables, to improve the statistical precision of impact estimates.

Exhibit 4 provides an overview of the instruments, their primary purposes, and the schedule for their use.  As the table shows, several of the survey instruments will be administered more than once during the study.

Exhibit 4.  Summary of Data Collection Instruments and Schedule 

	Primary Purpose
	Data Collection Instrument
	Data Collection Schedule

	Document Treatment
	Provide Screen/ Context/ Covariates
	Measure Outcomes
	
	Fall 2004 and Winter 2005
	Spring 2005
	Summer 2005
	Fall

2005
	Winter 2006
	Spring 2006
	Summer 2006
	Fall

2006
	Winter 2007
	Spring 2007
	Summer 2007

	
	X
	
	Screeners:

--District Screener

--School Screener
	X
	
	
	
	
	
	
	
	
	
	

	X
	
	
	Institute/Seminar Documentation Protocols:

--PD Observation Form: Fidelity Ratings

--PD Observation Form: Quality Ratings

--Training Sign-in Sheet

--PD Evaluation Form: Teacher Reflections
	
	
	X
	X
	X
	X
	
	
	
	
	 

	X
	
	
	Coaching Documentation Protocols: 

--Logs of Coaching Activities: Coach Form

--Logs of Coaching Activities: Teacher Form 

--Coaching Session Observation Form
	
	
	
	X
	X
	X
	
	
	
	
	 

	X
	
	
	PD Cost Protocol
	
	
	
	
	
	
	X
	
	
	
	X

	X
	
	
	Teacher Survey: Professional Development Summary Module
	
	
	
	X
	
	X
	
	X
	
	X
	 

	
	X
	
	Teacher Survey: Background Module
	
	X
	
	X
	
	
	
	
	
	
	 

	
	X
	
	Teacher Survey: Classroom Context Module
	
	
	
	X
	
	
	
	X
	
	
	 

	
	X
	
	Principal Survey
	
	
	
	X
	
	
	
	
	
	
	 

	
	X
	X
	Teacher Knowledge Survey 
	
	X
	
	X
	
	X
	
	
	
	X
	 

	
	
	X
	Classroom Observation Forms
	
	
	
	X
	X
	X
	
	X
	X
	X
	 

	
	X
	X
	Student Achievement Collection Protocol
	
	
	
	
	
	
	X
	
	
	
	X


Instruments for Which Clearance is Being Sought

During the first stage of the clearance process, clearance is only being sought for the district and school screeners.  These screeners will be administered via telephone interview and will capture critical information about the districts’ and schools’ reading programs, achievement testing, existing professional development efforts, and Reading First status to allow project staff to identify candidates for study recruitment.   The requested two-stage clearance process will enable IES to first obtain approval in fall 2004 and begin recruiting sites for the full study, which occurs one year later.  It will also allow time for the field testing of instruments prior to submission of the second OMB package.  
Supporting Statement for Paperwork Reduction Act Submission

A. Justification

1. Circumstances Making Collection of Information Necessary

The No Child Left Behind (NCLB) legislation sent a message that the federal government seeks to improve the quality of schooling in the United States for all students.  Grantees under Title I of the legislation are to use funds only for educational practices based on scientific research.  The centerpiece of Title I, the Reading First program, provides grants to help states and districts establish scientifically based reading programs for students in grades K-3. Good teachers, of course, are critical to student achievement (ECS, 2003; Rowan, 2002; Sanders & Rivers, 1996; Whitehurst, 2002).  NCLB recognizes this point, as evidenced by the Title I requirement that every child have “highly qualified” teachers by 2005-2006.  Title II places heavy emphasis on achieving this goal by seeking to improve both pre-service and in-service professional development.  Many states and districts have also recognized the importance of professional development and have launched ambitious initiatives to upgrade the knowledge and skills of their teachers.

The need for information on what methods of providing professional development are most effective in improving teacher practice and student achievement is particularly great.  The Department of Education would like to conduct this work in high poverty schools as the focus of NCLB is improving the academic achievement of students in such schools.   The PD Impact Study is aligned with the larger goals of NCLB in two ways; it is the first rigorous, large-scale study of the impact of professional development, and it focuses on the effectiveness of professional development for improving the reading achievement of students in high poverty schools.  

To identify the districts and schools that this study should include, it is important to implement a thorough screening process.  This will ensure that the resulting study sample consists of schools that have the reading programs of interest and that implement those reading programs to an appropriate extent; that have the outcome measures of interest (second grade standardized reading achievement tests); and that are not participating in Reading First or other intensive professional development initiatives.

2. Purposes and Uses of the Data

As described previously, the district and school screeners will allow the project staff to identify districts and schools that  are eligible for the PD Impact Study.  The focus of the PD Impact study is on high poverty schools implementing one of two commonly used reading programs considered to be scientifically-based.  To be included in the study, a school must consider the program to be its primary reading program and must be implementing the program’s core components.   

3. Use of Technology to Reduce Burden

Information collected via the screeners will be collected through telephone interviews.  Telephone data collections have many advantages over mail surveys. A telephone survey is less burdensome because the respondents can provide verbal answers without the time and effort that is needed to complete a written questionnaire.  Consequently, a phone interview is more likely than a paper survey to yield a better response rate.   

Moreover, data collected by phone are more efficient and error free. Telephone interviews can generate responses within minutes once the interviewer reaches the respondent.  Further, the interviewer can probe for further information to clarify ambiguous or conditional responses.

4. Efforts to Identify Duplication

Before administering the screener, every effort will be made to collect the needed information via the CCD, district websites, reading program publishers and other knowledgeable consultants.  However, much of the information required to identify eligible districts and schools is either not publicly available, or is not kept up to date.  The screening interviews will therefore allow study staff to collect information not available elsewhere and verify information gathered from public sources.

5. Methods to Minimize Burden on Small Entities

No small businesses or entities will be involved as respondents.  Screening data will be collected only from districts and schools.

6. Consequences of Not Collecting the Data

The PD Impact Study represents one of the first efforts by the Department of Education to conduct a rigorous study of the effects of professional development.  As required by NCLB, states must adopt professional development that is grounded in scientifically-based research.  Without this study, states and districts will have a limited basis on which to comply.  In order to conduct the PD Impact Study and provide this much needed information, districts and schools must be screened for eligibility to ensure that they represent the interests of the study.

7. Special Circumstances

No special circumstances apply to this study.  

8. Federal Register Comments and Persons Consulted Outside 
the Agency

There have been no public comments as a result of the 60-day comment period, dated May, 26-July 26, 2004.  

To assist with the development of the screening criteria and the study as a whole, project staff have drawn on the experience and expertise of a network of outside experts.  The consultants and their affiliations are listed in Exhibit 5.  

Exhibit 5. Project Advisors and Technical Working Group Members of 
the Professional Development Impact Study

Project Advisors

	Expert
	Affiliation

	Tom Cook
	Senior Technical Advisor, Northwestern University

	Barbara Foorman
	Consultant, University of Houston


Technical Working Group Members

	Expert
	Affiliation

	Linnea Ehri
	Distinguished Professor, Graduate Center of the City University of New York

	Mary Kennedy
	Professor, Department of Teacher Education at Michigan State University

	Andrew Porter
	Patricia and Rodes Hart Professor of Educational Leadership and Policy, and Director of the Learning Sciences Institute at Vanderbilt University

	Brian Rowan
	Professor of Education, University of Michigan

	Latrice Seals
	Research Director, Reading Rockets, WETA (PBS)

	Michael Seltzer
	Associate Professor of Social Research Methodology, University of California, Los Angeles

	William Shadish
	Founding Faculty, University of California, Merced

	Joseph Torgesen
	Director, Florida Center for Reading Research at Florida State University


To date the project advisors and TWG members have convened once in February 2004 and provided comments on the study design, the treatments, and the data collection instruments.  Meetings are scheduled to occur twice in the second and third years, and once in the fourth year.  Project staff also will use outside experts individually for consultation on an as-needed basis. 

9. Payment or Gifts

No payments will be given for participating in the district and school screening interviews.

10.  Assurances of Confidentiality

No information collected during screening interviews will be reported or published that would identify individual respondents.  An explicit statement regarding confidentiality will be communicated to all respondents.  

To ensure that the data collected are not available to anyone other than authorized project staff, a set of standard confidentiality procedures will be followed during the screening process:

· All project staff will agree to an assurance of confidentiality;

· All project staff will keep completely confidential the names of all respondents, all information or opinions collected during the course of the study, and any information about respondents learned incidentally; 

· Reasonable caution will be exercised in limiting access to data collected only to persons working on the project who have been instructed in the applicable confidentiality requirements for the project;

· The Project Director will be responsible for ensuring that all contractor personnel involved in handling data on the project are instructed in these procedures and will comply with these procedures throughout the study; and

· The Project Director will ensure that the data collection process adheres to provisions of the U.S. Privacy Act of 1974 with regard to surveys of individuals for the Federal government.

During the course of the screening process, all necessary information and documents will be kept in a file accessible only by project staff under the supervision of the Project Director.  After the project is completed, the contractors will destroy all identifying information.

11. 
Justification of Sensitive Questions

No questions of a sensitive nature will be included in the screeners.

12.  Estimates of Hour Burden

The total estimated hour burden for the screening stage of the PD Impact Study is 179 hours.  Based on average hourly wages for participants, this amounts to $7,160.  Exhibit 6 summarizes the estimates of respondent burden for each instrument contained in this study.  This burden estimate includes:   

· Time for 85 percent of the 30 district officials in the 30 candidate districts to respond to a 60-minute district screening protocol; and

· Time for 85 percent of the 180 principals across six candidate districts to respond to a 60-minute school screening protocol.

As shown in Exhibit 6, the estimated cost to respondents for participating in the district and school screening is $1,040 for district staff and $6,120 for school administrators, for a total of $7,160.  

Exhibit 6. Time Burden for Respondents 
	Task
	Total Sample Size
	Estimated Response Rate
	Number of Respondents
	Time Estimate (in hours)
	Number of Admini-strations
	Total Hours
	Hourly Rate
	Estimated Monetary Cost of Burden

	District Screening Protocol
	30
	85%
	26
	1
	1
	26
	$40
	$1,040

	School Screening Protocol
	180
	85%
	153
	1
	1
	153
	$40
	$6,120

	Total
	210
	85%
	179
	-
	-
	179
	-
	$7,160


13.  Estimate of Cost Burden to Respondents

There are no startup costs for this collection.

14. Estimate of Annual Cost to the Federal Government

The estimated cost for the district and school screening, including the development of the instruments, preparation of the justification package, and the collection of the data is approximately $164,325 total for a period of about one year (Exhibit 7). 

Exhibit 7. Annual Cost to Federal Government 
	Task
	Contractor

Labor Estimate 

(in hours)
	Estimate of Indirect Costs
	Estimated Annual Cost

	Development of Instruments

Labor:

Managing Director

Sr. Analyst

Analyst

Indirect Costs:

Subcontractor (MDRC)
	12

20

30
	$5,000
	$8,381

$5,000

	Preparation of Package

Labor:

Managing Director

Sr. Analyst

Research Assistant

Indirect Costs:

Printing and Production

Subcontractor (MDRC)
	16

40

75


	$35

$10,000
	$13,118

$10,035

	Administration of Screener

 Labor:

 Managing Director

 Sr. Analyst

 Indirect Costs:

 Travel

 Subcontractor (MDRC)
	122

136
	$6,720

$95,325
	$25,746

$102,045

	Total
	451
	$117,080
	$164,325


15.  Program Changes or Adjustments

This collection is new and therefore has a program change of 179 hours.

16.  Plans for Tabulation and Publication of Results

There will be no formal tabulations or reports based on the district and school screening.  This information will be used for internal purposes only. 

17.  Approval to Not Display OMB Expiration Date

All data collection instruments will include the OMB expiration date. 

18.  Explanation of Exceptions

No exceptions are requested. 

B. Description of Statistical Methods 

19. Overview

The PD Impact Study will test the effectiveness of two approaches to professional development for early reading instruction.  It is not a program evaluation and will not employ random sampling of districts or schools for the sake of generalizability.  Instead, districts will be screened for eligibility based on the characteristics described below, and eligible districts will be recruited based on willingness to participate and to work with study staff to ensure the participation of the schools we determine to be eligible.  Subsequently, schools within those districts will be screened based on the criteria outlined below.  Eligible schools will be recruited and randomly assigned to one of the three conditions: Treatment A, Treatment B, or business as usual (control).  

Identifying the Pool of Districts to be Screened 
Six district will be recruited for the full study.   Through an initial screening process using recent (2001-2002) CCD data, 178 districts were identified that met the following three criteria:

· The district operates at least 10 elementary schools that have at least 60 second grade students in each school;

· The overall percentage of students eligible for free or reduced price lunch in those schools is 50 percent or more; and

· The percent of English Language Learner (ELL) students in each of those schools is less than 15 percent.
To narrow the list down further, the evaluation team gathered preliminary information from reading program publishers, district websites, and knowledgeable consultants on districts that may meet the next set of criteria for district eligibility: 
· The district administers a standardized reading achievement test in the second grade;

· The district uses either Open Court or Houghton Mifflin’s Legacy of Literacy/Nation’s Choice as its primary reading program; 

· Open Court or Houghton-Mifflin’s Nation’s Choice/Legacy of Literacy is being implemented to the extent that the district considers it to be the primary reading program and is implementing at least the core components of the program; and
· The district is not already providing the same intensity and types of professional development as is planned for the PD Impact Study interventions.
Through this preliminary research, the evaluation team identified about 30 districts that potentially meet all criteria, and the screening interviews will be conducted in these districts.   The majority of the 148 districts cut from the initial list were determined to be ineligible because they do not administer a standardized test in second grade, they have not adopted one of the two reading programs of interest, or because they are known to be implementing intense professional development already (e.g., districts with a high proportion of Reading First schools).

Screening and Recruiting the Eligible Districts
The full-scale study calls for the recruitment of districts that are both interested in participating in the study and willing to cooperate with the professional development providers and researchers.  As part of the recruitment process, the following activities will be included:

Verify Eligibility Through Screening Interviews

The approximately 30 districts identified through prescreening will be contacted by study staff, informed about the study, and asked to participate in a telephone interview.  The screening protocol used to guide this interview is presented in Appendix A, and is described elsewhere in the package.  The first questions asked of respondents concern the primary reading programs used by schools in the district.  If the district does not have at least 10 schools using one of the programs of interest, the interview ends and the respondent is thanked.  

If the reading program criteria is met, the interview continues with probes on the extent of the implementation of the reading program, Reading First participation, professional development currently planned by the district, and achievement testing in second grade.  If the district:

· administers a second grade reading test, 

· considers one of the reading programs of interest to be the primary reading program in at least 10 schools,

· has 10 or more elementary schools not participating in Reading First, and 

· is not already planning to provide similar types of professional development as administered in the PD Impact Study

the district is considered eligible for the study and is recruited according to the procedures described below.

Obtain EIAC Cooperation

The Education Information Advisory Committee (EIAC) is a working committee of the Council of Chief State School Officers and includes representatives appointed by each chief state school officers. A draft letter will be prepared in the summer or early fall of 2004 to provide information to EIAC members about the study and seek their support and cooperation. 

Prepare Recruitment Materials


Materials will be drafted by PD Impact Study staff that indicate the goals of the study, its methods, the roles and responsibilities of the organizations involved, and the reasons to participate.  This task is anticipated to be completed by the summer or early fall of 2004, in order to have materials available for the recruitment process of contacting potential districts and schools. 

Recruit Districts

After the preliminary district screening stage, past experience indicates that visiting districts facilitates reaching final agreement on participation.  Visits and follow-up will be conducted by study staff to arrange next steps for participation in the full study.   These visits will be arranged once districts are determined to be eligible based on the screening interviews.

Identifying the Pool of Schools to be Screened


Once we have selected six districts for participation, we will screen schools in these districts for participation in the study.  To narrow the list of schools to screen, study staff will work with the district during the recruitment visit and follow-up conversations to identify schools that meet demographic criteria (have at least 50 percent of students eligible for free or reduced price lunch, and have fewer than 15 percent of students categorized as ELL), are not receiving Reading First funding, are believed to be implementing one of the reading programs of interest, and have at least three second grade teachers.  We anticipate that approximately 30 schools, on average per district, will meet these prescreening criteria.  These schools will then be contacted by study staff for a screening interview and potential recruitment. 

Screening and Recruiting the Eligible Schools

As part of the screening and recruitment process, the following activities will be included:

Verify Eligibility Through Screening Interviews


The approximately 30 schools identified through prescreening will be contacted by study staff, informed about the study, and asked to participate in a telephone interview.  The screening protocol used to guide this interview is presented in Appendix B, and is described elsewhere in the package.  The first questions asked of respondents concern the primary reading programs used by schools in the district.  If the school does not currently use one of the reading programs of interest as their primary program, the interview ends and the respondent is thanked.  

If the reading program requirement is met, the interview continues with probes on the extent of the implementation of the reading program, Reading First participation, and professional development currently planned for the school staff.  If the school is participating in Reading First, and is already planning to provide similar types of professional development as administered in the PD Impact Study, it is not considered eligible.  Schools that are considered eligible are recruited according to the procedures described below.

Prepare Recruitment Materials

The same materials sent to the districts that indicate the goals of the study, its methods, the roles and responsibilities of the organizations involved, and the reasons to participate will also be sent to the schools we are interested in recruiting.  

Recruit Schools

Recruitment for the study will include visits to each of the approximately 90 schools (15 in each district) selected for random assignment.  Teams of two people will visit each district and meet with building principals and key school-level staff.  The purpose of these meetings is to provide a description of the study and its goals, the benefits of participating, and addressing potential costs.  

In cooperation with the principals, meetings will also be held with teachers who would be involved in the study.  Meetings with teachers will address the same topics covered in meetings with building-level leaders, but will identify issues of specific importance to teachers.  Subsequently, district administrators will be contacted in order to reach a final agreement to participate and a memorandum of understanding with interested districts will be prepared.  These agreements are expected to be completed soon after the completion of these visits in order to maintain momentum and conduct random assignment prior to the end of the school year.
20. Procedures for Data Collection

The district and school screeners, for which this OMB package is being submitted, are included in this package in Appendices A and B.  These screeners will be administered by project staff via telephone interviews with district and school administrators, as described above.

21. Procedures to Maximize Response Rates

During the screening process, the anticipated response rate on the interviews is approximately 85 percent for the district and school screeners.  These estimates are based on the previous experience of study staffing in conducting eligibility screening.   Several procedures will be used to ensure high response rates:  

· Obtaining high response rates depends in part on the quality of the instruments.  Both screeners will be pretested to ensure that the questions are clear and as simple as possible for respondents to complete.

· The study will offer a social incentive to respondents by stressing the importance of the data collections as part of a high-profile study that will provide much needed information to districts and schools.  

22. Pretesting of the Screeners

The district and school screeners are being pretested with a small sample of respondents (fewer than 10) for two purposes—to ensure that the instrument and procedures work effectively, and to reinforce estimates of the respondent burden required by the full study screening and recruitment.  

Estimating Burden

Similar research conducted by study staff was drawn on to estimate initial burden.  Minor changes were made as a result of a small pretesting of the screeners (see below), and the burden estimates have been updated accordingly.

Pretesting Screeners and Procedures

To test the effectiveness of the screeners, they are being pretested as part of the screening and recruitment of two potential study districts and two schools within each of those districts.  These two districts and four schools are being recruited as part of a pilot test of the study’s Treatment B and a small scale piloting (fewer than 10 respondents per instrument) of the full study’s data collection instruments.  Initial pretesting results indicated that the screeners needed to collect more information about the level of implementation of the reading programs, and those changes have been incorporated in the screeners of this package.  

Determining Methods for Data Collection

The PD Impact Study staff gave consideration to two modes of screening data collection: telephone interviews and mail surveys.  Mail surveys were considered less intrusive by study staff, and would have been considered more seriously if there were larger numbers of districts and schools to screen.  However, given the narrowing of the list of potential districts to approximately 30 based on preliminary research using secondary sources, and given the timeline of the study and the need for a high response rate, the decision was made to collect screening data via telephone interviews.

23.  Names of Statistical and Methodological Consultants and 
Data Collectors

This project is being conducted under contract to the Department of Education by AIR and MDRC.  The district and school screeners were developed by Michael Garet, Anja Kurki, Stephanie Cronen, and Marian Eaton of AIR, and Fred Doolittle and Kristin Porter of MDRC.  Consultants on the screener content include:

· Joe Torgesen, Florida State University

· Linnea Ehri, Graduate Center of the City University of New York
· Louisa Moats, Sopris West

· Barbara Foorman, Director of the Center for Academic and Reading Skills at the University of Texas Houston Health Science Center

Appendix A
District Level Screening Protocol

Professional Development Impact Study

DISTRICT LEVEL SCREENING PROTOCOL


Paperwork Burden Statement

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays a valid OMB control number.  The valid OMB control number for this information collection is XXXX–XXXX.  The time required to complete this information collection is estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the data needed, and complete and review the information collection.  If you have any comments concerning the accuracy of the time estimate(s) or suggestions for improving this form, please write to:  U.S. Department of Education, Washington, D.C. 20202–4651.  If you have comments or concerns regarding the status of your individual submission of this form, write directly to: Marsha Silverberg, U.S. Department of Education, Institute of Education Sciences, Room 502h, 555 New Jersey Avenue, NW, Washington, DC, Washington, D.C. 20202–0001.

District Level Screening Protocol

Background

Through an initial screening process using recent (2001-2002) CCD statistics, we have identified districts that operate at least 10 elementary schools that have at least 60 second grade students and in which the overall percentage of poor students in the school is 50 percent or more.  Using information from publishers, websites, and some exploratory phone calls, we have eliminated from the list some districts that do not use either of the two reading programs we plan to use in the study (Open Court or Nation’s Choice/ Legacy of Literacy).  The protocol described here will be used to screen the remaining districts on the list.

The district interview is in two parts.  The first identifies districts that are using Open Court or Nation’s Choice/ Legacy of Literacy as their core second grade reading program.  The second part asks for additional information about the district’s implementation of its second grade reading program, reading-related professional development, and Reading First participation.  We will also attempt to collect from district officials some categories of school-level information about schools meeting initial size and poverty criteria for inclusion in the study.  This will be done after specific schools are identified as potential study participants.

The call should be made to the district person responsible for curriculum and instruction in primary grades reading or the person responsible for coordinating professional development activities.  This person’s name may be listed on the district’s website under instruction/curriculum, reading, assessment, etc.  You may need to call the district’s general number, however, and ask for the best person to talk to about reading instruction or professional development.  If the person you reach does not agree that he or she is the right person to talk to, ask them to recommend someone.

Good morning {or afternoon}, I am _____, with [MDRC/the American Institutes for Research], a research firm in [New York/Oakland/Washington, DC]. We are doing preliminary work for a Department of Education research project on effective professional development models for supporting primary grade reading instruction.  As a first step we are contacting a number of large districts to get a sense of the types and sources of professional development that teachers in primary grades generally receive in reading instruction—whether this is from publishers, district providers, school-level staff, or other outside providers.  If I may have about forty five to sixty minutes of your time, I would like to ask you a few general questions about professional development and the reading programs your districts use in the primary grades.

1.a.  Second Grade Reading Programs Used by District

First I would like to ask questions about reading programs used in your district.

1.  Could you tell me whether Open Court and/or Nation’s Choice/Legacy of Literacy are currently used in the second grade in your district and the number of elementary schools using each program? 

	
	Open Court
	Nation’s Choice/

Legacy of Literacy

	Yes
	
	

	No
	
	

	Number
	
	


If neither one of the above reading programs are listed, confirm that the district does not use these programs and thank the person for their time and give them your contact information if they have questions.

2.  Which version of Open Court/Nation’s Choice/A Legacy of Literacy will your district be using during the 2005-2006 school year?  [Note there are 2 versions of OC as well as a distinction between the two Houghton-Mifflin programs.] 

	Core

	(   Open Court Reading 2002

	(   Open Court Reading 2000

	(   Open Court Reading Pre-K

	(   Houghton Mifflin Reading 2004

	(   Houghton Mifflin Reading: The Nation’s Choice 2002

	(   Houghton Mifflin Reading: A Legacy of Literacy 2000-2001

	(   Houghton Mifflin Invitations to Literacy 1999-2001


Note:  The reading programs required for study participation are in bold; if they are not used in the district, confirm that the district does not use these programs and thank the person for their time and give them your contact information if they have questions.
1. b.  Reading Program Specific Questions

3.  Which of the following alternatives would best describe the way Open Court/Nation’s Choice/Legacy of Literacy are used in your school district among the schools that have adopted it? 

[If it appears that they may have 15 or more schools using each program, probe for both Open Court and Houghton Mifflin information.  If not, limit probes to the one program that they do have in at least 15 schools and use this program as the referent for the remaining questions.]

	Usage
	Open Court
	Nation’s Choice/

Legacy of Literacy

	Open Court or Nation’s Choice/Legacy of Literacy is the primary reading program used
	
	

	Open Court or Nation’s Choice/Legacy of Literacy form the core of districts reading curriculum with few supplemental materials
	
	

	Open Court or Nation’s Choice/Legacy of Literacy form the core of districts reading curriculum with extensive supplemental materials
	
	

	Open Court or Nation’s Choice/Legacy of Literacy does not form the core of districts reading curriculum; materials from multiple reading programs are used (i.e., there is no clear core program)
	
	


Identify the primary reading program as Open Court or Nation’s Choice/Legacy of Literacy by responses to the first three rows of options. Use this program as the referent in the remaining questions.  If both qualify, record information for both programs.

4.  How many schools will NOT use Open Court/Nation’s Choice/A Legacy of Literacy as their core reading program in Fall 2005-2006?

Number of schools NOT using the reading program as their core  ____________________

5.a.  Is Open Court/Nation’s Choice/Legacy of Literacy well aligned with the district’s 2nd grade content standards for reading?  

	
	Very well aligned
	Well aligned
	Somewhat aligned
	Not aligned

	Open Court
	
	
	
	

	Nation’s Choice/

Legacy of Literacy
	
	
	
	


5.b.   Is Open Court/Nation’s Choice/Legacy of Literacy well aligned with the state’s 2nd grade content standards for reading?  

	
	Very well aligned
	Well aligned
	Somewhat aligned
	Not aligned

	Open Court
	
	
	
	

	Nation’s Choice/

Legacy of Literacy
	
	
	
	


5.c.   If either 5.a. or 5.b. are “somewhat aligned” or “not aligned”
Have changes been made in the reading program materials used for 2nd grade reading instruction to address the difference? 

	(
Yes, and the district has established how the difference is addressed

	(
Yes, and teachers are encouraged to work with coaches who are experts in implementing the reading program of choice to determine how the difference is addressed

	(
Yes, and individual teachers are encouraged to determine how the difference is addressed

	(
No, no changes have been made

	(
Other (Please specify) ____________________________________________________


6.a.  Is the whole program or only parts of it used regularly in the schools in your district?  

	(
All 

	(
Parts


6.b.  If Parts then
Who decides which parts of the reading program are used in the classroom?  

	(
District has created district-wide guidelines 

	(
Teachers together with coaches who are experts in implementing the reading program of choice 

	(
Individual teachers

	(
Other (Please specify) ____________________________________________________


6.c.  If Parts then
Can you tell me which parts schools do use regularly?  (Refer to attached list provided by reading program publisher to prompt.)

7.  What type(s) of supplementary materials for struggling readers are used regularly (at least weekly) in your school district?

	(
Supplementary materials provided by the publisher of Open Court or Nation’s Choice/A Legacy of Literacy

	(
Supplementary materials provided by another publisher

	(
Other materials supplied by the district

	(
Materials chosen by individual teachers

	(
Other (Please specify) ____________________________________________________

	


1.c.  Reading Program Implementation Questions

8.  Which of the following actions has the district taken to ensure implementation of the reading program of your choice? 

	(   District has created district-wide guidelines for implementing the reading program of choice

	(
District or the reading program publisher has provided professional development related to the implementation of the reading program 

	(
Teachers have access to a coach who is an expert in implementing the reading program

	(   Teachers have been coached on the relative importance of different parts of the reading program, i.e. what lessons should be implemented on a daily or weekly basis, and which elements are optional

	(
District provides pacing guidelines for teachers

	(
District expects teachers to adhere to the pacing guidelines

	(
Other (Please specify) ____________________________________________________


9.  What was the first year that this program was used in your district?

	(
2005‑2006 

	(
2004‑2005 

	(
2003‑2004

	(
2002‑2003

	(
Prior to 2002‑2003


10.a.  Are there plans to change or update (i.e., adopt a different version) reading programs over the next couple of years?

	(
Yes 

	(
No


10.b.  If YES then
 What kind of plans?

11.a.  Does your district have schools participating in Reading First program?

	(
Yes 

	(
No


11.b.  If YES, then
 What is the number of elementary schools the district estimates will participate in Reading First next year 2005-2006?  

12.a.  Does your district have elementary schools in which 2nd grade English Language Learners (ELL students) are taught in reading classes intended for ELL students only?

	(
Yes 

	(
No (skip to Section 2)


12.b.  In about how many elementary schools are 2nd grade ELL students taught reading in classrooms intended for ELL students only?

_______ schools

12.c.  Do these ELL-only classes generally use [Open Court/Nation’s Choice/Legacy of Literacy]?

	(
Yes 

	(
Yes, but only some ELL-only classes use [Open Court/Nation’s Choice/Legacy of Literacy]

	(
No, no ELL-only classes use [Open Court/Nation’s Choice/Legacy of Literacy]


13.a.  In about how many elementary schools are 2nd grade ELL students taught reading mainly in their primary language?

​​​​​​​​​​​​​​​​_______ schools

[If response is 0 schools, skip to Section 2]

13.b.  Do these classes taught mainly in the students’ primary language generally use [Open Court/Nation’s Choice/Legacy of Literacy]?

	(
Yes 

	(
Yes, but only some classes taught mainly in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]

	(
No, no classes taught mainly in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]


14.a.  In about how many elementary schools are 2nd grade ELL students taught reading in both English and in their primary language?

​​​​​​​​​​​​​​​​_______ schools

[If response is 0 schools, skip to Section 2]

14.b.  Do these classes taught in both English and the students’ primary language generally use [Open Court/Nation’s Choice/Legacy of Literacy]?

	(
Yes 

	(
Yes, but only some classes taught in both English and in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]

	(
No, no classes taught in both English and in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]


2.  Professional Development Targeting Second Grade Teachers

Next I would like to ask questions about professional development that is related to Open Court/Nation’s Choice/A Legacy of Literacy as well as professional development that is independent of a specific reading program.

15.a.  Was professional development provided last year by the publisher(s) of Open Court/Nation’s Choice for schools in this district?

	(
Yes 

	(
No


15.b.  If YES then
Could you describe briefly what the professional development included?  Prompt specifically: summer institutes, institutes during the school year, workshops, CDRom, web-based?

	
	YES
	NO
	Duration

(hours/teacher)
	DNK

	a.
Summer Institutes/Seminars
	(
	(
	
	(

	b.
Institutes during school year
	(
	(
	
	(

	c.
Workshops
	(
	(
	
	(

	d.
CDROM
	(
	(
	
	(

	e.
Web-based
	(
	(
	
	(

	f.
Other (Please specify)
	(
	(
	
	(


15.c.  What percent of the second grade teachers participated?

Percentage participated ____________________________

16.a.  Will professional development be provided in the summer of 2005 and/or is it being provided during this school year (2004-2005) by the publisher(s) of Open Court/Nation’s Choice? 

	(
Yes 

	(
No


16.b.  If YES then
Could you describe briefly what the professional development included/will include?  Prompt specifically: summer institutes, institutes during the school year, workshops, CDRom, web-based?

	
	YES
	NO
	Duration

(hours/teacher)
	DNK

	a.
Summer Institutes/Seminars
	(
	(
	
	(

	b.
Institutes during school year
	(
	(
	
	(

	c.
Workshops
	(
	(
	
	(

	d.
CDROM
	(
	(
	
	(

	e.
Web-based
	(
	(
	
	(

	f.
Other (Please specify) 
	(
	(
	
	(


16.c.  What percent of the second grade teachers will participate?

Percentage participating ____________________________

17.a.  Will the State or District provide additional professional development in reading this summer (2005) or this coming school year, other than professional development provided by the publisher?

	(
Yes 

	(
No


17.b.  If YES then
Could you describe briefly what the professional development included/will include?  Prompt specifically: summer institutes, institutes during the school year, workshops, CDRom, web-based?

	
	YES
	NO
	Duration

(hours/teacher)
	DNK

	a.
Summer Institutes/Seminars
	(
	(
	
	(

	b.
Institutes during school year
	(
	(
	
	(

	c.
Workshops
	(
	(
	
	(

	d.
CDROM
	(
	(
	
	(

	e.
Web-based
	(
	(
	
	(

	f.
Other (Please specify) 
	(
	(
	
	(


18a.  Do 2nd grade teachers in your district generally have a common planning time in which they may meet with other teachers at their grade level during regular school hours?

	(
Yes 

	(
No


[If no, skip to item 19]

18b.  If YES then       How frequently is this time available:

	(
Every day

	(
Once or twice a week

	(
Once or twice a month

	(
A few times a year


19a.  When time spent on professional development activities, such as meeting with other teachers or attending workshops, requires teachers in your district to work outside of normal school hours during regular school weeks, how is this time accounted for in their contract?

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, but teachers are not paid any form of stipend or overtime.

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, and teachers are paid some form of stipend or overtime.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, and teachers are not generally compensated for this time.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, but the schools or district generally compensate teachers for this time.


19b.  When time spent on professional development activities requires teachers in your district to work on non-instruction days (e.g., during the summer, on Saturdays), how is this time accounted for in their contract?

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, but teachers are not paid any form of stipend or overtime.

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, and teachers are paid some form of stipend or overtime.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, and teachers are not generally compensated for this time.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, but the schools or district generally compensate teachers for this time.


3.  School Schedule and Classroom Organization

Next I would like to ask questions about the school schedule and classroom organization for schools using Open Court/Nation’s Choice/legacy of Literacy in your district.

20.a.  Do you have elementary schools using Open Court/Nation’s Choice/Legacy of Literacy that are on a year-around schedule?

	(
Yes 

	(
No


20.b.  If YES then
How many of these schools have year-around schedules?  

Number of schools using Open Court/Nation’s Choice/Legacy of Literacy with year-around schedules________________________

20.c.  Depending on the number given (less than 10) Can you tell me the names of the schools that have year-around schedules?

21.a.  Do you have elementary schools using Open Court/Nation’s Choice/Legacy of Literacy where second grade students receive reading instruction in combined grade classroom (e.g., grade 1-2 or grade 2-3 combinations)?  

	(
Yes 

	(
No


21.b.  If YES then
How many elementary schools have combined classrooms?  

Number of schools with combined classrooms________________________

21.c.
Depending on the number given (less than 10) Can you tell me the names of the schools that have combined classrooms?

22.a.  Do you have elementary schools using Open Court/Nation’s Choice/Legacy of Literacy where second grade students are assigned to particular classrooms or teachers on the basis of their reading ability?

	(
Yes 

	(
No


22.b.  If YES then 
How many elementary schools assign students according to their reading ability?

Number of schools ________________________

22.c.  Depending on the number given (less than 10) Can you tell me the names of the schools that have combined classrooms?

23.  Can you tell me how regularly are students regrouped in schools using Open Court/Nation’s Choice/Legacy of Literacy according to their reading ability during the school year? 

	(   Students not regrouped on the basis of reading performance

	(
Rarely, one to two times a year

	(
Occasionally, every eight to twelve weeks

	(   Regularly, every four to eight weeks


4.  Reading Assessments Used for Placements and Monitoring Progress and Used Student Achievement Tests

24.  What diagnostic tests for second grade reading are used in this district and how often is each student tested? Please list the tests by name below and please mark (X) one box on each line to indicate how often the test is administered during the school year. 

If this district does not use any diagnostic tests for second grade reading, check here (. 

	Test Name and Form

(e.g., long/short)
	1 time
	2 times
	3‑5 times
	Once a month
	2‑3 times per month
	Once a week
	More than once a week

	
	(
	(
	(
	(
	(
	(
	(

	
	(
	(
	(
	(
	(
	(
	(

	
	(
	(
	(
	(
	(
	(
	(

	
	(
	(
	(
	(
	(
	(
	(


25.  Do you use student achievement tests (may be nationally normed tests, criterion-referenced, or standards-based tests) such as Terra Nova, Stanford 9, or a locally developed test, to evaluate the performance of your second grade students?

	
	YES
	NO

	Commercially Developed
	
	

	a.
Nationally normed (specify name and form) 
	(
	(

	b.
Criterion referenced (specify name and form) 
	(
	(

	c.   Standards based (specify name and form) 
	(
	(

	d.
Other (specify name and form)
	(
	(

	Locally Developed
	(
	(

	e.
Criterion referenced (specify name and form) 
	(
	(

	f.    Standards based (specify name and form) 
	(
	(

	g.
Other (specify name and form) 
	(
	(


26.  Do you administer the student achievement test of your choice in the Fall or in the Spring?

	(
Fall

	(
Spring

	(   Other, please specify


27.  When did you adopt the student achievement test you are currently using?

Test: _________________________________________  Year Adopted: ______________

Test: _________________________________________  Year Adopted: ______________

28.a.  Are there plans to change student achievement test over the next couple of years?

	(
Yes 

	(
No


28.b.   If Yes then
What kind of plans?

5.
Resources for Struggling Students 

Next I would like to ask questions about resources the district has for struggling readers.

29.a.  Are services provided for struggling readers during school hours and outside school hours?  

	(
Yes 

	(
No


29.b.  If YES then  
Which of the following services are provided during regular school hours?

	Provided in
	All elementary schools
	Some elementary schools
	No elementary schools
	DNK

	a. The regular classroom teacher
	(
	(
	(
	(

	b. A reading specialist or resource teacher
	(
	(
	(
	(

	c. Paid paraprofessional staff (aides)
	(
	(
	(
	(

	d. Parent/Community volunteers
	(
	(
	(
	(

	e. University-School partnership 
	(
	(
	(
	(

	f.  Other (Please specify) 
	(
	(
	(
	(


30.  Which of the following services are provided outside regular school hours?

	Provided in
	All elementary schools
	Some elementary schools
	No elementary schools
	DNK

	a. The regular classroom teacher
	(
	(
	(
	(

	b. A reading specialist or resource teacher
	(
	(
	(
	(

	c. Paid paraprofessional staff (aides)
	(
	(
	(
	(

	d. Parent/Community volunteers
	(
	(
	(
	(

	e. University-School partnership 
	(
	(
	(
	(

	f.  Other (Please specify) 
	(
	(
	(
	(


31.  Who provides these services? 
32.  Does this district have the support of special staff who work with teachers to help improve reading instruction (e.g., one or more reading specialists or literacy coaches?).

	(
Yes

	(
No 


33.
How many of these specialists work full-time? If none of the specialists works full-time enter “0” in the space below.

__________ Specialists

34.
Please indicate how many schools had full time reading specialists LAST year (2003-2004)?

__________ Schools  

35.
Please indicate how many schools had part time reading specialist LAST year (2003-2004)?

_________ Schools

36. 
Please indicate how many schools received frequent (once a week or more often) visits from reading specialist LAST year (2003-2004)?

__________Schools

37.
Please indicate how many schools have these specialists THIS year (2004-2005)

	
	Number of schools

	Full time reading specialist
	

	Part time reading specialist
	

	Frequent visits from reading specialist
	


Appendix B
School Level Screening Protocol

Professional Development Impact Study

SCHOOL LEVEL SCREENING PROTOCOL


Paperwork Burden Statement

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays a valid OMB control number.  The valid OMB control number for this information collection is XXXX–XXXX.  The time required to complete this information collection is estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the data needed, and complete and review the information collection.  If you have any comments concerning the accuracy of the time estimate(s) or suggestions for improving this form, please write to:  U.S. Department of Education, Washington, D.C. 20202–4651.  If you have comments or concerns regarding the status of your individual submission of this form, write directly to: Marsha Silverberg, U.S. Department of Education, Institute of Education Sciences, Room 502h, 555 New Jersey Avenue, NW, Washington, DC, Washington, D.C. 20202–0001.

School Level Screening Protocol

Background

This protocol will be used in interviewing a principal or reading coordinator of schools that meet preliminary criteria for participation in the study.  By the time this interview is conducted, we will know which of the two reading programs (Open Court or Nation’s Choice/A Legacy of Literacy) is used in the district.  The interviewer will ask the school to verify that it uses this program and to provide additional information about how reading instruction and professional development are organized in the school.

Good morning {or afternoon}, I am _____, with [MDRC/the American Institutes for Research], a research firm in [New York/Oakland/Washington, DC]. We are doing preliminary work for a Department of Education research project on effective professional development models for supporting primary grade reading instruction.  We are contacting a number of schools in this district that may be eligible to participate in the study in order to get a sense of the types and sources of professional development that teachers in primary grades generally receive in reading instruction and how reading instruction in second grade is organized.  If I may have about thirty to forty five minutes of your time, I would like to ask you a few general questions about professional development and the reading programs your school uses in the second grade.

1.a.  Second Grade Reading Programs Used by Schools 

First I would like to ask question about reading programs used in your school.

1.  Could you tell me whether Open Court/Nation’s Choice/A Legacy of Literacy is currently used in the second grade in your school? 

	
	Open Court
	Nation’s Choice/

Legacy of Literacy

	Yes
	
	

	No
	
	

	Number
	
	


If the program is not used in the school, end the interview:  thank the person for their time and give them your contact information if they have questions.

2.  Which version of Open Court/Nation’s Choice/A Legacy of Literacy will your district be using during the 2005-2006 school year?  [Note there are 2 versions of OC as well as a distinction between the two Houghton-Mifflin programs.] 

	Core

	(   Open Court Reading 2002

	(   Open Court Reading 2000

	(   Open Court Reading Pre-K

	(   Houghton Mifflin Reading 2004

	(   Houghton Mifflin Reading: The Nation’s Choice 2002

	(   Houghton Mifflin Reading: A Legacy of Literacy 2000-2001

	(   Houghton Mifflin Invitations to Literacy 1999-2001


[Note:  The reading programs required for study participation are in bold; if they are not used in the school, confirm that the district does not use these programs and thank the person for their time and give them your contact information if they have questions.]

2.  Which of the following alternatives would best describe the way Open Court and/or Nation’s Choice/Legacy of Literacy is used in the second grade in your school? [probe on both programs if they have them]

	Usage
	Open Court
	Nation’s Choice/

Legacy of Literacy

	Open Court or Nation’s Choice/Legacy of Literacy is the primary reading program used
	
	

	Open Court or Nation’s Choice/Legacy of Literacy form the core of districts reading curriculum with few supplemental materials
	
	

	Open Court or Nation’s Choice/Legacy of Literacy form the core of districts reading curriculum with extensive supplemental materials
	
	

	Open Court or Nation’s Choice/Legacy of Literacy does not form the core of districts reading curriculum; materials from multiple reading programs are used (i.e., there is no clear core program)
	
	


Identify the primary reading program as Open Court or Nation’s Choice/Legacy of Literacy by responses to the first three rows of options. Use this program as the referent in the remaining questions.

3.a.  [Identify primary program from above] This year (2004‑2005), how many second grade classrooms use Open Court or Nation’s Choice/Legacy of Literacy as their principal reading program?

	(
One

	(
Two

	(
Three

	(
More than three: _______________


3.b.  This year (2004‑2005), how many second grade classrooms do NOT use this as their principal reading program?

	(
None (all classrooms use this program)

	(
One

	(
Two

	(
Three

	(
More than three: _______________


4.  How many minutes per day are devoted to reading instruction?

_______________________ minutes per day
1. b.  Reading Program Specific Questions

5.a.  
Is Open Court/Nation’s Choice/Legacy of Literacy well aligned with the district’s 2nd grade content standards for reading?  

	
	Very well aligned
	Well aligned
	Somewhat aligned
	Not aligned

	Open Court
	
	
	
	

	Nation’s Choice/

Legacy of Literacy
	
	
	
	


5.b.    Is Open Court/Nation’s Choice/Legacy of Literacy well aligned with the state’s 2nd grade content standards for reading?  

	
	Very well aligned
	Well aligned
	Somewhat aligned
	Not aligned

	Open Court
	
	
	
	

	Nation’s Choice/

Legacy of Literacy
	
	
	
	


5.c.  If either 5.a. or 5.b. are “somewhat aligned” or “not aligned”

Have changes been made in the reading program materials used for 2nd grade reading instruction to address the difference? 

	(
Yes, and the district has established how the difference is addressed

	(
Yes, and teachers are encouraged to work with coaches who are experts in implementing the reading program of choice to determine how the difference is addressed

	(
Yes, and individual teachers are encouraged to determine how the difference is addressed

	(
No, no changes have been made

	(
Other (Please specify) ____________________________________________________


6.a.  Is the whole program or only parts of it used regularly in the second grade classrooms in your school?  

	(  All 

	(  Parts


6.b.  If Parts then
Who decides which parts of the reading program are used in the second grade classroom?  

	(  District has created district-wide guidelines 

	(  Teachers together with coaches who are experts in implementing the reading program of choice 

	(  Individual teachers

	(  Other (Please specify) ____________________________________________________


6.c.  If Parts then
Can you tell me which parts are used for second grade classrooms regularly?  (Refer to attached list provided by reading program publisher to prompt.)  

7.  What type(s) of supplementary materials for struggling readers are used regularly (at least weekly) in the second grade classrooms in your school? 

	(  Supplementary materials provided by the publisher of Open Court or Nation’s Choice/A Legacy of Literacy

	(  Supplementary materials provided by another publisher

	(  Other materials supplied by the district

	(  Materials chosen by individual teachers

	(  Other (Please specify) ____________________________________________________


1.c.  Reading Program Implementation Questions

8.  Which of the following actions has the district taken to ensure implementation of the reading program used in the second grade classrooms? 

	(  District has created district-wide guidelines for implementing the reading program of choice

	(  District or the reading program publisher has provided professional development related to the implementation of the reading program 

	(  Teachers have access to a coach who is an expert in implementing the reading program

	(  Teachers have been coached on the relative importance of different parts of the reading program, i.e. what lessons should be implemented on a daily or weekly basis, and which elements are optional

	(  District provides pacing guidelines for teachers

	(  District expects teachers to adhere to the pacing guidelines

	(  Other (Please specify) ____________________________________________________


9.  What was the first year that this program was used in your school?

	(
2005‑2006 

	(
2004‑2005 

	(
2003‑2004

	(
2002‑2003

	(
Prior to 2002‑2003


10.a.  Are there plans to change or update (i.e., adopt a different version) reading programs over the next couple of years?

	(  Yes 

	(  No


10.b.  If YES then
What kind of plans?

11.  Does your school participate in Reading First program?

	(  Yes 

	(  No


12.a.  Does your school have any 2nd grade reading classes intended for English Language Learners (ELL students) only?
	(
Yes 

	(
No (skip to Section 2)


12.b.  How many 2nd grade reading classes are there in your school that are intended for English Language Learners (ELL students) only?

_______ classes

12.c.  Do these ELL-only classes generally use [Open Court/Nation’s Choice/Legacy of Literacy]?

	(
Yes 

	(
Yes, but only some ELL-only classes use [Open Court/Nation’s Choice/Legacy of Literacy]

	(
No, no ELL-only classes use [Open Court/Nation’s Choice/Legacy of Literacy]


13.a.  How many 2nd grade classes does your school have in which ELL students are taught reading mainly in their primary language?

​​​​​​​​​​​​​​​​_______ classes

[If response is 0 schools, skip to Section 2]

13.b.  Do the classes taught mainly in the students’ primary language generally use [Open Court/Nation’s Choice/Legacy of Literacy]?

	(
Yes 

	(
Yes, but only some classes taught mainly in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]

	(
No, no classes taught mainly in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]


14.a.  How many 2nd grade classes does your school have in which ELL students are taught reading in both English and in their primary language?

​​​​​​​​​​​​​​​​_______ schools

[If response is 0 schools, skip to Section 2]

14.b.  Do these classes taught in both English and the students’ primary language generally use [Open Court/Nation’s Choice/Legacy of Literacy]?

	(
Yes 

	(
Yes, but only some classes taught in both English and in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]

	(
No, no classes taught in both English and in the students’ primary language use [Open Court/Nation’s Choice/Legacy of Literacy]


2.  Professional Development Targeting Second Grade Teachers

Next I would like to ask questions about professional development that is related to Open Court/Nation’s Choice/A Legacy of Literacy as well as professional development that is independent of a specific reading program. 

15.a.
Was professional development provided last year by the publisher(s) of Open Court/Nation’s Choice/A Legacy of Literacy for second grade teachers from this school?

	(  Yes 

	(  No


15.b.  If YES then
Could you describe briefly what the professional development included?  Prompt specifically: summer institutes, institutes during the school year, workshops, CDRom, web-based?

	
	YES
	NO
	Duration

(hours/teacher)
	DNK

	a.
Summer Institutes/Seminars
	(
	(
	
	(

	b.
Institutes during school year
	(
	(
	
	(

	c.
Workshops
	(
	(
	
	(

	d.
      CDROM
	(
	(
	
	(

	e.
Web-based
	(
	(
	
	(

	f.
Other (Please specify)


	(
	(
	
	(


15.c.  About how many second grade teachers attended the professional development?  

_______________________________Teachers

16.a.  Will professional development be provided in the summer of 2005 and/or is it being provided during this school year (2004-2005) by the publisher(s) of Open Court/Nation’s Choice/Legacy of Literacy for second grade teachers from this school?

	(
Yes 

	(
No


16.b.  If YES then 
Could you describe briefly what the professional development included/will include? 

	
	YES
	NO
	Duration

(hours/teacher)
	DNK

	a.
Summer Institutes/Seminars
	(
	(
	
	(

	b.
Institutes during school year
	(
	(
	
	(

	c.
Workshops
	(
	(
	
	(

	d.
      CDROM
	(
	(
	
	(

	e.
Web-based
	(
	(
	
	(

	f.
Other (Please specify)


	(
	(
	
	(


16.c.  About how many second grade teachers attended the professional development?  

_______________________________Teachers
17.a.  Will the State or District provide additional professional development in reading this summer (2005) or this coming school year for teachers from this school? 

	(  Yes 

	(  No


17.b.  If YES then 
What forms does this professional development take?

	
	YES
	NO
	Duration

(hours/teacher)
	DNK

	a.
Summer Institutes/Seminars
	(
	(
	(
	(

	b.
Institutes during school year
	(
	(
	(
	(

	c.
Workshops
	(
	(
	(
	(

	d.
      CDROM
	(
	(
	(
	(

	e.
Web-based
	(
	(
	(
	(

	f.
Other (Please specify)


	(
	(
	(
	(


18a.  Do 2nd grade teachers in your school generally have a common planning time in which they may meet with other teachers at their grade level during regular school hours?

	(
Yes 

	(
No


[If no, skip to item 19]

18b.  If yes, how frequently is this time available:

	(
Every day

	(
Once or twice a week

	(
Once or twice a month

	(
A few times a year


19a.  When time spent on professional development activities, such as meeting with other teachers or attending workshops, requires teachers in your school to work outside of normal school hours during regular school weeks, how is this time accounted for in their contract?

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, but teachers are not paid any form of stipend or overtime.

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, and teachers are paid some form of stipend or overtime.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, and teachers are not generally compensated for this time.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, but the schools or district generally compensate teachers for this time.


19b.  When time spent on professional development activities requires teachers in your school to work on non-instruction days (e.g., during the summer, on Saturdays), how is this time accounted for in their contract?

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, but teachers are not paid any form of stipend or overtime.

	(
Teachers’ contracts require or allow them to spend a certain number of hours on professional development activities outside of normal school hours, and teachers are paid some form of stipend or overtime.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, and teachers are not generally compensated for this time.

	(
Teachers’ contracts do not address spending time on professional development activities outside of normal school hours, but the schools or district generally compensate teachers for this time.


3.  School Schedule and Classroom Organization

Next I would like to ask questions about the school schedule and classroom organization in your school.

20.  Does this school have a year-round schedule?

	(  Yes 

	(  No


21.a.  This school year (2004-2005), do any second grade students in this school receive reading instruction in a combined grade classroom (e.g., grade 1-2 or grade 2-3 combinations)?

	(  Yes 

	(  No


21.b.  If YES then  Can you specify what kind of class it is, e.g. special education class?

22.  Are second grade students assigned to particular classrooms or teachers on the basis of their reading ability?

	(  Yes 

	(  No


23.  Can you tell me how regularly are students regrouped on the basis of reading performance during the school year? 

	(  Students not regrouped on the basis of reading performance

	(  Rarely, one to two times a year

	(  Occasionally, every eight to twelve weeks

	(  Regularly, every four to eight weeks


4.  Reading Assessments Used for Placements and Monitoring Progress

24.  What diagnostic tests for second grade reading are used in this school and how often is each child tested? Please list the tests by name below and please mark (X) one box on each line to indicate how often the test is administered during the school year.

If this school does not use any diagnostic tests for second grade reading, check here (. 

	Test Name and Form
	1 time
	2 times
	3‑5 times
	Once a month
	2‑3 times per month
	Once a week
	More than once a week

	____________________________________
	(
	(
	(
	(
	(
	(
	(

	____________________________________
	(
	(
	(
	(
	(
	(
	(

	____________________________________
	(
	(
	(
	(
	(
	(
	(

	____________________________________
	(
	(
	(
	(
	(
	(
	(


5.  Resources for Struggling Students

Next I would like to ask questions about resources this school has for struggling readers.

25.a.  Are services provided for struggling readers during school hours and outside school hours?

	(  Yes 

	(  No


25.b.  If YES then  
Which of the following services are provided during regular school hours?

	
	YES
	NO
	 PERCENT
	DNK

	a.  The regular classroom teacher
	(
	(
	
	(

	b.  A reading specialist or resource teacher
	(
	(
	
	(

	c.  Paid paraprofessional staff (aides)
	(
	(
	
	(

	d.  Parent/Community volunteers
	(
	(
	
	(

	e.  University-School partnership 
	(
	(
	
	(

	f.  Other (Please specify) 


	(
	(
	
	(


25.c.  Which of the following services are provided outside regular school hours?

	
	YES
	NO
	 PERCENT
	DNK

	a.  The regular classroom teacher
	(
	(
	
	(

	b.  A reading specialist or resource teacher
	(
	(
	
	(

	c.  Paid paraprofessional staff (aides)
	(
	(
	
	(

	d.  Parent/Community volunteers
	(
	(
	
	(

	e.  University-School partnership 
	(
	(
	
	(

	f.  Other (Please specify) 


	(
	(
	
	(


26.  Who provides these services?

27.  Can you estimate what percentage of the second graders in this school receives each of these services?  (use the tables above to record the percentages)

28.
Does this school have the support of special staff who work with teachers to help improve reading instruction (e.g., one or more reading specialists or literacy coaches?).

	(  Yes

	(  No 


29.  How many of these specialists work full-time in this school? If none of the specialists works full-time enter “0” in the space below.

__________ Specialists

30.  How many of these specialists work part-time in this school? If none of the specialists works part-time enter “0” in the space below.

__________ Specialists
31.  Do you have reading specialists employed by the school district visit your school frequently, once a week or more often? 

	(  Yes

	(  No 


32.  Please indicate how many second grade teachers are working/have worked directly with these specialists LAST year (2003-2004)

__________ Teachers
33.  Please indicate how many second grade teachers will work directly with these specialists THIS year (2004-2005)

__________ Teachers

6.  Other School Features

Finally, I would like to ask a couple of more general questions about your school.

34.  Is this school part of a school choice plan?  (I.e., can students from outside the school’s neighborhood attendance zone enroll in this school?)

	(  Yes 

	(  No


35.a.  Is this school a magnet, charter or other special school?
	(  Yes 

	(  No


35.b.  If YES then 



	(  Magnet

	(  Charter

	(  Other


36.  Does this school have any special admission requirements for admission other than proof of immunization, age or residence?
	(  Yes 

	(  No


37.  Has your school adopted a schoolwide reform model?

	(  Yes 

	(  No


38.  What model was adopted? Check all that apply.
	a.
Accelerated Schools
	(

	b.
America’s Choice
	(

	c.
ATLAS Communities
	(

	d.
Center for Effective Schools
	(

	e.
Child Development Project
	(

	f.
Coalition of Essential Schools
	(

	g.
Co-NECT
	(

	h.
Core Knowledge
	(

	i.
Different Ways of Knowing
	(

	j.
Direct Instruction
	(

	k.
High/Scope K‑3 Model
	(

	l.
MicroSociety
	(

	m.
Modern Red Schoolhouse
	(

	n.
Onward to Excellence
	(

	o.
Paideia
	(

	p.
QuEST
	(

	q.
School Development Program (Comer school)
	(

	r.
Success for All/Roots and Wings
	(

	s.
The Learning Network
	(

	t.
Urban Learning Centers
	(

	u.
Locally developed program
	(

	v.
Other, including locally developed model (Please specify)


	(


39.  How many years has the model been in operation in this school?
LOGO











LOGO











�The following models of coaching were reviewed: Content coaching, Peer Coaching, Critical Friends Coaching, Discourse Model, Cognitive Coaching, and Mentoring; and the following evaluations of coaching programs: Boston’s Collaborative Coaching and Learning, Public Education and Business Collaborative (CO), Bay Area School Reform Collaborative (BASRC), and the South Carolina Reading Initiative (SCRI).


� Although it may not be feasible to include exactly the same number of schools per district in the evaluation sample, the study will approximate this objective as closely as possible.






