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Survey of State Title II Directors

Thank you for taking the time to speak with me today about your state’s experiences with No Child Left Behind.  Just as a reminder, this interview is for the Study of States’ Implementation of No Child Left Behind), which is an evaluation funded by the U.S. Department of Education.  Our specific purpose is the study the implementation of NCLB provisions related to accountability, teacher quality, and Title III.  This study is part of the Congressionally-mandated National Assessment of Title I, and the results will inform Congress prior to the next reauthorization of the Elementary and Secondary Education Act.

We know that state officials are very busy, so we’ve made an effort to collect as much information as possible through available documents.  In addition, we’re collaborating with the Council of Chief State School Officers, which has already compiled much data on state responses to NCLB.  So today, we’d like to focus only on questions that we haven’t been able to address through these other sources.

I know you received materials prior to our interview, in which we noted questions that will be maintained in strict confidentiality.  Other questions that reflect your state’s policies or practices may be reported on a state-by-state basis, so we can’t ensure confidentiality on those questions.  In order to capture the large amount of data your responses will provide, your interview will be recorded on audiocassette tape.  This tape may be edited and shared others within our evaluation team, but only for purposes of analysis.
Do you have any questions before we begin? Let’s get started.

[Note: questions highlighted in green are those for which respondent confidentiality will be ensured.]

Highly Qualified Teacher Policies - HIGHLY QUALIFIED TEACHER DEFINITION

1. 
We’ve reviewed [YOUR STATE]’s policy regarding Highly Qualified Teachers, AND

	For states that have issues remaining about content by grade level or subject. [Tailor questions for each state.]
	For states with no issues

	but we’d like to confirm some details… 
	everything is straightforward and I just have some questions about HOUSSE.


HOUSSE POLICIES

	[For states that have not established HOUSSE policies, ask question 2.]  
	[For states that have established HOUSSE policies, continue here]

	2. 
We understand that [YOUR STATE] has not yet established a High, Objective Uniform State Standard of Evaluation (HOUSSE policy) for assessing the subject matter competence of [YOUR STATE]’s veteran teachers, that is, those not new to the profession, is this correct?
· Yes ( Why have you not yet established a policy? [capture open-ended data. Continue at the beginning of the next section on Teacher Quality Baseline Data and Targets.]
· No ( We’d like to get a copy of your HOUSSE policy, could you send one to us?  [Continue with question 4.]

	Prior to this interview, we sent you our copy of the HOUSSE plan that [YOUR STATE] uses to assess the subject matter competence of [YOUR STATE]’s veteran teachers, that is, those not new to the profession. I want to make sure our information is accurate, so let’s take a minute to review that information. (See Appendix E, HOUSSE Definition.)
3. 
The file that we sent you about [YOUR STATE]’s HOUSSE plan is posted on the WEBSITE/SOURCE. Is the information that we sent you correct? 

[Respondent may review and send corrections at a later time, if requested.]
· Yes

· No ( Which part is incorrect?  [capture open-ended data]


4. 
When did [YOUR STATE] adopt its HOUSSE plan?  ______ (month/year)

[Adapt next item based on date HOUSSE adopted.]

a. I know states were required to submit baseline data on teacher quality in the September 2003 Consolidated Plan and December 2003 Consolidated Reports to the U.S. Department of Education.  At that point, were you able to review veteran teachers through your HOUSSE standards, or did you have to estimate the numbers in the report? Your answer to this will remain confidential.  

· HOUSSE was not yet in place, used alternate method ( Please describe how you counted veteran teachers.
· Enough time, all reviewed

· Estimate ( If you did have to estimate, what assumptions did you make about the highly-qualified status of your veteran teachers?
· All veteran teachers were highly qualified

· All veteran teachers were not highly qualified

· Other (please describe)

[Only ask next item if HOUSSE was adopted more than 3 months ago.]
5. 
Have you made any major revisions to your HOUSSE plan since it was first adopted? 

· Yes ( Could you describe those revisions? [Capture open-ended data]
· No

Teacher Quality Baseline Data and Targets

The teacher quality baseline data and targets that we sent you prior to this interview were reported in [YOUR STATE]’s September 2003 Consolidated Plan and the December 2003 Consolidated Report.  Let’s take a minute to review those data. Does everything look right?

Example of data to be compiled prior to the interview

	
	Percentage of Classes Taught by Highly Qualified Teachers

	Baseline data and targets
	State Aggregate
	High-Poverty Schools
	Low-Poverty Schools

	2002-2003 Baseline
	
	
	

	2003-2004 Target
	
	
	N/A

	2004-2005 Target
	
	
	N/A

	2005-2006 Target
	
	
	N/A


	Baseline data and targets
	Percentage of Teachers Receiving High-Quality Professional Development

	2002-2003 Baseline
	

	2003-2004 Target
	

	2004-2005 Target
	

	2005-2006 Target
	


	If state did not submit complete data, ask question 6.
	If the state does have complete data, skip to question 7.

	6. 
We noticed that [YOUR STATE] did not report complete data for _________. Your answer to this question will remain confidential and we will not identify [YOUR STATE] by name, but were there specific issues that prevented you from reporting these data?  When do you expect to be able to report these data? [Continue with question 7.]
	7. 
Have any of your targets for teacher quality changed since you established the 2002-03 baseline data?

· No

· Yes ( Which ones and why? [capture open-ended data]



8. 
We looked at [YOUR STATE]’s teacher quality baseline and targets, and:

[Examine baseline and targets and select one of the following that seems to fit best.]

· It looks like the rate of progress is about the same each year. Did [YOUR STATE] just divide the difference between the baseline and 100% target evenly across the years?

· It looks like the rate of progress is small at first, with large gains closer to the 2005-2006 deadline. How did [YOUR STATE] determine these targets?

· It looks like no dramatic improvements appear until the 2005-2006 deadline. How did [YOUR STATE] determine these targets?

· We’re not sure how [YOUR STATE] determined the rate of improvement with your targets. How did [YOUR STATE] determine these targets?

9. 
Has [YOUR STATE] established a policy to determine whether an out-of-state teacher who has met a different definition of highly qualified in another state would be considered highly qualified in [YOUR STATE]?

· No

· Yes
( What is the policy? [capture open-ended data]
( When did you establish this policy? ______ [write in year]
Teacher Certification and Licensure

10. 
Has [YOUR STATE] made any changes in teacher certification and licensure requirements since the enactment of NCLB in January 2002?

· No ( When was the last time [YOUR STATE] made a major change to your credentialing system? ____________ [write in year] How did it change?
· Yes ( How has your credentialing system changed? [Capture open-ended data, use codes to probe, as necessary]  

· Developed new subject-matter teacher tests

· Lowered the cut score for one or more of the initial teacher certification tests 

· Raised the cut score for the initial teacher certification tests 

· Eliminated 6-8 certificate

· Required special education teachers to major in a content area

· Created alternate route program

· Other (please describe)

11. 
Of the teachers who met your state's definition of highly qualified, what percentage did so by participating in an alternate route program? 

TEACHER QUALITY district TARGETS AND MONITORING

Now I’d like to ask you some questions about district Teacher Quality targets and monitoring. 
12.  
Do districts in [YOUR STATE] have specific annual improvement targets to increase the number of classes taught by highly qualified teachers or do they use only state targets?
· Use only state targets ( GO to next section, TQ Data systems
· Some districts have their own targets ( continue with following sub-question
· All districts have their own targets ( continue with following sub-question
 (If yes)  a.  Who set those targets?  
· The state

· Individual districts

b.  When were these targets first established? ________ [write in year]

TEACHER QUALITY DATA SYSTEMS AND REPORTING

Now I’d like to ask you some questions about the teacher quality data that you are required to collect and report.  So far, each state has only been asked to submit baseline data on the percentage of classes taught by highly qualified teachers for the 2002-2003 school year.  We recognize that states are currently working to collect the same data for the 2003-2004 school year, but you have not reported this information to the U.S. Department of Education yet.  

CLASSES TAUGHT BY HIGHLY QUALIFIED TEACHERS

13. 
First, I’d like to ask you about the process [YOUR STATE] uses to collect and maintain data on teacher quality. Which of the following methods would you say best describes the way that [YOUR STATE] calculated the 2002-2003 baseline data on the percentage of classes taught by highly-qualified teachers?

· A. Districts collected the data, performed the calculations, and reported baseline percentages to the state. (GO to Question 14.
· B. Districts collected and submitted the data to the state, but the state performed the calculations.  (GO to Question 14.
· C. The state collected the data directly from teachers or schools and performed the calculations. (skip to Question 16.
· D. Other  (please describe)  (proceed to Question 14 if answer involves collecting data from school districts in any way. Otherwise, skip to question 16.
14. 
I have a few more specific questions about the way in which you collect and report teacher quality data.
a. How many districts did NOT report data for the 2002-2003 school year on the percentage of classes taught by highly qualified teachers?

b. So that means that _X_ districts DID report these data for the 2002-2003 school year, right?

c. Do all the districts use the same system for collecting the data that they report to you?

· Yes

· No

· Don’t know

d.  Do all the districts have a computerized system?

· Yes ( Does it contain a record for each teacher?  Yes/No/Don’t know

· No ( What percentage would you say use a computerized system? _____%
( What percentage would you say use a paper-and-pencil system? _____%

( Do some districts keep records on each teacher? Yes/No/Don’t know

e.  During what year did you first compile data on the percentage of classes taught by highly-qualified teachers?

· 2002-2003 ( So, does the state count this year as the “baseline” year for purposes of tracking this measure? Yes/No/Don’t know
· 2003-2004 ( So, does the state count this year as the “baseline” year for purposes of tracking this measure? Yes/No/Don’t know
· 2004-2005 ( So, does the state count this year as the “baseline” year for purposes of tracking this measure? Yes/No/Don’t know
15. 
Your answers to the next question about the accuracy of data provided by districts will remain confidential and we will not identify [YOUR STATE] by name. Do you think that all districts provide data of the same accuracy on the percentage of classes taught by highly qualified teachers?
· Yes ( How would you rate the overall accuracy on a scale of 1 to 5, with “1” representing the poorest quality and “5” representing the highest quality?

· No ( Can you describe the unevenness in accuracy across districts?  

16. 
Prior to this interview, we sent you a list of data elements that a state teacher quality database might contain. (See Appendix E, State Teacher Quality Data Elements.)   According to the form that you sent back, [YOUR STATE] [DOES/DOES NOT] maintain a state database with individual records for each teacher.  Is this correct?

· Does NOT maintain a state database (skip to Question 18.
· Does maintain a state database (proceed to Question 17
17. 
Does [YOUR STATE]’s data system enable you to link the data on classes taught by highly qualified teachers to other data elements, such as student test scores?

· Yes ( Which specific data elements are linked?
· No

Does it enable you to link the data on teachers receiving high-quality professional development to other data elements, such as student test scores?

· Yes ( Which specific data elements are linked?

· No

18. 
Will [YOUR STATE]’s method of data collection for the 2003-2004 data on the percentage of classes taught by highly-qualified teachers be the same or different from that used for 2002-2003?

· Same 

· Different( Please describe how it will differ.
PERCENTAGE OF TEACHERS RECEVING HIGH-QUALITY PROFESSIONAL DEVELOPMENT

Now I’d like to ask you some questions about the teacher quality data that you are required to collect and report on the percentage of teachers receiving high-quality professional development.  Again, each state has only been asked to submit baseline data so far on the percentage of teachers receiving high-quality professional development for the 2002-2003 school year.  We recognize that states are currently working to collect the same data for the 2003-2004 school year, but you have not yet reported this information to the U.S. Department of Education.   

19. 
First, do you have a separate system for collecting and reporting data on professional development, or it is the same as the way in which you collect data on teacher quality?

· Same system ( 
Confirm: So there are no differences I need to know about with

regard to the collection of data on professional


development?  SKIP to Question 25
· Different system ( Which of the following methods would you say best 


describes the way that [YOUR STATE] calculated


the 2002-2003 baseline data on the percentage of


teachers receiving high-quality professional


development?

· A. Districts collected the data, performed the calculations, and reported baseline percentages to the state.


(GO to Question 20.
· B. Districts collected and submitted the data to the state, but the state performed the calculations.


(GO to Question 20.
· C. The state collected the data directly from teachers or schools and performed the calculations.


(skip to Question 21.
· D. Other  (please describe) (proceed TO Question 20 if the answer involves collecting data from school districts in any way. Otherwise, skip to question 21.
20. 
Once again, your answer to the next question about the accuracy of data provided by districts will remain confidential and we will not identify [YOUR STATE] by name. 

Do you think that all districts collected the data on the percentage of teachers receiving high-quality professional development in the same way, using the same methods?

· Yes






· No ( How do their data collection methods differ?
Do you think that all districts applied the same definition of “high-quality professional development”?

· Yes






· No ( How do their definitions differ?
Do you think that all districts provided data of the same accuracy on the percentage of teachers receiving high-quality professional development?
· Yes ( How would you rate the overall accuracy on a scale of 1 to 5, with 


“1” representing the poorest quality and “5” representing the 


highest quality?

· No ( Can you describe the unevenness in accuracy across districts?  

21. 
According to the form that you sent back, [YOUR STATE] [DOES/DOES NOT] maintain a state database with individual records for each teacher that indicates whether they participated in high-quality professional development during the school year.  Is this correct?

· State does NOT maintain database with this information (skip to Question 23.
· State DOES maintain database with this information (proceed to Question 22.
22. 
Does [YOUR STATE]’s data system enable you to link the data on teachers receiving high-quality professional development to other data elements, such as student test scores?

· Yes ( Which specific data elements are linked?
· No

23. 
Will [YOUR STATE]’s method of data collection for the 2003-2004 data on teachers receiving high-quality professional development be the same or different from that used for 2002-2003?

· Same 

· Different( Please describe how it will differ.
STATE CHALLENGES

Your answer to the next question will remain confidential.  That is, we will only discuss responses in the aggregate and we will not reveal the name of your state. 

24. 
Has [YOUR STATE] faced any specific challenges in collecting and reporting the teacher quality data required by NCLB?  Please explain.
25. 
Does [YOUR STATE] use the teacher quality data you collect in any of the following ways? 
 [Ask for each item.]

· To target additional resources to the schools with the fewest highly qualified teachers

· To target professional development

· To target technical assistance

· To develop state incentives to redistribute teachers to highest-need schools [incentives will be discussed in more detail later in the interview]
· To report data to the U.S. Department of Education ( If this is the ONLY way that state is using data, probe: Can you explain why [YOUR STATE] isn’t using these data in other ways?
· Other (please describe)

Technical Assistance for Teacher Quality

Now I’d like to ask you some questions about the specific types of technical assistance and support that you provided to school districts during school year 2003-2004 and over the summer of 2004 to help them meet the provisions for highly qualified teachers. When I ask you about “technical assistance,” I mean any assistance provided to district or school staff (both administrators and teachers) to help them implement Title II-A and any of the teacher quality and paraprofessional quality requirements outlined in NCLB.  For this part of the interview I don’t want you to include assistance that focuses directly on improving teachers’ knowledge, skills, and instructional practices in the core content areas – in other words, interventions that we usually think of as professional development for teachers that helps them to improve their teaching skills and practice.

[Note to interviewer: The following questions include several follow up probes.  However, the respondent may address many of the topics of the probes in response to one of the earlier questions.]

26.
During the 2003-2004 school year and summer of 2004, did [YOUR STATE] provide any technical assistance to help districts and schools address the teacher quality requirements of NCLB?  

· Yes ( [Continue with the following sub-questions]
· No ( [Skip to question 27]
( 
Please describe the three main efforts or main ways in which [YOUR STATE] provided this technical assistance.  I’d like you to follow the format on the technical assistance outline that we sent to you on the [yellow] sheet as you describe each technical assistance effort -- the focus, target audience, format, length of program, number of districts or schools assisted, etc.

a.
What was the focus of this technical assistance?

· Information on teacher quality requirements of NCLB

· Assistance with data management and record keeping

· Assistance in how to use student assessment data to target and improve instruction

· Assistance conducting a needs assessment for professional development
· Assistance developing high-quality professional development programs for teaching staff
· Assistance developing high-quality teacher recruitment programs

· Other [capture open-ended data]

b.
Who was the target audience? [check all that apply]
· District administrators

· School-level administrators

· Teaching staff

· Other (please describe)

c.
What was the format of the technical assistance?

· On-site visits

· Workshops, conferences, training institutes

· Products, such as guides, manuals, or toolkits

· Other (please describe)
d. Did the districts request the assistance, did schools request the assistance, or did the state initiate the technical assistance?

· Districts requested the assistance

· Schools requested the assistance

· State initiated the technical assistance

e.
Did you target the assistance to particular districts?
· Yes ( How did you determine which districts to target? [capture open-ended data]
· No

f. 
How many districts participated/benefited from this technical assistance? ______districts

How many schools?   _____ schools

How many individual teachers/administrators?  _____ teachers/administrators

g.
How much time did [YOUR STATE] spend with the typical recipient of this technical assistance? 
Average number of days ___________

Range: Minimum _____________, Maximum ____________

Is your estimate for one district or one school or total time spent by 
the state?

h.
Did you use any of the following providers for TA?
· State staff
· Institutions of higher education
· Regional assistance center
· External consultants
· Teams of expert teachers or principals
· Other (please describe)
i.
How were providers selected? [Capture open-ended data]
j.
How were providers trained? [Capture open-ended data]
k. Is [YOUR STATE] offering this technical assistance during the current school year (2004-05)?

[Repeat for other two main ways in which state offered technical assistance.]
State-sponsored professional development for teacher quality

2003-2004 school year:

27. 
Did [YOUR STATE] directly provide or organize professional development for teachers or principals during school year 2003-2004 and over the summer of 2004?

· No  ( Go to next section of professional development section of survey that focuses on 2004-2005 school year & summer 2005.
· Yes ( Approximately what percentage of state-sponsored professional development that took place during the 2003-2004 school year and summer of 2004 was targeted at teachers who had not met your State’s definition of a “highly qualified teacher” under NCLB?  ____% 

( Approximately what percentage of state-sponsored professional development that took place during the 2003-2004 school year and summer of 2004 was designed specifically to help mainstream teachers of core academic subjects teach limited English proficient students effectively?  ____%  

( Were state Title II-A funds used to help pay for the activity? 

· Yes 

· No

( Were state Title III funds used to help pay for the activity?

· Yes 

· No

( Approximately what percentage of state-sponsored professional development that took place during the 2003-2004 school year and summer of 2004 was designed specifically to help teachers in language instruction educational programs teach limited English proficient students effectively?  ____%


(Language instruction educational programs are those that are specifically designed for limited English proficient students, such as bilingual education, sheltered English, and English immersion programs.)


( Were state Title II-A funds used to


help pay for the activity? 

· Yes 

· No

( Were state Title III funds used to help pay for the activity?

· Yes 

· No
28. 
Please describe the three main professional development activities that [YOUR STATE] sponsored or organized during the 2003-2004 school year and summer 2004 for teachers who had not met the “highly qualified teacher” definition.  As you describe the three activities, I’d like you to follow the format on the professional development outline that we sent to you on the [yellow] sheet.  That is, please provide a brief description of:


A. The purpose; 

B. The content or topic focus; 

C. Target audience;

	Worked in: 

	
	· High-poverty schools

	
	· Low-performing schools

	
	· Urban schools

	
	· Rural schools

	
	· Elementary schools

	
	· Middle schools

	
	· High schools

	
	· Other (Please specify):

	Taught: 

	
	· Mathematics

	
	· Science

	
	· Reading/English/language arts

	
	· Students with disabilities

	
	· Limited English proficient students

	
	· Other (please specify):


D. The approximate number of teachers and principals served;

E. The approximate number of contact hours or days; 

F. Whether state Title II-A funds were used to help pay for the activity; and 

G. Whether state Title III funds were used to help pay for the activity.
[Repeat for other two main professional development activities that state sponsored or organized.]
2004-2005 school year:

29.
Is your state currently providing or organizing professional development for teachers during the 2004-2005 school year and summer of 2005?

· No  ( Go to next section of survey. 

· Yes ( Approximately what percentage of state-sponsored professional development that will take place during the 2004-2005 school year and summer of 2005 will be targeted at teachers who have not met the state’s “highly qualified” teacher definition?  ____%

( Approximately what percentage of state-sponsored professional development that took place during the 2004-2005 school year and summer of 2005 was designed specifically to help mainstream teachers of core academic subjects teach limited English proficient students effectively?  ____%  

( Were state Title II-A funds used to help pay for the activity? 

· Yes 

· No

( Were state Title III funds used to help pay for the activity?

· Yes 

· No

( Approximately what percentage of state-sponsored professional development that took place during the 2004-2005 school year and summer of 2005 was designed specifically to help teachers in language instruction educational programs teach limited English proficient students effectively?  ____%


(Language instruction educational programs are those that are specifically designed for limited English proficient students, such as bilingual education, sheltered English, and English immersion programs.)


( Were state Title II-A funds used to


help pay for the activity? 

· Yes 

· No

( Were state Title III funds used to help pay for the activity?

· Yes 
No 

HIGHLY QUALIFIED TEACHER RECRUITMENT AND RETENTION

The previous set of questions focused on professional development that [YOUR STATE] provided to help districts meet the NCLB teacher quality provisions.  Now I’m going to ask you some questions about specific actions taken in [YOUR STATE] during the 2003-2004 school year and summer of 2004 that affect recruitment and retention of highly qualified teachers.  
30. 
Did [YOUR STATE] operate a job bank or some other type of centralized teacher recruitment, hiring, and assignment system during the 2003-2004 school year and summer of 2004?

· No ( [Skip to question 31]

· Yes ( Please describe. [Capture open-ended data] [Continue with following sub-questions]

a.  Was this [job bank] available to all districts, or did some districts receive priority?

· Available to all

· Available to some [Capture open-ended data, prompt as necessary, e.g., high-poverty districts, urban districts, rural districts]

b.  When did  [YOUR STATE] start operating this [job bank]? 

________________ (month/year)

Prior to 2002-03 school year?

c.  Is [YOUR STATE] continuing to operate this [job bank] during the current school year (2004-05)?
Now I’d like to talk about incentives. Prior to this interview, we sent you a list of three different categories of incentives: (1) Incentives to attract people to the teaching profession; (2) Incentives to teach hard-to-fill subjects, such as math, science, and special education; and (3) Incentives to teach in high-poverty, low-performing schools.

31.   For each incentive that you marked on the list – indicating that [YOUR STATE] offered this incentive during the 2003-2004 school year and summer of 2004 – please describe:

· the size and form of the incentive;

· who was eligible;

· when [YOUR STATE] started offering the incentive; and

· whether [YOUR STATE] is continuing to offer the incentive during the current school year (2004-05).

	· (1) Incentives to attract people to the teaching profession
	· (2) Incentives to teach hard-to-fill subjects, such as math, science, and special ed
	· (3) Incentives to teach in high-poverty, low-performing schools

	( Scholarships
	( Scholarships
	( Scholarships

	( Loan forgiveness
	( Loan forgiveness
	( Loan forgiveness

	( Housing incentives
	( Housing incentives
	( Housing incentives

	( Tax incentives
	( Tax incentives
	( Tax incentives

	( Bonuses for teachers enrolled in alternate route programs
	( Bonuses for teachers enrolled in alternate route programs
	( Bonuses for teachers enrolled in alternate route programs

	( Other types of bonuses (please describe)
	( Other types of bonuses (please describe)
	( Other types of bonuses (please describe)

	( Other (please describe)
	( Other (please describe)
	( Other (please describe)


	For states that required and funded teacher mentoring or induction during the 2003-2004 school year, ask Question 32.  [Tailor questions for each state.]
	For states that did not require and fund teacher mentoring or induction during the 2003-2004 school year, continue here and ask Question 33.

	32. 
We understand from data posted on the WEBSITE/SOURCE that [YOUR STATE] required and funded teacher mentoring or induction during the 2003-2004 school year for all beginning teachers for a minimum of [X] years.  Is this correct?
· No ( Which part is incorrect?  [capture open-ended data]
· Yes ( When did [YOUR STATE] start its induction program 


________________ (month/year)

Prior to 2002-03 school year?

a.  Is [YOUR STATE] continuing to require and fund teacher mentoring for all beginning teachers during the current school year (2004-2005)?
 [Continue with question 34.]

	33. 
We understand from data posted on the WEBSITE/SOURCE that [YOUR STATE] DID NOT require and fund teacher mentoring or induction during the 2003-2004 school year for all beginning teachers.

a.  Is this correct?

· No ( Which part is incorrect?  [capture open-ended data]
· Yes ( Does [YOUR STATE] require DISTRICTS to offer a formal induction program? 
· No

· Yes (When did [YOUR

STATE] begin 

requiring districts to

offer a formal

induction program? 


________________ (month/year)

Prior to 2002-03 school year?

b.  Is [YOUR STATE] PLANNING to require and fund teacher mentoring or induction for all beginning teachers? 

· No

· Yes ( Has your state specified a minimum number of years that it will do so?



34. Has [YOUR STATE] developed any other strategies that I haven’t mentioned to recruit and retain highly-qualified teachers?

· No ( [Skip to question 35]

· Yes ( Please describe [Capture open-ended data]

b. Do any districts receive priority? [Capture open-ended data, prompt as necessary, e.g., districts with fewer highly-qualified teachers, high-poverty districts, urban districts, rural districts]
· No

· Yes( Please describe [Capture open-ended data]
c.  ( When did [YOUR STATE] first implement this strategy? 

________________ (month/year)

Prior to 2002-03 school year?
d.
( Is [YOUR STATE] continuing to use this strategy during the current school year (2004-2005)?

TITLE II, Part A FUNDS

Now I’d like to ask you about how [YOUR STATE] uses its Title II – Part A funds.

35. Prior to this interview, we sent you a copy of the 18 ways in which NCLB allows SEAs to spend their Title II, Part A funds.  According to the form that you sent back, [YOUR STATE] used its funds during the 2003-2004 school year and summer 2004 for the following activities: [list all marked activities]. You also indicated that the following activities were [YOUR STATE’S] top three uses of Title II-A funds: [list activities ranked 1st, 2nd and 3rd]. 

(
Did your state make any major changes, or is your state planning to make any changes, from last year (2003-2004) to the current school year (2004-2005) in the way it spends its Title II-A funds?  For example, are there any particular activities on this list of 18 that [YOUR STATE] increased, decreased, discontinued, or started anew?

· Yes ( Please describe [Capture open-ended data]

· No

a.  And the next school year, do you anticipate any major changes?

· Yes ( Please describe [Capture open-ended data]

· No
	
	Did your state spend Title II-A funds on this activity during the 2003-2004 school year and summer 2004?
	Which were your state’s top three uses of Title II-A funds?

	Use of Title II, Part A funds
	Yes
	No
	Rank 1st, 2nd, 3rd

	1) Reforming teacher and principal certification and licensure
	
	
	

	2) Providing support for new and current teachers and principals through such activities as mentoring, team teaching, etc
	
	
	


	3) Carrying out programs to establish, expand, or improve alternative routes for State certification for teachers and principals
	
	
	

	4) Developing and implementing effective mechanisms for helping districts and schools to recruit and retain highly qualified teachers, principals, and pupil services personnel
	
	
	

	5) Reforming tenure systems, implementing teacher testing for subject matter knowledge, and implementing teacher testing for State certification or licensure
	
	
	

	6) Providing professional development for teachers and principals
	
	
	

	7) Developing systems to measure the effectiveness of specific professional development programs and activities
	
	
	

	8) Fulfilling the state's responsibilities for proper and efficient administration of Improving Teacher Quality State Grants programs, including provision of technical assistance to districts
	
	
	

	9) Funding projects to promote interstate certification or licensing reciprocity for teachers and principals
	
	
	

	10) Developing or assisting districts in the development of proven, innovative strategies to deliver intensive professional development activities that are both cost-effective and easily accessible
	
	
	

	11) Supporting the training of teachers and administrators in effectively integrating technology into curricula and instruction
	
	
	

	12) Developing, or assisting districts in developing, merit-based performance systems and strategies that provide differential and bonus pay for teachers in high-need academic subjects and for teachers in high-poverty areas
	
	
	

	13) Assisting districts in developing and implementing professional development programs for principals
	
	
	

	14) Developing, or assisting districts in developing, teacher advancement initiatives that promote professional growth and that emphasize multiple career paths and pay differentiation
	
	
	

	15) Providing assistance to teachers to enable them to meet certification, licensing, or other requirements in order to become highly qualified by end of the 2005-2006 school year
	
	
	

	16) Supporting activities to ensure that teachers are able to use State academic content and achievement standards and State assessments to improve instructional practices and student academic achievement
	
	
	

	17) Funding projects and carrying out programs to encourage men to become elementary school teachers
	
	
	

	18) Establishing and operating a center that serves as a statewide clearinghouse for the recruitment and placement of K-12 teachers
	
	
	


This section will only appear on the fall 2006 version of the survey!
DISTRICTS NOT MEETING AMOs AND DISTRICTS NOT MEETING AYP AND AMOS

Now I’d like to ask you a few questions about certain NCLB provisions for actions that states may take with districts that do not meet both AYP objectives and annual measurable objectives (AMOs) for teacher quality.

36-2006. 
What does [YOUR STATE] do in the event that a district does not make progress toward the Teacher Quality AMOs for two consecutive years?

 [Open-ended question, but interviewer will use coding frame to probe as necessary.]
· Require district to develop an improvement plan

· Provide technical assistance to the district

· Provide technical assistance directly to schools within the district

37-2006. 
What does [YOUR STATE] do in the event that a district does not make progress toward the Teacher Quality AMOs and has not met AYP for three consecutive years?

[Open-ended question, but interviewer will use coding frame to probe as necessary.]
· Require district to develop an improvement plan

· Provide technical assistance to the district

· Provide technical assistance directly to schools within the district

38-2006. 
In addition to the state, who is involved in this process at the local level? [Open-ended question, but interviewer will use coding frame to prompt as necessary.]
· Superintendent

· Other central office staff

· School board

· Principals

· Teachers

· Other (please specify)

PARAPROFESSIONALS

36. 
Finally, I have some questions for you about how you are measuring and supporting the quality of paraprofessionals in Title I schools in [YOUR STATE].

a. Does your State have an approved assessment or several approved assessments that districts can use in order to determine whether each paraprofessional in a Title I school meets the NCLB “qualified paraprofessional” requirement? 

· No

· Yes ( (ask this series of questions for each approved assessment if state has several)

( Was the assessment developed commercially or by the State?

( What is the name of the assessment (or assessments)?

( What topics or skills are addressed through this assessment?

( How is the assessment administered? 

( How frequently?
b. 
Does [YOUR STATE] permit the districts in the state to use any locally developed assessments to determine whether paraprofessionals in Title I schools have the knowledge and skills necessary for meeting the NCLB “qualified paraprofessional” requirement?  
· No

· Yes ((ask this series of questions for each approved assessment if state has several)

(  What is the name of the assessment (or assessments)?

(
What topics or skills are addressed through this assessment?

( How is the assessment administered? 

( How frequently? 

( Does [YOUR STATE] have criteria to evaluate the rigor of the locally developed assessment?

37. 
Does [YOUR STATE] have other processes or measures for determining the qualifications of paraprofessionals (for example, a state paraprofessional certification process)?

· No

· Yes ( Please describe [capture open-ended data]

38. 
What would you say are the top three strategies used in your state to help paraprofessionals comply with NCLB requirements?  [Open-ended question, but interviewer will use coding frame to prompt as necessary.]

· Offer funding for tuition and materials

· Work with local colleges and universities to design needed courses or to offer evening or weekend courses

· Offer test-preparation courses for paraprofessionals wishing to take the state competency exam

· Offer funding for test-preparation courses/training

· Offer funding to pay for the fee for test(s) approved by the state

· Require that all new hires meet NCLB requirements already

· Provide technical assistance to districts (please explain)

· Other (please explain) ____________________________________

39. 
Have these strategies remained the same since passage of the law in January 2002?  

· Yes

· No ( Please explain how they have changed. [Capture open-ended data]
Conclusion

I have several general questions before we conclude. Your responses to all of the remaining questions are confidential.

40. 
Thinking back over all the aspects of teacher quality that we’ve discussed, would you say that [YOUR STATE] has faced any particular challenges in implementing the teacher quality provisions of NCLB?

41. 
Has [YOUR STATE] faced any particular challenges in the implementation of NCLB requirements for the quality of paraprofessionals in Title I schools?
42. 
I’ve asked you a lot of questions about NCLB implementation in [YOUR STATE].  I’d like to give you the opportunity to tell me what topics I might have overlooked, additional details you think we should know about, or any other aspect of NCLB implementation you’d like to bring to my attention.  

Thanks again for your time.  We very much appreciate your participation in this important survey.
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