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Snapshot of Classroom Activities

(OMLIT-SNAP)
SNAP Coding Instructions

Top of Form

1.
Record the Snapshot # and time of the Snapshot; circle “am” or “pm”; and check one box for “Indoors” or “Outdoors/Gym.”  

2.
Record the numbers of children and adults present in the classroom at the time of the Snapshot.  Code as “Parent” any parents who are dropping off/picking up children.  Code as “volunteer” any parent or other person who is a volunteer in classroom on a consistent basis (that is, not just visiting the classroom or helping on a particular day).  Code as “Other adult” any other visitor or any other center staff who are in the classroom at the time of the observation (e.g., cook, janitor).  If there is a center staff person, such as the director, who is acting as a teacher, code as a teacher.  


If the exact age of children is not known, ask teacher or director to estimate by year (e.g., estimated number of 3-year-olds, number of 4-year-olds, etc.  Children (such as siblings) who might be accompanying a parent but are not part of the classroom are not included in the count of enrolled children.


Do not include any adults or children who have left the setting at that moment; for example, if a teacher takes a child out of the room on an errand, do not include that child or adult in this Snapshot.
Activities

1.
Complete the Activity section by distributing each child and adult who is present in the classroom at the time of the Snapshot into one activity category.  Each person (children and adults) should be accounted for once and only once on the list of activities.  The total number of children and adults recorded in the count at the top of the Snapshot should be the same as the total number of children and adults distributed across the activities.

2.
For each activity in which at least one child or adult is involved:

· Circle the number of children in that activity.  If there are more than 10 children involved in the activity, write in the actual number (e.g., “15”).
· If more than one group of children is engaged in the same activity, but in a separate grouping of children, code the second group and any additional group(s) on the blank rows under “Double Coding/Other Activity” section at the bottom of the form.  
· If an activity occurs that is not represented among the 18 activities listed on the Snapshot, such as a field trip, the observer should list the activity under “Double Coding/Other Activity” at the bottom of the form, with a brief description of the activity (see below).  
· Enter the number of adults involved in each activity, divided into three categories of adults (“teachers”, “aides”, “other adults”).  Adults monitoring an activity in close proximity to it or actively supervising it are counted as being involved in that activity.  

· Indicate whether or not there is any talking going on, either children with each or the adult(s) with children.  Do NOT include adult-to-adult conversation as T for this code.  If there is language in which children are involved, enter a ‘T’ in the appropriate column to the right of the # of participants 

· There can be zero T’s, one T, or two T’s entered for any activity, depending on whether anyone is talking, if the children are only talking with each other, or if the adult is talking with the children.

· Indicate if the talk involves a language other than English.  If so, enter an S or an O alongside the T in the talk columns.

· Indicate whether or not there are any literacy resources/materials/activities being integrated into the activity.  If. There are, enter an ‘L’ for literacy.  (Note that for the explicit literacy activities, such as Reading, the L is pre-coded.).

· If literacy resources are being used in the activity, there is space for a brief description of the resources and how they are being used.

3.
If there are two separate groups of children in the same type of activity, use the space for “Double Coding” at the bottom of the list of activities.  Enter one group in its appropriate activity row.  Then enter the second (or third) group in the blank activity rows under Double Coding.  Write the number of the associated activity in the cell on the left, and complete the activity coding for the group of children just as it is done for the activities above.

4.
When one child is watching another child’s play, maybe even from some distance away:  The coding rule for deciding if the observing child is really watching another child’s activity is that the observing child should be coded as being part of the activity being watched if the child is within 3 feet of the activity.  Otherwise, code the observing child as  “Uninvolved.“

5.
If children are writing letters of the alphabet, code it as “Writing,” It is assumed that any writing activity will also involve some form of literacy or text activity as well  

6.
Outdoor play:  Coding outdoor play is an exception to the usual double coding rule since we will not double code the potentially multiple activities that children are likely to engage in when outdoors.  Instead, coders should code all children in outdoor play under “Gross Motor Play,” including children who may be engaged in dramatic play, creative play, etc.

7. If the class splits up, with one part of the class going to one activity and the rest of the class either remaining in the classroom or going to a second area, the coder should stay in the classroom as long as at least half the children are still there.  If the whole class moves to another location, the coder should follow the children and continue to code Snapshots in the new location.

8. If an activity is observed that is not one of the 18 activity choices provided, it should be coded at the bottom of the bottom of the Snapshot.  A brief description should be put in the activity space.

	Activities in the Classroom

	#
	Activity
	Description

	Literacy Activities

	1
	Reading/Text/

Alphabet/Vocabulary
	Looking at books or pictures; adult reading aloud; children reading together without adult; emergent reading (pretending to read); shared reading activities. Includes listening to stories on audiotape or CD.  Letters, letter/sound correspondence. Include teaching children new vocabulary words.

	2
	Writing/Copying/

Tracing
	Writing, emergent writing, making labels, signs, tracing letter templates. Includes practice in correctly writing numerals/distinguishing numerals.

	3
	Oral language 
	Story-telling, felt board stories, rhymes, singing

Note:  Rhyming songs about letters should be coded here with an “L”.

	Other Activities

	4
	Science/Nature/

Math (concepts)
	Formal and informal communication of science, nature, or math concepts.  Science ex: astronomy, working with pets, collecting leaves, feeding pets, magnets, health & safety.  Math ex: shapes, counting, measuring, patterns, amount

	5
	Dramatic play
	Pretend or make-believe play; dress-up, playing with dolls; assigning roles; zooming cars and trucks.  Note: Code here acting out stories/playing with puppets, figures of people, and stuffed animals in pretend environments.  

	6
	Creative play
	Arts and crafts to create visual art (painting, drawing, sculpting clay & play dough, cutting and pasting).  Musical instruments, formal and informal movement/dance activities.  

	7
	Block play
	All building with blocks and other large building materials.  Note: Once construction is done, and blocks are part of a completed pretend environment with cars, trucks, figures of people code as “Dramatic Play”.

	8
	Fine motor play
	Manipulation of materials, such as puzzles, stringing beads, sewing cards, woodworking, Lego’s, interconnecting building pieces.  Note:  Code “L/M” if activity involves math or literacy instruction.

	9
	Sensory play
	Manipulating sand, water, and textured materials such as beans, rice, shaving cream, where objective is learning about qualities of materials and not constructing a particular object.  Note: Always code play with PlayDoh as “Creative Play.”

	10
	Colors/Attributes
	Identifying and matching colors and color names.  Identifying and matching non-geometric shapes (animals, familiar objects).

	11
	Group/Circle time
	Children having a group discussion or “meeting” with an adult, in typical circle time activities (e.g., day of the week, weather, the day’s activities, etc.). Note: If focus is on activity higher in the sequence, such as “Text/Alphabet” or “Writing”, activity, code it as that activity.

	12
	Games with rules
	Playing board games, card games, and video games (e.g., Nintendo, game Boy, Play Station) that are not explicitly educational.

	13
	TV/Video/Computer
	Includes watching commercial television programs, video tapes/DVDs or computer programs which may or may not be educational.  Note: If activity involves computer, circle “Computer” in left-hand column.

	14
	Gross motor play
	Large muscle play – active outdoor play and indoor physical activity (tunnels, gymnastics). Include outdoor walks here (e.g., walking to and from a destination such as the library). Note: Code organized dance/ movement activity as “Creative Play”.

	15
	Meal/Snack
	All activities related to eating, including meal/snack preparation, clean-up.

	16
	Routines/Transitions
	Arriving/departing, napping/sleeping, physical care/ hygiene (including first aid, toileting), setting-up or cleaning-up of activities/materials, lining-up.

	17
	Conversation/

Management


	Any talking or interaction between adult and child, between children, or between adults outside of a listed activity. Conversation may be positive or negative. Examples: adult managing a child’s behavior, comforting a child, or chatting. Children may be interacting in non-productive ways. 

	18
	Uninvolved 

 
	Not involved in any activity listed above and not interacting with another person. Child could be roaming aimlessly around classroom, having a tantrum alone, or otherwise unengaged. Teacher/other adult could be doing administrative work, monitoring overall classroom activity from a distance, or otherwise unengaged with either child(ren) or another adult. 

	19
	Other activity
	Special activities that are not part of the regular activities on list, such as field trip destinations e.g., library, fire station, ice cream store.   


Snapshot of Classroom Activities 

                     (OMLIT-SNAP)

                                       Snapshot # ____  
Time: ___:___     am   pm
	Children Present in Classroom
	Number
	Adults Present in Classroom
	Number

	
	
	     Teacher
	

	 0 to 3-yr-olds (0 to 35 mos)
	
	     Assistant teacher/ Aide
	

	3-5 year olds (36 mos up to kindergarten)
	
	     Parent dropping off/picking up/visiting
	

	6 yr-olds – 8 yr-olds
	
	     Volunteer (parent or other)
	

	     
	
	     Other adult (visitor, other center staff)
	

	Total all age children
	
	Total all adults
	


	Activity
	Children, Adults in Activity 
	Talk (T/S)
	Literacy Resources/Activities

	
	
	Adult
	Child
	L
	

	Literacy Activities

	1
	     Reading/Text/

Alphabet/Vocabulary      
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	L
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	2
	Writing/Copying/

Tracing
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	L
	

	
	
	# Teachers:
	# Aides:
	# Other adults:
	
	
	
	

	3
	Oral language
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	L
	

	
	
	# Teachers:
	# Aides:
	# Other adults:
	
	
	
	

	4
	Science/Nature/

Math
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	5
	Dramatic play
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	6
	Creative play
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	7
	Block play
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	8
	Fine motor 

play
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	9
	Sensory play
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	10
	Colors/Attributes
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	11
	Group/Circle time
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	12
	Games with rules
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	13
	            TV/Video/

           Computer
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	14
	Gross motor play
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	15
	Meal/Snack
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	16
	Routines/ Transitions
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	17
	Conversation/ Management
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	18
	Uninvolved
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	NA
	NA
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	Double Coding/Other Activity

	
	
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	

	
	
	# Children:  1     2     3     4     5     6    7     8     9     10  ______
	
	
	
	

	
	
	# Teachers: 
	# Aides:
	# Other adults:
	
	
	
	


Classroom Literacy Instruction Profile

(OMLIT-CLIP)

Classroom Literacy Instruction Profile

(OMLIT-CLIP)
CLIP Coding Instructions

The focus of this instrument is on the teacher’s activities.  At the designated time, if the teacher is engaged in a literacy activity with the children, the observer records the start time at the top of the page and begins to observe for five minutes.  If no literacy activity is underway when the observation begins, the start time is recorded at the bottom of the page (non-literacy activity start time), and the code for “Non-literacy activity” is circled. If no literacy activity occurs during the first 5 minutes, record the end time of the observation at the end of the five minutes.  [The duration of observation if there is no literacy event is never more than 5 minutes.]

If the teacher is involved in a literacy activity with the children when the observation begins, the event is coded as Literacy Event 1.  The observer notes what time the observation begins and estimates how much time the event had already been going on when the CLIP observation begins.  There is also a place for the observer to indicate the general context in which the CLIP observation is occurring—free play, routines, circle or group time, or outdoors.  

The observer records all of the literacy events that occur in the five-minute observation period, recording each one on a separate CLIP.  If, at the end of the five minutes of observation, the teacher is in the middle of a literacy event, the observer continues to record this event for up to 10 minutes or until it ends, whichever comes first.  If the literacy event that extends beyond the first five minutes ends before 10 minutes have elapsed, the observer continues with the CLIP until the 10 minutes is over.  If additional literacy events occur, they are coded.  At the end of ten minutes, the CLIP observation is ended, even if a literacy event is occurring.  There is a place on the CLIP to indicate that the event continued beyond the coding period, and allows the observer to estimate its duration.  

CLIP Code Definitions

A. Literacy Activity

This is the type of activity in which early literacy instruction (including language development activities) occurs—what the teacher is doing/leading (#1-#3), or what she is facilitating the children doing (#4-#7).  The observer codes the type of activity by circling its corresponding number.  These may be incorporated into other daily activities (such as snack time, gross motor, etc.), so the observer should be on the lookout for the infusion of literacy into other activities.

If the teacher is beginning a Read Aloud activity, the observer should circle A8 and then code the Read Aloud Profile (RAP).  If all of the RAPs have been completed, and a read aloud occurs during a CLIP observation interval, then the read aloud may be coded on the CLIP form as a literacy activity.

If the teacher is engaged in a non-literacy activity at the time of the CLIP observation, circle code #9 to record what she is doing.  As noted above, the teacher may be doing something that is not a literacy lesson but into which she has incorporated early literacy or language development content.  For code #9, it is possible for no children to be involved in the activity with the teacher.  See detailed descriptions of codes below.

Multiple codes may be circled in this column, but the coding should reflect activities that give the main gist of the event rather than an incidental action.

	Code
	Literacy Activity
	Definitions & Examples

	1
	Teacher initiates activity
	Teacher is explaining how to do an activity, demonstrating, or getting children started in an event involving literacy.
· Teacher hands out lined paper with letter shapes demarcated by dotted lines to guide children in forming the letter shapes.

· Teacher is helping a child log in to the computer.

· Teacher is distributing pipe cleaners to bend into letter shapes.

· Teacher is distributing pieces of textured material for the children to place under their papers for alphabet practice.

	2
	Teacher explaining about print/ text / language or reading to children (when not RAP)
	Teacher talking about print/text:  Teacher is telling the child/ren something about a written text.  Examples: 

· In helping a pair of children find a book by an author that they like, teacher points out where the title and author of the book are written on the cover.

· Teacher explains how she is reading left to right on the page.

· Teacher explains that the sign above the sink reads “sink.”

Teacher talking about the sounds of language:  Teacher may mention the names of letters, but the emphasis is on the sound that the letters make rather than on the shape of the letters or distinguishing one letter (form) from another.

· Teacher explains that the letter ‘b’ makes a /buh/ sound.

· Teacher asks children to find objects that start with the /buh/ sound.

· Teacher explains how “cat” sounds like “mat”.

· Teacher asks children to think of a word that has the /oy/ sound in it.

Teacher talking about alphabet:  Teacher points out or explains about individual letters or the whole alphabet.  The emphasis is on identifying or forming the letters rather than on the sounds that the letters make.

· Teacher leads children in singing the alphabet song

· Teacher points out the letter “A”.

· Teacher demonstrates how to form the letter “A”.

Teacher reading:  Teacher is reading text aloud—a poem, a story that the class composed together, or some other text.  [Note: If Teacher is reading a book aloud with more than one child, code the RAP.]  After 4 RAPs, any read aloud that occurs during a CLIP observation can be coded on the CLIP.)

	3
	Teacher writing
	Teacher is writing letter(s), word(s), or sentence(s) while child(ren) observe.

· Children watch as teacher writes the morning message on a piece of chart paper.

· A child watches as teacher writes the child’s name on his paper.

· As a child dictates, teacher writes a caption on the child’s drawing.

Includes writing numerals if emphasis is on distinguishing numerals from each other or correctly writing them (i.e., as opposed to teaching children math operations).

	4
	Focused Oral Language—language games, rhymes, songs, storytelling; [not including songs used for  management/ transition]
	Teacher conducts some kind of focused oral language activity (not social conversation or comforting) such as a circle time discussion (describing an action, event, or object; explains/defines something [other than sounds of language, text, or alphabet]; or answers a question that child/ren asked); language play involving rhyming, alliteration, attending to rhythm of speech (clapping out syllables); other games involving oral language; nursery rhymes.  This does not include songs for management  (e.g., “The Cleanup Song”) or transition (e.g., “Good Morning to You!”).

· During circle time, in preparation for a trip to the zoo, teacher explains to children that they will each get a chance to tell the group a little about their favorite animal.

· Teacher is asking children about what they did on the weekend.

· Teacher is listening while one child describes his birthday party to the group in circle time.

· “Now we’re going to sing our months-of-the-year song.  Does everyone remember how it goes?” says teacher.

· Teacher demonstrates how children should clap for every letter she leaves out of B-I-N-G-O in the song, “There was a farmer who had a dog…”

· Teacher sings along with children in a rhyming song. (She doesn’t comment on the rhymes.)

· Teacher is listening as two children play a rhyming game.

· Teacher has children clap each syllable in a short nursery rhyme as they say it.

· Teacher plays a recorded rhyming song and leads the group in singing along with the recording.

· While an audiobook plays on the tape recorder, teacher holds the book up and turns the pages; the whole group listens.

	5
	Child reading / emergent reading; shared reading (teacher with one child, taking turns reading)
	Child(ren) responding to text, e.g., reading word on flashcard, looking at a book, pretending to read, reading; 

· Teacher is showing child how to hold a book and how to turn the pages.

· Child and teacher take turns reading a nursery rhyme from a book.  [teacher reading with one child( shared reading]

· Teacher observes as child pretends to read a book to herself.

· Teacher listens as child “reads” her a story that he has “written”.

· Teacher shows one child’s name card to the group and asks them to tell her whose name it is.

· Teacher has each child find his/her own name on the job chart.

	6
	Child writing/ emergent writing/ copying / tracing
	Child(ren) writing, includes pretend writing, scribbling, invented spelling 

· Teacher helps child assemble materials and plan layout for a sign for the grocery store.

· Teacher observes as children “write” encyclopedia entries for their favorite animals.

· Teacher demonstrates how to trace letters from the alphabet chart.

· Teacher helps a child copy the Home Depot logo for the class hardware store.

· Teacher helps a child spell his own name while logging on to the computer.  [Note: typing is writing here.]

· Teacher watches as child copies the word whale from an animal poster for his encyclopedia entry on whales.

· Teacher observes child copying the word soup from a book to make a label for the grocery store.

	7

7

(cont’d)
	Child tagging / matching

Tagging/matching

(continued)
	Child(ren) placing printed tags onto corresponding [referent] objects, icons, or locations.  Can be matching word to object/icon/picture; letter to picture, etc.  

[Note: Not matching colors or shapes or pictures unless color is matched to written color name; shape to written shape name; or picture to written pictured item’s name.]

· Teacher instructs children to go and put their own nametag in the pocket [on a pocket chart] of the classroom chore that they will do today (“turn off the classroom lights”).

· Teacher and a child are taking turns matching pictures of animals to the letter of the alphabet that starts their names.

· Teacher observes as a child places his nametag in the pocket next to the icon for the block area.

· Teacher has each child match his/her name card to his/her name plate on the table.

· A child is matching the first letter of her name to the corresponding letter on the carpet.

· A  child is matching a letter stamp to the corresponding letter on an alphabet chart on the wall.

	8
	Teacher Read Aloud (code on RAP
	Teacher reads a book aloud to more than one child.  If Teacher is doing this, then circle this code and code the read aloud activity on the Read Aloud Profile (RAP).

	9
	Non-literacy activity 
	Teacher is leading/facilitating/demonstrating an activity that is not related to literacy.  Such activities could include management activities, play set-up or clean-up, etc.  If literacy is incorporated into any of this type of activity, then it is coded accordingly as above.

Management—of child(ren) or classroom / rules / transitions:

· Teacher is explaining to children how to wash their hands.

· Teacher is showing children how to replace toys in bins.

· Teacher is demonstrating where children should stand when lining up to go outside.

General Supervision or Observation:

Teacher may be observing the classroom generally without being peripherally involved in any single activity.  This sometimes occurs when a teacher is writing weekly evaluations or notes about the children’s progress or behavior.  If teacher is peripherally involved, she will be within 3 feet of the children in the activity; then you should code that activity (column A, codes 1-7) and circle #4 in column E (Teacher’s instructional style: Observation / Listening).  In contrast, if teacher is observing or supervising from more than three feet from any classroom activities, she could be coded as supervising/observing.

Other:

This category includes unstructured social conversation with children, comforting children, or conversation with adults, administrative (paperwork, telephone)

· Teacher is chatting with children as they arrive in the morning.

· Teacher is chatting with children as she applies sunscreen before they go out to play.

· Teacher is comforting a child who is crying.  She talks to him until he calms down.

· Teacher is completing attendance forms.

· Teacher is talking on the phone.

Teacher is talking with a parent who has just dropped off her child.

Math activities, such as discussion/work with shapes, measurement, maps, number or spatial patterns (language or sound patterns, such as rhyme or rhythm of language, are a literacy activity), amounts are NOT literacy activities.  Learning to distinguish and name colors are not literacy activities, unless the emphasis is on the words (letters) that spell out the color names.


B.  Number of children involved in the literacy activity with Teacher

	Code
	# of Children in Literacy Activity with Teacher
	Definitions

	1
	Individual
	Teacher is engaged with individual child; teacher focus is on one child.

	2
	Two children
	Teacher is engaged with two children working together.

	3
	Small Group (3-5 children)
	Teacher is engaged with a group of 3 to 5 children in a shared activity.

	4
	Whole grp/large group (6+ children)
	Teacher is engaged with the whole class (or a group of 6 or more in a shared activity).

	I
	Individualized within group
	If the children are in a small-group or whole-group activity but teacher is directing individual attention to them, then circle the letter “I” beneath the code (2, 3, or 4 only).


C.  Teacher’s Talk with Child(ren)

	Code
	Teacher’s Talk with Child(ren)
	Definitions

	1
	English
	Teacher is speaking with the child(ren) in English.

	2
	Other language
	Teacher is speaking with the child(ren) in a language other than English (e.g., Spanish, Haitian Kreyol, Portuguese).

	3
	No teacher language
	Teacher does not speak in this interaction.


D.  Child(ren)’s Talk

	Code
	Child(ren)’s Talk
	Definitions

	1
	English with teacher
	The child(ren) is/are speaking with Teacher in English.

	2
	Other language with teacher
	The child(ren) is/are speaking with Teacher in a language other than English.

	3
	English, with other child
	The child(ren) is/are speaking with each other (or to self) in English.

	4
	Other language with other child
	The child(ren) is/are speaking with each other (or to self) in a language other than English.

	5
	No child language
	The child(ren) does/do not speak in this interaction.


E.  Teacher’s Instructional Style

	Code
	Instructional Style
	Definitions & Examples

	1
	Performing / Presenting (children listen/watch)
	Teacher reads, speaks, without expecting response from children at that time.

· Teacher tells a story.

· Teacher recites a poem.

	2
	Directing child(ren)’s response (usually closed-ended questions/commands)
	Teacher tells students what to do, explains or demonstrates, with little conversation from children.  Includes closed-ended questions (seeking a particular answer from children), recitation and/or call-and-response (class responds to questions in unison, in a back and forth manner), and singing.

· Teacher demonstrates how to match names with classroom chores and responsibilities on chore pocket chart.

· Teacher leads children in reciting the days of the week (months of the year, etc.).

	3

3

(cont’d)
	Making suggestions, offering materials

Making suggestions

(continued)
	Teacher suggests ways of extending activities (e.g., to include or extend literacy activity) or offers materials (e.g., literacy materials).

· Children are building houses in the block area.  Teacher suggests that they draw floor plans for their Lego houses.

· Children are playing doctor in the dramatic play area.  Teacher offers a pad for one of the children to write prescriptions.

· Two children are trying to spend quality time with the class pet rabbit.  Teacher suggests that they could write a description of the rabbit’s favorite foods so that the next 4-year-old class will be able to take good care of him.

· Two children are playing store.  Teacher observes for a few minutes and then points out a pad that they can use to write down the customer’s order.

	4
	Observation / Listening
	Teacher is observing or listening to child(ren) engaged in a literacy activity.  Teacher is less than 3 feet away from the child(ren) in the activity.  Teacher may offer basic assistance while observing/ listening

· One child is telling a story to two others.  Teacher sits 1½ feet away listening to the child.

· Teacher is sitting at a table where two boys are doing an alphabet puzzle.  Teacher watches them but does not assist them.

· Teacher holds a poster board for a child who is making a sign for their pretend restaurant.

· Teacher helps a child to hold a pencil correctly.

· Teacher helps a child position the [computer] mouse correctly.

	5
	Relate to child’s experience (“distancing”)
	“Distancing” questions require children to relate the content of a book or a topic of discussion to aspects of life outside the book or immediate context of the classroom (e.g., “Did you ever play in the snow like Peter did?” “What did it feel like?”).

· (After Mike Mulligan…) Remember when we went to the construction site?  What were some of the kinds of equipment that we saw there?

· Have you ever been outside on a very windy day?  What’s that like?

	6
	Group Discussion 

(various question types; more than one child; multiple turns)
	Teacher talks with 2 or more students, encourages input from small group of children or whole class; includes responsive, dialogic conversation; may involve lots of interaction and children responding to each other.  Questions may be a mixture of open-ended, recall, distancing.  There are multiple conversational turns.

· Teacher is asking children to speculate about what kinds of things a slug might eat.  Children and teacher participate in the discussion.

· While teacher is reading a book aloud to a group of children, she asks a question about animals that leads into a discussion of animals.  Children participate in both asking and answering questions.

· Teacher answers children’s questions in a discussion.

	7
	Individual Discussion 

(various question types; one child only; multiple speaking turns for child)
	Teacher talks with one child gathering knowledge about the child; extending the child’s knowledge—includes higher-level questioning, a variety of question types.  The child has more than 3 speaking turns.

· A small group of children are engaged in drawing their favorite animals.  One boy sits in the group but isn’t drawing.  Teacher begins to interview him to find out which animals he’s familiar with, which one he likes best, and which one he thinks he’d like to draw.

· A group of children are writing play plans.  Three of them haven’t written anything on their papers yet.  Teacher goes to the group and asks each of the three children, one by one, about what they think they might like to do during the day.  She tries to get each one to say his/her plan before s/he has to begin writing.  Notice:  This would be coded as B-3 I—it’s individualized, so the discussions are individual even though the children are seated in a group.  Children do not respond to each other’s comments, and teacher directs multiple questions to one child, and then moves on to the next.

· Child:  Look at this thing we found in the book corner!  Teacher:  Wow! What do you call that thing?  Child: A bug.  T: yes, it’s a bug.  What’s another word for bug?  Child: insect.  T: Yes.  What kind of insect is it?  Child: A beetle? A mosquito?  T: How can we tell if it’s a beetle or mosquito? [etc.]

	8
	NA

NA

(continued)


	Teacher’s behavior/action is not related to promoting language or literacy development.  This code is used when the activity has been coded as A9.  Examples:

· Teacher says, “Stop that!”

· Teacher tries to console a little girl who has scraped her knee.  She does not talk about self-regulation strategies.

· Teacher tries to break up a fight between two children.  She does not offer strategies for playing together peacefully.


F.  Text Support / Context [supports for literacy activities]

	Code
	Text Support / Context
	Definitions

	1
	Child’s own writing

(previously written)
	Emergent or conventional writing of any length (may include pictures used to convey message).  

· Teacher is sitting with a child who is reading a story that she (the child) wrote and illustrated earlier in the day. [A5, G7]

· Teacher is one of the patients at the make-believe clinic where one child playing the doctor is reading a prescription she had written for one of the patients (another child). [A5, G7]

Note:  The text that the child is writing in the current activity is NOT a support for the current activity.  It is almost impossible to code F1 if you have coded A6 in the first column.

	2
	Whole / connected text 

(e.g., book)
	The targeted text consists of 3 or more connected sentences (poem, expository text, song, class-generated story).  This can also be a book.

	3
	Isolated text—sentence, word, letter(s), numeral(s), or word part(s)
	Sentence:  Text is no longer than 2 sentences;  [Note: at 3 sentences, it begins to be connected text—code #2 above.]

· Teacher is writing children’s responses to “how it feels when it snows;” she writes a sentence for each child.

Word:  A single word or set of unconnected words is the target of instruction; 

· In circle time, teacher is writing the names of each child’s favorite zoo animals on cards, which she places on the flannel board. 

· A child is finding his own name on the job chart.

Word part:  Parts of a single word are the target of instruction, e.g., letter(s), syllable(s).

· Teacher is helping a child match cards with pictures of familiar objects to cards with letters. (note: double-code with F-7)

· A child is matching magnetic letters to the letters on the rug.

	4
	Environmental print / Functional text
	Targeted text may include items of environmental/functional print such as poster, sign, classroom calendar, chore chart, name tags, center/area labels, material labels, sign-up sheet, recipe, construction diagram.

· Teacher is helping children learn to read the days of the week as sight words using a calendar. [The calendar is the functional print.]

· One child is ordering a big breakfast at the make-believe restaurant.  She is “reading” from a real pancake house menu. [The menu is the functional print.]

· Teacher is showing the children how to put the puzzles and manipulatives back in their proper places by reading the labels on the shelves. [The labels are environmental print.]

	5
	TV / video
	Television show or segment is the focus of the literacy activity; Teacher is participating in TV/video viewing and/or commenting; directing attention to TV/video content.

	6
	Computer / interactive instructional technology
	A computer or other interactive instructional technology provides textual, visual, and/or auditory support for the literacy activity.



	7
	Object(s), picture(s), illustration(s), or icon(s)
	Object(s), picture(s)/illustration(s), or icon(s) in the classroom is/are the focus of literacy activity; teacher engaged with it/them or directing attention to it/them.

	8
	Other
	Text support is used, but it is not one of the types listed above.

	9
	None/NA
	No text, TV, or objects being used; or only A-9 coded.


G. Knowledge Afforded

This dimension focuses on the literacy outcomes that are predictors of children’s subsequent reading achievement; also included are other skills hypothesized to support literacy development and learning in general.  The observer codes the category that matches the instructional emphasis of the literacy activity.

	Code
	Knowledge Afforded
	Definitions & Examples

	1
	Sounds 

(Phonological awareness)

NO PRINT visible
	Instruction targets sounds of words or letters.  Instruction does not involve use of print.
· Rhyming

· Alliteration:  Using alliteration to highlight beginning sounds and the sound of a letter (although without identifying it as a letter sound per se).

· Blending: Teacher asks children to put two words together to make a new word, T: base and ball…  Children: baseball; T: blue and bird… Children: bluebird.

· Blending: Teacher asks children to put sounds together to make a word—T: buh and at…Children: bat.  Etc.

· Segmenting: Teacher asks children to count the number of syllables in words by clapping for each one.  For example bookshelf (=clap, clap).  Advanced:  Say the sounds in bat—buh-ae-tuh.

· Identifying parts of spoken words (first/beginning, middle, last sounds/ending).

	2
	Letters 

Shape & name; numerals; some sight words (e.g., child’s own name)

(Orthographic awareness)
	Instruction focuses on learning to recognize the form (shape) of letters and whole words.  It can include naming the letters to identify them and learning to form the letters (i.e., to write them, trace them, copy them, etc.).  It can also include learning to recognize one’s own name.
· Highlighting the different shapes of letters.

· Finding letters on a page.

· Working with wooden letter forms, grouping like letters together.

· Singing the alphabet song.

· Saying the alphabet (letter names).

· Pointing out words in a large print text (e.g., in a Big Book, or on a flannel board).

· Identifying or writing child’s own name.

	3
	Sounds & Letters together (Phonological-Orthographic)
	Instruction links letters with sounds—helps children begin to decode written words.  This can include “sounding out” words. 

· Teacher leads children in saying letter names and sounds as she reads an alphabet book.

· Teacher helps child sound out (decode) a word in a picture book.

· Child uses invented spelling ([unconventional] spelling by the sounds of letters) to write a sign for a pretend store.

· Children place letters next to objects whose names start with the corresponding sounds.

	4

4

(cont’d)


	Comprehension of text/story

Comprehension of text

(continued)
	Instruction emphasizes meaning of text, skills for understanding text.  Answering questions about text content; summarizing content; predicting; formulating questions about text; text can be narrative or expository.

· Teacher asks children to summarize/retell a story.*

· After storytelling, teacher involves the group in a discussion about the story.*

· Teacher asks children questions about a fable that they viewed in a video.

· One child retells a story using a flannel board with icons and pictures to represent the story characters and elements.  [This shows that the child recalls the story—part of comprehension.]

*Coded here if it occurs after 4 RAPs already coded, or if story was read on another day.

	5
	Vocabulary and background knowledge
	Instruction builds knowledge of new concepts and new words.  Can be explicit, before reading of a new text*, teacher introduces new concepts/words in text*; can occur in middle of reading*; instruction builds on what children already know to give new vocabulary meaning; teacher introduces new concepts/words in play (and either explicitly defines or does not); compares/contrasts new concepts or words to known concepts or words.

· Teacher describes what and how whales eat.

· The topic is whales versus sharks—what are the similarities and differences?  The class is brainstorming; Teacher is the scribe.

· Teacher points out the different types of construction equipment on new posters explaining the function of each machine.

*Coded here if it occurs after all possible RAPs already coded.

	6
	Conventions of text, format

NOT letter shapes

(Print awareness)
	Instruction points out format and/or purpose and conventions of print, signs, symbols in environment; teacher explains print conventions (e.g., title, author; capital letters at beginning of sentences, period at end; spaces between words).  This includes knowledge of narrative and composition for writing (e.g., beginning, middle, and end of story narrative) and emergent writing (writing messages, lists, captions, etc.).

Does NOT include names of letters, letter shapes, or how to form letters.

· Before beginning to read a book aloud, teacher points out where the title and author’s name are located on the cover.

· Teacher helps children make labels for the different areas in the room—sand table, water table, circle time rug, etc.

· The class discusses ways of distinguishing cereal boxes using boxes from Cheerios, Chex, Raisin Bran, and Kix.  

· Teacher shows children how to use a map.

· Teacher observes as children write encyclopedia entries for their favorite zoo animals.

· Children write 3-part autobiographies, each part on a separate page (the writing consists of a mixture of drawing and some letter-like shapes that the children can “read” back to teacher).

	7
	Print motivation
	Activity serves to make reading or other interaction with print enjoyable that child would want to engage in again.  If another code in this dimension fits, the other code should be used—presumably any literacy activity could be enjoyable and motivating.

· The teacher reads a book aloud to a group of children.*

· The teacher helps a child write his name. [+#2 &/or #3]

· The teacher has children use maps for a scavenger hunt. [+#6]

· The teacher sits with a small group of children in the book area while they each read their own books quietly; the teacher is also reading her own magazine.

*Coded here if it occurs after all possible RAPs already coded.

	8
	Oral Communication / Listening skills
	Purpose of activity is to encourage children to use oral language to communicate, to use new vocabulary, and/or to learn to listen carefully/attentively.  

· Child(ren) present to whole group during sharing time—describe a favorite object, etc.

· Teacher listens as child tells about her weekend trip to the woods.

· In dramatic play, the teacher encourages child to explain her ideas for which roles the children should play and what to act out.

	9
	NA
	The activity does not support the development of language or literacy.  This should really only be coded when the activity code is A-9.


A. Literacy Activity 

1. Teacher initiates activity: The teacher is explaining how to do an activity, demonstrating, or getting children started in an event involving literacy.  The teacher begins or introduces the activity to the children.

2.  Teacher explaining about print / text / language or reading to children (when not RAP):

· explaining about print / text:  The teacher is explaining something about a written text to child(ren).

· explaining about the sounds of language:  The teacher explains something about the sounds a letter or word makes, for example.

· explaining about alphabet:  The teacher points out or explains about individual letters or the whole alphabet.  This can include talking about numerals, which are symbols that represent numbers.

· reading:  The teacher is reading a text—it could be a poem, a story that the class has composed together, or some other non-book text (or a book after the 2nd RAP).  

3.  Teacher writing:  The teacher is writing letter(s), word(s), or sentence(s) while child(ren) observe.  This includes teacher writing as child dictates (e.g., caption).

4.  Focused oral language:  The teacher is conducting some kind of focused oral language activity (not social conversation or comforting) such as a circle time discussion, language play involving rhyming, alliteration, attending to rhythm of speech (clapping out syllables); other games involving oral language; nursery rhymes. *Does NOT include songs for transitions or management.

5.  Child reading / emergent reading; shared reading:  Child(ren) responding to text, e.g., reading word on flashcard, looking at a book, pretending to read, reading.  Shared reading is when the teacher is with one child, and they are reading (a book) together.

6.  Child writing / emergent writing / copying / tracing:  Child(ren) writing, includes pretend writing, scribbling, invented spelling (e.g., teacher taking dictation from child), child(ren) tracing or copying print (e.g., teacher may be monitoring or assisting).  This also includes child(ren) creating written messages, lists or plans for the day (emergent or conventional writing) plans

7.  Child tagging / matching:  Child(ren) placing printed tags onto corresponding [referent] objects, icons, or locations.  Can be matching word to object/icon/picture; letter to picture, letter to letter, word to word, etc.

8. Teacher reading aloud (circle this code and go to Read Aloud Protocol, RAP).

9. Non-Literacy activity (any activity without literacy application)—including management of children/ classroom/ rules/transitions; general supervision of the classroom; or comforting/ social conversation, conversation w adults, administrative work, telephone, etc. Includes work with colors, shapes.

E. Instructional Styles

1. Performing/Presenting:  Teacher reads, speaks, without expecting response from children at that time.

2. Directing child(ren)’s response:  Teacher tells students what to do, explains or demonstrates, with little conversation from children.  Includes recitation and/or call-and-response (class responds to closed-ended questions in unison, in a back and forth manner), and singing.

3.  Making suggestions, offering materials:  The teacher suggests ways of extending activities (e.g., to include or extend literacy activity) or offers materials (e.g., literacy materials).

4.  Observation / Listening:  Teacher is observing or listening to child(ren) engaged in literacy activity for one minute or more.

5.  Relate to child’s experience:  Teacher attempts to relate the topic to something in the children’s experience (as in the read aloud question type, “distancing”).  “Distancing” questions attempt to help children link the topic to something they already know about.  For example, “Remember on our trip to the firehouse when we saw the fire truck?  What did the firemen use to reach the top windows of the building?”

6.  Group Discussion:  Teacher talks with 2 or more students, encourages input from small group of children or whole class; includes responsive, dialogic conversation; may involve lots of interaction and children responding to each other.  Questions may be a mixture of open-ended, recall, distancing.  There are multiple conversational turns.

7. Individual Discussion: Teacher talks with one child gathering knowledge about the child; extending the child’s knowledge—includes higher-level questioning, a variety of question types.  The child has more than 3 speaking turns.

F. Text Support / Context [supports for literacy activities]
1.  Child’s own writing:  Emergent or conventional writing of any length (may include pictures used to convey message).  May include sentence strips or ready-made word cards or letter tiles used to spell out messages (e.g., Scrabble). Does NOT include writing created in current activity.  This should NOT be coded with A6.

2.  Whole/connected text:  The text consists of 3 or more connected sentences (story, expository text, song).  This can be a book.

3.  Isolated text—sentence (Text is no longer than 2 sentences.); word (a single word or set of unconnected words is the target of instruction.); a letter or letters or numeral(s) or parts of a single word are the target of instruction (e.g., syllable(s), onset-rime, phoneme(s)).

4.  Environmental print/ Functional text:  Targeted text may include items of environmental/functional print such as poster, sign, menu, catalog, classroom calendar, chore chart, sign-up sheet.

5.  TV/video:  Television show or segment is focus of literacy activity; teacher participating in TV/video viewing and/or commenting; directing attention to TV/video content.

6. Computer / interactive instructional technology:  A computer or other interactive instructional technology provides textual, visual, and/or auditory support for the literacy activity.

7.  Object(s), pictures, or illustrations:  Object(s), pictures, illustrations, or icons in room is/are the focus of literacy activity; teacher engaged with object(s), pictures, illustrations, or icons; teacher directing attention to object(s), pictures, illustrations, or icons.

8. None:  No text, TV, or objects being used.  Note: this is possible if the focus is on sound, for example.

G. Literacy Knowledge Afforded
1.  Sounds (phonological awareness):  Instruction targets sounds (including, but not limited to, sounds of words or letters).  Instruction does not involve use of print.  
2.  Letters & words (orthographic awareness):  Instruction focuses on learning to recognize the form (shape) of letters and sight words.  It can include naming the letters to identify them and learning to form the letters (i.e., to write them, trace them, copy them, etc.).  It can include learning to recognize numerals and one’s own name.

3.  Sounds and letters (phonological-orthographic awareness):  Instruction links letters with sounds.  Helps children begin to decode written words.

4.  Comprehension of text:  Instruction emphasizes meaning of text, skills for understanding text.  Answering questions about text content; summarizing content; predicting; formulating questions about text; text can be narrative or expository.

5.  Building vocabulary and background knowledge:  Instruction builds knowledge of new concepts and new words.  Can be explicit, before reading of a new text, teacher introduces new concepts/words in text; can occur in middle of reading; instruction builds on what children already know to give new vocabulary meaning; teacher introduces new concepts/words in play (and either explicitly defines or does not); compares/contrasts new concepts or words to known concepts or words.

6.  Conventions of text*, format:  Instruction points out format &/or purpose of print, signs, symbols in environment; teacher explains print conventions (e.g., title, author on book cover; capital letters at beginning of sentences, period at end; spaces between words). Includes beginning-middle-end concept and emergent writing but NOT letter shapes/names [G2].[*print awareness]

7.  Print motivation: Activity serves to make reading or other interaction with print enjoyable so that child would want to engage in it again.  Code emergent reading opportunities here.  However, if another code in this dimension fits, the other code should be used.

8. Oral Communication / Listening Skills: Purpose of activity is to encourage children to use language to communicate, to use new vocabulary, and/or to learn to listen carefully/attentively.  

Classroom Literacy Instruction Profile (OMLIT-CLIP)


	Literacy Event 1

	A
Literacy Activity

(circle all that apply)
	B   

# of Children in Activity w/Teacher*

(circle one)
	C  

Teacher’s

Talk with Child(ren)

(circle all that apply)
	D
Child(ren)’s Talk

(circle all that apply)
	E
Teacher’s Instructional Style

(circle all that apply)
	F
Text Support/Context

(circle all that apply)
	 G
Literacy Knowledge Afforded

(circle all that apply)

	1
	Teacher initiates activity
	1


	Individual
	1
	English
	1
	English with teacher
	1
	Performing / Presenting

(child(ren) listen/watch)
	1
	Child’s own writing

(previously created, not written in current activity)
	1
	Sounds 

–-NO PRINT visible—

(phonological awareness)

	2
	Teacher explains about print/ text/language or reads text to children (when not RAP)
	2

I
	Two children
	2
	Other language
	2
	Other language with teacher
	2
	Directing child(ren)’s response 

(usually closed-ended questions/commands)
	2
	Whole / connected text (e.g., book)
	2
	Letters

Shape & name; numerals; some sight words (e.g., child’s own name)

(orthographic awareness)

	3
	Teacher writing
	3

I
	Small group (3-5 children)
	3
	None
	3
	English, with other child(ren)
	3
	Making suggestions, offering materials
	3
	Isolated text—sentence, word, letter(s), numeral(s), or word part
	3
	Sounds & letters together

(phonological-orthographic awareness)

	4
	Focused Oral Language—language games, rhymes, songs, storytelling 

[NOT including songs for transitions or management]
	4

I
	Whole grp/ large group (6+ children)
	
	
	4
	Other language with other child(ren)
	4
	Observation / Listening

(1 or more minutes observing &/or listening)
	4
	Environmental print / functional text
	4
	Comprehension of text / story

	5
	Child reading/emergent reading; shared reading (teacher with one child, taking turns reading)
	*I = individualized, directed at individual child(ren) within group
	
	
	5
	
	5
	Relate to child’s experience (“distancing”)
	5
	TV / Video
	5
	Vocabulary and background knowledge

	6
	Child writing/emergent writing, copying, tracing
	
	
	
	
	
	6
	Group Discussion (various  question types;>1 child; multiple speaking turns)
	6
	Computer / interactive instructional technology
	6
	Conventions of text, format; emergent writing

NOT letter shapes

(Print awareness)

	7
	Child tagging/matching 

(e.g., word to object, word to icon, word to picture, letter to picture, letter to letter, word to word, etc.)
	
	
	
	
	
	7
	Individual Discussion (various question types, one child only, multiple speaking turns for child)
	7
	Object(s), pictures,  illustrations, or icons
	7
	Print motivation

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	8
	Other
	8
	Communication / Listening skills

	
	
	
	
	
	
	
	
	
	
	9
	None


	
	

	8
	Teacher Read Aloud ( code on RAP
	
	NA
	
	NA
	
	NA
	
	
	NA
	
	NA
	
	NA

	9
	Non-literacy activity 

Start time: ________

End time:   ________
	
	NA
	1
	English
	
	NA
	
	
	NA
	
	NA
	
	

	
	
	
	
	2
	Other language
	
	
	
	
	
	
	
	
	

	
	
	
	
	3
	None
	
	
	
	
	
	
	
	
	


Classroom Literacy Instruction Profile (CLIP)


	Literacy Event 2

	A
Literacy Activity

(circle all that apply)
	B   

# of Children in Activity w/Teacher*

(circle one)
	C  

Teacher’s

Talk with Child(ren)

(circle all that apply)
	D
Child(ren)’s Talk

(circle all that apply)
	E
Teacher’s Instructional Style

(circle all that apply)
	F
Text Support/Context

(circle all that apply)
	 G
Literacy Knowledge Afforded

(circle all that apply)

	1
	Teacher initiates activity
	1


	Individual
	1
	English
	1
	English with teacher
	1
	Performing / Presenting

(child(ren) listen/watch)
	1
	Child’s own writing

(previously created, not written in current activity)
	1
	Sounds 

–-NO PRINT visible—

(phonological awareness)

	2
	Teacher explains about print/ text/language or reads text to children (when not RAP)
	2

I
	Two children
	2
	Other language
	2
	Other language with teacherr
	2
	Directing child(ren)’s response 

(usually closed-ended questions/commands)
	2
	Whole / connected text (e.g., book)
	2
	Letters

Shape & name; numerals; some sight words (e.g., child’s own name)

(orthographic awareness)

	3
	Teacher writing
	3

I
	Small group (3-5 children)
	3
	None
	3
	English, with other child(ren)
	3
	Making suggestions, offering materials
	3
	Isolated text—sentence, word, letter(s), numeral(s), or word part
	3
	Sounds & letters together

(phonological-orthographic awareness)

	4
	Focused Oral Language—language games, rhymes, songs, storytelling

[NOT including songs for transitions or management]
	4

I
	Whole grp/ large group (6+ children)
	
	
	4
	Other language with other child(ren)
	4
	Observation / Listening

(1 or more minutes observing &/or listening)
	4
	Environmental print / functional text
	4
	Comprehension of text / story

	5
	Child reading/emergent reading; shared reading (teacher with one child, taking turns reading)
	* I = individualized, directed at individual child(ren) within group
	
	
	5
	None
	5
	Relate to child’s experience (“distancing”)
	5
	TV / Video
	5
	Vocabulary and background knowledge

	6
	Child writing/emergent writing, copying, tracing
	
	
	
	
	
	6
	Group Discussion (various  question types;>1 child; multiple speaking turns)
	6
	Computer / interactive instructional technology
	6
	Conventions of text, format; emergent writing

NOT letter shapes

(Print awareness)

	7
	Child tagging/matching 

(e.g., word to object, word to icon, word to picture, letter to picture, letter to letter, word to word, etc.)
	
	
	
	
	
	7
	Individual Discussion (various question types, one child only, multiple speaking turns for child)
	7
	Object(s), pictures,  illustrations, or icons
	7
	Print motivation

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	8
	Other
	8
	Communication / Listening skills

	
	
	
	
	
	
	
	
	
	
	9
	None


	
	

	8
	Teacher Read Aloud ( code on RAP
	
	NA
	
	NA
	
	NA
	
	
	NA
	
	NA
	
	NA

	9
	Non-literacy activity 

Start time: ________

End time:   ________
	
	NA
	1
	English
	
	NA
	
	
	NA
	
	NA
	
	

	
	
	
	
	2
	Other language
	
	
	
	
	
	
	
	
	

	
	
	
	
	3
	None
	
	
	
	
	
	
	
	
	


Classroom Literacy Instruction Profile (CLIP)

	Literacy Event 3

	A
Literacy Activity

(circle all that apply)
	B   

# of Children in Activity w/Teacher*

(circle one)
	C  

Teacher’s

Talk with Child(ren)

(circle all that apply)
	D
Child(ren)’s Talk

(circle all that apply)
	E
Teacher’s Instructional Style

(circle all that apply)
	F
Text Support/Context

(circle all that apply)
	 G
Literacy Knowledge Afforded

circle all that apply)

	1
	Teacher initiates activity
	1


	Individual
	1
	English
	1
	English with teacher
	1
	Performing / Presenting

(child(ren) listen/watch)
	1
	Child’s own writing

(previously created, not written in current activity)
	1
	Sounds 

–-NO PRINT visible—

(phonological awareness)

	2
	Teacher explains about print/ text/language or reads text to children (when not RAP)
	2

I
	Two children
	2
	Other language
	2
	Other language with teacherr
	2
	Directing child(ren)’s response 

(usually closed-ended questions/commands)
	2
	Whole / connected text (e.g., book)
	2
	Letters

Shape & name; numerals; some sight words (e.g., child’s own name)

(orthographic awareness)

	3
	Teacher writing
	3

I
	Small group (3-5 children)
	3
	None
	3
	English, with other child(ren)
	3
	Making suggestions, offering materials
	3
	Isolated text—sentence, word, letter(s), numeral(s), or word part
	3
	Sounds & letters together

(phonological-orthographic awareness)

	4
	Focused Oral Language—language games, rhymes, songs, storytelling

[NOT including songs for transitions or management]
	4

I
	Whole grp/ large group (6+ children)
	
	
	4
	Other language with other child(ren)
	4
	Observation / Listening

(1 or more minutes observing &/or listening)
	4
	Environmental print / functional text
	4
	Comprehension of text / story

	5
	Child reading/emergent reading; shared reading (teacher with one child, taking turns reading)
	* I  = individualized, directed at individual child(ren) within group
	
	
	5
	None
	5
	Relate to child’s experience (“distancing”)
	5
	TV / Video
	5
	Vocabulary and background knowledge

	6
	Child writing/emergent writing, copying, tracing
	
	
	
	
	
	6
	Group Discussion (various  question types;>1 child; multiple speaking turns)
	6
	Computer / interactive instructional technology
	6
	Conventions of text, format; emergent writing

NOT letter shapes

(Print awareness)

	7
	Child tagging/matching 

(e.g., word to object, word to icon, word to picture, letter to picture, letter to letter, word to word, etc.)
	
	
	
	
	
	7
	Individual Discussion (various question types, one child only, multiple speaking turns for child)
	7
	Object(s), pictures,  illustrations, or icons
	7
	Print motivation

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	8
	Other
	8
	Communication / Listening skills

	
	
	
	
	
	
	
	
	
	
	9
	None


	
	

	8
	Teacher Read Aloud ( code on RAP
	
	NA
	
	NA
	
	NA
	
	
	NA
	
	NA
	
	NA

	9
	Non-literacy activity 

Start time: ________

End time:   ________
	
	NA
	1
	English
	
	NA
	
	
	NA
	
	NA
	
	NA

	
	
	
	
	2
	Other language
	
	
	
	
	
	
	
	
	

	
	
	
	
	3
	None
	
	
	
	
	
	
	
	
	


READ ALOUD PROFILE

(OMLIT-RAP)

Read Aloud Profile

(OMLIT-RAP)

The Read Aloud Profile (RAP) is an observation measure that captures the elements and characteristics of read-aloud book activities between adults and children.  The RAP has seven sections that are completed during the read-aloud:

· Behavior of adult in any PRE-reading (set-up) experiences/activities

· Behavior of adult while reading the book

· Behavior of adult in any POST-reading (extension) experiences/activities

· Adult involved in the read-aloud

· Characteristics of the book being read

· Number of children involved in the read-aloud and their engagement in the read-aloud

· The language the adult uses when talking to children during the read aloud.

RAP Coding Definitions

A. PRE-Reading Behaviors/Activities
	Pre-Reading

	Code
	Behavior/Activity
	Pre-Reading Activities

	1
	Ensures children are comfortable
	Gets children settled, makes sure everyone has enough space to sit comfortably and is able to see the book.  Helps children find separate space to sit without touching or being on top of each other.

	2
	Captures children’s attention 
	Introduces the book, expresses excitement, enthusiasm about the book.  Calls children over to start the reading.  Engages children’s interest in book using voice, facial expression, commenting on features of book, etc.

	
	
	

	3
	Points out features of book such as the title, author, illustrator, or cover illustration.
	Points to title, author, illustrator, or illustration on front of book.  Adult has to actually point to parts of book for this to be coded.



	4
	Reminds children of similar books they have read 
	Directs children’s attention to books they have read by the same author, same illustrator, or on the same topic, etc.  Ex: “What was another book that we read about ducks?” or “What other books have we read by Eric Carle?” or “Doesn’t this look like the book we read last week about James’ bad day?”

	5
	Relates the book to other activities in class
	Directs children’s attention to previous activities in classroom that are related to the book.  Ex: “This duck likes to eat fish. What does our pet turtle like to eat?”

	6
	Relates book to children’s own experiences 
	Links book to children’s experiences outside of class.  For example: “Have you ever fed the ducks in the park before?  What sound did they make?” or “What kinds of things do you like to do on a rainy day?”

	7
	Tells children sounds and letters to listen, look for 
	Adult talks about sounds they will hear in the story, especially sounds they may have been learning about in class.  Ex: “During the story, when you hear the “buh” sound, raise your hand.” Or “This story has a lot of words that begin with the letter ‘g’.  Let me know when you see one!”

	8
	Introduces vocabulary in book
	Adult highlights or explains new vocabulary that will occur in the story.  Ex: “This book is about a fish called a ‘sunfish’. It gets its name because its round like the sun. Here are its fins. This kind of sunfish lives in the ocean.” 

	9
	Holds discussion related to story (e.g., related to vocabulary, background knowledge)
	Engages children in discussion about what book is about, the author, etc.  Ex: Adult asks each child to name an animal and where it lives, and writes it on a large sheet of paper.  “Lakes are a duck’s ‘habitat’, or where it lives.” 

	10
	Tells children events to listen, look for 
	Helps children anticipate things that will happen in the book.  Ex: “At the end we’ll talk about all the different things that the caterpillar likes to eat. What do we think his favorite food is?”

	11
	Encourages child(ren) to select book; discusses choice of book
	Adult allows or encourages child(ren) to choose the book to be read aloud.  Adult talks about the children’s choice with them, helps them make appropriate choices.

	12
	Recites text
	Adult prepares children by reciting all or major portion of the text, before opening the book or actually reading the story.

	13
	No pre-reading experiences or activities except announcing reading time/story time
	Other than announcing that it is time for a story, the adult does not exhibit any of the behaviors described in codes 1-12.  That is, she does not provide any other experiences or information for children before beginning the read-aloud.


B.
Behavior While Reading Book
	Reading Behavior

	Code
	Behavior
	Reading Activities

	1
	Tracks print 
	Adult moves her finger along the page below the line of print as she reads.

	2
	Uses props / dramatic voices
	Adult uses props (such as hand puppets, stuffed animals, items that are featured in the story) or different (dramatic) voices to help tell a story.

	3
	Directs children’s attention to the book’s illustrations
	Adult points to, or in some way calls children’s attention to the book’s illustrations, details of the illustrations.  Ex. “What did he see up in the tree?  What can you see in the picture?  What’s this?” [pointing to the illustration]

	4
	Discusses/expands on the meaning of illustrations or text; offers new information
	Adult engages children in (brief) discussion about the meaning of text or illustrations and/or offers new information about the story that may not be written in the text (e.g., explaining about something unfamiliar in the text).  Ex: “The ducks flew south again for the winter when it started to get cold. That’s because they need to stay where it’s warm.”

	5
	Expands on children’s comments about the story
	When a child makes a comment, adult extends by asking the child for elaboration or restating the child’s comment. Ex: Child: “Uh oh. That’s gonna be a problem!” Adult: “What is going to be a problem?”  Child: “’Cause the wolf’s coming.”  Adult: “What’s going to happen?” etc.

	6
	Comments on sounds, letters, sounds & letters
	Adult calls attention to sounds, letters, or sounds and letters in the story text.  Ex: “See the two different words on this page have the “buh” sound and start with B?” 

	7
	Highlights new vocabulary in story
	Adult calls attention to, defines, and/or gives examples to help children understand unfamiliar words in the story.  Ex: “Here is a bridge.  A bridge is a walkway that usually goes over water so you can get across. It can be made of wood.”  

	8
	Asks recall questions about earlier parts of the story
	Adult asks children to recall events, characters, or attributes from earlier in the story.  Ex: “What happened when Gloria tried to cross the street last time?”

	9
	Asks story-related closed-ended questions (yes/no, single-word answers, no expansion needed in child’s response)
	Adult helps check children’s comprehension (or attention) by asking questions that have a pre-determined correct answer and require very short responses (i.e., one or two words, yes/no). Ex: “What color is this car?” or “How many little pigs are there?”

	10
	Asks story-related open-ended questions (requires expanded response, thinking, and/or analysis)
	Adult probes children’s comprehension by asking questions about the story that require longer or more elaborated responses, more thought, or analysis of the story.  Ex: Any Who, What, When, Why, How questions, such as:  “Why did Gloria ask the policeman for help?” 

	11
	Relates text to children’s experience; asks story-related questions about children’s experiences
	Adult extends children’s understanding by tapping into their own experiences to help them comprehend the story.  Ex: “When you cross the street with your mom or dad, what do you do first?”

	12
	Invites children to join in reading by saying familiar words/phrases in text 
	Adult pauses and/or indicates to children in some way that they should recite words/numbers, phrases, or longer chunks of text aloud with her.

	13
	Reads text straight through without exhibiting any behaviors described in codes 1-12; that is, does not ask questions/respond to children’s questions or comments, etc.
	Adult does not engage children in any of the activities or behaviors listed above while reading the story.


	Post-Reading

	Code
	Behavior
	Post-Reading Activities

	1
	Asks children to recall information about story
	Adult asks children to recall events, characters, or attributes from the story she just read aloud.  

Ex: “What happened at the second little pig’s house?”

	2
	Asks closed-ended questions about the story
	Adult helps children check comprehension by asking questions that have a pre-determined correct answer and require very short responses (i.e., one or two words, yes/no). Ex: “Where did the hermit crab makes its house?” or “Did the little duck grow white feathers?”

	3
	Asks questions about the story that require analytic thought (cause and effect, predict, evaluate) or opinion
	Adult probes children’s comprehension by asking questions about the story that require longer or more elaborated responses, more thought, or analysis of the story.  Also includes children’s opinions about the story.

	4
	Asks questions about the story that relate to child’s own experiences
	Adult extends children’s understanding by tapping into their own experiences to help them comprehend the story. Ex: “When you went to feed the ducks, did they come and eat out of your hand like they did in the story?”

	5
	Answers children’s questions about story or related topics
	Adult allows children to ask questions about the story and then responds to those questions.

	
	
	

	6
	Expands on children’s comments about story
	When a child makes a comment, adult extends by asking child for elaboration or restating the child’s comment. Ex: Child:  “It looks cold in that picture.” Adult: “Yes, it does.  How can you tell that it’s cold?”  Child: “Because it’s snowing.”

	7
	Reviews vocabulary in book with print reference
	Adult calls attention to, defines, and /or gives examples to help children understand unfamiliar words from the story while showing the word in print.  Ex: “How did Gloria get to the other side of the river? That’s right, the bridge, with a “buh” sound right here.” (pointing to the word)

	8
	Reviews vocabulary in book without print reference
	Adult calls attention to, defines, and /or gives examples to help children understand unfamiliar words from the story without showing the word in print.  Ex: “What did they use to cross to the other side of the river?  That’s right, a bridge is a structure that is built over the water.” 

	9
	Organizes other post-reading book-related activity
	Adult uses the story as a springboard for a follow-up activity (e.g., art project, song, writing project, etc.). Ex: Making traffic signs saying “STOP”, crosswalk, etc. with construction paper and markers

	10
	Summarizes story
	Adult reviews plot of story with children, explaining parts they did not understand and/or emphasizing the purpose or moral of the story

	11
	No post-reading activity or extension occurs
	Adult does not exhibit any of the behaviors described in codes 1-10 above.  Adult does not engage in any extensions or activities after reading the book.


	Code
	A. PRE-Reading 
	Definitions 

	1
	Ensures children are comfortable
	Gets children settled, makes sure everyone has enough space to sit comfortably and can see the book

	2
	Captures children’s attention
	Introduces the book, expresses excitement, enthusiasm about the book

	3
	Points out features of book such as the title, illustrations, author
	Points to title, author, illustrator, illustration on front of book

	4
	Reminds children of similar books they have read
	Calls attention to books they have read by the same author, same illustrator, same topic, etc. OR reminds children they’ve already read same book before.  Ex: “What was another book that we read about ducks?” or “ …by Eric Carle?” 

	5
	Relates the book to other activities in class
	Ex: “This duck likes to eat fish. What does our pet turtle like to eat?”  Or, “Do you remember last week when we went to the fire station?  This story is about firemen like the ones we met.”

	6
	Relates book to children’s own experiences
	Links book to children’s experiences outside of class.  For example: “Have you ever fed the ducks in the park before?  What sound did they make?” or “What kinds of things do you like to do on a rainy day?”

	7
	Tells children sounds and letters to listen, look for
	Talks about sounds they will hear in the story, especially sounds they may have been learning about in class.  Ex: “During the story, when you hear the “buh” sound, raise your hand.” Or “This story has a lot of words that begin with the letter ‘g’.”

	8
	Introduces vocabulary in book
	Ex: “This book is about a fish called a ‘sunfish’.  Sunfish have fins. Fins are what they use to move around in the water.  When we read the book, you will see pictures of sunfish and we can pick out their fins.”

	9
	Holds discussion related to story (vocabulary, background knowledge)
	Before reading the book, discusses topics in book with children.  Ex: “This book is called “Little Bear’s Birthday Bash.”  Birthdays can be very exciting, and Little Bear has a wild one with all his forest friends.  Why are birthdays so much fun?”

	10
	Tells children events to listen, look for
	Helps children anticipate things that will happen in the book.  Ex: “At the end we’ll talk about all the different things that the caterpillar likes to eat.  What do we think his favorite food is?”

	11
	Encourages child to select book; discusses children’s choice of book
	Allows/encourages children to choose the book to be read aloud; talks about the children’s choice with them.  Helps them make an appropriate choice.

	12
	Recites text 
	Repeats text of book (e.g., nursery rhyme in book based on rhyme) in advance of reading.

	13
	No pre-reading experiences/activities except announcing reading time
	The teacher may alert children to the reading activity but does not provide any of the above listed experiences/activities.

	Code
	B. Reading 
	Definitions

	1
	Tracks print 
	Teacher moves her finger along the page below the line of print as she reads.

	2
	Uses props / dramatic voices
	Teacher uses props (e.g., hand puppets, stuffed animals, items in the story), gestures, or different voices to tell story

	3
	Directs children’s attention to illustrations
	Points to or in some way calls children’s attention to the book’s illustrations, details of the illustrations.

	4
	Discusses/expands on meaning of illustrations or text; offers new information
	Engages children in (brief) discussion about the meaning of text or illustrations and/or offers new information about the story that may not be written in the text (e.g., explaining about something unfamiliar in the text).

	5
	Expands on children’s comments about the story
	When child makes a comment, teacher extends by asking child for elaboration or restating child’s comment.

	6
	Comments on sounds, letters, sounds & letters
	Teacher calls children’s attention to sounds, letters, or sounds and letters in the story text.

	7
	Highlights new vocabulary in story
	Teacher calls attention to, defines, and/or gives examples to help children understand unfamiliar words in story.

	8
	Asks recall questions about earlier parts of the story
	Teacher asks children to recall events, characters, attributes from earlier in the story.

	9
	Asks story-related closed-ended questions (yes/no, single-word answers, no expansion needed in child’s response)
	Teacher helps check children’s comprehension/attention by asking questions that have a pre-determined correct answer and require very short responses (i.e., one or two words, yes/no)

	10
	Asks story-related open-ended questions (requires expanded response, thinking, and/or analysis)
	The teacher probes children’s comprehension by asking questions about the story that require longer or more elaborated responses, more thought, or analysis of the story.

	11
	Relates text to children’s experiences/asks story-related questions about children’s experiences
	The teacher extends children’s understanding by tapping into their own experiences to help them comprehend the story.

	12
	Children join in reading with teacher/completing story lines on own 
	The teacher pauses and/or indicates to children in some way that they should recite words/numbers, phrases, or longer chunks of the text aloud with her.

	13
	Reads text straight through without any behaviors listed in 1-12.
	The teacher does not engage children in any of the activities or behaviors listed above while reading the story.

	Code
	C. POST-Reading
	Definitions

	1
	Asks for recall of information about story
	Teacher asks children to recall events, characters, attributes from the story she just read aloud.

	2
	Asks closed-ended questions about story
	Teacher helps check children’s comprehension by asking questions that have a pre-determined correct answer and require very short responses (i.e., one or two words, yes/no).

	3
	Asks questions about story that require analytic thought: (cause and effect, predict, evaluate) or opinion
	The teacher probes children’s comprehension by asking questions about the story that require longer or more elaborated responses, more thought, or analysis of the story.  Also includes asking children’s opinions about story.

	4
	Asks questions about story that relate to child’s own experiences 
	The teacher extends children’s understanding by tapping into their own experiences to help them comprehend the story.

	5
	Answers children’s questions about story or related topics
	The teacher allows children to ask questions about the story and then responds to those questions.

	6
	Expands on children’s comments
	When child makes a comment, teacher extends by asking child for elaboration or restating child’s comment.

	7
	Reviews vocabulary in book with print reference
	The teacher calls attention to, defines, and/or gives examples to help children understand unfamiliar words from story while showing the word in print.

	8
	Reviews vocabulary in book without print reference
	The teacher calls attention to, defines, and/or gives examples to help children understand unfamiliar words from story without showing the word in print.

	9
	Organizes post-reading book-related activity
	The teacher uses the story as a springboard for a follow-up activity (e.g., art project, song, writing project, etc.).

	10
	Summarizes story
	Re-tells plot of story to remind children, help children who didn’t understand what the story meant.

	11
	No post-reading activity or extension occurs
	The teacher does none of the above listed extensions or activities after reading the book.


	Start Time ___ : ___    am  pm   
	Title of Book:      ______________________________________________________
	READ ALOUD PROFILE

 (OMLIT-RAP)

	End  Time ___ : ___    am  pm          
	Author:               ______________________________________________________ 
	

	
	

	A.  PRE-Reading 

 (set-up)

(circle all that apply)
	B.  Reading

(circle all that apply)
	C.  POST-Reading 

     (extension)

 (circle all that apply)
	D.  Adult Reading Book

(circle one)
	E.  Book Characteristics

(circle one for each)
	F.  Number of Children Reading 

(circle one)
	H.  Adult Language with Children

(circle all that apply)

	1


	Ensures children are comfortable 
	1
	Tracks print 
	1
	Asks for recall of information about story
	1
	Teacher
	1

a

b
	Type of  book:

Picture book

Alphabet  book
	1
	Pair
	1
	English

	2
	Captures children’s attention
	2
	Uses props/dramatic voices/ gestures
	2
	Asks closed-ended questions about story
	2
	Assistant/Aide
	c

de
	Counting book

Chapter book

Reference book
	2
	Small group (3-5 children)
	2
	Spanish

	3
	Points to features of book such as the title, illustrations, author
	3
	Directs children’s attention to illustrations
	3
	Asks open-ended questions about story that require analytic thought
	
	
	2

a

b
	Big Book

Yes

No
	3
	Large group (6-9 children)
	3
	Other language

	4
	Reminds children of similar books they have read/if have read same book before 
	4
	Discusses/expands on meaning of illustrations or text; offers new information
	4
	Asks questions about story that relate to child’s own experiences 
	
	
	3

a

b
	Language

English only

Spanish only
	4
	Whole class 
	
	

	5
	Relates the book to other activities in class
	5
	Expands on children’s comments about the story
	5
	Answers children’s questions about story or related topics
	
	
	c

d

e
	Eng & Spanish

Other language

Eng & other lge
	
	
	
	

	6
	Relates book to children’s own experiences
	6
	Comments on sounds, letters, sounds & letters
	6
	Expands on children’s comments about story/illustrations
	
	
	4

a

b

c
	Words/page

0 words

1-3 words

4-5 words
	G.  Engagement of Children

(circle one)
	
	

	7
	Tells children sounds and letters to listen, look for
	7
	Highlights new vocabulary in story
	7
	Reviews vocabulary in book with print reference
	
	
	d

e
	6-10 words

> 10 words
	1

a

b

c
	Level 

Low for 
	
	

	8
	Introduces vocabulary in book
	8
	Asks recall questions about earlier parts of the story
	8
	Reviews vocabulary in book without print reference
	
	
	5

a

b
	Book on tape

Yes

No
	
	most

Moderate    for most

High for most
	
	

	9
	Holds discussion related to story (vocabulary, background knowledge)
	9
	Asks story-related closed-ended questions (yes/no, single-word answers, no expansion needed in child’s response)
	9
	Organizes other post-reading book-related activity
	
	
	6

a

b

c
	Previously read in current week

Yes

No

Don’t know
	
	
	
	

	10
	Tells children events to listen, look for
	10
	Asks story-related open-ended questions (requires expanded response, thinking, and/or analysis)
	10
	Summarizes story
	
	
	7

a

b
	Picture walk

Yes

No
	
	
	
	

	11
	Encourages book choice, discusses children’s book choices
	11
	Relates text to children’s experiences/asks story-related questions about children’s experiences
	11
	No post-reading activities or  extension occurs
	
	
	
	
	
	
	

	12
	Recites text in advance of reading
	12
	Has children join in reading/ completing text on own 
	
	
	
	
	
	
	
	
	

	13
	No pre-reading experiences or activities 
	13
	Reads text straight through 

[without any codes 1 – 12]
	
	
	
	
	
	
	
	
	
	

	Minimal (  Moderate (  Extensive (
	Minimal ( Moderate ( Extensive (
	Minimal ( Moderate ( Extensive (
	

	Check here if Read Aloud ends before book is completed       (                   Explanation

	


QUALITY OF INSTRUCTION IN LANGUAGE AND LITERACY

(OMLIT-QUILL)

Quality of Language and Literacy Instruction

(OMLIT-QUILL)

QUILL Coding Instructions

The QUILL is based on at least 90 minutes of observation of a teacher's interaction with children in a classroom setting.  If the observation lasts longer than 90 minutes, the QUILL should be scored based on the full observation period.  During the observation, the observer should take notes about evidence that relates to the QUILL items to be scored.  The final rating of a teacher should be done at the end of the observation.

If all children in the classroom are English-language dominant, check the appropriate box on page three of the instrument and do not complete the items on this page (items 20-24 and 20a-24a). These items only apply to classrooms with bilingual or English-language learning children. Also, items 20a through 24a are only completed if, in addition to the teacher, there is a bilingual aide or assistant in the classroom who interacts with children who are English-language learners.  

	Quality of Instruction in Language and Literacy  

(OMLIT-QUILL)



	
	
	1
	2
	3

	Promoting Children’s Oral Language Development

	1
	Talks to the children about topics other than behavior and classroom management.
	1

Rarely
	2

Half of her language or less
	3

More than half of her language

	2
	Talks with children about abstract events and concepts.
	1

Rarely or never
	2

Once or twice


	3

More than twice

	3
	Introduces new words or concepts in her language with children.
	1

Rarely or never
	2

Once or twice


	3

More than twice

	4
	Has individual, one-on-one conversations with children each day.


	1

None
	2

Up to one-quarter of the kids
	3

More than one-quarter of the kids

	5
	Engages children in conversations that involve child and teacher taking multiple turns (3-5 turns)


	1

None
	2

Up to one-quarter of the kids
	3

More than one-quarter of the kids

	6
	Encourages children to use language to communicate insights, experiences, ideas, hypotheses, explanations.  Encourages children to imagine alternative outcomes, or think about relationships between objects or actions.
	1

Never
	2

Once or twice
	3

More than twice

	7
	Extends children's language by adding new words or concepts, elaborating on their ideas or descriptions.  Responds to children's observations, questions, or conversation with own remarks or questions that challenge the child to think more deeply.
	1

Never
	2

Once or twice
	3

More than twice

	Print Motivation (Enthusiasm for Reading and Writing)

	8
	Encourages children to read, including books and other forms of print.
	1

Never
	2

Once or twice


	3

More than twice   

	9
	Encourages children to write, including dictation, invented spelling, and pretend writing.  Models use of writing (making experience charts, writing morning message, writing down news of the day). 
	1

Never
	2

Once or twice


	3

More than twice


	Quality of Instruction in Language and Literacy  

(OMLIT-QUILL)



	
	
	1

Never
	2

Once or Twice
	3

3-4 Times
	4

5+ Times

	Phonological Awareness (sounds only)

	10
	Uses rhymes, songs, or games to teach children about the sounds of language.

SOUNDS ONLY
	1
	2
	3
	4

	11
	Provides phonological awareness activities that begin the developmental continuum—listening and rhyming/alliteration.

SOUNDS ONLY
	1
	2
	3
	4

	12
	Provides phonological awareness activities that are intermediate in the developmental continuum—sentence segmenting, syllable blending and segmenting. 

SOUNDS ONLY
	1
	2
	3
	4

	13
	Provides phonological awareness activities that are most advanced in the developmental continuum—onset-rime; blending and segmenting; phoneme blending, segmentation, manipulation.

SOUNDS ONLY
	1
	2
	3
	4

	14
	Uses formal or informal opportunities to call children's attention to the sounds of language.

SOUNDS ONLY
	1
	2
	3
	4

	15
	Provides opportunities for children to compare and discuss same/different in the sounds of letters, names, and words.

SOUNDS  ONLY
	1
	2
	3
	4

	Orthographic/Print Awareness

	16
	Discusses concepts about print with children (reading goes from left to right, top to bottom; parts of a book—the text, author, illustrator, etc).

PRINT (emphasis on format)
	1
	2
	3
	4

	17
	Uses formal or informal opportunities to help children recognize letters or numerals.

PRINT (emphasis on shape/form)
	1
	2
	3
	4

	18
	Helps children begin to recognize whole words.

PRINT (emphasis on recognition, not decoding)
	1
	2
	3
	4

	Phonological-Orthographic Awareness (sound & print together)

	19
	Engages children in activities that promote letter/word knowledge—learning to associate sounds of letters with shapes, beginning to make sound//letter matches.

Linking PRINT with SOUND
	1
	2
	3
	4


	Instructions
If all children in class are English-language dominant, check box and skip items 20-24.       □

If there are any children in class whose dominant language is not English, complete items 20-24 for the LEAD TEACHER.

If there is a bilingual assistant, aide, or other adult who works with the ELL children, complete items 20a-24a on this SECOND ADULT IN THE CLASSROOM.



	
	
	1

Never
	2

Once or Twice
	3

3-4 Times
	4

5+ Times

	Support for Children’s First Language (if not English):

LEAD TEACHER

	

	20
	Intentionally includes children who are non-English-speaking or bilingual in activities, conversations.


	1
	2
	3
	4

	21
	Speaks both English and the children's native language(s) with the children.


	1
	2
	3
	4

	22
	Uses literacy materials in the children's native language.


	1
	2
	3
	4

	23
	Uses gestures, images, or objects to help ELL children understand the meaning of new English words.


	1
	2
	3
	4

	24
	Discourages children from speaking to each other in their native language (if more than one child speaks the same non-English native language).


	1

Never 
	2

One

time
	3

Two times
	4

Three or more times


	No rating of aide/assistant (check reason)

		
	No aide/assist in classroom

		  (
	
	Aide not bilingual

		  (
	
	Aide didn’t interact with bilingual  children
	  (
	

	


	Support for Children’s First Language (if not English):

SECOND ADULT/assistant/AIDE

	

	20a
	Intentionally includes ELL children in activities, conversations.


	1
	2
	3
	4

	21a
	Speaks both English and the children's native language(s) with the children.


	1
	2
	3
	4

	22a
	Uses literacy materials in the children's native language.


	1
	2
	3
	4

	23a
	Uses gestures, images, or objects to help children understand the meaning of new English words.
	1
	2
	3
	4

	24a
	Discourages children from speaking to each other in their native language. 


	1

Never
	2

One

time
	3

Two times
	4

Three or more times


QUILL Code Definitions

	#
	Item
	Definition

	1
	Talks to the children during the day about topics other than management issues.
	Speaks with children about topics, activities, ideas that are not just management -related.  Examples include the child’s activities and efforts, objects that the child constructs or makes, the child’s plans for the day, things happening in the child’s life outside of the classroom, the child’s ideas and emotions.

	2
	Talks with children about abstract events and concepts.
	Talks with children about events and ideas beyond the here and now.   Examples include:  explanations or questions about the physical or social worlds (e.g., why do you think he got mad? or, why is the grass wet?); talking about the past or the future; making predictions; talk about a pretend environment or situation.

	3
	Introduces new words or concepts when talking with children.
	Uses words that are likely to be unfamiliar for most children.  Can occur in informal conversation with children or during more structured activities.  The new words may be synonyms for words children already know or may introduce a concept that children are unfamiliar with.  The teacher may or may not define the new word or concept explicitly.

	4
	Has individual, 1-on-1 conversations with children every day.
	May or may not use child's name, but singles out children individually for conversation other than management.  In addition to speaking to whole group, teacher also speaks with individual children in one-on-one conversations.  Does this on a daily basis.

	5
	Engages children in conversations that involve 3-5 turns.


	Teacher and individual children talk together about a topic or related topics in which there are more than three teacher-child turns.  Teacher listens and responds to child's input, commenting on what child has said, asking additional questions, inviting child to talk more about the topic, or inviting child to guess, predict, or tell what she or he thinks.  

	6
	Encourages children to use language to communicate ideas, insights, hypotheses.   Encourages children to imagine alternative outcomes, think about relationships between objects/actions
	Prompts children to express their thoughts, ideas, and feelings verbally.  Appears interested in knowing what child thinks or has experienced and listens attentively to child.  Asks child open-ended questions, responds to child in ways that show appreciation for child's ideas and encourages child to talk with peers.  Discusses with children why events happen the way they do; asks children to predict how an event will unfold and to explain reasons for prediction; engages children in thinking about "what if" scenarios; discusses likely effects of some action (by person or object).  Asks open-ended questions that ask child to predict consequences, explain their thoughts and feelings.

	7
	Extends children's language by adding new words or concepts, elaborating on their ideas or descriptions.
	Builds upon child's question or idea.  Acknowledges child's observation (or question) and clarifies or adds detail to what child has said; asks child to supply more detail, or suggests a new question the child might consider.  (e.g., "Yes, it's red. How else can you describe it? How does it feel?  Is it soft or slippery?"  Or,  "It's big, yes.  Is there a block that is even bigger?  What about a smaller block? Can you line them up from biggest to smallest?") 

	8
	Encourages children to read, including books and other forms of print.  
	Talks about books, reads with children, shows interest in children's choice of books, shows interest in discussing books children have read, points out text in the environment.  Teacher values children's engagement in reading (including pretend reading).  Talks about own reading.

	9
	Encourages children to write. Models use of writing in the classroom.
	Encourages children to write, including emergent writing, invented spelling. Helps children form letters, use letter/numeral stencils, trace letter/numeral shapes. Uses writing to capture children's ideas or convey information, encourages children to write on their own and is enthusiastic about their efforts.  Examples include helping children in emergent writing/invented spelling; helping children "caption" their pictures; encouraging children to make written plans, write their own names, write stories, taking “dictation”.  Models function of writing by using it in multiple ways in classroom so that children observe teacher engaged in writing.  Examples include: making signs and labels, writing down chore list, writing notes to children/parents. 

	10
	Uses rhymes, songs, or games to teach children about sounds of language.
	Introduces rhymes, songs, or "language games" that highlight the sounds of letters, parts of words, or words.  For example, B-I-N-G-O, Old McDonald’s Farm, nursery rhymes.  Song, rhyme does not have to explicitly mention letter, word sounds.

Involves attention to sounds only

	
	1=Never uses rhymes, games to teach sounds of language

2=Uses rhymes, games to teach sounds of lang 1-2 times 
	3= Uses rhymes, games to teach sounds of lang 3-4 times 

4= Uses rhymes, games to teach sounds of lang 5+ times

	11
	Provide phonological awareness activities that begin the developmental continuum--listening and rhyming/alliteration.
	General beginning listening activities are those that help children develop the ability to notice and distinguish sounds in the environment (e.g., a bell, a bark, a plop).  Next, teachers should help children develop the ability to notice beginning and ending sounds.  Teacher must explicitly draw children's attention to beginning/ending sounds.

Alliteration:  Words sharing the same initial (beginning) sounds—apple/alligator, bunny/box.

Rhyming:  Words sharing the same ending syllable or rime—rain and plane, fox and knocks.

Involves attention to sounds only (text might be present but it is incidental to the pa activity, i.e., text is not explicitly part of the activity).

	
	1=Never provides for any PA activities that focus on listening and/or rhyming/alliteration.    

2=Provides for PA activities that focus on listening and/or rhyming/alliteration 1-2 times  
	3=Provides for PA activities that focus on listening and/or rhyming/alliteration 3-4 times    

4=Provides for PA activities that focus on listening and/or rhyming/alliteration 5+ times

	12
	Provides phonological awareness activities that are intermediate in the developmental continuum: syllable blending/segmenting, sentence segmenting 
	These are all oral/aural activities and skills (i.e., done without print).  Teacher must explicitly draw attention to one or more of the following:

Sentence segmenting:  Breaking sentences into parts (e.g., The boy found a dog. ( The boy found/ a dog.  Replace dog with hamster.  The boy found / a hamster).

Syllable blending:  Taking two or more syllables and combining them to form a word (e.g., cat + fish( catfish; so + fa ( sofa)

Syllable segmenting:  Breaking a word into its component syllables (e.g., mango ( man + go; football ( foot + ball).  They do not have to be compound words.

Involves attention to sounds only (text might be present but it is incidental to the pa activity, i.e., text is not explicitly part of the activity).

	
	1=Never provides for PA activities that teach syllable blending/segmenting, sentence segmenting

2=Provides for PA activities that teach syllable blending/segmenting, sentence segmenting 1-2 times
	3=Provides for PA activities that teach syllable blending/segmenting, sentence segmenting 3-4 times 

4=Provides PA activities that teach syllable blending/segmenting, sentence segmenting 5+ times 

	13
	Provides phonological awareness activities that are most advanced in the developmental continuum: onset-rime; phoneme blending, segmenting, & manipulation.
	Onset-rime:  Onset is the beginning sound of a word (tr- in train, c- in cat); rime is the ending sound of the word (-ain in train, -at in cat).  Blending and segmenting onsets and rimes involve, respectively, putting onset and rime together (e.g., /p/ + /ane/ makes plane) and breaking them apart (dog ( /d/ + /og/).  

Blending and segmenting phonemes:  Blending is putting phonemes together (/b/ + /a/ + /t/ = bat) and breaking phonemes apart (frog = /f/ /r/ /o/ /g/).  Manipulating phonemes could include deleting them (e.g., if you take the /r/ out of frog (fog) or inserting them (e.g., if you add a /w/ to non-word sish, you get swish), or changing their position in a word (kiss(sick).  

Teacher must explicitly draw attention to onset-rime, blending, segmenting, etc.:

Involves attention to sounds only (text might be present but it is incidental to the pa activity, i.e., text is not explicitly part of the activity).

	
	1=Never provides for PA activities that teach onset-rime, blending/segmenting phonemes

2=Provides for PA activity that teaches onset-rime, blending/segmenting phonemes 1-2 times 
	3=Provides for PA activities that teach onset-rime, blending/segmenting phonemes 3-4 times

4=Provides for PA activities that teach onset-rime, blending and segmenting phonemes 5+ times

	14
	Uses formal or informal opportunities to call children's attention to the sounds of language.
	Emphasizes the beginning, middle, or ending sounds of words (e.g. "buh, buh;"  "ooo, ooo"; "-ing.")  The teacher does not have to point to any written text, but can simply be orally identifying word sounds for children's benefit.  Can occur in informal conversation or during more structured activities; the context does not have to be explicitly literacy-focused. 

Involves attention to sounds only (text might be present but it is incidental to the pa activity, i.e., text is not explicitly part of the activity).

	
	1=Never calls attention to sounds of language

2=Calls attention to sounds of language, formally or informally, 1-2 times
	3= Calls attention to sounds of language, formally or informally, 3-4 times 

4= Calls attention to sounds of language, formally or informally, 5+ 

	15
	Provides opportunities for children to compare and discuss same/ different in sounds of letters, names, words.
	Sets up situations and activities in which children are encouraged to notice and discuss similarities and differences in the sounds of letters, names and words.  For example, /b/ and /p/ are similar but the child only uses his/her voice to make the /p/ sound—p is like a whispered b; Andy and Sandi sound similar; moose and goose both have the /u/ sound in the middle.  

Involves attention to sounds only (text might be present but it is incidental to the pa activity, i.e., text is not explicitly part of the activity).

	
	1=Never provides opportunities for children to discuss same/different in sounds

2=Provides opportunities for children to discuss same/different in sounds 1-2 times
	3=Provides opportunities for children to discuss same/different in sounds 3-4 times 

4= Provides opportunities for children to discuss same/different in sounds 5+ times 

	16
	Discusses concepts about print.
	Draws children’s attention to the conventions of print—which way we read text, where the title of a book appears, what the words author and illustrator mean and where they are listed, etc.  Provides supports such as tracking print while reading.

Involves attention to print (with emphasis on format)

	
	1=Never discusses concepts about print.    

2=Discusses concepts about print 1-2 times   
	3=Discusses concepts about print 3-4 times

4=Discusses concepts about print 5+ times

	17
	Uses formal/informal opportunities to help children recognize letters or numerals. 
	Helps children learn letters and letter names.  Talks about the shape/attributes of letters or numerals either as the focus of an activity or in the course of another activity.

Involves attention to print (with emphasis on  shape/form)

	
	1=Never uses opportunities in classroom to help children learn to recognize letter or number symbols 

2=Uses opportunities in classroom to help children learn letter or number symbols 1-2 times
	3= Uses opportunities in classroom to help children learn letter or number symbols 3-4 times

4= Uses opportunities in classroom to help children learn letter or number symbols 5+ times

	18
	Helps children begin to recognize whole words.
	Helps children identify sight words, including own name, labels on shelves, environmental print.  Examples:  points out labels on shelves containing toys or supplies; identifies printed words and says them while pointing.  Uses pictures to illustrate word meanings. 

Involves attention to print (with emphasis on recognition but not decoding)

	
	1=Never helps children recognize whole words 

2=Helps children  recognize whole words 1-2 times
	3= Helps children  recognize whole words 3-4 times    

4= Helps children  recognize whole words 5+ times

	19
	Engages children in activities that promote letter/word knowledge. 
	Sets up/gets children involved in activities that teach them to associate sounds of letters with shapes, begin to make sound/letter matches. Points out the link between letters and sounds.  For example, shows children letter shape and models the sound that a letter makes (e.g., [pointing to letter "b"]:  "This makes a 'buh' sound.  'Buh.'").  May or may not have children repeat the sound being modeled.  

involves linking print with sound

	
	1=Never engages children in activities that teach letter/word knowledge.  

2=Engages children in activities that teach letter/ word knowledge1-2 times
	3= Engages children in activities that teach letter/ word knowledge3-4 times

4= Engages children in activities that teach letter/ word knowledge 5+ times

	20, 20a
	Intentionally includes children who are non-English-speaking or bilingual in activities.
	Pays attention to children whose first language is not English; includes them in classroom activities and conversations, to the extent possible.  Makes children feel welcome and part of group.  Makes an effort to ensure that non-English-speaking/bilingual children understand what is going on in the classroom.

	
	1=Never includes children who are non-English-speaking/ bilingual

2=Includes children who are non-English-speaking/ 

bilingual 1-2 times
	3= Includes children who are non-English-speaking/ 

bilingual 3-4 times

4= Includes children who are non-English-speaking/ 

bilingual 5+ times

	21, 21a
	Speaks both English and the children's native language(s) with the children. 
	Uses both English and the children's native language when talking with children.

	
	1=Never speaks to children in both English and their native language. 

2=Speaks to children in their native language 1-2 times
	3=Speaks to children in their native language as well as in English 3-4 times  

4=Speaks to children in their native language as well as in English 5+ times

	22, 22a


	Uses literacy materials in the children's native language(s).
	Uses texts, flashcards, and books which include words in native language; environmental print includes native language labels (e.g., reads books in Spanish; provides restaurant menu in Kreyol).

	
	1=Never uses literacy materials in children’s non-English native language(s) 

2=Uses literacy materials in children’s native languages

1-2 times
	3= Uses literacy materials in children’s native languages

3-4 times

4= Uses literacy materials in children’s native languages 

5+ times

	23, 23a
	Uses gestures, images, objects to help children understand the meaning of new English words.
	Uses hand or body movements (or facial expressions) to illustrate meanings of new English words; gesture provides a cue to the word meaning.  Examples:  "Let's open the book."  Uses hands to demonstrate "opening" motion.  "Miguel is taller than Juanita.  Juanita is shorter than Miguel." Holds palm facing ground and raises, lowers hand to indicate height.  Shows, holds, or points to pictures or objects that illustrate a new English word.  Or, uses an object to illustrate a new word meaning

	
	1=Never uses gestures, images, objects to help children understand meanings of new English words

2=Uses gestures, images, objects to help children understand meanings of new English words 1-2 times 
	3=Uses gestures, images, objects to help children understand meanings of new English words 3-4 times

4=Uses gestures, images, objects to help children understand meanings of new English words 5+ times

	24, 24a
	Discourages children from speaking to each other in their native language (if > 1 child speaks the same non-English native lge). 
	Asks children to use English rather than their own language; corrects children if they use another language; or in some other way discourages children from communicating in their native language.

	
	1=Never discourages children from speaking to each other in non-English native language (either encourages or passively allow it).  

2=Discourages children from speaking to each other in non-English native language 1 time
	3= Discourages children from speaking to each other in non-English native language 2 times

4= Discourages children from speaking to each other in non-English native language 3 or more times


CLASSROOM LITERACY OPPORTUNITIES Checklist

(OMLIT-CLOC)

Classroom Literacy Opportunities Checklist

(OMLIT-CLOC)
CLOC Coding Instructions

The observer should complete the CLOC after at least two hours of observation.  During the observation period, the observer should take notes on the classroom environment, in preparation for completing the final coding at the end of the observation session.  

At the end of the observation, the observer should take the time to read over each item and make a final determination of the appropriate code.  

Items in the CLOC were developed and adapted from the two sets of resources listed below: from descriptions of best practices for equipping the preschool environment for early literacy activities and from observational measures of preschool environments.

Descriptions of preschool environments rich in literacy supports were drawn from the following:

National Reading  Council. (1999)  Starting out right: A guide to promoting children’s reading success.  Washington, DC: National Academy Press.

Neuman, S.B., Copple, C., & Bredekamp, S. (2000). Learning to read and write: Developmentally appropriate practices for young children. Washington, D.C.: National Association for the Education of Young Children.

Neuman, S.B., & Roskos, K. (Eds.) (1998). Children achieving: Best practices in early literacy. Newark: DE: International Reading Association.

Observational measures of preschool environments:

Dickinson, D. & Anastopoulos, L. (2000). The Literacy Environment Checklist (LEC). Newton. MA: Education Development Center, Inc.

Harms, T, Clifford, R.M., Cryer, D. (1998). Early Childhood Environment Rating Scale, revised edition. New York: Teachers College Press.

Smith, M.W. & Dickinson, D.K. (2000). The Early Literacy and Language Classroom Observation (ELLC0). Newton, MA: Education Development Center, Inc.

Smith, S. (2002). Supports for Early Literacy Assessment (SELA). New York University, Steinhardt School of Education.

CLASSROOM LITERACY OPPORTUNITIES CHECKLIST

(OMLIT-CLOC)
	Physical Layout of Classroom
	1
	2
	3

	1
	The room is arranged in distinct centers for different activities.        
	No centers


	1-2 centers


	3+ centers



	2
	Materials and objects in the room appear well organized.
	None


	Some


	Most/All



	3
	The room is designed so that whole-group, small-group and individual instruction can easily occur.
	No


	
	Yes



	4
	The classroom layout allows children to make choices of materials and activities.  Classroom layout …
	Restricts choice


	Allows some choice


	Allows lots of choice



	5
	The space is sufficient in size for the number of children, with sufficient light and no noxious odors
	Insufficient space, inadequate light and/or odors


	Sufficient space and adequate light or no odors


	Sufficient space, adequate light, no odors




	Print Environment
	1
	2
	3

	6
	Examples of children’s writing are displayed.
	None


	1-2


	3+



	7
	Children’s names are matched with photographs and posted in classroom.
	No


	
	Yes



	8
	Examples of functional print (print used for a purpose) are visible.
	None


	1-2 examples


	3+

examples



	9


	Some posters or charts on display are made by teacher and/or students (not commercially made)
	None


	1-2 examples


	3+ examples



	10
	Posters, children’s writing, other print materials are at eye level for children.


	None or few at eye level


	About half at eye level
	Most or all at eye level



	11
	Groups of toys, materials or areas are labeled with signs.


	None or 1-2 groups


	3-6 groups
	7+ groups



	12
	There is an alphabet chart at children’s eye level.

DO NOT COUNT ALPHABET RUG
	No chart


	Chart but not at eye level
	Chart(s) and at eye level



	13
	Other alphabet toys and materials are available to children.
	None


	1-2

materials


	3+

materials




	Books and Reading Area 
	1
	2
	3

	14
	There is a separate, distinct book area. 

(If NO, Skip to Item 20) 
	No


	
	Yes

	15
	The book area accommodates more than two children.
	children

only
	
	3+ children

	16


	The book area is organized so children can easily see the names and types of books that are there.

Note:  Do not consider books in open-faced shelving in coding this item. 
	Books are not organized


	Books are partially organized
	Books are clearly organized



	17
	The book area is a place where children can sit comfortably to read.
	No


	
	Yes



	18
	Number of books accessible to children in the book area (e.g., on shelves, in baskets)


	0-7 

books
	8-20 books
	21+ books

	19
	There are books on display in the book area in open-faced shelving.
	None


	2-4 books on display
	5+ books on display

	20
	Number of books on display/accessible to children in the classroom.
	0-7 

books


	8-20 books
	21+ books

	21
	The books on display/accessible in the classroom represent a range of types.
	1 type


	2 types


	3+ types



	22
	Some of the books on display/accessible in the classroom present primarily factual information.


	None
	2-4 books
	5+ books

	23
	Some of the books on display/accessible in the classroom are in languages other than English.


	None
	2-4 books
	5+ books

	24
	Some of the books on display/accessible in the classroom show diverse people.


	None
	2-4 books
	5+ books

	25
	The books on display/accessible in the classroom are in good condition.
	None


	Some


	Most/All



	26
	The books on display/accessible in the classroom cover a range of reading abilities.
	All 1 level


	
	Range of levels 



	27
	The classroom has Big Books.
	None


	2-4 Big Books
	5+ Big Books


	Writing Area
	1
	2
	3

	28
	There is a separate writing area.  


	No


	Materials or area, not both


	Materials and

area



	29
	There are tools to help children practice writing letters and/or words (word cards with common words, an alphabet, stencils) in the classroom.
	0-1 tools
	2-4 tools
	5+ tools

	30
	There are a variety of types of paper available to children (large newsprint, colored paper, index cards, etc.) in the classroom..
	0-1 types


	2-4 types


	5+ types



	31
	There are a variety of types of writing utensils available to children (pencils, crayons, chalk, etc.) in the classroom.
	0-1 types
	2-4 types


	5+ types




	Listening Area
	1
	2
	3

	32
	There is an area for listening to recorded books. 


	No


	Materials or area, not both


	Materials and

area



	33
	There is sufficient equipment so that more than one child can listen to books at once.
	Only enough for 1 child
	
	Enough for 2 or more

	34
	There are books to look at along with the recordings.
	No


	
	Yes




	Literacy Toys
	1
	2
	3

	35
	There are puzzles or other toys that include words/letters.
	0-1 puzzles, toys


	2-4 puzzles, toys
	5+ puzzles, toys

	36
	There are materials to encourage story telling in an area other than the dramatic play area.


	No


	
	Yes




	Cultural Diversity
	1
	2
	3

	37
	There are posters or displayed written materials in a language other than English.


	0-1 posters


	2-4 posters
	5+ posters

	38
	There are posters or other objects displaying other cultures, ethnic groups, types of people. 
	0-1 posters, objects


	2-4 posters, objects
	5+ posters, objects


	Functional Uses of Writing 
	1
	2
	3

	39
	The classroom has a mailbox, message board or other ways for children to use writing.


	None


	1 

way of using writing
	2+

ways of using writing


	Other Centers/Areas 

(If NO centers/areas, skip to Item 44).
	1
	2
	3

	40  
	There are books and/or other materials for literacy activities in the dramatic play area.
	No dramatic play area OR no books/

literacy materials in dramatic play area
	
	Dramatic play area with books/

literacy materials

	41
	There are books in centers other than the book, listening, and dramatic play areas (e.g., science, blocks).
	Books in 

0 centers


	Books in 

1-3 centers


	Books in 

4+ centers



	42
	There are literacy/writing materials in locations other than the book, listening, dramatic play, or writing areas.
	No other location
	1 other location
	2+ other locations


	Numbers
	1
	2
	3

	43
	There are posters or charts on display that include numbers.


	0-1 posters, charts
	2-4 posters, charts
	5+ posters, charts

	44
	There are examples of functional print in the classroom that include numbers.


	0-1 examples of functional print
	2-4 examples of functional print
	5+ examples of functional print

	45
	There is a number chart at children’s eye level.


	No
	
	Yes

	46
	There are other materials and toys to help children learn about numbers.


	0-1 materials, toys
	2-4 materials, toys
	5+ materials, toys

	47
	There are tools (number templates, stencils, other tools) to help children learn to write numbers.


	0-1 tools for writing numbers
	2-4 tools for writing numbers
	5+ tools for writing numbers


CLOC Code Definitions

	Physical Layout of Classroom

	1
	1 - The room is not arranged in any distinct centers.  

2 - The room includes 1-2 distinct centers such as dramatic play, blocks, books, science, social studies, math, art, or music.

3 - The room includes 3 or more distinct centers from the above list.

	2
	1 - Materials do not appear to be systematically organized.  Materials may be in boxes, but most boxes are not labeled.

2 - Materials and objects may be only loosely organized into conceptually related groups.  Objects appear to have designated locations, but may not be in them.   

3 - Materials and objects are clearly organized into conceptually related groups and well organized (all dramatic play props in one location). Objects have designated locations; materials are clearly labeled and stored on shelves or in boxes.  

	3
	1 - The classroom layout (space, furniture placement) does not easily permit children to be in groups of different sizes.

3 - The classroom layout does permit children to interact easily in groups of different sizes. 

	4
	1 - Classroom layout restricts children’s ability to choose and participate in activities independently. 

2 - Classroom layout permits children to have independent access to some materials and activities, but not to others.

3 - Classroom layout permits and encourages children’s choosing and participating in most activities independently. Low shelves and easy-to-open cabinets, contribute to this child-friendly setting.

	5
	1 - Classroom does not have sufficient space for children to move around freely or to set up separate activity areas; lighting is not adequate; there are unpleasant odors.

2 - Classroom has adequate space and either adequate lighting or absence of odors but not both

3 - Classroom has adequate space and lighting, and there are no unpleasant odors.


	Print Environment

	6
	“Children’s writing” refers to actual letters or words formed by children, or lines, marks, or squiggles that appear meant to imitate print.  

1 - There are no examples of children’s writing on display.

2 – There are 1-2 examples of children’s writing on display.

3 - There are 3 or more examples of children’s writing on display.

	7
	1 - There are no photographs of children labeled with children’s names on display. 

3 - There are photographs of children labeled with children’s names on display.

	8
	Examples of functional print (print used for a purpose): calendar, weather chart, job chart, written rules, words of songs, daily menu, daily schedule, name boards, signs, etc.

1 - There are no examples of functional print on display.

2 - There are 1-2 examples of functional print on display.

3 - There are 3 or more examples of functional print on display.

DO NOT INCLUDE LABELS ON TYPES OF MATERIALS HERE.

	9
	1- There are no posters/charts with print on display that are original, i.e., made by the teacher and/or children.

2 - There are 1-2 posters/charts with print on display that are made by the teacher and/or children.

3 - There are 3+ posters/charts with print on display that are made by the teacher and/or children.

Note:  This does NOT include commercial kits (i.e., a “birthday” card for each child) that the teacher just places on the wall or puts on a poster.  

	10
	1 - None or a few of the print materials are at eye level for children.

2 - About half of the print materials are at eye level for children.

3 - Most or all of the print materials are at eye level for children.

	11
	1 - There are no or 1-2 groups of toys, materials, or areas labeled with signs. 

2 - There are 3-6 groups of toys, materials, or areas labeled with signs

3 - There are 7 or more groups of toys, materials, or areas labeled with signs.

	12
	1 - There is no alphabet chart at the children’s eye level.

2 - There is at least one alphabet chart in the classroom, but none at the children’s eye level.

3 - There is at least one alphabet chart at the children’s eye level.

	13
	Examples of other alphabet materials include: blocks, puzzles, magnetic letters, letter cards, rug. To be counted, materials must display individual letters and not letters in combinations or words.

1 - There are no other alphabet toys and materials available to children.

2 - There are 1-2 other alphabet toys and materials available to children.

3 - There are 3+ other alphabet toys and materials available to children.


	Books and Reading Area

	14
	1- There is no separate book area in the classroom.

3-  There is a separate, distinct book area in the classroom.

	15
	1 - The book area accommodates no more than 2 children.

3 - The book area accommodates 3 or more children.

	16
	1 - The books are not organized and are placed on shelves so that it is difficult to read the titles or to determine type of book.

2-  The books are partially organized.

3- The books are well organized and displayed so that children can read the titles easily.

Note:  Do NOT consider books in the open-faced shelving when coding this item.  It refers to books on shelves, in bins, etc.

	17


	1 - The book area is not furnished comfortably with soft furnishings.

3 - The book area is comfortably furnished with soft furnishings, such as rugs, pillows, or cushions.

	18
	1 - There are 0-7 books on shelves or display in the book area.  

2 - There are 8-20 books on shelves or display in the book area.

3 - There are 21+ books on shelves or display in the book area.

	19


	1 - There are no books on display in open-faced shelving in the book area.  

2-  There are a few books (2 – 4) on display in open-faced shelving in the book area.  Book covers of these books face out.

3 - There are 5 or more books on display in open-faced shelving in the classroom.  (Book covers face out.)

	20
	1 - There are 0-7 books on shelves or display in the classroom.  

2 - There are 8-20 books on shelves or display in the classroom.

3 - There are 21+ books on shelves or display in the classroom.

	21
	1 - There is only 1 type of book in the classroom. 

2 - There are 2 types of books in the classroom; e.g., stories, poetry, non-fiction, wordless, etc.

3 - There are 3 or more types of books in the classroom.

	22
	1 - There are no books in the classroom that present primarily factual information.

2 - There are a few books (2-4) in the classroom that present primarily factual information.

3 - There are 5 or more books in the classroom that present primarily factual information.

	23
	1 - There are no books in the classroom written in languages other than English.

2 - There are a few books (2-4) in the classroom written in languages other than English.

3 - There are 5 or more books in the classroom written in languages other than English.

	24
	1 - There are no books in the classroom that show diverse people.

2 - There are a few books (2-4) in the classroom that show diverse people (e.g., age, ethnicity, disability).

3 - There are 5 or more books in the classroom that show diverse people.

	25
	1 - None or a few of the books are in good condition (i.e. pages are torn, covers are missing, print is faded).

2 - Some of the books are in good condition, though a few may be worn out. 

3 - Most or all of the books are in good condition.

	26
	1 - The books in the classroom are of one difficulty level.

3 - The books cover a range of reading abilities from very easy to challenging, appropriate for less and more advanced readers.

	27
	1 - There are no Big Books in the classroom.

2 - There are a few (2-4) Big Books in the classroom

3 - There are 5 or more Big Books in the classroom.


	Writing Area

	28
	1-There is no separate area for writing with table &c hairs and no writing materials accessible to children.

2-There is either a separate writing area or writing materials but not both.

3-There is a separate writing area with a table and chairs and writing materials accessible nearby

	29
	1-There are no tools in the classroom to help children learn to write letters (word cards with common words, alphabet, alphabet stencils, templates, felt letters, etc.). 

2-There are a few types of tools (2-4) available to children in the classroom.

3-There are 5+ types of tools available to children in the classroom. 

	30
	1-There are 0-1 types of paper in the classroom.

2 -There are 2-4 types of paper in the classroom.

3-There are 5 or more types of paper in the classroom.  Examples of types of paper: large newsprint, colored paper, index card, lined and unlined white paper, etc.

	31
	1-There are 0-1 types of writing utensils in the classroom.

2 -There are 2-4 types of writing utensils in the classroom.

3-There are 5+ types of writing utensils in the classroom.  Examples of types of writing utensils: pencils, crayons, markers, etc.


	Listening Area

	32
	1-There is no separate area for listening to recorded books/stories or the place for listening is not in working order (audio equipment does not work properly) and there is no listening equipment (radio does not count).. 

2-There is either a separate listening area or working listening equipment but not both. 

3-There is a specific area, in working order, where children can listen to recorded books/stories, and equipment that works.

	33
	1-There is space and equipment for 1 child to listen to books. (Determine by number of headphones available.)

3-There is space and equipment for 2+ children to listen to books at once.

	34
	1-There are no books to look at along with the recordings.

3- There are books to look at along with the recordings.


	Literacy Toys

	35
	1 - There are no puzzles or other toys that include words. (Words may be under puzzle pieces.)

2 - There are 2-4 puzzles or other toys that include words.

3 - There are 5 or more puzzles or other toys that include words.

Observer: Ask teacher about puzzles and other toys that are used often but may be out of sight. 

	36
	1 - There are no materials to encourage story telling in an area other than the dramatic play area.

3 - There is at least one material to encourage story telling in an area other than the dramatic play area (e.g., felt boards with story characters, puppets, story cards).


	Cultural Diversity

	37
	1 - There are no posters or displayed written material (e.g., signs, labels) in a language other than English.

2 - There are 2-4 posters or displayed written material (e.g., signs, labels) in a language other than English. 

3 - There are 5 or more posters or displayed written material (e.g., signs, labels) in a language other than English. 

	38
	1 - There are no posters or other objects displaying diverse cultures, ethnic groups, and types of people.

2 - There are 2-4 posters or other objects displaying diverse cultures, ethnic groups, and types of people.

3 - There are 5 or more posters or other objects displaying diverse cultures, ethnic groups, and types of people.  Examples of objects related to diverse cultures: clothing, food, decorative objects, and toys. Do NOT count books.

	Functional Uses of Writing 

	39
	1 - The classroom does not have a mailbox, message board, or other means for children to use writing. 

2 – The classroom has one way for children to use writing, either a mailbox, a message board or other means.

3 - The classroom has more than one way for children to use writing, such as a mailbox, message board or other means. (The mailbox is for children to exchange messages and the message board would also be meant for children, to post and view messages.)


	Other Centers/Areas

	40
	1-There are no books or other literacy props in the dramatic play area.

3-There are books or other literacy props in the dramatic play area.  Examples of types of literacy props: notepads, phone book, shopping lists, pencils, magazines, how-to books, cookbooks.

	41
	1-There are no books in any center other than the book, listening, and dramatic play areas.

2-There are books in 1-3 centers other than the book, listening and dramatic play area.

3-There are books in 4 or more centers other than the book, listening and dramatic play areas. Examples of centers other than the book, listening, and dramatic play areas: blocks, science, woodworking, outdoor playground, etc.

	42


	1- There are no literacy tools in centers other than the book, listening, dramatic play, or writing areas.

2- There are literacy tools in 1 location other than the book, listening, dramatic play, or writing areas.

3- There are literacy tools in 2+ locations other than book, listening, dramatic play, or writing areas.  

Examples of literacy tools in other classroom locations:

      Block area: Small traffic signs, maps, labeled photos of buildings/construction sites

      Science area: Notepads, notebooks, places to record observations, paper, pencils

      Woodworking area: Tool catalogues, home repair magazines 

      Outdoors: Paper/markers to make signs, colored chalk, maps on fences, bird and tree guides


	Numbers

	43
	1- There are none or a single poster or chart on display that includes numbers.

2- There are 2-4 posters or charts on display that include numbers.

3- There are 5+ posters or charts on display that include numbers.

	44
	1- There are none or a single example of functional print including numbers.

2- There are 2-4 examples of functional print including numbers.

3- There are 5+ examples of functional print including numbers.

Examples of functional print with numbers: calendar, weather chart, daily schedule, birthday dates.

	45
	1-There is no number chart at the children’s eye level.

3- There is at least one number chart at the children’s eye level.

	46
	1-There is none or a single type of material or toy that includes numbers.

2- There are 2-4 types of materials or toys that include numbers.

3- There are 5+ types of materials or toys that include numbers.

Examples: include puzzles, magnetic numbers, number molds for sand play, number flash cards.

	47
	1-There are none or a single template or tool to help write numbers.

2- There are 2-4 types of tools to help write numbers

3-There are 5+ types of tools to help write numbers. 

Examples of tools to help form numbers: paper stencils, plastic templates


The Parenting Education Classroom Observation 

(OMLIT-PECO)

The Parenting Education Classroom Observation
(OMLIT-PECO)

The OMLIT-PECO has three components:  a Classroom Description, the time-sampled observation measure of a parenting education class, and Follow-up Summary and Instructor Questions.

OMLIT-PECO Coding Instructions 

Classroom Description 

The Classroom Description has three parts.  Part 1 lists the appropriate identification numbers for the center, classroom and teacher(s) being observed.  Part 2 asks for a limited amount of information about the class that can be completed prior to the start of the observation without having to ask questions of center staff.  Part 3 provides a brief overall general description of the parenting education session observed and notes any unusual occurrences or mitigating circumstances that might have made the observations “atypical”.

Observation Measure

During a parenting education class, the observer records a picture of the class activities and groupings every five minutes.  For each “snapshot” of the parenting education class, the coder observes the class for 3 to 5 seconds and codes what is observed.  The time-sampled coding sheet includes three sections in addition to the column for recording the time of each snapshot.

Parent Grouping:  In this section the coder indicates how the parents are grouped at the time of the snapshot.  Four coding options are provided: whole group, small groups and pairs, individual instruction, and independent work in which the instructor is not involved. 

Instructional Approaches: Here the coder describes the way in which the parenting education instructor interacts with the parents at the time of each snapshot.  The nine options include direct instruction, group discussion, hands-on activities, and video-based instruction, among the list of codes.

Topics and Activities: This section captures the topics the parents are discussing and what they are doing at the time of each snapshot.  The topics and activities include a few that are parent-focused such as “Parent health/emotional well-being” and “Life skills/cultural content,” a number that concern general parenting knowledge and skills such as “Disciplining/managing children’s behavior” and “Child development”, and four that capture topics and activities concerning early literacy, including “Reading/looking at books with children” and “Encouraging children to write.”  Coders are to check all the topics and/or activities observed during the 3 to 5 second observation period.  

Multiple snapshot descriptions are coded during an observation session.  For the CLIO parenting education observations, the PECO is administered on a time-sampled basis every 5 minutes over the course of a parenting education class (usually 1-2 hours).

Follow-up Observation Summary and Instructor Questions

Following the session in which the time-sampled PECO observations are made, the observers also complete a set of observation summary ratings describing aspects of the class context and parent responses, and ask the instructor a few follow-up questions about characteristics of the group of parents, about parenting resource materials available, and about the teacher’s goals for the class.

OMLIT-PECO Coding Definitions
Classroom Description

Part 1:  Identifying Numbers

The ID numbers for the center and classrooms will be provided to the observers prior to the observation.  As part of entering the ID numbers, the observer should confirm with the director the name of the classroom and teacher(s) participating in the CLIO study.  The observer should also determine the number of regular instructional staff who will be present in the classroom that day.  Each staff member should be given a unique identifying number.
Part 2:  Classroom Context
First, the numbers of (1) parents and (2) staff present in the classroom should be recorded as well as the presence of an interpreter and the primary language he/she uses.  Second, whether the parenting education class occurred before, during, or after the other component classes should be noted.

Part 3:  Comments
This section also provides space for the observer to record a brief general description of the class and to note any unusual events or circumstances on the day of the observation.  This could include anything that disrupted the typical schedule, e.g., an accident in the classroom, the teacher called away from the classroom for some reason, etc.
Time-Sampled Observation Form

The time-sampled observation form is used to code the interactions in the parenting education class every five minutes.  

Observation Date and Times

At the top of the form, the observer records the data of the observation.  In the column on the left the observer records the time of each 3-5 second snapshot.

Columns A-C

The observer records the information requested in Columns A-C for each snapshot.  In A, the observer records the parent groupings.  In Column B, the observer records the overall Instructional Approach.  Multiple choices may be selected for Column B unless Code 1, Whole Group, has been selected for Column A.  In Column C, the observer records the topics and activities observed during each snapshot by choosing among the codes for Column C.  Multiple selections are allowed in Column C for every row.  

Column C: Topics and Activities

Below we list examples of specific topics and activities within each general category along with some general category definitions.

1.  Parent health/emotional well-being:  This session could be one in which the teacher and other parents listen to and give suggestions to one or more parent group members who may be struggling with a particular situation such as getting along with difficult co-workers or dealing with a housing problem.  This code also includes topics such as approaches to dealing with common, everyday parenting and adult-life problems; strategies for identifying a problem and brainstorming for ideas.  Some other examples might include what to eat to stay healthy; managing stress; resources for women who are victims of domestic violence; coping with addictions in the family; sharing personal goals and feelings, perhaps by reading from parent journals.  The session could be run as a discussion group or with direct instruction from a teacher or guest speaker.

2.  Life skills/cultural content:  For this code, the focus is on skills and knowledge needed in everyday life including budget, job, education, housing, and social relations issues.  Include here practical topics such as a review of community college programs of interest to Even Start parents; how to interview for a job; housing programs for low-income families; and test-taking and study skills.  This code also includes an explanation of U.S. cultural customs, such as holiday celebrations.

3.  Making toys/ideas for play activities at home:  For this code, the focus is on ways parents can play with their children at home and can include a wide range of possible activities.  The session might include actually making a toy or can be about how to make play materials at home.  Examples include using the session to make musical instruments with household objects, or giving suggestions of games to play with children. 

4.  Responsive parenting:  Use this code if the instructor talks about understanding and responding to children’s signals, maintaining children’s attention and/or building on children’s interests.  Specific topics include:  how to listen to children; how to respond appropriately to children’s signals; how parents can help their children extend their attention spans by building on activities and interests rather than redirecting children’s attention too quickly; how parents can learn about their children’s interests through close observation; and how parents can use language and activities to help children build on their initial interests.  

5.  Disciplining/managing children’s behavior:  Code here how to respond to child misbehavior; disciplinary approaches for different ages; why discipline is important; how to encourage positive sibling relations; and how to teach children to behave well.

6.  School/home or child care/home relations:  This code includes topics such as the importance of communicating with a child’s teacher and/or child care provider; how to talk with teachers who may be intimidating; rights of parents within special education laws; public school child testing; how to register your child for kindergarten.  The focus is on helping parents to interact with school or child care staff and to understand school or child care routines and procedures.

7.  Parents’ literacy/ESL: Code this if a session includes instruction in and/or practice in literacy or ESL skills for parents (e.g., parents read aloud, instructor teaches new vocabulary words, parents repeat phrases in English).  This code may also include suggestions of books parents might want to read and strategies for learning more vocabulary words for either English language learners or native English speakers.

8. Child health, well-being, and safety:  Some typical topics for this code might include the importance of infant vaccines; child nutritional needs; child proofing a house; car seats for toddlers; and sleep problems.  The focus is on how to maintain children’s good health and safety.  

9. Child development: Code this when the lesson teaches the parents something about how children develop including either physical, emotional or intellectual development.  Examples of cognitive development include:  how children’s thinking is different from adults’; how children’s thinking changes in the early years; toys that support children’s cognitive growth.  Examples of social and emotional development include: children’s fears and how to reduce them; how to promote positive self-esteem; how to encourage sharing; why children whine and have temper tantrums.

10. Child language/literacy:  Code here topics such as how children develop language, at what ages and stages; early activities that contribute to children’s later reading and writing skills; ways parents can promote early literacy skills; children who are learning English as a second language; how children learn to read.  Also use this code if the activity is related to children’s literacy development, such as making felt alphabet letters.  Also code here if the session provides information about talking with children including how to:  build on their language; encourage children to tell stories; enrich children’s language by naming objects; and expand on children’s statements with longer sentences and new vocabulary.  

11. Reading/looking at books with children:  For this code, the focus is on reading/looking at books or other text with children.  Topics and activities can include:  ways to prepare children for reading a book aloud; how to read aloud with expression and imitate voices of characters; how to ask children questions relating the story to the child’s own experiences; visiting the library; recommended books for reading aloud; and making books for children.

12. Encouraging children to write:  Code any suggested activity concerning children writing and learning to write, including suggestions for writing materials to have available, how to take dictation from children, and how to encourage children to write at home.

13. Alphabet/letter-sound songs, games, play:  This code includes suggestions for activities parents can do at home with children that are focused on alphabet letters and/or letter-sound connections.  These can include rhyming songs, games in which letters are matched with pictures, nursery rhymes, tongue twisters, and alphabet songs.

14. Social conversation/transition/planning:  Use this when parents are chatting socially, when they are shifting from one activity to another, and when they are engaged in planning or administrative activity.  “Transition” activities include the group of parents’ chatting among themselves and getting coffee as they gather for class.  Some examples of planning and administrative activities are(group discussion of when to hold the project’s monthly family night; arranging logistics for an upcoming field trip to an apple farm; and deciding, with the parenting education instructor, which topics to highlight in parenting education this term.  Also use this code for activities for parents’ own enjoyment, such as doing crafts or art projects.

15. Other parenting education topic/activity: List any other topic or activity included in this parenting education session that does not belong in one of the previous categories

.  

Follow-Up Summary and Instructor Questions

For each of the 6 Observation Summary rating scales, select among the response choices for each of the following aspects of the classroom, instructional context and overall parent engagement.

1. Session Content.  Select one of the four response choices to indicate the amount of each session that was spent on particular topics.
2. Instructional Materials.  Select as many of the response choices for materials that were observed in use during the entire observation period to indicate the range of instructional materials that were used in the class. 

3. Language.  Select one response for the language(s) used by the instructor and by most of the parents during the observation period.

4. Parent engagement.  Select one of the four response choices to make an overall rating of the degree to which parents appeared involved in the class activities.  This rating is intended as a summary rating of parent engagement for the entire class time.  
5. Pace of Classroom Activity.  Select one of the three response choices to make an overall rating of the pace of the class observed.  This rating is intended as a summary rating of pace for the entire class time.  
6. Settings.  In this section, select one response (either none, one, or more than one) for the number of times a comment linking the parenting education session to the other three program components was observed during the session.  In addition to the other core components, record a similar response for “Incorporating child literacy into daily routines”.
PARENTING EDUCATION CLASSROOM OBSERVATION CLASS DESCRIPTION

	Observations for Clio Study

	

	Part 1:  Identifying Information

	Observer ID # 
	Observer Name:

	Center ID #
	

	Classroom ID #
	

	Instructor (1) ID #
	

	Instructor/Assistant (2) ID #
	

	
	

	Part 2:  Classroom Context

	Number of parents attending class: 
	______

	

	Number of staff in the class: 

(Includes teaching assistant and interpreters)


	______

	Is there an interpreter present?

	( Yes              ( No

	                                                 IF Yes:          ( Spanish

    
	Other Specify: ________________________

	Does the Parenting Education class come before, during, or after…        

	
the Early Childhood Education class?
	(  Before
	(  During
	(  After
	(  Separate time

	  
the Parent-Child Activity session?
	(  Before
	(  During
	(  After
	(  Separate time

	  
the Adult Education class?
	(  Before
	(  During
	(  After
	(  Separate time

	

	Part 3:  Comments

	















	















	















	















	
















(A)
Parent Grouping

1. Whole group: All parents participate in the same activity.

2. Small groups & pairs: Two or more parents work cooperatively within the group.

3. Individual instruction: Instructor works with each parent individually while the rest of class works independently.

4. Independent work:  Parents work on their own without direct instruction from instructor.

(B)
Instructional Approaches

1. Direct instruction:  Instructor or visiting speaker leads activity, e.g., lecturing, answering questions, walking around room monitoring work; coaching individuals or small groups.

2. Group discussion: Instructor facilitates a group discussion with active parent participation.

3. Parent-led activity:  Parents lead the instructional activity, e.g., giving presentations or leading group discussions.

4. Hands-on activity: Parents are actively engaged in making or doing something (e.g., making a toy, doing crafts).

5. Role-playing: Instructor or other parents act out optimal way in which parents should act with their children.

6. Video-based or computer-based instruction:  Parents watch videos or use computer programs to learn about parenting. Also code here discussion about what parents saw on videotape.

7. Instructor reviews or summarizes content: The instructor either reviews the content of a previous class or summarizes current class content at the end of class.

8. Instructor not involved with parents or out of room:  Instructor not engaged with parents or out of the room entirely.

9. No instructional activity.




(C)
Code Definitions for Parenting Education Topics/Activities 

1.  Parent health/emotional well-being:

Focus on health issues and/or ways to maintain good physical and emotional health (e.g., problem solving strategies, stress management, diet, exercise).  Code group support here.

2.  Life skills/cultural content:

Focus on skills, knowledge needed in everyday life (e.g., budget, job, education, housing, social relations issues); also explanation of U.S. cultural customs, e.g., holiday celebrations.

3.  Making toys/ideas for play activities at home: 

Making something or learning how to make play materials at home.  How parents can play with their children at home. 

4.  Responsive parenting:

Code this if instructor talks about understanding and responding to children’s signals, maintaining children’s attention and/or building on children’s interests.

5.  Disciplining/managing children’s behavior:

How to respond to children’ misbehavior; also how to teach children to behave well and how to help siblings get along well.

6.  School/home or child care/home relations:

Focus on interacting with school or child care staff and understanding school or child care routines, and procedures.

7.  Parents’ literacy/ESL:

Code this if session includes instruction in and/or practice in literacy or ESL skills (e.g., parents read aloud as part of instructor’s read aloud, instructor teaches new vocabulary words, parents repeat phrases in English).

8. Child health, well-being, and safety:

Focus is on how to maintain children’s good health, emotional well-being, and safety. Sample topics could include children’s nutrition, fears, car seats, child proofing a house, and safe toys.

9. Child development:

Code this when the lesson teaches the parents something about how children develop; can include physical, emotional and intellectual development. 

10. Child language/literacy:

Code this if instructor teaches about children’s language/literacy development including importance of talking with children.  

11. Reading/looking at books with children:

Focus is on reading/ looking at books or other text with children. Can include choosing children’s books, visiting libraries, and making books for children.

12.  Encouraging children to write:

Code any suggested activity concerning children writing and learning to write, including suggestions for writing materials to have available or how to take dictation from children.

13. Alphabet/letter-sound songs, games, play:

Suggestions for activities parents can do at home with children focused on alphabet letters and/or letter-sound connections. Can include rhyming songs, games in which letters are matched with pictures, etc.

14. Social conversation/transition/planning:

Use this when parents are chatting socially, when they are shifting from one activity to another, or when engaged in planning or administrative activity, etc.

15. Other parenting education topic/activity:

List any other topic or activity included in this parenting education session not specified above. 

	Observation Date:  ______ / _______ / ________
	Parenting Education Classroom Observation (OMLIT-PECO)

	
	
	
	

	Time
	(A)
Parent Grouping
	(B)
Instructional Approaches
	(C) Parenting Education Topics and Activities

(Check all observed for each row)

	Begin Time
	1 = Whole group

2 = Small groups or pairs

3 = Individual instruction

4 = Independent work
	1 = Direct instruction

2 = Group discussion

3 = Parent-led activity

4 = Hands-on activity

5 = Role play

6 = Video-based instruction

7 = Review/Summary

8 = Instructor not involved

9 = No instruction


	1.
Parent health/ emotional well-being
	2.
Life skills/cultural content
	3.
Making toys/Ideas for play activities at home
	4.
Responsive parenting
	5.
Disciplining/managing children’s behavior
	6.
School/home or child care/home relations
	7.
Parents’ literacy/ESL
	8.
Child health, well-being, and safety
	9.
Child development
	10.
Child language/literacy
	11.
Reading/looking at books with children
	12.
Encouraging children to write
	13.
Alphabet/letter-sound songs, games, play
	14.
Social conversation/ transition/ planning
	15.
Other parenting education topic/activity

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	End of Observation Time:  _____________________


	Observation Summary

(To be completed at the end of classroom observation)




	1.  SESSION CONTENT (check one for each item)
	None or very little
	About one quarter
	About half
	Most or All

	How much of the session was spent on topics/activities specifically related to child literacy?
	(
	(
	(
	(

	How much of the session was spent on topics/activities specifically related to responsive parenting?
	(
	(
	(
	(

	How much of the session was spent on topics/activities related to the parents own personal development?
	(
	(
	(
	(


	2.  MATERIALS & EQUIPMENT USED IN CLASS (check all that apply)

	· Parenting education books, other commercially produced curriculum materials
	· Student journals, student reports
	· Computer equipment

	· Photocopy hand-out from printed materials, e.g., pages from parenting books, directions for making toys
	· Displays and materials developed by instructor/program staff
	· Other/Specify:_________________

______________________________

______________________________

	· Children’s books 
	· Black board, white board, flip chart
	

	· Newspapers/magazine articles
	· Graphics, photographs, paintings, posters, etc.
	· Other/Specify:_________________

______________________________

______________________________

	· Life skills material (maps, bus schedules, tax forms, etc.)
	· Audio visual equipment (e.g., video, TV, audio tape player)
	


	3.
LANGUAGE used by INSTRUCTOR in instruction (circle one)
	LANGUAGE used by most of the PARENTS in the class (circle one)

	1 = English primarily
	1 = English primarily

	2 = Spanish primarily
	2 = Spanish primarily

	3 = Substantial amounts of both English & Spanish
	3 = Substantial amounts of both English & Spanish

	4 = Language(s) other than English or Spanish primarily
	4 = Language(s) other than English or Spanish primarily

	5 = Substantial amounts of both English and other language(s)
	5 = Substantial amounts of both English and other language(s)


	4.  PARENT ENGAGEMENT (check one)
	< 50%
	50 -75%
	75-90%
	> 90%

	Percentage of students engaged in class activities (verbally or non-verbally)
	(
	(
	(
	(


	5.  PACE OF CLASSROOM ACTIVITY  (check one)
	Too slow
	Too fast
	Appropriate

	The pace of the class was generally…
	(
	(
	(

	
	Parents bored, disengaged, distracted
	Parents confused, “lost,” not keeping track of instruction
	Parents following the lesson, not frustrated or bored


	6.  SETTINGS (check one for each item)
	No, no link to setting
	Yes, one comment linking PE to setting
	Yes, more than one comment linking PE to setting

	Did any instructor make a comment linking the parenting education topic/activity to any of the following settings? 

	Parent-child activity session
	(
	(
	(

	Early childhood education class
	(
	(
	(

	Adult education class
	(
	(
	(

	Incorporating child literacy into daily routines
	(
	(
	(


	Instructor Questions

(Ask the following questions of the instructor before or after the observation session.)



	1.
What are the ages of the children of the parents in class?
	#_____<1 year 
	#_____ 1, 2 years 
	#_____3, 4, 5 years old
	#_____ >5 years old

	2.
What are the primary languages of the parents in class:
	#_____English
	# _____Spanish
	#_____Other Specify  ____________________________________)
	#_____Other Specify  ___________________________________)

	3.
Are there parenting education materials/videos for parents to view/review between sessions?
	(  Yes               (  No

	4.
Are there books for parents to take home to read to their children?
	(  Yes               (  No

	5.
What are the two most important things you want parents in this class to learn?  (Do not read the list.  Circle yes or no for each.)
	Yes
	No

	INCREASED SELF-CONFIDENCE AND SELF-ESTEEM 
	1
	2

	INCREASED UNDERSTANDING OF OWN CHILD(REN)
	1
	2

	IMPROVED PARENTING SKILLS
	1
	2

	IMPROVED LIFE SKILLS
	1
	2

	INCREASED KNOWLEDGE OF CHILD DEVELOPMENT
	1
	2

	INCREASED KNOWLEDGE OF INFLUENCES ON EARLY LITERACY
	1
	2

	INCREASED ABILITY TO BE TEACHER OF OWN CHILD(REN)
	1
	2

	IMPROVED PARENTS’ OWN LITERACY SKILLS
	1
	2

	OTHER (SPECIFY):__________________________________________________________________

___________________________________________________________________________
	1
	2


Parent & Child Activity Profile

(OMLIT-PCAP)

The Parent & Child Activity Profile
(OMLIT- PCAP)

The Parent & Child Activity Profile (OMLIT-PCAP) describes a parent and child interactive activity session at multiple points in time.  The instrument has three components:  a Classroom Description, a Time-Sampled Observation Measure, and a Follow-Up Summary and Instructor Questions.

OMLIT-PCAP Coding Instructions

Classroom Description 

The Classroom Description provides general identifying and descriptive information about the class being observed on a particular day.  Part 1 lists the appropriate identification numbers for the center, classroom and teacher(s) being observed.  Part 2 calls for a limited amount of information about the class, which can be completed prior to the start of the observation without having to ask questions of center staff.  Part 3 provides space for comments about the session observed, including how typical it was of the parent-child activity sessions in that program.

Observation Measure

At specified time intervals (every five minutes for parent and child activity sessions), the coder observes the class for 3 to 5 seconds and codes what she/he has observed.  The PCAP Time-sampled observation form includes four coding sections.

Parent and Child Grouping:  In this section the coder indicates how the parent-child dyads are grouped at the time of the observation.  Four coding options are provided: whole group of parents and children, small groups of parents and children, individual instruction of single parent with child(ren), and independent activities in which the instructor is not involved. 

Instructional Approaches:  Here the coder describes the way in which the leader of the parent and child activity session interacts with the parents at the time of the observation.  Some of the options include direct instruction, guidance/modeling, video-based instruction, and no instruction. 

Parent & Child Activities:  This section captures the activities in which parents and children are engaged at the time of the observation.  The activities include child literacy activities such as parents reading aloud to their children and playing language games as well as general play activities such as creative play in which parents and children complete an art activity together.  Coders are to check all the activities observed during the 3 to 5 second observation period.

Multiple descriptions are coded during an observation session.  For the CLIO parent and child activity observations, the PCAP is administered on a time-sampled basis every 5 minutes over the course of a single activity session (usually less than one hour).

Follow-up Observation Summary and Instructor Questions

Following the session in which the time-sampled PCAP observations are made, the observers also complete a set of observation summary ratings describing aspects of the class context and parent and child engagement, and ask the instructor a few follow-up questions about characteristics of the group of parents, about parenting resource materials available, and about the teacher’s goals for the class.
OMLIT-PCAP Coding Definitions

Classroom Description 

Part 1:  Identifying Numbers

The ID numbers for the center and classrooms will be provided to the observers prior to the observation.  As part of entering the ID numbers, the observer should confirm with the director the name of the classroom and teacher(s) participating in the CLIO study.  The observer should determine the number of regular instructional staff who will be present in the classroom that day.  Each staff member should be given a unique identifying number.

Part 2:  Classroom Context

The numbers of (1) parents, (2) children, and (3) staff present in the classroom are recorded, and the presence of an interpreter and the primary language he/she uses.  Second, whether the parenting education class occurred before, during, or after the other component classes is noted.

Part 3:  Comments

This section provides space for the observer to record a brief general description of the class and to note any unusual events or mitigating circumstances on the day of the observation that might have made the observations “atypical”.  This could include anything that disrupted the typical schedule, e.g., an accident in the classroom, the teacher called away from the classroom for some reason, etc.

Time-Sampled Observation

The time-sampled observation of the parent and child activity sessions is coded on an observation form every five minutes.

Observation Date and Times

At the top of the form, the observer records the date of the observation. In the column at the left the observer records the time of each 3-5 second observation.

Columns A-C

The observer records the information requested in Columns A-C for each of the “snapshots”( one snapshot corresponds to a row on the form.  In Column A, “Parent-Child Grouping,” the observer records the way in which the parents and their children are grouped for the class.  In Column B, “Instructional Approach,” the observer describes the overall teaching approach used by the staff.  Multiple choices may be selected for Column B (unless Column A is coded as 1=Whole Group).  In Column C, the observer describes the activities seen during each observation period.   Multiple selections are allowed in Column C for every row.  

Column C:  Parent & Child Session Activities 

Below we list examples of specific interactive activities within each general category of activities. 

Literacy Activities

1.  Oral language/Vocabulary:  Activities can include encouraging children to talk, teaching them new vocabulary, encouraging them to use language in make believe play, and to say new words.  This sort of activity might occur when parents and children are having a group discussion in “circle time.”

2.  Parent reading books/making book:  Parent is reading/ looking at books or other text with child(ren).  Also use this code for parents and children making books together with materials like pictures cut from magazines.  

3.  Alphabet/Sounds Play, Songs, and Rhymes:  Activities parents and children do that are focused on alphabet letters and/or letter-sound connections, such as playing with alphabet puzzles and blocks or magnet letters; also parents and children singing rhyming songs, saying tongue twisters, or playing with sounds in other ways.

4.  Writing/emergent writing:  Parents write dictation from their children, parents help their children form letters and numerals, and parents encourage their children to write. 

5.  Listening to read aloud: Parents and children listen to instructor or another adult read book aloud.  Include talking about or looking at book right after reading.  

Play Activities

6.  Free play:  Use this code if the activity is for parents to follow their child’s lead in moving from activity to activity.  It is not necessary to code the specific types of activities.
7.  Creative play/making a toy or project to take home:  Session may include parents and children making toys or doing an art project, for example, painting, making musical instruments with household objects or making cards with letters and pictures.  Note: If making book, code under # 2.

8.  Fine motor play/skills: Manipulation of materials such as puzzles, stringing beads, small building toys such as Legos, interconnecting building pieces, cutting with scissors.
9.  Gross motor play/skills: Active play either indoors or out, such as playing on jungle gym and  riding tricycles. Use this code for outdoor walks and building with large blocks or other building materials.
10.  Dramatic play: Pretend or make-believe play; dress-up, playing with dolls; assigning roles; zooming cars & trucks.  
11.  Games with rules: Playing sedentary board games, card games, computer and video games.
12.  Science/nature/math activity: Activities that communicate science, nature, or math concepts; for example, caring for pets, feeding fish, collecting leaves, experimenting with magnets, identifying shapes, counting, health & safety. 

13.  Cooking/eating meal or snack: All activities related to cooking or eating, including meal or snack preparation and clean up and parents and children eating a meal or snack together.
14.  Routines/transitions/planning:  Use this code for parents and children when they are shifting from one activity to another, such as getting on coats to go outside, cleaning up after an art activity, and washing hands after playing with finger paints.  Also use when parents are planning a future activity.
15. Other parent-child session activity:

List any interactive activity included in this parent-child activity session. 

16.  Additional content: Code one of the following types of additional content if observed:

    1 = 
Child literacy; Note: Code if activity 1-6 is selected.

Code this if instructor teaches about children’s language/literacy development or if the activity is related to children’s literacy development, such as making a book.

    2 = 
Responsive parenting

Code this if instructor talks about understanding and responding to children’s signals, maintaining children’s attention and/or building on children’s interests.

    3 = 
Adult ESL 

Code this if session includes instruction in and/or practice in ESL skills (e.g., parents read aloud as part of instructor’s read aloud, instructor teaches new vocabulary words, parents repeat phrases in English).

    4 = 
Adult literacy 

Code this if session includes instruction in and/or practice in adult literacy with native English speaking parents.
Follow-up Observation Summary and Instructor Questions

For each of the 6 Observation Summary rating scales, select among the response choices for each of the following aspects of the classroom, instructional context and overall parent engagement.

1. Session Content.  Select one of the four response choices to indicate the amount of each session that was spent on particular topics.
2. Instructional Materials.  Select as many of the response choices for materials that were observed in use during the entire observation period to indicate the range of instructional materials that were used in the class. 

3. Language.  Select one response for the language(s) used by the instructor and by most of the parents during the observation period.

4. Parent engagement.  Select one of the four response choices to make an overall rating of the degree to which parents appeared involved in the class activities.  This rating is intended as a summary rating of parent engagement for the entire class time.  
5. Pace of Classroom Activity.  Select one of the three response choices to make an overall rating of the pace of the class observed.  This rating is intended as a summary rating of pace for the entire class time.  
6. Settings.  In this section, select one response (either none, one, or more than one) for the number of times a comment linking the parenting education session to the other three program components was observed during the session.  In addition to the other core components, record a similar response for “Incorporating child literacy into routines.”
Time Observation Began   _____: _____  AM   PM
                     
  Date of Observation  ____/____/______



                       mm     dd       yyyy

Time Observation Ended   _____: _____  AM   PM                                                                                                
PARENT & CHILD ACTIVITY SESSION DESCRIPTION

	Observations for Clio Study

	

	Part 1:  Identifying Information

	Observer ID # 
	Observer Name:

	Center ID #
	

	Classroom ID #
	

	Instructor (1) ID #
	

	Instructor/Assistant (2) ID #
	

	
	

	Part 2:  Classroom Context

	Number of parents attending session: 
	______

	Number of children attending session: 
	 ______

	Number of staff in the class: 

(Includes teaching assistant and interpreters)


	______

	Is there an interpreter present?
	( Yes              ( No

	                                                 IF Yes:          ( Spanish

    
	Other Specify: ________________________

	Does the Parent-Child Activity Session come before, during, or after…

	
the Early Childhood Education class?
	(  Before
	(  During
	(  After
	(  Separate time

	  
the Parenting Education class?
	(  Before
	(  During
	(  After
	(  Separate time

	  
the Adult Education class?
	(  Before
	(  During
	(  After
	(  Separate time

	

	Part 3:  Comments

	















	















	















	















	















	
















(A)
Parent and Child Grouping

5. Whole group: All parents and children participate in the same activity.

6. Small groups: Two or more parents work cooperatively with their children.

7. Individual instruction: Instructor works with one parent-child pair individually while the rest of class works independently.

8. Independent work:  Parent-child units work on their own without direct instruction.

(B)
Instructional Approaches

10. Direct instruction: Instructor leads activity, e.g., reads book to group, tells parents how to interact with children, answers questions, coaches parent(s); directs parents in guided practice.

11. Modeling behavior: Instructor models new behavior/skills for parent(s).

12. Review/Summary: Instructor either reviews the content of a previous session or summarizes importance of current session activity (this could include talking about how to incorporate activity into home routines).

13. Instructor not involved: Instructor is either engaged with parents and children or is out of the room entirely.

(C)
PC/Interaction

Check this column when at least half the parents are interacting with their children in some way, e.g., talking, listening, playing, making eye contact.



(D)
Code Definitions for Parent & Child Activities

Literacy Activities

1.  Oral language/vocabulary: Telling a story; telling what happened or how to do something; introducing child to new vocabulary. Parents and children having a group discussion or “meeting”.

2. Parent reading books/making book: Parent is reading/ looking at books or other text with child(ren). Can include making books with children with materials like pictures cut from magazines.

3.  Alphabet/sounds play, songs, rhymes: Parents and children engaging in activities that involve letters, sounds and/or letter-sound relationships, e.g., playing with toys such as alphabet puzzles and blocks; playing games with letter sounds; singing rhyming songs; and repeating tongue twisters.

4.  Writing/emergent writing: Parents write dictation from children, parents help children write letters.

5.  Listening to read aloud: Parents and children listen to instructor or another adult read book aloud.  Include talking about or looking at book right after reading.

Play Activities

6. Free play:  Parent follows child and plays as s/he moves from activity to activity, with child leading the choice of activity.

7. Creative play/making a toy or project to take home: Doing arts, crafts, or projects.  For example, painting, making drum from oatmeal box or making cards with letters and pictures on them.  (If making book, code under # 2.)
8. Fine motor play/skills: Manipulation of materials such as puzzles, stringing beads, small building toys such as Legos, cutting with scissors.
9. Gross motor play/skills: Large muscle play – active outdoor play and indoor physical activity; playing on jungle gym, riding tricycles; building with large blocks or other building materials on the floor.

10. Dramatic play: Pretend or make-believe play; dress-up, playing with dolls; assigning roles; zooming cars & trucks.  

11. Games with rules: Playing sedentary board games, card games, computer and video games.
12. Science/nature/math activity: Communication of science, nature, or math concepts; for example, feeding fish, collecting leaves, experimenting with magnets, identifying shapes, counting, health & safety. 

13. Cooking/eating meal or snack: All activities related to cooking or eating. Parents and children having a meal or snack together; includes meal preparation and clean up.
14. Routines/transitions/planning:  Activities such as getting on coats to go outside; cleaning up after an art activity; talking about plans for next session.
15. Other parent & child activity: List any other topic or activity included in this parent-child activity session. 

16. Additional content: Code one of the following types of additional content if observed using the number provided:

    1 = 
Child literacy 

Note: Code if activity 1-6 is selected.

    2 = 
Responsive parenting

    3 = 
Adult ESL 

    4 = 
Adult literacy 

	Observation Date:  ______ / _______ / ________
	Parent & Child Activity Profile (OMLIT– PCAP)

	
	

	Time
	(A) Parent and Child Grouping
	(B) Instructional Approaches
	(C) P/C

Interaction
	(D) Parent & Child Activities

(Check all observed for each row)

	
	
	
	
	Literacy Activity
	Play Activity

	Begin Time
	1 = Whole group

2 = Small groups

3 = Individual instruction

4 = Independent work
	1 = Direct instruction

2 = Modeling behavior

3 = Review/summary

4 = Instructor not involved
	
	1.
Oral language/vocabulary 
	2.
Parent reading book/making book  
	3.
Alphabet/sounds play, songs, rhymes
	4.
Writing/emergent writing
	5.
Listening to read aloud
	6.
Free play
	7.
Creative play/making a toy or project to take home 
	8.
Fine motor play/skills.
	9.
Gross motor play/skills 
	10. 
Dramatic play
	11. 
Games with rules
	12. 
Science/nature/math activity
	13.  Cooking/eating meal or snack
	14. 
Routines/transitions 
	15. Other (Specify) _____________________)
	16. 
Additional Content

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	End of Observation Time:  _____________________


	Observation Summary

(To be completed at the end of classroom observation)




	1.  SESSION CONTENT (check one for each item)
	None or very little
	About one quarter
	About half
	Most or All

	How much of the session was spent on topics/activities specifically related to child literacy ? 
	(
	(
	(
	(

	How much of the session was spent on topics/activities specifically related to responsive parenting? 
	(
	(
	(
	(

	For how much of the session were parents interacting /participating with their own children? 
	(
	(
	(
	(


	2.  MATERIALS & EQUIPMENT USED IN CLASS (check all that apply)

	· Text books, workbooks, other commercially produced curriculum materials.
	· Audio visual equipment (e.g., video, TV, audio tape player)
	· No materials were used

	· Photocopy hand-out from printed materials, e.g., pages from parenting books, directions for making toys
	· Other/Specify:_________________

______________________________

______________________________
	

	· Children’s books 
	______________________________

______________________________
	

	
	
	


	3.
LANGUAGE used by INSTRUCTOR in instruction (circle one)
	LANGUAGE used by most of the PARENTS in the class (circle one)

	1 = English primarily
	1 = English primarily

	2 = Spanish primarily
	2 = Spanish primarily

	3 = Substantial amounts of both English & Spanish
	3 = Substantial amounts of both English & Spanish

	4 = Language(s) other than English or Spanish primarily
	4 = Language(s) other than English or Spanish primarily

	5 = Substantial amounts of both English and other language(s)
	5 = Substantial amounts of both English and other language(s)


	4.  ENGAGEMENT (check one for each item)
	< 50%
	50 -75%
	75-90%
	> 90%

	Percentage of parents engaged in class activities (verbally or non-verbally)
	(
	(
	(
	(

	Percentage of parents who seemed to enjoy the activities 
	(
	(
	(
	(

	Percentage of children who seemed restless/bored/unhappy
	(
	(
	(
	(

	Percentage of children who seemed to enjoy the activities
	(
	(
	(
	(


	5.  PACE OF CLASSROOM ACTIVITY  (check one)
	Too slow
	Too fast
	Appropriate

	The pace of the class was generally…
	(
	(
	(

	
	Families bored, disengaged, distracted
	Families confused, “lost,” not keeping track of instruction
	Families following the lesson, not frustrated or bored


	6.  SETTINGS (check one for each item)
	No, no link to setting
	Yes, one comment linking P&C to setting
	Yes, more than one comment linking P&C to setting


Did any instructor make a comment linking the parent – child activity to any of the following settings ? (Check one box for each line)

	

	Parenting education class 
	(
	(
	(

	Early childhood education class
	(
	(
	(

	Adult education class
	(
	(
	(

	Incorporating child literacy into daily routines
	(
	(
	(


	Instructor Questions

(Ask the following questions of the instructor before or after the observation session.)



	1.
What are the ages of the children in class?
	#_____<1 year 
	#_____ 1, 2 years 
	#_____3, 4, 5 years old
	#_____ >5 years old

	2.
What are the primary languages of the parents in class:
	#_____English
	# _____Spanish
	#_____Other Specify  _________________________________)
	#_____Other Specify ________________________________________)

	3.
Are there parenting education materials/videos for parents to view/review between sessions?
	(  Yes               (  No

	4.
Are there books for parents to read to their children?
	(  Yes               (  No

	5.
What are the two most important things you want parents in this class to learn?  (Do not read the list.  Circle yes or no for each.)
	Yes
	No

	INCREASED SELF-CONFIDENCE AND SELF-ESTEEM 
	1
	2

	INCREASED UNDERSTANDING OF OWN CHILD(REN)
	1
	2

	IMPROVED PARENTING SKILLS
	1
	2

	IMPROVED LIFE SKILLS
	1
	2

	INCREASED KNOWLEDGE OF CHILD DEVELOPMENT
	1
	2

	INCREASED KNOWLEDGE OF INFLUENCES ON EARLY LITERACY
	1
	2

	INCREASED ABILITY TO BE TEACHER OF OWN CHILD(REN)
	1
	2

	IMPROVED PARENTS’ OWN LITERACY SKILLS
	1
	2

	OTHER (SPECIFY):__________________________________________________________

___________________________________________________________________________
	1
	2


Adult Basic Literacy Education Observation

(OMLIT-ABLE)

The Adult Basic Literacy Education Observation
(OMLIT-ABLE)

The OMLIT-ABLE has four sections:

· Adult Education Classroom Description;

· Classroom Observation;

· Observation Summary; and

· Follow-Up Questions.

All four sections of the instrument are completed for each adult education classroom observed (generally lasting 50-60 minutes).  The Adult Education Classroom Description includes identifying and contextual information about the classroom and is completed by the observer at the beginning of the class session.  The Classroom Observation coding form provides a series of  “snapshots” of activities in the classroom during one class period.  The Observation Summary is completed at the end of the classroom observation.  Additional information about the learners, the instructional curriculum used, and the goals of instruction delivered over the entire program year is obtained by asking the teacher nine Follow-up Questions after the class observation.

OMLIT-ABLE Coding Instructions: Classroom Observation Form

Ongoing classroom activities are coded at 5-minute intervals during the entire class period.  Every five minutes, a 3-5 second “snapshot” of the ongoing activity is coded on a separate row to depict the following five aspects of the instruction:

(A) Student grouping refers to how learners are grouped during an instructional activity (one code A1-A3).  

(B) 
Instructional method/mode refers to whether or not the teacher and learners interact directly during an instructional activity (one code B1-B3).  

(C) 
Instructional subject/context refers to whether or not an instructional activity addresses an academic subject and/or life skills topic (one code C1-C4).  
(D) Literacy instruction refers to whether or not an instructional activity addresses literacy/ESL skills (one code D1-D4).  
(E) Literacy content refers to the specific literacy skills being taught in an instructional activity (if any) (up to two codes may be selected).  This column is coded only if the purpose or topic of an ongoing instructional activity includes literacy or ESL skill development (i.e., D1 is coded) or if at least some learners are working on literacy skills (D9).  
OMLIT-ABLE Code Definitions

Column (A)  Student Grouping

A1.  Learners Working with Other Learners:  Whole Group, Small Group, and Pairs

Whole group means that all learners in class are participating in the same activity together.  Small group means that learners are divided into two or more small groups to work cooperatively within each group.  

A2.  Independent Work

Most learners are working on their own, without direct instruction from the teacher.  The teacher may work with learners individually while the rest of the class works independently.  

A3.  Non-Instructional Activity 

A3 is selected if more than one minute is spent in non-instructional activity and no specific skills, lesson, or academic subject is being taught.  
Column (B)  Instructional Method/Mode

B1.  Direct Instruction 

The teacher is involved in teaching one or more learners, including:  lecturing to the entire class; working with students divided into small groups, one group at a time; assisting individual learners, one-on-one; or walking around the room checking on learner’s work while they work independently.  

B2.  No Direct Instruction 

The teacher is not directly conducting, supervising, or monitoring learner instructional activities.  The teacher may sit at his/her desk in the classroom doing her own work, or leave the room while learners work on their own.  

B3.  Non-Instructional Activity

Column (C) Instructional Subject/Context

C1.  Mostly Academic Subjects and/or Life Skills 

The instruction involves an academic subject and/or life skills (including parenting), regardless of whether literacy/ESL skills are also taught.  If C1 is selected, up to two Subject Codes are also coded.   

C2.  Mostly Literacy/ESL Skills

The primary objective of the activity is to teach literacy or ESL skills that are listed under Column E, without simultaneously focusing on academic subjects or life skills.  

C3.  Subject/Context Varies by Learner

Different learners are working on different instructional materials or lessons and there is no majority of the class working on the same activity.  

C4.  Non-Instructional Activity

Column (D) Literacy Instruction

D1.  Literacy/ESL Skills Are Taught

The ongoing instructional activity addresses literacy/ESL skill development.  

D2.  Only Academic or Life Skills Taught (Little or no literacy/ESL instruction)

The topic of instruction is mostly focused on an academic subject or life skills with little or no teaching of the types of literacy/ESL skills listed under Column E.  

D3.  Learning of Literacy Skills Varies Across Learners

Different learners are working on different topics, including a few learners working on literacy/ESL skills.  
D4.  Non-Instructional Activity 

Column (E) Literacy Instructional Content

If the instructional activity involves teaching of reading or literacy/ESL skills (D1), with or without the life skills or academic subject as context, up to two codes under Column E are coded that describe the type of literacy skills being addressed in the activity (row).  

E1.  Sound of alphabet letters, syllables — Letter-Sound Correspondence, Phonemic Awareness, Word Analysis, Phonics, Word Recognition

The lesson focuses on sounds of individual letters, letter combinations, or syllables; how to break down a word into letter and syllable parts; and/or how to sound out a whole word by putting these parts together.  The lesson may also focus on how to visually recognize whole words, without breaking them down into letter and syllable parts, with the emphasis being on visual recognition and reading of the whole word, rather than the word meaning.  

E2.  Reading Aloud — Oral Reading/Fluency

The activity focuses on reading fluency, accuracy, and speed.  It may involve learners reading orally, either one learner at a time taking turns or the whole class in unison.  It may also involve the teacher reading a text orally, to model fluent reading, while the class also reads the same text silently.  

E3.  Silent Reading

This activity involves learners reading printed text silently.  
E4.  Word Meaning — Vocabulary Development

This activity focuses on teaching the meaning of individual words (rather than meaning of a sentence, paragraph, or a longer text).  
E5.  Understanding the Meaning of Sentences or a Longer Text — Reading Comprehension

This activity focuses on developing learners’ understanding of written texts (at least a complete sentence).  

E6.  Spelling

This activity focuses on teaching spelling rules or memorizing spelling of irregular words.  
E7.  Grammar/Writing Rules — Language Arts

This activity focuses on writing rules (e.g., punctuation, capitalization, parts of sentences); grammar (subject-verb agreement, adjectives, etc.); paragraph structure (e.g., main idea, supporting information); as well as handwriting skills.  

E8.  ESL — Listening, Speaking, Conversing in English 

This activity focuses on teaching English-as-second-language (ESL) learners English proficiency—the ability to understand spoken English and to speak English.  

E9.  Combination Literacy Skill, or Varies by Learner, or Non-Specific Literacy Skills

Some instructors incorporate teaching of various literacy skills in a single activity, either as multi-skill literacy lesson or contextualized in a life-skills or academic lesson.  This code is also used if different learners are working on different literacy skills.  

	ADULT EDUCATION CLASSROOM DESCRIPTION
Observations for Clio Study

	

	Part 1:  Identifying Information

	Observer Name:
	Observer ID #

	Center ID #
	

	Classroom ID #
	

	Teacher (1) ID #
	

	Teacher/Assistant (2) ID #
	

	
	

	Part 2:  Classroom Context

	Number of learners attending class 



	

	

	Number of instructors in the class   


  (include teaching assistant and interpreters)



	ESL class?

1 =Yes     2 = No
	

	GED-prep class?
1 =Yes     2 = No
	

	Class format?  (Circle 1 or 2 below)
	

	1.  Group-based instruction (whole group, small group, pairs, etc.) 

2.  Individualized, independent study lab (with little or no group-based instruction)



	Location of Adult Education classroom  (circle one)

	1 = Preschool or elementary school

	2 = High school (including adult high school)

	3 = Room/building leased or owned by the program (used by no other organization)

	4 = Community center, social service agency facility

	5 = Public library

	6 = Community college, university

	7 = Church

	8 = Other/Specify:  








	

	Comments:

	















	















	















	
















Adult Basic Literacy Education Classroom Observation (OMLIT-ABLE)

	Instructional Activity
	(E)  Literacy Content:  

Check up to 2  targeted skills observed for each row 

	Obsrv.

Time
	(A)  Student 

           Grouping
	(B)  Instructional 

            Method/Mode
	(C)  Instructional

              Subject/Context
	(D)  Literacy 

             Instruction
	1.  Sounds of letters/syllables; breaking 

    down words into parts, sight words
	2.  Reading aloud sentences and

     paragraphs smoothly, accurately
	3.  Silent reading
	4.  Word meaning (vocabulary)
	5.  Understanding written sentences or 

     longer text (reading comprehension) 
	6.  Spelling  
	7.  Grammar, verb tense,  punctuation, 

     capitalization, writing sentences and 

     longer text 
	8.  ESL: Listening, speaking, or conversing 

      in English
	9.  Combination of literacy skills  OR varies 

     by learner OR non-specific literacy skills

	3-5 seconds every 

5 minutes

(Hr:Min)
	Are learners involved in a learning activity now?  

If, so, are MOST of them working independently or with other learners?

1 = Most learners are working with other learners (Whole group, small group, pairs)

2 = Independent – Most learners working on their own

3 = Non-instructional activity
	Is the teacher teaching any learner(s) now?

1 = Direct instruction:  teacher is directly teaching one or more learners OR is walking around checking on learners’ work

2 = Teacher is not directly teaching any learner 

3 = Non-instructional activity
	Does the instruction address academic subjects or life skills?  

1 = Yes  (Select up to 2 codes below)

L = life skills, parenting

M = math

S = science

C = social studies, civics, history, geography 

O = other subjects

2 = No – Mostly literacy/ESL skills 

3 = Varies by learner

4 = Non-instructional activity 
	Are MOST learners working on literacy/ESL skills, regardless of subject/context?

1 = Yes, literacy/ESL skills                   (Code up to 2 E codes)

2 = No, academic or life skills only           (Draw a line across E)

3 = Varies by learner (Select E9)
4 = Non-instructional activity                (Draw a line across E)

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	


End of Observation Time (Hr:Min):  _____:_____   (If the observation period is not completed, leave the “End of Observation Time” blank and continue coding on the next page.)

(A)  Student Grouping

Are MOST learners involved in instructional activity now?

9. Learners are involved in learning activity with one or more other learners:  Whole group, small group, pairs  

2.
Independent work:  Learners work on their own without working with other learners

3.
Teacher and learners are involved in non-instructional activity 

(B)  Instructional Method/Mode

Is the teacher teaching any learner(s) now?

14. Teacher is involved in directly instructing learners, e.g., lecturing, leading class discussion, asking and answering questions; teaching the whole class, small groups, learner pairs, or individual learners; directing learner-led activities; walking around checking on learners’ work; writing words and sentences on the board with the learners watching or writing down the words and sentences in their notebook

2.
Teacher is not involved in learning activities of learners 

3.
Teacher and learners are involved in non-instructional activity 

(C)  Instructional Subject/Context

Does the instruction address academic subjects or life skills?

1.  Yes (Select up to 2 Subject Codes below)
          Subject codes  


L = life skills


M = math


S = science


C = social studies, civics, history, geography


O = other subjects

2.  No – Mostly focused on teaching literacy/ESL skills with little focus on academic topic or life skills 
3.  Varies by learner
4.  Non-instructional activity  

(D)  Literacy Instruction

Are MOST learners working on literacy/ESL skills? 

1.  Yes – literacy/ESL, with or without academic subject or life skills context (Code up to 2 E codes)
2.  No – Mostly focused on academic subject or life skills with little focus on literacy/ESL (Draw a line across E column)
3.  Varies by learner (Select E9)
4.  Non-instructional activity (Draw a line across E column)
(E)  Literacy Content:  Example classroom activities that may be observed 

1.  Sound of alphabet letters, syllables; decoding, phonics; reading a whole word by sounding out parts of the word; visually recognizing whole words:

· Practicing sounds of letters and syllables

· Practicing letter and sound correspondences

· Breaking words into parts & sounding them out 

· Rhyming; sounding out nonsense words

· Identifying consonant sounds, long and short vowel sounds, word parts (e.g., syllables, vowels, blends, consonant blends)

· Memorizing or practicing sight words; irregularly spelled words, signal words such as “because,” “although,” and “however”

· Identifying word families (e.g., cow, brown, town, etc.)

2.  Reading aloud – Oral reading fluency:

· Reading aloud (e.g., whole class in unison, or taking turns in reading aloud) 
· Teacher giving feedback on oral reading accuracy, speed, or expression 
· Teacher reading aloud to model reading fluency 
3.  Silent reading:

· Reading sentences and longer texts silently 

4.  Word meaning - Vocabulary development:
· Discussing or looking up word definition or multiple meanings of words
· Figuring out or applying word meaning in the context of personal experience
· Learning word meaning through related words, synonyms, antonyms, and homonyms
· Looking up word meaning in dictionary, glossary or thesaurus
· Figuring out word meaning using word structure, e.g., prefixes, suffixes, root words
· Figuring out word meaning in the context of a whole sentence or a longer text 
· Using a word in a sentence to show understanding of the word meaning
· Learning acronyms and abbreviations 
5.  Understanding the meaning of written sentences or 

     longer text - Reading comprehension:

· Using pictures, headers, other hints in text passages to understand the text meaning

· Answering post-reading questions (e.g., main idea, inference, detail, fact vs. opinion, cause and effect)

· Retelling the story in learners’ own words, summarizing or synthesizing text learners read 

· Using comprehension strategies (e.g., skimming, finding meaning of the text in context)

· Filling in missing words in a sentence to show understanding of the whole sentence

· Making predictions on what will happen in a story to show understanding of the text 

· Stopping reading in the middle of the text to discuss the meaning of the text 

6.  Spelling:

· Spelling tests
· Spelling rules
7.  Grammar rules, punctuation, capitalization, 

     composing sentences and longer texts – 

     Language arts:  

· Grammar rules, sentence structure (subject, verb, etc.)
· Verb tense
· Singular and plural words
· Rules for writing, punctuation, capitalization
· Writing phrases, sentences, paragraphs
· Rules of composition (e.g., drafting, revising/editing, publishing/sharing)

· Story elements, poetry/drama

· Journal writing

· Penmanship, handwriting
8.  ESL – Listening, speaking, oral reading (words or sentences), or conversing in English:

· Practicing speaking, listening, and conversation skills in English

9.  Combination of literacy skills OR varies by learner OR non-specific literacy skills: 

· Teacher integrates various types of literacy skills within an activity 
· Some learners are working on literacy skills and others are not working on literacy skills; no majority
· The specific literacy skill(s) being taught is not clearly identifiable to the observer
Observation Summary

(Complete at the end of classroom observation)

	A.     MATERIALS & EQUIPMENT USED IN CLASS (Materials used may be checked during the classroom observation)

	· 1. Reading text books, workbooks, other commercially produced curriculum materials
	· 7. Reference books (dictionary, encyclopedia, etc.)/Non-fiction books
	· 13. Graphics, photographs, paintings, posters, etc.

	· 2. Photocopy hand-out from printed materials, e.g., pages from workbooks, crossword exercise sheets, story books
	· 8. GED materials, academic content area materials (e.g., geography, social studies, and math workbooks)
	· 14. Audio visual equipment (e.g., video, TV, audio tape player)

	· 3. Fiction (novels, short stories, poetry, etc.) 
	· 9. Student journals, student reports
	· 15. Computer equipment, software

	· 4. Children’s books 
	· 10. Displays and materials developed by instructor/program staff
	· 16. Internet access

	· 5. Newspapers/magazine articles
	· 11. Flash cards, mirror, other multi-sensory instruction tools
	· 17. Other/Specify: _______________

	· 6. Life skills material (maps, bus schedules, tax forms, etc.)
	· 12. Black board, white board, flip chart
	


	B1.    LANGUAGE used by TEACHER in instruction (circle one)
	B2.  LANGUAGE used by second teacher, teaching assistant, or interpreter in instruction (circle one)

	1 = English primarily
	1 = English primarily

	2 = Spanish primarily
	2 = Spanish primarily

	3 = Substantial amounts of both English & Spanish
	3 = Substantial amounts of both English & Spanish

	4 = Language(s) other than English or Spanish primarily
	4 = Language(s) other than English or Spanish primarily

	5 = Substantial amounts of both English and other language(s)
	5 = Substantial amounts of both English and other language(s)


	C.    STUDENT ENGAGEMENT (check one)
	< 50%
	50 -75%
	75-90%
	> 90%

	Percentage of students engaged in class activities (verbally or non-verbally)
	(
	(
	(
	(

	
	
	

	D.    PACE OF CLASSROOM ACTIVITY  (check one)
	1. Too Slow
	2. Too Fast
	3. Appropriate

	The pace of the class was generally…
	(
Students bored, disengaged, distracted
	(
Students confused, “lost,” not keeping track of instruction
	(
Students following the lesson, not frustrated or bored


Follow-up Questions:  Ask the observed teacher the following questions before or after the classroom observation.  (Note:  The questions refer to the whole class, not just the Even Start parents in the class.)

1.
What are the native languages of learners enrolled in this class?  Please indicate the approximate percentage of learners by their native language.   


(Do not read the list.  Fill in a number or percentage for each language group, totaling 100%.)

Number OR Percent

____
_____% 
ENGLISH


____
_____% 
SPANISH


____
_____% 
FRENCH

____
_____% 
HAITIAN/CREOLE

____
_____% 
CHINESE


____
_____% 
VIETNAMESE


____
_____% 
KOREAN

____
_____% 
PORTUGUESE

____
_____% 
ARABIC


____
_____% 
RUSSIAN


____
_____% 
OTHER (specify):____________________


2. 
What percentage of the class falls into the following age groups?  Estimated percentages are acceptable.  (Read the list.  Fill in a number or percentage for each age category, totaling 100%.)



Number OR Percent 

____

_____%
Less than 18 years of age


____

_____%
Between 18 and 24 years of age


____

_____%
Between 25 and 34 years of age


____

_____%
Over 35 years of age

3.
What percentage of the class is at the following literacy or basic skill levels?  (Read the list and fill in a number or percentage for each skill group, totaling 100%. Estimated percentages are acceptable.)


Number OR Percent 

____
___% 
0 to 3rd grade level (Beginning literacy)


____
___%
4th to 6th grade level (Beginning Basic Education)


____
___% 
7th to 9th grade level (Intermediate Basic Education)


____
___% 
10th grade or higher (Adult Secondary Education)


____
___% 
Beginning ESL


____
___% 
Intermediate ESL


____
___% 
Advanced ESL

4.
Do you use a reading or literacy curriculum in this class, such as Wilson Reading method, other commercially published curriculum, or locally developed curriculum?


Yes

1

No  

2  (Skip to Q7)
5.
What is the name of the curriculum you use in this class?  If you combine two or more approaches, please tell me the names of all of your approaches.  (List names of curricula or check box if no names.)


___________________________________



___________________________________



___________________________________



( 
The curriculum used in this class does not have a specific name.

Questions 6-9 on reverse
6.
Does the curriculum you use in this class specify the following?  

  
(Read the list and circle yes or no for each response choice.)


















Yes
No

Specific literacy skills learners will master upon

    completion
1
2

Activities to build specific literacy component skills
1
2

Suggested general teaching strategies

1
2

Suggested teaching strategies related to literacy
1
2

Suggested materials for literacy instruction

1
2

Content areas in which to teach basic literacy skills, 
1
2

    such as academic subjects, life skills, parenting, 


    or work skills






7.
Who developed the instructional materials you use to teach this class? 
(Do not read the list.  Circle yes or no for each response choice.)









Yes
No

LOCAL PROGRAM OR CENTER STAFF

1
2

REGIONAL EVEN START TRAINING CENTERS
1
2

COLLEGE OR UNIVERSITY


1
2

SCHOOL SYSTEM



1
2

COMMERCIAL PUBLISHER


1
2

CURRICULUM TRAINING ORGANIZATION

1
2

THE OBSERVED TEACHER 


1
2

OTHER (SPECIFY):____________________
1
2

DON’T KNOW




1
2

8.
What subjects or skills are taught in this class over the entire program year?  (Do not read the list.  Circle yes or no for each response choice.)

Yes
No

ESL/LITERACY SKILLS (READING, WRITING)
1
2


ACADEMIC SUBJECTS (E.G., 

   MATH/SCIENCE/SOCIAL STUDIES)

1
2

COMPUTERS




1
2

JOB PREPARATION ACTIVITIES


1
2

PARENTING




1
2

LIFE SKILLS




1
2

GED PREPARATION



1
2

OTHER (SPECIFY):



1
2

_____________________________________

9.
What are the three most important things you want students in this class to learn?  (Do not read the list.  Circle yes or no for each response choice.)







Yes
No

BASIC READING COMPONENT SKILLS 

1
2

INCREASED VOCABULARY


1
2

IMPROVED SPELLING



1
2

IMPROVED ORAL AND/OR READING 

   COMPREHENSION SKILLS


1
2

IMPROVED READING SKILLS (IN GENERAL)
1
2

GED PREPARATION KNOWLEDGE/SKILLS
1
2

IMPROVED THINKING OR PROBLEM-SOLVING 

   SKILLS




1
2

INCREASED SELF CONFIDENCE, SELF ESTEEM
1
2

IMPROVED LIFE SKILLS, PARENTING SKILLS
1
2

INCREASED ABILITY TO BE TEACHER OF 

   OWN CHILD(REN)



1
2

INCREASED COMFORT AT BEING 

   AN ADULT STUDENT



1
2

OTHER (SPECIFY):



1
2

______________________________________


OTHER (SPECIFY):     



1
2

______________________________________

           Indoors  (


  Outdoors/Indoor Gym (





RAP (





Classroom ID: ____________      Teacher ID: ______________  Context:  Free play □ Meal/snack/routine □ Circle □ Outdoors □    Obs  #             Expected start time:_______





Start time for 1st literacy event: ________ End time:_________ Time literacy event started prior to observation:______mins  Time literacy event continues after coding:  ____   





Classroom ID: ____________      Teacher ID: ______________                Context:  Free play □ Meal/snack/routine □ Circle □ Outdoors □    





Start time for 2nd literacy event: ________ End time:_________              Time literacy event continued beyond coding:  ____   mins


				





Classroom ID: ____________      Teacher ID: ______________               Context:  Free play □ Meal/snack/routine □ Circle □ Outdoors □    





Start time for 2nd literacy event: ________ End time:_________              Time literacy event continued beyond coding:  ____   mins








Classroom ID:  			Teacher ID:  		




















