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Section A.  Justification.

This clearance request is to conduct the second implementation of the School Survey on Crime and Safety (SSOCS).  The survey was administered in 2000 and will be administered again in 2004.  It entails a mail survey with phone follow-up, designed to produce nationally representative estimates of principals based on an achieved sample of 2,550 schools.  

Because many of the items in the 2004 survey are the same as those used in the 2000 survey, NCES will be able to measure change over time on certain components related to school crime.  The trend data can be used to determine how policies, practices, and resources related to school crime have changed since 2000.  

1.  Circumstances Making Collection of Information Necessary.

SSOCS is the only recurring federal survey sponsored by the National Center for Education Statistics (NCES) of the U.S. Department of Education to collect detailed information on crime and safety from the principals’ perspective.  As such, it will fill an important gap in data collected by NCES.  It will collect information on:

· Frequency and types of crimes at schools, including homicide, rape, sexual battery, physical attacks with or without weapons, threats of attack with or without weapons, robbery, theft, possession of weapons or drugs, and vandalism;

· Frequency and types of disciplinary actions such as expulsions, transfers, and suspensions for selected offenses;

· Perceptions of other disciplinary problems such as bullying, verbal abuse, and disorder in the classroom;

· Description of school policies and programs concerning crime and safety;
· Description of student, parent and teacher involvement in efforts intended to prevent or reduce school violence; and
· School characteristics that have been associated with school crime.

The original SSOCS questionnaire (2000) was developed in consultation with a Technical Review Panel consisting of some of the nation’s top experts on school crime and school programs relating to crime and safety.  Revisions for the 2004 questionnaire were based on data received from the SSOCS 2000, a review of current literature in the field, feedback from a Technical Review Panel and related government agencies, as well as the results of extensive pre-testing conducted by Abt Associates.  As such, SSOCS 2004 will continue to provide a valuable tool to policymakers and researchers who need to know what the level of crime is and how it is changing, what disciplinary actions schools are taking, and what policies and programs are in place.
Legislative Authorization

The National Center for Education Statistics (NCES) of the Institute of Education Sciences (IES), U.S. Department of Education, is conducting this study, as authorized under Public Law 107-279, Title I, Part C, Section 151(b) and 153(a) of the Education Sciences Reform Act of 2002, which states:

“The Statistics Center shall collect, report, analyze, and disseminate statistical data related to education in the United States and in other nations, including - 

(1)
collecting, acquiring, compiling (where appropriate, on a State-by-State basis), and disseminating full and complete statistics (disaggregated by the population characteristics described in paragraph (3)) on the condition and progress of education, at the preschool, elementary, secondary, postsecondary and adult levels in the United States, including data on - 

(A)
State and local education reform activities; 

(B)
State and local early childhood school readiness activities;

(C)
student achievement in, at a minimum, the core academic areas of reading, mathematics, and science at all levels of education; 

(D)
secondary school completions, dropouts, and adult literacy and reading skills; 

(E)
access to, and opportunity for,  postsecondary education, including data on financial aid to postsecondary students; 

(F)
teaching, including--- 

(i) data on in-service professional development, including a comparison of courses taken in the core academic  areas of reading, mathematics, and science with courses in noncore academic areas, including technology courses; and

(ii) the percentage of teachers who are highly qualified (as such term is defined in section 9101of the Elementary and Secondary Education Act of 1965 (20 U.S.C. 7801)) in each State and, where feasible, in each local educational agency and school; 

(G)
instruction, the conditions of the education workplace, and the supply of, and demand for, teachers;

(H) 
the incidence, frequency, seriousness, and nature of violence affecting students, school personnel, and other individuals participating in school activities, as well as other indices of school safety, including information regarding ---

the relationship between victims and perpetrators;

(ii)
the type of weapons used in incidents, as classified in the Uniform Crime Reports of the Federal Bureau of Investigation;

(I)
the financing and management of education, including data on revenues and expenditures; 

(J)
the social and economic status of children;

(K)
the existence and use of educational technology and access to the Internet by students and teachers in elementary and secondary schools;

(L) access to, and opportunity for, early childhood education;

(M)
the availability of, and access to, before-school and after-school programs (including such programs during school recesses);

(N)
student participation in and completion of secondary and postsecondary vocational and technical education programs by specific program areas; and

(O)
the existence and use of school libraries;

(2)
conducting and publishing reports and analyses of the meaning and significance of the statistics described in paragraph (1); 

(3)

collecting, analyzing, cross-tabulating, and reporting, to the extent feasible, information by gender, race, ethnicity, socioeconomic status, limited English proficiency, mobility, disability, urban, rural, suburban districts, and other population characteristics when such disaggregated information will facilitate educational and policy decision making;
(4)
assisting public and private educational agencies, organizations, and institutions in improving and automating statistical and data collection activities, which may include assisting State educational agencies and local educational agencies with the disaggregation of data and with the development of longitudinal student data systems;

(5)
determining voluntary standards and guidelines to assist State educational agencies in developing statewide longitudinal data systems that link individual student data consistent with the requirements of the Elementary and Secondary Education Act of 1965 (20 U.S.C. 6301 et seq.), promote linkages across 

States, and protect student privacy consistent with section 183, to improve student academic achievement and close achievement gaps; 

(6)
 acquiring and disseminating data on educational activities and student achievement (such as the Third International Math and Science Study) in the United States compared with foreign nations; 

(7)
conducting longitudinal studies, as well as regular and special surveys and data collections, necessary to report on the condition and progress of education; 

(8)
assisting the Director in the preparation of a biennial report, as described in section 119; and

(9)
determining, in consultation with the National Research Council of the National Academies, methodology by which States may accurately measure graduation rates (defined as the percentage of students who graduate from secondary school with a regular diploma in the standard number of years), school completion and dropout rates.” 
Confidentiality
The Center assures participating individuals and institutions that any data collected under the SSOCS: 2004 survey shall be in total conformity with NCES’ standards for protecting the privacy of individuals.  Section 401(a)(3)(A)of the National Education Statistics Act of 1994, as amended, states that:

“DISCLOSURE. --- No Federal department, bureau, agency, officer, or employee and no recipient of a Federal grant, contract, or cooperative agreement may, for any reason, require the Director, any Commissioner of a National Education Center, or any other employee of the Institute to disclose individually identifiable information that has been collected or retained under this title.”  (20 U.S.C. 9007, 9573).

Similarly, the Education Sciences Reform Act of 2002 states that:

“No person may - 

(A)
use any individually identifiable information furnished under the provisions of this section for any purpose other than statistical purposes for which it is supplied, except in the case of terrorism [note: see discussion below on the Patriot Act]; 

(B)
make any publication whereby the data furnished by any particular person under this section can be identified; or 

(C)
permit anyone other than the individuals authorized by the Commissioner to examine the individual reports.” (Section 408(a)(2) of the National Education Statistics Act of 1994, as amended by the Education Sciences Reform Act of 2002, P.L. 107-279, Title I, Part C, Section 183, also Title IV, Section 401 redesignations, 20 U.S.C. 9007, 9573).

Penalties for misuse of information have been established in Section 408(b)(6) for which:
“Any person who uses any data provided by the Center, in conjunction with any other information or technique, to identify any individual student, teacher, administrator, or other individual and who knowingly discloses, publishes, or uses such data for a purpose other than a statistical purpose, or who otherwise violates subparagraph (A) or (B) of subsection (a)(2) of this section, shall be found guilty of a…felony and imprisoned …, or fined…, or both.” 

The U.S.A. Patriot Act of 2001, (Public Law 107-56) permits the Attorney General to petition a court of  competent jurisdiction for an ex parte order requiring the Secretary of the Department of Education to provide data relevant to an authorized investigation or prosecution of an offense concerning national or international terrorism. The law states that any data obtained by the Attorney General for such purposes “...may be used consistent with such guidelines as the Attorney General, after consultation with the Secretary, shall issue to protect confidentiality.” This law was incorporated into the Education Sciences Reform Act of 2002.                

The Federal Statistical Confidentiality Order of 1997, an OMB directive, provides a consistent government policy for “…protecting the privacy and confidentiality interests of persons who provide information for Federal statistical programs…” The Order defines relevant terms and provides guidance on the content of confidentiality pledges that Federal statistical programs should use under different conditions. The Order provides language for confidentiality pledges under two conditions – first, when the data may only be used for statistical purposes; second, when the data are collected exclusively for statistical purposes, but the agency is compelled by law to disclose the data. Since the U.S. Patriot Act of 2001 includes a legal requirement that compels NCES to share the data under the conditions specified in the law, the second condition applies to NCES. In this case, the Order instructs the agency to “…at the time of collection, inform the respondents from whom the information is collected that such information may be used only for statistical purposes and may not be disclosed, or used, in identifiable form for any other purpose, unless otherwise compelled by law.”

2.  Purposes and Uses of Information.  

School safety has been a national priority for at least 25 years, when the Federal government first conducted a nationwide study of school safety (National Institute of Education, 1978).  Fatal shootings in the nation’s elementary and secondary schools over the past several years have heightened public concern over school safety.  According to an August 2003 Gallup poll, 24 percent of parents polled said that they fear for their child’s safety while they are at school (The Gallup Organization, 2003
).  

By many measures, issues of crime and safety rank among the most critical issues faced by U.S. school systems in the last 15 years.  For example:  
· The Indicators of School Crime and Safety: 2002 reported that 10 percent of all public schools reported at least one serious violent crime to the police or a law enforcement representative.  In addition, 47 percent of public schools reported at least one less serious violent or nonviolent crime.
 
· The National Crime Victimization Survey indicated that 1.9 million violent crimes took place either at school or near schools in 2001.

· A National Institute of Justice study found that one-third of male inner-city students were shot at, stabbed, or injured with a weapon at school or on the way to and from school over the past few years.

· The National Household Education Survey revealed that 56 percent of students said they had witnessed bullying, physical attack, or robbery at school or on the way to or from school.
 
· A national survey of teachers indicated that in the 1999-2000 school year, 9 percent of all elementary and secondary teachers said they were threatened with injury by a student, and 4 percent were attacked by a student.

· The School Crime Supplement to the National Crime Victimization Survey found that 6 percent of students were afraid of attacks at school.

· A Phi Delta Kappa poll in 1996 found that teachers said that discipline is the main reason that teachers leave the profession.

· A survey by the National Association of Secondary School Principals found that 52 percent of secondary school principals said their schools are facing serious gang problems.

Providing a safe and disciplined environment is one of the core responsibilities of our school system.  Schools are expected to take on responsibility for the welfare of the children they serve.  Clearly, students’ physical safety is basic to their welfare.  However, students’ welfare can be harmed even if they are not the ones being assaulted:  “even youth who are not direct victims of violence may be victimized by the chronic presence of violence in their communities.”
  Providing safety and discipline is also critical in maintaining schools’ educational function.  Students’ attention to learning is considerably hindered when students are fearful for their own safety or welfare.  

For these reasons, the federal government has made safety and discipline one of its main priorities.  The third goal of the U.S Department of Education’s Strategic Plan 2002-2007 is to develop safe schools and strong character by ensuring “that our nation’s schools are safe and drug-free and that students are free of alcohol, tobacco, and other drugs.”  Congress reauthorized the Safe and Drug-Free Schools and Communities Act of 1994 in the year 2002 to support drug and violence prevention programs, including an impact evaluation component and a provision for NCES to collect data on the frequency, seriousness, and incidence of violence in elementary and secondary schools.  SSOCS will address both of these actions of Congress by providing statistics on the frequency of violence, the nature of the school environment, and the characteristics of school violence prevention programs.  Such national data are critical, given the tendency to focus on anecdotal evidence of crimes without knowing the true frequency of problems in the schools.  Without accurate information, policymakers may make misinformed decisions about school policy, and the public might lose confidence in public schools.

This survey will provide trend data to the SSOCS 2000.  Many items from that survey will be repeated in the SSOCS 2004 allowing for comparisons between the two data points.  The data will be used by NCES to prepare a summary descriptive report of the findings, and will be made available as a public use database (following the removal of identifying information) for use by researchers and policy makers on school crime and safety.  

Data from the previous SSOCS survey, will be presented in the upcoming reports:  2003 Indicators of School Crime and Safety and Violence in the U.S. Public Schools:  1999-2000 School Survey on Crime and Safety.  

3.  Appropriate Use of Information Technology.

This survey will be conducted by mail with telephone follow-up.  In cases, where a respondent has not received the survey via mail or misplaced the survey, the respondent will have the option of receiving the survey via fax or email.  An electronic database will be used to track all responses in order to determine where further follow-up is required in order to obtain the desired response rate.  Computer edits will be performed to verify the completeness and consistency of the data that are collected.  For example, computer edits include whether a subset of responses add to the total, whether skip patterns have been followed correctly, whether values fall outside of the range that is typically found for such schools, and whether some responses might be logically inconsistent.

Based on information from the pretest interviews, email reminders sent from an NCES address may increase compliance for some schools.  About midway through the field period, an email will be sent to any nonrefusing schools that had not sent back a survey (schools that provided an incomplete survey would not be included in this mass email – only schools that were complete nonrespondents would be included).  Email addresses will be “masked” so that recipients do not have access to the email addresses of other recipients.  

The survey will not be able to offer respondents access to an Internet survey.  SSOCS will only be mailed to about 3,700 principals.  In addition to the relatively small number of principals receiving the questionnaire, SSOCS employs many complicated matrixes.   These matrixes would prove difficult to convert to a web-based survey.  In order to convert these matrixes and their instructions, as well as the other items on the questionnaire, to an Internet format, methodological testing would be required to determine the comparability of the various formats.  Such testing would also have to include which formats would have to be offered in order for all schools to be able to access the survey.  The contract to conduct the SSOCS:04 does not include the resources to either conduct such studies or prepare the survey in the necessary formats.

4.  Efforts to Identify Duplication. 

This survey was developed in consultation with the:

· Safe and Drug-Free Schools Program (S&DFS);

· Office of Juvenile Justice and Delinquency Prevention (OJJDP);

· Bureau of Justice Statistics (BJS);

· Office of Special Education Services (OSEP);

· National Institute of Justice (NIJ);

· Office of Community Oriented Policing Services (COPS); and

· National experts on the topic of school crime.  

An extensive literature review on the topic of school crime was conducted, as well as a review of extant surveys related to school crime.  The extant surveys were examined to determine what gaps exist in the data, and how this survey can help to fill those gaps.  

The review indicated that SSOCS is the only federal, recurring survey that collects information from principals on school crime and safety.  While there are other federal surveys that collect information from principals about school crime and safety, these surveys (the National Study of Delinquency Prevention in Schools, 2000 and the School Health Policies and Programs, 1999-2000) do not collect the same information as SSOCS.  Furthermore, SSOCS provides more extensive coverage of the types of crime and discipline that occurs in schools, as well as the efforts that schools undergo to combat these problems.  Other surveys that collected similar information as SSOCS are not administered repeatedly.  For example, the Safe School Study (1976) and the 1991 and 1996-1997 FRSS Surveys, the predecessors to SSOCS:2000, collected data from principals on school crime.  These surveys, however, were only conducted once, and will not be repeated. 

Similarly, many federal surveys obtain information about school crime from individuals other than principals.  For example, the School Crime Supplement to the National School Crime and Safety Survey, administered in 1989, 1995, 1999, 2001, and 2003, collected data on school crime and safety from students ages 12 to 19.  The Youth Risk Behavior Survey, conducted in 1991 – 2003, also collected school crime information from students as did the Monitoring the Future Survey of 1975.  

5.  Methods Used to Minimize Burden on Small Entities. 

The burden on small schools and districts is minimized during the SSOCS data collection through the sample design.  The design specifies the selection of schools as a function of size, which is defined by the number of students.  Small schools and districts, therefore, will be sampled at lower rates because they comprise a smaller proportion of the student population per school.

6.  Frequency of Data Collection. 

This request is for clearance of SSOCS:2004 only.  Separate requests will be submitted for future SSOCS collections.  The current Department of Education budget is keeping SSOCS on a 4-year cycle.  If these data were collected less frequently it would hamper the ability to monitor trends and provide policy makers with timely data on school crime.

7.  Special Circumstances of Data Collection. 

The SSOCS questionnaire will be mailed to respondents on February 27, 2004, so that they should receive it by March 1, 2004.  The principals are instructed to respond to the survey by March 19, 2003.  Therefore, respondents are asked to complete the questionnaire less than 30 days after receiving it. 

The 2004 SSOCS replicates the data collection procedures utilized in the 2000 SSOCS.  The survey requires less than 30 days to complete for a number of reasons.  One reason for the shortened period for principals to respond is the time of year the survey is administered.  The time period for the administration of the survey is designed to correspond to the end of the school year, without overlapping with the beginning of summer vacation.  In order to achieve a high response rate, it is necessary to reach the principals prior to the end of the school year to guarantee that they can be reached for follow-up calls if necessary.  The timing of the survey administration also is designed to avoid overburdening principals at the very end of the school year when they have other administrative responsibilities.   

Another reason for allocating less than 30 days for principals to respond is length of the data collection period.  The data collection period is only a total of three months.  The survey collects counts of certain events, such as the number of crimes or disciplinary actions, which occur during the school year.  In order to collect information on as much of the school year as possible, the data collection period was kept short and as close to a full school year as possible.  Because the data collection period is only three months long, it is necessary to allow enough time for nonresponse follow up.  Most of the schools in the 2000 SSOCS required some form of nonresponse follow up, and the expectation is that the 2004 survey will as well.  It is necessary to allow for enough time before the end of the school year to conduct the nonresponse telephone calls and e-mails, so the initial time period provided for principals to respond has to be relatively short.

8.  Consultants Outside the Agency.

This survey was developed in consultation with a Technical Review Panel (TRP) that was created to review crime-related surveys sponsored by the National Center for Education Statistics.  Panel members and their affiliations are as follows: 

· Lynn Addington, Department of Justice, Law and Society

· Bill Bond, National Association of Secondary School Principals

· Margaret Evans, National Association of Elementary School Principals

· Denise Gottfredson, Department of Criminology and Justice, University of Maryland

· Gary Gottfredson, Gottfredson Associates, Inc.

· Kristen Hayes, Office of Safe and Drug Free Schools

· William Lassiter, Center for Prevention of School Violence

· Colin Loftin, School of Criminal Justice, State University of New York, Albany

· Sister Dale McDonald, National Catholic Education Association

· Shannon Means, Kentucky Center for School Safety

· Michael Rand, Bureau of Justice Statistics

· Bill Smith, Instructional Support Services, Sioux Falls School District

· Joanne Wiggins, Policy and Program Studies Service, U.S. Department of Education

9.  Provision of Payments or Gifts to Respondents. 

Not applicable.

10.  Assurance of Confidentiality. 

A plan for assuring the confidentiality of individual data has been developed by NCES and Abt Associates.  Under this plan, the SSOCS:2004 will conform to federal regulations – specifically, the Privacy Act of 1974 (5 U.S.C. 552a), Privacy Act Regulations (34 CFR Part 5b), the Hawkins-Stafford Amendments of 1988 (P.L. 100-297), the Computer Security Act of 1987, NCES Restricted-Use Data Procedures Manual, the Federal Statistical Confidentiality Order of 1997 (an OMB directive), the U.S.A. Patriot Act of 2001 (P.L. 107-56), the E-Government Act of 2002, Title V, Subtitle A, Confidential Information Protection, the Education Sciences Reform Act of 2002 (P.L. 107-279) and the NCES Statistical Standards and Policies handbook.  From the initial contact with the participants in this survey through all of the follow-up efforts, careful attention will be paid to informing potential survey respondents that NCES and Abt Associates Inc. will protect the confidentiality of their personal data.  Abt Associates will collect the data for NCES by the authority of Public Law 107-279, Title I, Part C, Section 183 of the Education Sciences Reform Act of 2002 (20 USC 9573), which guarantees the confidentiality of respondents.  In addition, Abt Associates and NCES will treat the data as confidential, based on the Privacy Act of 1974 and as amended under the U.S.A. Patriot Act of 2001.  

All survey respondents will be informed that this is a voluntary survey in a survey cover letter. The cover letter will also state that individual school results will not be identified in any reports.

All information identifying the individual respondents will be kept confidential, in compliance with the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the Augustus F. Hawkins-Robert T. Stafford Elementary and Secondary School Improvement Amendments of 1988 (P.L. 100-297), which states that:

(4)(A)
“Except as provided in this section, no person may – 

(i) use any individually identifiable information furnished under the provisions of this section for any purpose other than statistical purposes for which it is supplied;

(ii) make any publication whereby the data furnished by any particular person under this section can be identified; or,

(iii) permit anyone other than the individuals authorized by the Commissioner to examine the individual reports . . .”

Abt Associates Inc. will collect data under an interagency agreement with NCES.  Abt Associates will maintain the individually identifiable questionnaires as confidential material.  The required plan will include the following:

1.
Provisions for data collection in the field;

2.
Provisions to protect the data-coding phase required before machine processing;

3.
Provisions to safeguard completed survey documents; and

4.
Authorization procedures to access or obtain files containing identifying information.
All Abt staff members working on the SSOCS project and having access to the data (including monitoring of interviews) are required to sign the NCES Affidavit of Nondisclosure (see Appendix A).  Notarized affidavits are kept on file at Abt. Associates, Inc.

11.  Sensitive Questions. 

SSOCS 2004 is a voluntary survey, and no persons are required to respond to the questionnaire.  In addition, respondents may decline to answer any questions in the survey.  This voluntary aspect of the survey is clearly stated in the introduction and is stressed in interviewer training.

The items in the SSOCS questionnaire collect information about schools rather than about individual people (see Appendix B for a description and justification of the items and Appendix L for the survey).  In this sense, the data are not sensitive. Items about the frequency of crime and disciplinary problems at the school could be viewed as sensitive by some respondents because schools may not want to report data associated with unusually high frequencies of problems. Confidentiality of information however is stated in a cover letter to participants as well as the fact that the responses are not in any way tied to funding.  In general though, the SSOCS questionnaire asks for information that is in the public domain (e.g., schools communicate their policies to their students and parents in a variety of ways), thus the information is not viewed as sensitive in nature.

12.  Estimates of Hour Burden for Information Collection.   

The cost to respondents for the total overall burden is estimated to be $94,605.  There are no other costs to respondents.  No record keeping requirements are associated with SSOCS.

Based on the results from the pilot test it will take respondents about 1.06 hours to complete the survey (see table below).  Assuming that it will cost respondents $35/hr to complete the survey the estimated cost burden per respondent is $37.10 ($35 * 1.06 hrs = $37.10).  The total number of completed surveys for SSOCS is projected to be 2,550.  This is calculated assuming a 70 percent response rate to the 3,742 schools that will be mailed the questionnaire. With a final sample size of 2,550, the total time burden associated with the survey is 2,703 hours (1.06 * 2,550 = 2,703).

To determine the total overall burden for respondents one can either:

      multiply the number of respondents (2,550) by the cost to complete

($37.10) to get a total overall burden of $94,605

                                    OR

      multiply the total burden hours  (2,703 hours) by the cost per hour

($35) to get a total overall burden of $94,605

Time to Complete the 2004:SSOCS (based on data from the pilot test)

	Number of Teachers
	Minutes to Complete Survey

	1
	28

	2
	40

	3
	60

	4
	65

	5
	73

	6
	45

	7
	50

	8
	150

	
	Total minutes to complete:  511


In order to calculate the average time to complete, the total minutes to complete is divided by the number of participants (i.e., 511/8=63.875 minutes or 1 hour and 4 minutes).  The average time to complete for the purposes of estimates the response burden is 1.06 hours (i.e., 63.875/60 minutes)

13.  Estimates of Costs. 

There are no direct costs to the respondents necessary to complete the survey.

14.  Estimates of Annual Government Cost. 

The total contractual cost of SSOCS:2004 to the government is approximately $1.4 million over a period of 48 months, for an annualized cost of $350,000.  This includes all direct and indirect costs of the design, data collection, analysis, reporting, and the production of public and proprietary data sets.  

15.  Reasons for Changes in Response Burden and Costs. 

This is a survey that is being reinstated.  Therefore there will be an increase of 2,703 hours.  When the survey was last conducted during the 1999-2000 school year, the burden estimate at that time was 2,700 hours.  The 2004 estimate is essentially the same level of burden with 2,703 hours.
 

16.  Time Schedule. 

A final report on the results of this survey will be published in the spring of 2006 (see table 2).  There also will be a methodology report, scheduled to be completed by April 28, 2006.  The project is scheduled to be completed in April 2006, as per the Statement of Work (SOW).  

	Table 2: Schedule of major project activities

	Task
	Date

	Data collection begins
	02/26/04

	Data collection ends
	05/31/04

	Draft/preliminary data files
	08/20/04

	Draft analysis report outline
	08/27/04

	Draft restricted-use user's manuals
	09/10/04

	Revised analysis report outline
	09/17/04

	Revised data files
	09/17/04

	Revised restricted-use user's manuals
	10/1/04

	Draft analysis report 
	01/28/05

	Draft CD-ROM
	04/8/05

	Revised CD-ROM
	05/13/05

	Draft public-use data files and user's manuals
	11/26//04

	Methodology report outline
	12/03/04

	Revised public-use data files and user's manuals
	5/27/05

	Final analysis report
	10/28/05

	Draft methodology report
	06/17/05

	Final methodology report
	04/28/06


Analysis Tasks.
Plans for the analyses of the data will generally follow the research questions presented below.  Data will be analyzed in accordance with the research questions.  A goal of the data analysis will be to provide answers to the questions using various analysis techniques.  The analysis tasks will include imputation of data and the creation of both composite and descriptive variables for analysis.  

Research Questions.   

The SSOCS instrument is divided into eight main research objectives, each with a series of items addressing a specific research question (see research questions below).  The analysis plans will generally follow the research questions. (See Appendix B for a description and justification of the items)

Research question


I. What is the frequency and nature of crime at public schools?


a.  What is the number of incidents, by type of crime?



b.  What are the characteristics of those incidents?




1. How many incidents were reported to police?




2. How many incidents were hate-crimes?




3. How many were gang-related?




c. How many schools report violent deaths?




d. How many schools report school shootings?




e. How many schools report disruptions for violent threats?



II. What is the frequency and nature of discipline problems and 
disorder at public schools?



a. What types of discipline problems and disorder occur at 
public schools?




b. How serious are the problems?




III. What disciplinary actions do public schools use?



a. What types of disciplinary actions were available 
to principals?




b. How many disciplinary actions were taken, by type of 
action and offense?




IV. What practices to prevent/reduce crime and violence 
do public schools use?



a. How do schools monitor student behavior?



b. How do schools control student behavior?



c. How do schools monitor and secure the physical grounds?


d. How do schools limit access to the school?



e. How do schools plan for crime and violence?



f. How do schools involve law enforcement?



V.  What formal programs designed to prevent/reduce crime 
and violence do public schools use?



a. Which programs target students, teachers, parents, 
and other community members?



b. What are the characteristics of the programs?



c. What training is provided to staff?



VI. What efforts used by public schools to prevent/reduce crime 
and violence involve various stakeholders (i.e. law 
enforcement, parents, juvenile justice agencies, mental 
health agencies, social services, business community)?(


a. 
In what activities are stakeholders involved? 



b.
How much are stakeholders involved?



VII. What problems do principals encounter in preventing/
reducing crime and violence in public schools?



VIII. What school characteristics might be related to the 
research questions above?



a.
What are the demographic characteristics of schools?



b.
What are the characteristics of the student population?


c.
What is the average student/teacher ratio or class size?


d. What are the general measures of school climate, 
such as truancy or student mobility?



Imputation. 

Item non-response refers to missing data items in an otherwise completed questionnaire.  The items may be missing because the respondent was careless, refused to provide an answer, or could not obtain the requested information.  Since extensive amounts of missing data can seriously bias the sample-based estimates, procedures for imputing missing values for key survey items will be developed as part of the data preparation activities.  The imputation will respect the skip patterns of the interviews.  Once the data are imputed, they will be subjected to the same data editing procedures as used in the original data collection.  All imputed values will be flagged as such in the public use and restricted-use data files, so analysts can either ignore the imputations or do their own imputations depending on their specific purposes.  The imputation procedures will be done early in the post-data collection period and will be available for even the earliest analyses.  

Composite Variables.
We plan to create several composite and classification variables for analytic purposes.  There will be three types of derived variables:

· Counter Variables.  These provide a count of the number of times that a particular type of response was given.  Examples of this type of derived variable might include the number of types of disciplinary problems that happen daily at the school, or the number of formal programs intended to prevent or reduce school violence.

· Composite Variables.  These derived variables are created from two or more questionnaire variables. Examples of composite variables include the total number of incidents in which police or other law enforcement were contacted, or perhaps a scale of different actions that schools take to prevent or reduce crime.

· Classification Variables.  These might be intended to simplify analysis and/or to protect confidentiality by replacing more detailed variables with variables that use more general groupings.  Some examples might include geographic region, enrollment size, and proportion eligible for free or reduced-price lunches.  

These variables will also be provided on the public use data files so that researchers are better able to replicate and build on study findings.  The definitions and coding will be included in the SSOCS data file user's manual.

17.   Approval to not Display Expiration Date for OMB Approval
We are not seeking approval to not display the expiration date of OMB approval.

18.   Agency Contact

Edie McArthur, (202) 502-7393, Edith.McArthur@ed.gov.

19.   Exceptions to Certification for Paperwork Reduction Act Submissions

Not applicable.  There are no exceptions to the certification statement.

Section B.  Methodology.  

The School Survey on Crime and Safety (SSOCS) is a public school survey conducted by the National Center for Education Statistics (NCES).  This is the second SSOCS to collect detailed information on crime and safety from the schools’ perspective.  Both surveys provide a valuable tool to policymakers and researchers who need to know what the level of crime is and how it is changing, what polices and programs are in place and what disciplinary actions schools are taking. 

B1.  Sample Design and Estimation.
The potential respondent universe is all regular, public schools with students in any of grades 1 through 12.  This excludes schools run by the Bureau of Indian Affairs or the Department of Defense, and schools specializing in special education, alternative education or juvenile halls.  The size of this population is estimated to be 81,612 (based on information from the Department of Education's Common Core of Data).  

A stratified sample design will be used to select 3,742 public schools for the School Survey on Crime and Safety (SSOCS), to be conducted in 2004.  For sample allocation purposes, strata will be defined by instructional level, type of locale, and enrollment size.  Both minority enrollment and region will be used as sorting variables in the sample selection process to induce implicit stratification.  Tables 5A through 5D in Appendix C provide the number of schools in the universe by strata.  Tables 8A through 8D include the expected sample size per strata.

All of the variables used in the stratification have been shown to be related to school crime, so these are meaningful strata for this survey.  SSOCS is intended to be conducted multiple times, and so the sample is designed to enable the detection of relatively small changes over time, as well as provide reasonably precise cross-sectional estimates for selected subgroups of interest.  

The weighted response rate in the SSOCS 2000 was 70 percent.  The sample design was built on these same expectations, so as to ensure that a sufficient number of cases would be collected.  Tables 8A through 8D in Appendix C provide strata level assumptions for completion rates.  

Additional information about the sample design is provided in Appendix C, including the construction of the sampling frame, stratification (including the choice of stratification variables), and sample allocation.


Calculation of Weights

Weights will be attached to each surveyed school so that the weighted data will represent population levels.  The final weight for completed cases will be comprised of a sampling base weight and an adjustment for nonresponse.  The final, adjusted weight will be raked so that the sum of the weights matches the number of schools derived from the latest CCD public school universe file.  Since the SSOCS 2004 sampling frame will be based on older frame, this adjustment will partially offset losses in the sample due to school closures or reorganization.  


Methods for Variance Estimation

Standard errors of the estimates will be estimated using jackknife repeated replication (JRR).  Replicate codes that indicate the computing strata and the half-sample to which each sample unit belongs will be provided, as well as the replicate weights for all replicates that were formed in order to calculate variances. 

B2.  Survey Procedures.

Overview 

The methodology for the SSOCS 2004 entails a mail survey with intensive phone follow-up. Abt’s strategy is to call respondents by phone within one week of the expected arrival of the questionnaire. We will then mail a second survey to all eligible non-responders and will continue this intensive phone follow-up for the remainder of the field period until completion of the interview via mail, fax or phone. 

Steps in the Data Collection Process
The following is a description of the main tasks in the data collection process for the SSOCS.  These tasks include: drawing the sample; retrieving district and school information; identifying special permission districts; mailings to school principals, district superintendents, and Chief state school officers; phone follow-up to non-responding schools, and refusal aversion and conversion efforts  (See Appendices D – K for letters sent to Superintendents and Principals, as well as postcards to schools in special permission districts and reminder e-mails and voicemails to respondents)

Drawing the Sample 

Abt staff will draw the sample of schools in August, due to the fact that we would like to identify the special permission school districts early in the data collection process. This ensures that these schools have the necessary information to present to their approval board in October, 2003. NCES has stated that many of the districts hold their approval meetings in October of the academic year. 

Retrieving District and School Information 

Abt staff will match the SASS modified CCD sample list to the QED list to identify the names of principals and superintendents in all of the sample schools and their districts. The QED file is updated annually; therefore, we plan to use the file available in October 2003, to cover the 2003-04 school year. Thus, we will collect the QED information in advance of the first mail out.  

Identifying Special Permission Districts and the Need for Research Applications
Both Abt and NCES have lists of special permission districts that require research applications. Abt has compiled a list of 35 such districts; the largest of these will likely have schools included in the SSOCS sample. The districts that require special permission prior to data collection will be contacted by NCES.  Any materials necessary for district approval of SSOCS will be provided.  

Advance Notification to Principals
Principals will be notified of the survey through an advance letter (sent on February 19, 2004).  The letter will be personalized and include the date of the first mailing as well as an 800 number, including the hours of operation that principals can call if they have questions.  We are opting to send an advance letter, as opposed to a postcard notification.  A letter can provide more information and generally looks more “official.”  The toll-free line
 will be answered by interviewing staff (from Abt’s Hadley Telephone Center) that have been explicitly trained on this study and how to respond to this mailer. We expect that approximately 10 interviewers and supervisors will be authorized to answer this line. Staffing levels will ensure that at least one interviewer and one manager or supervisor are available at all times (during hours of operation) to ensure adequate coverage of the incoming calls to the toll-free line in response to the advance mailing.  

Mailing to District Superintendents and Chief State School Officers

In order to achieve the highest possible response rate, we will send the study notification mailing to superintendents and Chief State School Officers (CSSO) during the fourth week of February 2004 (February 26th). It will be sent via first class mail. The purpose of this mailing is to provide districts with information about the survey and to inform them about the questionnaires being mailed to sampled schools in their district. It is not designed to ask for permission, rather, this is designed as a vehicle to help enhance participation. All materials sent to the district superintendents and to CSSOs will be personalized using contact information from the QED and from the CSSO website, respectively. The mailing will occur one week after the advance letter is sent to principals at sampled schools.  

The information directed to the Chief State School Officers (CSSO) will be the same as that mailed to the principals.

Mailing the Questionnaire to Principals 

As mentioned previously, those who do have special procedures will be handled separately. Copies of the proposed letters to the superintendents/ CSSO’s are included in the Appendix D and E.  We will begin mailing to school principals during the 4th week in February 2004 (February 26th) via Federal Express (FEDEX) for the first mailing because the price is similar to USPS Priority Mail and FEDEX guarantees delivery.  This (February 26) is the same week in which we will send the informational mailing to superintendents and Chief State School Officers. All materials sent to the principals will be personalized using contact information from the QED. The mailing to principals will contain the same information as sent to the district superintendents, including a postage-paid return envelope.  The content cover letter would differ in that it would be targeted to the schools (rather than districts or CSSOs) and would include the toll-free number in Hadley, along with the hours of operation, and the return address. The principal will be asked to complete the questionnaire by March 19, 2004, or have it completed by the person in the school who is most knowledgeable about school crime and safety.  

This information pertains to schools that do not require special procedures.

Protocol for Follow-up Calls
Approximately one week after the estimated delivery of the questionnaire mailing to school principals, we will initiate phone calls to confirm that they have received the mailing and to ask if they have any questions (March 8-12, 2004).  During this call we will also identify the person at the school who is responsible for shepherding the survey through the data collection process (we are calling this person the Responsible Person, or RP, and it is understood that the principal may also be the RP) RP and the RP’s secretary/administrator (RP if applicable). The secretary/administrator contact information can be used in future mailings to schools in which we are not able to contact the RP or the principal. While we would not ask the secretary to complete the survey, it is also useful to develop a rapport with this person because it may help in gaining access to the RP or the principal for the survey. The contact information, specifically the e-mail addresses, will also be used to send reminder messages to respondents, including the due date of the survey and the importance of their response (see Appendix J for e-mail messages). The first reminder e-mail will be sent from an Abt staff member to all respondents. A second reminder e-mail will be sent to non-responders. This e-mail will be from the Project Officer at NCES. E-mails will be personalized and sent to individual respondents. If requested, we will FEDEX another questionnaire to the school (and we would call within 2 days to confirm receipt).

Second Mailing of Questionnaire 

We will do a second mailing on March 22 to nonresponders using FEDEX
. One strategy that was particularly effective for a physician survey was to gather the names of individuals who signed for the FEDEX package and include this information in the subsequent phone follow-up. This information will be provided to the interviewing staff and can be included in the call history (notes) on each case. 

Data Retrieval of Critical Items 
In terms of collection of “critical items” interview labor can be divided between follow-up to non-responders (with the remaining weeks seeking critical item completes as an alternative to the full survey) and follow-up on responders who have skipped items deemed to be critical (retrievals on missing data).  For nonresponders, after May 10, 2004 we will offer “critical item” completes by fax or phone. The “critical items” will be identified by NCES and would likely include the incidence data as well as school attributes.

Refusal Conversion for Schools that Will not Participate

At any time during data collection, if a school expresses strong concerns about confidentiality, these calls will be directed to the Abt Project Director (and possibly on to NCES) for formal assurance. All mailed refusal conversion materials would include the project’s toll-free number (in Hadley), as well as the number for the Project Director. The Project Director’s direct number would be included in the interviewer FAQs, as well.

The conversion letters are viewed as a second conversion attempt, after the interviewers have attempted conversion.  Information learned during the refusal conversion interviews would be used to inform the content of the refusal conversion letters, if it is decided that these letters have potential for increasing response rates.

We propose the SSOCS:2004 refusal conversion to start about 1 month after the start of data collection (March 22, 2004) and continue throughout the rest of the field period. This lag between data collection start and refusal conversion allows time for the development and design of the refusal conversion training and protocol that will be based on lessons learned during the first month of data collection. Throughout the field period, we will ensure a “cooling off period” before a refusing school is called (we propose a minimum cooling-off period of 2 weeks, 14 calendar days)
.

B3.  Methods to Maximize Response Rates. 

NCES is committed to obtaining a high response rate in this survey.  A key to achieving that response rate is the tracking of the response status of each sampled school, with telephone follow-up of those schools that do not respond promptly.  The survey responses will be monitored through an automated receipt control system.  In addition, several other steps also will be taken to maximize the response rate.  For example, the package containing the questionnaire will include a specially designed brochure describing the purpose of the study as well as highlights from the 2000 SSOCS.  The mailed questionnaire will be accompanied by a postage-paid return reply envelope, and will provide a toll-free 800 number that people may call to resolve questions about the survey.  It also will provide a means for seeking help by email.  If a questionnaire is returned by the postal service, Abt will seek to verify the correct address and remail the questionnaire.  Re-mails will be sent by Federal Express in order to assure prompt receipt of the questionnaire, and to give the survey greater importance in the eyes of the potential respondents.  

All questionnaires that are received will be reviewed for consistency and completeness; if a questionnaire has too few items completed to be counted as a response (or if it has missing or conflicting data on key items), telephone interviewers will seek to obtain more complete responses.  Interviewers who have received training in telephone interview techniques and specific training on the SSOCS survey will conduct all of the telephone interviews.  After data retrieval is completed, a questionnaire must have at least 60 percent of all items and at least 80 percent of all key items completed in order to be considered valid for inclusion in the dataset.  Responses of “don’t know” will not be considered as valid responses when counting the number of items completed.  

Endorsements

To further increase the perceived legitimacy of the survey and thus improve the response rate, Abt Associates Inc. plans to seek endorsements from several organizations.  The proposed endorsing organizations are as follows:

1.
American Association of School Administrators (AASA) 

2.
National Association of Elementary School Principals (NAESP) 

3.
National Middle School Association (NMSA) 

4.
American Federation of Teachers (AFT) 

5.
American School Counselors Association (ASCA) 

6.
Council of Chief State School Officers (CCSSO) 

7.
National Association of Secondary School Principals (NASSP)

8.
National Education Association (NEA) 

9.
Council of Great City Schools (CGCS) 

10.
National Association of School Safety and Law Enforcement Officers 

11.
National Resource Center for Safe Schools 

12.
National PTA 

13.
National Association of School Resource Officers 

14.
National School Boards Association 

15.
National Council of SEAs

16.
National School Safety Center 

17.
National Association of State Boards of Education 

B4.  Tests of Procedures.

Project staff completed several pre-test activities during the winter and spring of 2003.  Activities were completed in two phases.  Phase I of testing consisted of cognitive interviews and site visits.  The majority of all the cognitive interviews occurred at the school.  Phase II of testing consisted of debriefing interviews.  Respondents participating in Phase II were asked to complete the survey and then participate in a follow-up phone interview.  Upon completion of Phase I, the survey was revised as per feedback from the participants and meeting with NCES.  The purpose of each of the activities is presented below:

· Cognitive Interviews: 
To test the wording and format of questions and responses.

· Site Visits: To determine how crime data is recorded/kept and the amount 
of time it takes to obtain the appropriate data and from whom.

· Debriefing Interviews: To determine the amount of time it takes to complete the 
survey, to test data collection materials, and to obtain 
feedback on the revised items (revised as per the cognitive interviews and site visits)

Participants for the cognitive interviews and site visits consisted of principals and assistant principals
 primarily located in the Washington, DC area, Chicago and Boston
.  Participants for the debriefing interviews consisted of principals and assistant principals located in the following eight states: California, Kansas, Kentucky, North Carolina, Michigan, Mississippi, New Jersey and Texas
.  All respondents received an honorarium for participating in the activity.  Honorariums ranged from $50.00 to $100.00 based on the activity.  A total of 24 principals/assistant principals participated in the pre-testing activities.  

B5.  Individuals Responsible for Study Design and Performance

Several key staff are responsible for the study design and performance.  These individuals are as follows:

Kathryn Chandler, Project Officer, National Center for Education Statistics (202.502.7486)

Amanda Miller, Education Statistical Services Institute 

(202.661.6145)

Sally Ruddy, Education Statistical Services Institute

(202.654.6506)

Pamela Giambo, Project Director, Abt Associates Inc. 

(202.263.1826)

Kristine Burnaska, Deputy Project Director, Abt Associates Inc.

(202.263.1790)

Martin Frankel, Principal Investigator, Abt Associates Inc.

(203.253.2827)

Ricki Jarmon, Data Collection Leader, Abt Associates Inc.

(617.349.2331)

Appendix A - NCES Affidavit of Non-Disclosure

(Job Title)
(Date of Assignment to NCES Project)

(Organization, State or local agency or

instrumentality)

(Organization or agency Address)
(NCES Data Base or File Containing


Individually Identifiable Information)

I, ____________________________________, do solemnly swear (or affirm) that when given access to the subject NCES data base or file, I will not –

(i) use or reveal any individually identifiable information [including “schools” in the School Survey on Crime and Safety (SSOCS)] furnished, acquired, retrieved or assembled by me or others, under the provisions of Sections 408 and 411 of the National Education Statistics Act of 1994 (20 U.S.C. 9001 et seq.) for any purpose other than statistical purposes specified in the NCES survey, project, or contract;

(ii) make any disclosure or publication whereby a sample unit or survey respondent (including “schools” in SSOCS) could be identified or the data furnished by or related to any particular person or SSOCS school under these sections could be identified; or

(iii) permit anyone other than the individuals authorized by the Commissioner of the National Center for Education Statistics to examine the individual reports.



(Signature)

[The penalty for unlawful disclosure is a fine of no more than $250,000 (under 18. U.S.C. 3571) or imprisonment for not more than five years (under 18 U.S.C. 3559), or both.  The word “swear should be stricken out when a person elects to affirm the affidavit rather than to swear to it.]

Appendix B – Description and Justification of Survey Items

The SSOCS 2004 survey consists of the following sub-sections:

· School practices and programs;

· Parent and community involvement at school;

· Teacher training;

· Limitations on crime prevention;

· Frequency of crime and violence at school;

· Number of incidents;

· Disciplinary problems and actions; and

· School characteristics.
Presented below is a description of the sub-sections and the corresponding items (see Appendix L for survey).

1.1  School Practices and Programs

This section collects data pertaining to the nature of current school policies and programs relating to crime and discipline.  These data are important in helping schools know where they stand in relation to other schools, and to help policymakers know which actions are already being taken and which actions might be encouraged in the future.  Potentially, the data can also be used by researchers interested in evaluating the success of school policies.  That is, though this study is not designed as an evaluation, the presence of school policies can be correlated with the rates of crime provided elsewhere on the questionnaire, with appropriate controls for school characteristics.  

Question 1 asks about several kinds of school policies and practices:

· Items 1a through 1g ask about access to the school grounds.  The ability of students and outsiders to enter and leave the campus throughout the school day affects the amount of control that administrators have over the school environment, and the potential for bringing weapons or drugs onto the campus.

· Items 1d, 1f, 1h-1j, 1o-1q, and 1s ask about ways that students are monitored to prevent crime.  Such actions can directly affect crime because students may be more reluctant to engage in inappropriate activities for fear of being caught.  The school climate also may be affected because students may feel more secure knowing that violators of school policies are likely to be caught.

· Items 1m and 1n ask about dress code.

· Item 1r provides information about the school environment (e.g., are students and outsiders able to identify staff who might help with a problem?) and about the school’s ability to monitor the grounds and identify outsiders.

· Item 1t asks about the availability of telephones in most classrooms.  The availability of telephones affects teachers’ ability to obtain help without leaving the classroom, and affects the administration’s ability to communicate with teachers.

· Item 1v provides information about schools’ compliance with federal laws on tobacco use.  It also provides some information about the degree of discipline enforced in the school environment.

Question 2 asks about the existence of written plans for dealing with crises and if students have been drilled on these plans.  When crises occur, there may not be time or an appropriate environment for making critical decisions, and key school leaders may not be available to immediately provide guidance.  Thus, having a written plan is considered important in preparing schools to deal with crises effectively.

Question 3 is a general question designed to provide an initial measure of the type of school programs.  The presence of such programs is a sign that schools are being proactive by seeking to prevent violence before it occurs rather than reacting to it.  


1.2  Parent and Community Involvement at School 

This section asks about the involvement of parents and community groups in the school.  Parent and community involvement in schools can affect the culture in the school.  The presence of law enforcement officers or security guards in schools may have an impact the level of crime in a school.

Question 4 asks about formal policies implemented to involve parents in school programs while question 5 asks about the percentage of parents participating in specific events.  

Question 6 asks if specific community agencies were involved in promoting a safe school environment.  This item shows the extent to which the school involves outside groups.

Questions 7 through 11 ask about the use of paid law enforcement or security services on the school grounds or at school events.  The goal of one federal initiative is to help fund the presence of such police, so determining the frequency of using such personnel may help in guiding federal policy.  Besides directly affecting school crime, the use of paid law enforcement personnel also affects the school environment.  It may help to prevent illegal actions, and reduce the amount of crime.  It also may affect the feeling of security or freedom on school grounds.  Thus, the times the law enforcement personnel are present, their visibility, and their carrying of weapons are all important.

1.3  Teacher Training 

Questions 12 and 13 ask about trainings provided by schools or districts for classroom teachers or aides and the number of classroom teachers or aides that have participated in at least one of the trainings.  The trainings include classroom management, school-wide discipline policies, safety procedures, recognizing potentially violent students, recognizing signs of substance abuse, and positive behavioral strategies.  Schools now can obtain early warning signs to identify such potentially violent students, and their use of such profiles may affect both general levels of discipline and the potential for crises (such as multiple shootings).  The involvement of teachers is important because teachers collectively spend the most time with students and observe students closely.

1.4  Limitations on Crime prevention 

Question 14 asks for principals’ perceptions of the factors that limit their efforts to reduce or prevent crime.  Though principals are not trained evaluators, they are the people who are most knowledgeable about the situations at their individual schools, and they know whether their own actions have been constrained by the factors listed.  

1.5  Frequency of Crime and Violence at School

Questions 15 and 16 ask about violent deaths, specifically homicides, and shootings.  Violent deaths get substantial attention by the media but are actually relatively rare, and there is evidence that (in general) schools are much safer than students’ neighboring communities.  Although this survey will not be used to provide estimates of the number of violent deaths, it is necessary to include in the questionnaire.  The survey represents a comprehensive picture of the types of violence that can occur in schools, and the omission of violent deaths and shootings would be questioned by respondents who may have experienced such violence.

1.6  Number of Incidents

This section asks about the frequency of various kinds of crime and disruptions at school (other than violent deaths) (questions 17 - 19).  Question 17 also asks about the number of crimes that were reported to the police.  The data can be used directly as an indicator of the degree of safety in U.S. public schools, and indirectly to rank schools in terms of the number of problems they face.

1.7  Disciplinary Problems and Actions

There is evidence that schools’ ability to control crime is affected by their control of lesser violations.  That is, lesser violations are an indication of the state of discipline in the school, so that when these violations are controlled, students do not progress to more serious disciplinary problems.  This section asks about the degree to which schools face such disciplinary problems, and the way that they respond to them.  The data thus will be helpful in confirming or denying the importance of schools’ control of lesser violations, as well as providing another measure of the disciplinary situation in U.S. schools.  The data may also be helpful in multivariate models of school crime by providing a way of grouping schools that are similar in their general disciplinary situation but different in their school policies or programs.

Question 20 asks about the frequency of eight different kinds of disciplinary problems, providing a general measure of the degree to which there are disciplinary problems at each school.

Question 21 asks what kinds of disciplinary actions were available to each school, and whether they were actually used.  It is not intended to be comprehensive, but rather focuses on some of the most important strategies.  The data will help policymakers to know what options and what constraints principals face; for example, if an action is available in principle but not in practice, then policymakers would need to act in a different way than if the action is available but not used.

Questions 22 asks about the number of various types of offenses committed by students, and the resulting disciplinary actions.  Question 23 asks about how many students were removed or transferred from school for disciplinary reasons.  This provides valuable information about how school policies are actually implemented (rather than simply what policies are in place).  For example, many schools claim to have zero tolerance policies, but some schools have extremely strong policies while other zero tolerance policies allow so many options that there is little or no constraint on what disciplinary action is imposed.  In addition, this item provides information on how many different kinds of actions are taken with regard to a particular offense, and how many times no action is taken.  

1.8  School Characteristics

This section asks for a variety of types of information about the characteristics of the schools responding to the survey.  This information is necessary in order to be able to understand the degree to which different schools face different situations.  For example, one school might have highly effective programs and policies yet still have high crime rates because of the large number of disadvantaged students at the school; another school might appear to have effective policies based on its crime rates but actually have higher crime rates than similar schools.  

Question 24 asks for the total enrollment.

Question 25 provides information on the percentage of students receiving free or reduced-price lunches (25a, a measure of poverty), with limited English proficiency (25b, a measure of the cultural environment), in special education (25c, a measure of the academic environment), who are male (25d; most crimes are committed by males, so the percentage who are male can affect the overall crime rate).

Question 26 addresses various levels of academic proficiency and interest (26a-26c), which are factors that have been associated with crime rates.

Question 27 asks for the number of classroom changes made in a typical day.  This is important because it affects schools’ ability to control the student environment.  When students are in hallways, there are more opportunities for problems.  Also, a school with fewer classroom changes is likely to be more personal and to have closer relationships between the students and teachers.

Question 28 asks for the total number of paid staff in two categories (full-time and part-time).  This can be used in combination with enrollment data to compute the student/faculty ratio (which is part of the academic environment).  Counselors and special education teachers are especially likely to deal with “problem” students, so counts of these staff will help in knowing the resources that schools have for dealing with such students.

Question 29 addresses the issue of crime levels in the neighborhoods where the students live.  In some schools, students could be transported to the school from great distances.  Their home communities may have significantly different levels of crime than their school community.  Question 30 provides information on the crime level in the area the school is located.

Question 31 asks for the school type.  Schools that target particular groups of students (such as magnet schools) have more control over who is in the student body, and may have better motivated students (because the students have chosen a particular program).  Charter schools have more freedom than regular schools in their school policies, may have more control over who is admitted into the student body, and may have better motivated students (because the students chose the school).  

Question 32 asks for the school’s average daily attendance.  This is a measure of truancy and thus a measure of the level of disciplinary problems at the school.  It also is a measure of the academic environment.

Question 33 asks for the number of transfers.  When students transfer after the school year has started, schools have less control over whether and how the students are acculturated to the school.  These students are likely to have less attachment to the school and to the other students, thus increasing the risk of disciplinary problems.

Questions 34a through 34c will be used to examine whether schools that respond to the survey before the school year is completed report fewer crimes than schools reporting for the entire year.  

Appendix C – Detailed Sample Design

SCHOOL SURVEY ON CRIME AND SAFETY 2004

DELIVERABLE 5 –SAMPLING DESIGN PLAN

Introduction

The School Survey on Crime and Safety (SSOCS) is a public school survey conducted by the National Center for Education Statistics (NCES).  This is the only NCES survey to collect detailed information on crime and safety from the schools’ perspective.  The survey provides a valuable tool to policymakers and researchers who need to know what the level of crime is and how it is changing, what polices and programs are in place and what disciplinary actions schools are taking. The primary objectives of the survey are to collect information on school violence prevention programs and practices, violent deaths at school, frequency of other incidents at school, disciplinary problems and actions, school characteristics that have been associated with crime, and characteristics of school policies.

The survey was conducted for the first time in the spring of 2000, and the survey will be repeated in the year 2004.  In this report, the recommended sampling design for SSOCS 2004 is described.  First, a brief description of the sampling design adopted for SSOCS 2000 is given.  

Sample Design for SSOCS 2000  

A stratified sampling design was used to select schools for the SSOCS 2000.  For sample allocation and sample selection, strata were defined by instructional level, type of locale, and enrollment size.  Within each of four instructional level categories, a sample was allocated to each of 16 subgroups formed by the cross classification of four categories of size and four types of locale, in proportion to an aggregate measure of size derived for each subgroup.   The aggregate measure of size (for a specific type of locale and category of size within an instructional level) is equal to the sum of the square root of school enrollment.

In SSOCS 2000, a target sample of 3,000 schools was initially allocated to four instructional level categories as follows: 750 elementary schools, 1,000 middle schools, 1,000 secondary schools, and 250 combined schools.  Within instructional level, the overall sample of schools was then allocated to each stratum in proportion to the measure of size.  
After the allocation for each stratum was determined, percent minority
 and region
 were used as implicit stratification variables by sorting the school lists in each stratum by these variables before sample selection.  An example of this procedure and the formulas used for calculating this measure of size are provided later in this sampling plan when the 2004 design is described.

The precision of the estimated percentage of schools with violent incidents and other key variables during the year 1999-2000 and the power of subgroup comparisons achieved by this design are given later in this report.

Sample Design for SSOCS 2004

The objectives of the proposed sampling design for 2004 are similar to the objectives in 2000 in terms of obtaining overall cross-sectional and subgroup estimates of important variables, like percent of schools with violent incidents, serious incidents, etc.  An important additional objective is to maximize the precision of the estimates of change in various characteristics relating to crime between the two periods.  It is well known that retaining the same sample over two time periods will maximize the precision of the estimates of change between those time periods.  A complete overlap is not recommended due to response burden on the same schools.  

Selecting a sample of schools for 2004 independently of the samples selected in SSOCS 2000 and of other NCES surveys that will be in the field at the same time as SSOCS, specifically the National Assessment of Educational Progress (NAEP) and the 2003-2004 Schools and Staffing Survey (SASS), is recommended for the following reasons.  First, the amount of overlap between SSOCS 2004 and other NCES surveys is expected to be relatively small in view of the large population of schools
.  Second, selecting a sample that avoids any overlap or minimizes overlap will unnecessarily complicate the sampling design and requires complex computations of probabilities prior to sample selection and complex weighting.  Third, minimizing overlap leads to changes in probabilities of selection that would have resulted under a design without the constraint of minimization of overlap.  And finally, NCES does not have the number of surveys in the field that it did in 2000.  Therefore, the likelihood of a sampled SSOCS school being selected for another NCES survey is lower in 2004 than it was in 2000.

It is recommended that the same general sampling design used for SSOCS 2000 be adopted for the selection of schools in SSOCS 2004, with regard to the stratification variables, the number of strata, the method of sample allocation and the sorting of variables before selection.  The only change between the two designs is that there will be no attempt to minimize the overlap as already indicated above.  Adopting the same basic design maximizes the precision of the estimate of change as compared to a completely different design for the selection of schools. The precision is maximized because of the following reason:  The standard error of the estimate of change or difference based on two independent samples is the square root of the sum of the variances of the estimates at the two time periods.  The standard errors of the differences of estimates for the overall population and subpopulations are minimized when the sample design and sample sizes in the two time periods in different strata are approximately the same.

While allocation of sample across strata will employ the same design as 2000, calculation of the total sample to draw will differ in 2004.  In 2000, a high response rate (between 80 and 96 percent) was assumed for all strata (see table 1).  The SSOCS 2004 study will take advantage of the lessons learned from the 2000 data collection.  Therefore, the 2000 response rates achieved for various strata and substrata were examined in order to determine the proper size of the initial sample selection for 2004 (see table 2).  The goal was to set the 2004 speculated response rates so as to ensure a sufficient number of completed cases for analysis.  

Table 1:
Response rates* speculated for SSOCS 2000 by type of locale, enrollment size, and minority status 

	
	
	
	Percent minority enrollment†

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Less

than 5%
	5 to 19%
	20 to 49%
	50% or

more

	  All levels
	City
	  Less than 300
	95%
	92%
	86%
	83%

	
	
	  300 to 499
	95%
	92%
	86%
	83%

	
	
	  500 to 999
	95%
	92%
	86%
	83%

	
	
	  1,000+


	90%
	85%
	80%
	80%

	
	Urban fringe
	  Less than 300
	96%
	95%
	91%
	87%

	
	
	  300 to 499
	95%
	93%
	90%
	87%

	
	
	  500 to 999
	95%
	93%
	90%
	86%

	
	
	  1,000+


	92%
	90%
	87%
	85%

	
	Town
	  Less than 300
	96%
	95%
	91%
	87%

	
	
	  300 to 499
	95%
	93%
	89%
	86%

	
	
	  500 to 999
	95%
	93%
	89%
	86%

	
	
	  1,000+


	92%
	92%
	90%
	85%

	
	Rural
	  Less than 300
	96%
	95%
	93%
	90%

	
	
	  300 to 499
	96%
	95%
	93%
	90%

	
	
	  500 to 999
	96%
	95%
	93%
	90%

	
	
	  1,000+


	96%
	95%
	93%
	90%


*
Speculated response rates were rough estimates based on response rates achieved in 1996-97 FRSS survey on school violence.

†
Categories are based on information in the 1997-98 CCD file and are intended to illustrate the variation in percent minority enrollment. Schools for which minority enrollment is missing in the CCD file are included in the “less than 5%” category. For analysis purposes, categories based on reported minority enrollment should be used and need not coincide with those given here.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.

Table 2: 
Distribution of Sample Schools by Response Status and Corresponding Response Rates, by Selected School Characteristics from SSOCS 2000

	Characteristic
	Total
	Respondents
	Non-

Respondents


	Ineligible
	Unweighted response rate (%)
	Weighted response rate (%)

	
	
	
	
	
	
	

	Total

	3,366*
	2,270
	1,044
	52
	68.5
	70.0

	
	
	
	
	
	
	

	Instructional level
	
	
	
	
	
	

	
Elementary

	841
	565
	266
	10
	68.0
	69.0

	
Middle

	1,131
	749
	368
	14
	67.1
	69.7

	
Secondary

	1,125
	757
	350
	18
	68.4
	71.0

	
Combined



	269
	199
	60
	10
	76.8
	79.6

	Enrollment size
	
	
	
	
	
	

	Less than 300

	439
	315
	91
	33
	77.6
	76.3

	300 to 499

	639
	466
	166
	7
	73.7
	70.9

	500 to 999

	1,325
	905
	413
	7
	68.7
	67.5

	1,000 or more



	963
	584
	374
	5
	61.0
	61.1

	Type of locale
	
	
	
	
	
	

	City

	1,003
	603
	380
	20
	61.3
	63.6

	Urban fringe

	1,228
	810
	407
	11
	66.6
	67.5

	Town

	487
	365
	113
	9
	76.4
	75.4

	Rural



	648
	492
	144
	12
	77.4
	77.0

	Percent minority
	
	
	
	
	
	

	
Less than 5 percent/missing.

	780
	597
	167
	16
	78.1
	77.8

	
5 to 19 percent

	885
	624
	253
	8
	71.2
	71.3

	
20 to 49 percent

	793
	506
	278
	9
	64.5
	65.4

	
50 percent or more



	908
	543
	346
	19
	61.1
	64.6

	Region
	
	
	
	
	
	

	Northeast

	647
	397
	247
	3
	61.6
	64.1

	Southeast

	772
	548
	212
	12
	72.1
	74.0

	Central

	904
	668
	218
	18
	75.4
	77.1

	West



	1,043
	657
	367
	19
	64.2
	64.3


*
Four of the originally sampled “schools” included separately administered elementary and secondary schools. The four “extra” schools were added to the sample. 

SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.

Sampling Frame.  The sampling frame for the SSOCS 2004 will be constructed from the public school universe file created for the Schools and Staffing Survey (SASS).  The SASS frame was derived primarily from the 2001–2002 NCES Common Core of Data (CCD) Public School Universe File.  The Census, which is responsible for maintaining the SASS frame, revises the CCD frame so that it meets the sampling needs of the SASS.  NCES provided Abt Associates with the sampling frame created for the SASS, along with information about modifications made to it.  This frame was used to develop many of the tables in this sampling plan, after excluding schools that are not in the SSOCS scope (in a manner similar to what was completed in the SSOCS 2000).

The following school types were excluded from the CCD frame in the development of the SASS frame:

· outlying U.S. territories schools,

· overseas Department of Defense (DoD) schools,

· newly closed schools , 

· home schools and home bound programs, and 

· high grade of kindergarten or lower schools. 

After removing schools based on the exclusion list provided above, the Census then augmented the frame with the following:

· Local Education Agencies (LEA) that appear to be schools, and 

· “Intermediate Units” from the states of California and Pennsylvania.
 (As described below, these will be removed from the SSOCS sample frame).  

The SSOCS 2004 frame will diverge from the SASS frame in the following manner:

· only “regular” schools will be included (schools from the SASS frame will be included only where the SASS variable GCTYPE equals 1),

· ungraded schools will be excluded (schools from the SASS frame will be included only where the SASS variable GHIGRD does not equal 1),

· domestic DoD schools will be excluded (schools from the SASS frame will be included only where the SASS variable GDODFL does not equal 1),

· Bureau of Indian Affairs (BIA) schools will be excluded (schools from the SASS frame will be included only where the SASS variable GBIAFL does not equal 1),

· schools with zero students will be excluded (schools from the SASS frame will be included only where the SASS variable GCNOST does not equal 0), 

· schools designated as "Intermediate Units" will be excluded
,

· missing data for minority enrollment will be imputed,

· the locale data will be collapsed (from 8 categories to 4),

· a school level variable will be created (using the variables that indicate the school’s low grade, RLOGRD, and the school’s high grade, GHIGRD), and

· a variable describing the percent of minority enrollment will be created.

Table 3 summarizes the distribution of the SSOCS eligible schools from the SASS/CCD frame by grade span.  After SSOCS-specific exclusions, the number of schools in the SSOCS 2004 frame is 81,612.  

Table 3:  Number of regular schools in the 2003-2004 SASS frame by instructional level*

	
	High grade

	Low grade
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	Total

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	PK
	260
	695
	622
	1,248
	9,859
	4,067
	136
	1,911
	16
	6
	9
	1,522
	20,351

	K
	181
	594
	830
	1,731
	12,360
	8,535
	207
	3,123
	63
	26
	15
	1,393
	29,058

	1
	9
	90
	124
	190
	560
	214
	10
	85
	5
	1
	1
	40
	1,329

	2
	
	12
	111
	85
	161
	59
	5
	19
	0
	2
	2
	15
	471

	3
	
	
	10
	127
	826
	214
	13
	76
	2
	1
	0
	21
	1,290

	4
	
	
	 
	15
	350
	517
	30
	324
	9
	2
	2
	51
	1,300

	5
	
	
	
	
	34
	446
	71
	1,307
	14
	9
	3
	87
	1,971

	6
	
	
	
	
	
	88
	125
	8,285
	118
	38
	28
	800
	9,482

	7
	
	
	
	
	
	
	17
	2,125
	570
	15
	11
	2,070
	4,808

	8
	
	
	
	
	
	
	
	26
	106
	5
	5
	417
	559

	9
	
	
	
	
	
	
	
	
	67
	69
	38
	10,352
	10,526

	10
	
	
	
	
	
	
	
	
	
	5
	0
	395
	400

	11
	
	
	
	
	
	
	
	
	
	
	5
	51
	56

	12
	
	
	
	
	
	
	
	
	
	
	
	11
	11

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total


	450
	1,391
	1,697
	3,396
	24,150
	14,140
	614
	17,281
	970
	179
	119
	17,225
	81,612

	
	
	

	
	
	  Elementary  (49,359)
	Lowest grade <= 3 and highest grade <=8

	
	
	
	

	
	
	  Middle/junior high (14,644)
	Lowest grade >=4 and highest grade <=9

	
	
	
	

	
	
	  Secondary/senior high (10,926)
	Lowest grade >= 9 and highest grade <= 12 (secondary) or lowest grade >=9 and highest grade = 12 (senior high)

	

	
	
	  Combined (6,683)
	Lowest grade <= 8; highest grade > 8 if lowest grade <= 3; highest grade > 9 if lowest grade > 3

	
	
	
	


*
Counts exclude schools in the outlying U.S. territories, nonregular schools such as special education, vocational, alternative/other schools, ungraded schools, schools with a high grade of kindergarten or lower, BIA schools and DoD schools.  

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Tables 4A through 4C and tables 5A through 5H summarize the distribution of the eligible regular schools in the SSOCS 2004 frame by instructional level, type of locale
, enrollment size, minority status and region.  These tables are based on the data after implementation of Hotdeck imputation for data missing on minority enrollment.  The SASS/CCD frame contains missing data on minority enrollment (2,192 SSOCS eligible schools are missing data on minority enrollment).  In order to implement the allocation described above, the missing data were first  imputed.  

For minority enrollment, a new variable was created for those schools that were not missing minority enrollment data.  To determine the percent minority for these “donor” schools, the number of Asian students, Black/African American students, Hispanic students, and Native American students were added to obtain the total number of minority students.  This figure was divided by the total enrollment for the school, providing the percent minority enrollment.  After this variable is created, we were able to impute the percent minority for schools with missing minority enrollment data
.  County was used to define the donor pools (that is, a school with missing data was randomly assigned the values from a school with non-missing data, within the same County).
  This was done for all states except for Tennessee, as all Tennessee schools were missing race ethnicity data.  Rather than using Hotdeck, the Census 2000 data were used to determine the overall state percentage of minority residents.  This percent was then applied to all Tennessee schools with missing data.

Table 4A:
Number of SSOCS eligible schools and enrollment in the 2003-2004 SASS/CCD public school universe file, by instructional level and type of locale*

	Instructional level
	Type of locale†
	Number

of regular

schools
	Total 

enrollment 

in schools

	Elementary
	City
	13,665
	7,126,914

	
	Urban Fringe
	17,132
	8,906,195

	
	Town
	5,207
	2,042,675

	
	Rural 
	13,355
	4,592,393

	
	Total Elementary
	49,359
	22,668,177

	
	
	
	

	Middle
	City
	3,414
	2,665,164

	
	Urban Fringe
	5,460
	4,116,508

	
	Town
	2,315
	1,149,458

	
	Rural 
	3,455
	1,668,340

	
	Total Middle


	14,644
	9,599,470

	Secondary
	City
	2,313
	3,281,473

	
	Urban Fringe
	3,615
	4,764,231

	
	Town
	1,813
	1,346,173

	
	Rural 
	3,185
	1,974,354

	
	Total Secondary


	10,926
	11,366,231

	Combined
	City
	817
	436,010

	
	Urban Fringe
	901
	602,911

	
	Town
	622
	333,950

	
	Rural 
	4,343
	1,585,993

	
	Total Combined


	6,683
	2,958,864

	All Levels
	City
	 20,209 
	      13,509,561 

	
	Urban Fringe
	 27,108 
	      18,389,845 

	
	Town
	 9,957 
	        4,872,256 

	
	Rural 
	 24,338 
	        9,821,080 

	
	Total All Levels
	 81,612

 
	      46,592,742 




*
Counts exclude schools in the outlying U.S. territories, nonregular schools such as special education, vocational, alternative/other schools, ungraded schools, schools with a high grade of kindergarten or lower, BIA schools and DoD schools.   See table 3 for definition of instructional levels used in this table.

†
The following definitions in the 2001–02 CCD file apply to the type of locale. City: a central city of a consolidated metropolitan statistical area. Urban fringe: any incorporated place, Census-designated place, or non-place territory within a CMSA or MSA of a city, and defined as urban by the Census Bureau. Town: any incorporated place or Census-designated place with population greater than or equal to 2,500, and located outside a CMSA or MSA. Rural: any incorporated place, Census-designated place, or non-place territory designated as rural by the Census Bureau.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 4B:
Number of SSOCS eligible schools and enrollment in the 2003-2004 SASS/CCD public school universe file, by instructional level and enrollment size*

	Instructional level
	Enrollment size†
	Number

of regular

schools
	Total 

enrollment 

in schools

	Elementary
	1.  Under 300
	12,908
	2,400,377

	
	2.  300 to 499
	17,457
	6,988,388

	
	3.  500 to 999
	17,638
	11,652,861

	
	4.  1000+
	1,356
	1,626,551

	
	Total Elementary


	49,359
	22,668,177

	Middle
	1.  Under 300
	2,231
	439,605

	
	2.  300 to 499
	3,165
	1,275,040

	
	3.  500 to 999
	7,070
	5,093,624

	
	4.  1000+
	2,178
	2,791,202

	
	Total Middle


	14,644
	9,599,471

	Secondary
	1.  Under 300
	1,688
	281,096

	  
	2.  300 to 499
	1,497
	594,219

	
	3.  500 to 999
	2,868
	2,109,001

	
	4.  1000+
	4,873
	8,381,914

	
	Total Secondary


	10,926
	11,366,230

	Combined
	1.  Under 300
	3,074
	473,621

	 
	2.  300 to 499
	1,591
	623,786

	
	3.  500 to 999
	1,477
	1,009,839

	
	4.  1000+
	541
	851,618

	
	Total Combined


	6,683
	2,958,864

	All Levels
	1.  Under 300
	 19,901 
	        3,594,699 

	
	2.  300 to 499
	 23,710 
	        9,481,433 

	
	3.  500 to 999
	 29,053 
	      19,865,325 

	
	4.  1000+
	   8,948 
	      13,651,285 

	
	Total All Level
	   81,612 


	46,592,742




 *
Counts exclude schools in the outlying U.S. territories, nonregular schools such as special education, vocational, alternative/other schools, ungraded schools, schools with a high grade of kindergarten or lower, BIA schools and DoD schools.   See table 3 for definition of instructional levels used in this table. 

 †
Enrollment size categories are not necessarily optimized for analytic purposes.  Different size categories for the various levels can be used in analysis if desired.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 4C:
Number of SSOCS eligible schools and enrollment in the 2003-2004 SASS/CCD public school universe file, by instructional level and percent minority enrollment*

	Instructional level
	Percent minority enrollment†
	Number

of regular

schools
	Total 

enrollment 

in schools

	Elementary
	1.  <5% 
	10,932
	3,752,821

	
	2.  5 to 19%
	11,719
	4,986,459

	
	3. 20 to 49%
	10,747
	5,192,705

	
	4. 50% +
	15,961
	8,736,191

	
	Total Elementary


	49,359
	22,668,176

	Middle
	1.  <5% 
	3,150
	1,552,560

	
	2.  5 to 19%
	3,853
	2,449,059

	
	3. 20 to 49%
	3,437
	2,429,991

	
	4. 50% +
	4,204
	3,167,861

	
	Total Middle


	14,644
	9,599,471

	Secondary
	1.  <5% 
	3,025
	1,981,679

	  
	2.  5 to 19%
	2,864
	2,964,067

	
	3. 20 to 49%
	2,439
	3,002,515

	
	4. 50% +
	2,598
	3,417,969

	
	Total Secondary

	10,926
	11,366,230

	Combined
	1.  <5% 
	2,809
	1,184,679

	
	2.  5 to 19%
	1,353
	621,453

	
	3. 20 to 49%
	1,184
	558,144

	
	4. 50% +
	1,337
	594,588

	
	Total Combined


	6,683
	2,958,864

	All Levels
	1.  <5% 
	19,916
	8,471,739

	
	2.  5 to 19%
	19,789
	11,021,038

	
	3. 20 to 49%
	17,807
	11,183,355

	
	4. 50% +
	24,100
	15,916,609

	
	Total All Levels


	 81,612

 
	46,592,741




 *
Counts exclude schools in the outlying U.S. territories, nonregular schools such as special education, vocational, alternative/other schools, ungraded schools, schools with a high grade of kindergarten or lower, BIA schools and DoD schools.   See table 3 for definition of instructional levels used in this table. 

 †
Minority enrollment derived from racial/ethnic counts on the 34SASS/CCD. Included in the minority counts are the following racial/ethnic groups: American Indian or Alaskan Native, Asian or Pacific Islander, Hispanic, and Black non-Hispanic.  These categories were chosen as those that have commonly been used. Other definitions of “minority” can be used in analysis.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-04.

Table 5A: 
Number of SSOCS eligible elementary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status

	
	
	
	
	Percent minority enrollment* 

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Less

than 5%
	5 to 19%
	20 to 49%
	50% or

more

	  Elementary
	City
	  Less than 300
	2,299
	86
	440
	538
	1235

	
	
	  300 to 499
	5,029
	109
	808
	1244
	2868

	
	
	  500 to 999
	5,690
	45
	571
	1183
	3891

	
	
	  1,000+


	647


	3
	25
	49
	570

	
	Urban fringe
	  Less than 300
	2,422
	539
	894
	542
	447

	
	
	  300 to 499
	6,423
	959
	2224
	1758
	1482

	
	
	  500 to 999
	7,769
	740
	2147
	2182
	2700

	
	
	  1,000+


	518


	21
	76
	106
	315

	
	Town
	  Less than 300
	1,744
	522
	637
	333
	252

	
	
	  300 to 499
	2,188
	469
	745
	498
	476

	
	
	  500 to 999
	1,243
	257
	303
	330
	353

	
	
	  1,000+


	32


	3
	8
	7
	14

	
	Rural 
	  Less than 300
	6,443
	3564
	1574
	713
	592

	
	
	  300 to 499
	3,817
	1628
	1190
	614
	385

	
	
	  500 to 999
	2,936
	828
	1051
	655
	402

	
	
	  1,000+


	159


	26
	43
	61
	29

	Total
	
	
	     49,359


	    9,799


	    12,736


	    10,813


	    16,011




*
Categories are intended to illustrate the variation in percent minority enrollment. 

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5B:
Number of SSOCS eligible middle schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status

	
	
	
	
	Percent minority enrollment*

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Less

than 5% 
	5 to 19%
	20 to 49%
	50% or

more

	  Middle
	City
	  Less than 300
	          241 
	2
	36
	30
	173

	
	
	  300 to 499
	          449 
	13
	76
	80
	280

	
	
	  500 to 999
	       1,999 
	26
	346
	507
	1,120

	
	
	  1,000+


	          725

 
	4
	75
	168
	478

	
	Urban fringe
	  Less than 300
	          374 
	97
	94
	80
	103

	
	
	  300 to 499
	          935 
	265
	305
	226
	139

	
	
	  500 to 999
	       3,016 
	444
	1,136
	806
	630

	
	
	  1,000+


	       1,135

 
	66
	282
	366
	421

	
	Town
	  Less than 300
	          467 
	143
	128
	102
	94

	
	
	  300 to 499
	          834 
	218
	263
	192
	161

	
	
	  500 to 999
	          948 
	180
	317
	241
	210

	
	
	  1,000+


	           66


	9
	19
	23
	15

	
	Rural 
	  Less than 300
	       1,149 
	497
	315
	189
	148

	
	
	  300 to 499
	          947 
	449
	255
	134
	109

	
	
	  500 to 999
	       1,107 
	349
	412
	235
	111

	
	
	  1,000+


	          252 


	46
	93
	78
	35

	Total
	
	
	     14,644 


	      2,808 


	     4,152

 
	      3,457

 
	      4,227

 


*
Categories are intended to illustrate the variation in percent minority enrollment. 

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5C: 
Number of SSOCS eligible secondary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status

	
	
	
	
	Percent minority enrollment*

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Less

than 5% 
	5 to 19%
	20 to 49%
	50% or

more

	  Secondary
	City
	  Less than 300
	          283 
	8
	32
	59
	184

	  
	
	  300 to 499
	          114 
	3
	12
	17
	82

	
	
	  500 to 999
	          308 
	4
	40
	56
	208

	
	
	  1,000+


	       1,608

 
	22
	290
	451
	845

	
	Urban fringe
	  Less than 300
	          209 
	25
	55
	56
	73

	
	
	  300 to 499
	          231 
	78
	71
	51
	31

	
	
	  500 to 999
	          923 
	298
	323
	194
	108

	
	
	  1,000+


	       2,252 


	250
	772
	697
	533

	
	Town
	  Less than 300
	          190 
	43
	60
	45
	42

	
	
	  300 to 499
	          408 
	154
	115
	78
	61

	
	
	  500 to 999
	          776 
	282
	258
	140
	96

	
	
	  1,000+


	          439

 
	80
	171
	113
	75

	
	Rural
	  Less than 300
	       1,006
	462
	269
	166
	109

	
	
	  300 to 499
	          744 
	414
	178
	79
	73

	
	
	  500 to 999
	          861 
	425
	248
	122
	66

	
	
	  1,000+


	          574 


	123
	243
	146
	62

	Total
	
	
	     10,926

 
	      2,671 


	      3,137 


	      2,470 


	      2,648 




*
Categories are intended to illustrate the variation in percent minority enrollment. 

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5D:
Number of SSOCS eligible combined schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status

	
	
	
	
	Percent minority enrollment*

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Less

than 5%
	5 to 19%
	20 to 49%
	50% or

more

	  Combined
	City
	  Less than 300
	407
	15
	60
	102
	230

	  
	
	  300 to 499
	124
	2
	18
	27
	77

	
	
	  500 to 999
	143
	3
	23
	30
	87

	
	
	  1,000+


	143
	2
	26
	36
	79

	
	Urban fringe
	  Less than 300
	313
	49
	69
	89
	106

	
	
	  300 to 499
	140
	43
	47
	28
	22

	
	
	  500 to 999
	259
	77
	81
	65
	36

	
	
	  1,000+


	189
	28
	53
	58
	50

	
	Town
	  Less than 300
	167
	26
	41
	67
	33

	
	
	  300 to 499
	162
	63
	30
	32
	37

	
	
	  500 to 999
	223
	95
	45
	43
	40

	
	
	  1,000+


	70
	31
	18
	13
	8

	
	Rural 
	  Less than 300
	2187
	959
	486
	344
	398

	
	
	  300 to 499
	1165
	648
	255
	155
	107

	
	
	  500 to 999
	852
	458
	198
	124
	72

	
	
	  1,000+


	139
	64
	35
	31
	9

	Total
	
	
	       6,683 


	      2,563

 
	      1,485 


	      1,244 


	      1,391

 


*
Categories are intended to illustrate the variation in percent minority enrollment. 

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5E: 
Number of SSOCS eligible elementary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region

	
	
	
	
	Region *

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Northeast
	Southeast
	Central
	West

	  Elementary
	City
	  Less than 300
	2,299
	452
	361
	839
	647

	
	
	  300 to 499
	5,029
	817
	991
	1,545
	1,676

	
	
	  500 to 999
	5,690
	994
	1,075
	952
	2,669

	
	
	  1,000+


	647
	190
	55
	87
	315

	
	Urban fringe
	  Less than 300
	2,422
	828
	307
	797
	490

	
	
	  300 to 499
	6,423
	2,000
	745
	1,960
	1,718

	
	
	  500 to 999
	7,769
	1,542
	1,729
	1,209
	3,289

	
	
	  1,000+


	518
	59
	207
	31
	221

	
	Town
	  Less than 300
	1,744
	217
	225
	844
	458

	
	
	  300 to 499
	2,188
	222
	559
	703
	704

	
	
	  500 to 999
	1,243
	116
	556
	226
	345

	
	
	  1,000+


	32
	1
	26
	3
	2

	
	Rural 
	  Less than 300
	6,443
	1,058
	1,095
	2,475
	1,815

	
	
	  300 to 499
	3,817
	692
	1,161
	1,154
	810

	
	
	  500 to 999
	2,936
	557
	1,281
	479
	619

	
	
	  1,000+


	159
	23
	98
	9
	29

	Total
	
	
	     49,359


	        9,768

 
	      10,471

 
	      13,313

 
	      15,807

 


*
Regions are the four regions defined for the National Assessment of Educational Progress (NAEP). The northeast region consists of Connecticut, District of Columbia, Delaware, Massachusetts, Maryland, Maine, New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, and Vermont. The southeast region consists of Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North Carolina, South Carolina, Tennessee, Virginia, and West Virginia. The central region consists of Iowa, Illinois, Indiana, Kansas, Michigan, Minnesota, Missouri, North Dakota, Nebraska, Ohio, South Dakota, and Wisconsin. The west region consists of Alaska, Arizona, California, Colorado, Hawaii, Idaho, Montana, New Mexico, Nevada, Oklahoma, Oregon, Texas, Utah, Washington, and Wyoming.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5F: 
Number of SSOCS eligible middle schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region

	
	
	
	
	Region *

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Northeast
	Southeast
	Central
	West

	  Middle
	City
	  Less than 300
	241
	69
	39
	60
	73

	
	
	  300 to 499
	449
	102
	99
	136
	112

	
	
	  500 to 999
	1,999
	299
	482
	468
	750

	
	
	  1,000+


	725
	154
	149
	40
	382

	
	Urban fringe
	  Less than 300
	374
	103
	59
	126
	86

	
	
	  300 to 499
	935
	278
	117
	327
	213

	
	
	  500 to 999
	3,016
	801
	511
	783
	921

	
	
	  1,000+


	1,135
	227
	325
	119
	464

	
	Town
	  Less than 300
	467
	30
	86
	167
	184

	
	
	  300 to 499
	834
	66
	237
	270
	261

	
	
	  500 to 999
	948
	85
	335
	243
	285

	
	
	  1,000+


	66
	11
	32
	11
	12

	
	Rural 
	  Less than 300
	1,149
	102
	155
	432
	460

	
	
	  300 to 499
	947
	176
	286
	288
	197

	
	
	  500 to 999
	1,107
	257
	427
	235
	188

	
	
	  1,000+


	252
	65
	127
	15
	45

	Total
	
	
	     14,644 


	        2,825

 
	        3,466

 
	        3,720

 
	        4,633

 


*
Regions are the four regions defined for the National Assessment of Educational Progress (NAEP). The northeast region consists of Connecticut, District of Columbia, Delaware, Massachusetts, Maryland, Maine, New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, and Vermont. The southeast region consists of Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North Carolina, South Carolina, Tennessee, Virginia, and West Virginia. The central region consists of Iowa, Illinois, Indiana, Kansas, Michigan, Minnesota, Missouri, North Dakota, Nebraska, Ohio, South Dakota, and Wisconsin. The west region consists of Alaska, Arizona, California, Colorado, Hawaii, Idaho, Montana, New Mexico, Nevada, Oklahoma, Oregon, Texas, Utah, Washington, and Wyoming.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5G: 
Number of SSOCS eligible secondary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region

	
	
	
	
	Region *

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Northeast
	Southeast
	Central
	West

	  Secondary
	City
	  Less than 300
	283
	54
	37
	77
	115

	
	
	  300 to 499
	114
	40
	19
	28
	27

	
	
	  500 to 999
	308
	69
	82
	79
	78

	
	
	  1,000+


	1,608
	246
	333
	357
	672

	
	Urban fringe
	  Less than 300
	209
	30
	33
	39
	107

	
	
	  300 to 499
	231
	70
	28
	80
	53

	
	
	  500 to 999
	923
	336
	138
	282
	167

	
	
	  1,000+


	2,252
	556
	427
	492
	777

	
	Town
	  Less than 300
	190
	8
	33
	57
	92

	
	
	  300 to 499
	408
	31
	84
	162
	131

	
	
	  500 to 999
	776
	98
	233
	246
	199

	
	
	  1,000+


	439
	39
	141
	127
	132

	
	Rural 
	  Less than 300
	1,006
	30
	82
	447
	447

	
	
	  300 to 499
	744
	105
	179
	295
	165

	
	
	  500 to 999
	861
	199
	302
	236
	124

	
	
	  1,000+


	574
	129
	248
	85
	112

	Total
	
	
	      10,926

 
	        2,040

 
	        2,399

 
	        3,089

 
	        3,398

 


*
Regions are the four regions defined for the National Assessment of Educational Progress (NAEP). The northeast region consists of Connecticut, District of Columbia, Delaware, Massachusetts, Maryland, Maine, New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, and Vermont. The southeast region consists of Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North Carolina, South Carolina, Tennessee, Virginia, and West Virginia. The central region consists of Iowa, Illinois, Indiana, Kansas, Michigan, Minnesota, Missouri, North Dakota, Nebraska, Ohio, South Dakota, and Wisconsin. The west region consists of Alaska, Arizona, California, Colorado, Hawaii, Idaho, Montana, New Mexico, Nevada, Oklahoma, Oregon, Texas, Utah, Washington, and Wyoming.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 5H: 
Number of SSOCS eligible combined schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region

	
	
	
	
	Region *

	Instructional

level
	Type

of locale
	Enrollment

size of school
	Number of schools in frame (row total)
	Northeast
	Southeast
	Central
	West

	  Combined
	City
	  Less than 300
	407
	33
	115
	90
	169

	
	
	  300 to 499
	124
	29
	18
	28
	49

	
	
	  500 to 999
	143
	28
	48
	37
	30

	
	
	  1,000+


	143
	26
	51
	29
	37

	
	Urban fringe
	  Less than 300
	313
	22
	133
	51
	107

	
	
	  300 to 499
	140
	41
	40
	35
	24

	
	
	  500 to 999
	259
	115
	55
	57
	32

	
	
	  1,000+


	189
	39
	69
	36
	45

	
	Town
	  Less than 300
	167
	4
	51
	32
	80

	
	
	  300 to 499
	162
	18
	57
	53
	34

	
	
	  500 to 999
	223
	52
	96
	57
	18

	
	
	  1,000+


	70
	5
	24
	34
	7

	
	Rural 
	  Less than 300
	2,187
	88
	254
	854
	991

	
	
	  300 to 499
	1,165
	147
	263
	527
	228

	
	
	  500 to 999
	852
	151
	299
	306
	96

	
	
	  1,000+


	139
	15
	59
	45
	20

	Total
	
	
	       6,683 


	           813

 
	        1,632

 
	        2,271

 
	        1,967

 


*
Regions are the four regions defined for the National Assessment of Educational Progress (NAEP). The northeast region consists of Connecticut, District of Columbia, Delaware, Massachusetts, Maryland, Maine, New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, and Vermont. The southeast region consists of Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North Carolina, South Carolina, Tennessee, Virginia, and West Virginia. The central region consists of Iowa, Illinois, Indiana, Kansas, Michigan, Minnesota, Missouri, North Dakota, Nebraska, Ohio, South Dakota, and Wisconsin. The west region consists of Alaska, Arizona, California, Colorado, Hawaii, Idaho, Montana, New Mexico, Nevada, Oklahoma, Oregon, Texas, Utah, Washington, and Wyoming.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Sample Size.  For SSOCS 2004, the sample size, in terms of the number of completes, will be 2,550 schools. This is slightly more than the number of completes for SSOCS 2000, which was 2,270.  Table 6 gives the estimates for some key variables based on the 2000 effective sample sizes and the standard errors of those estimates.  Since it is planned to have a slightly larger number of completes than what was achieved in 2000, the standard errors of the estimates are expected to be smaller than those shown in table 6.  

Table 6 also gives the minimum detectable absolute differences in population percentages of schools reporting various categories of violence.  These differences are between two time periods with 80% power and 70% power when a two-sided test at 5% level of significance is conducted and assuming the same sample sizes at both time periods 2000 and 2004.  The percentage in 2000 and the actual sample size are also shown in the table.  For power calculations, a design effect of 1.4 is assumed (this was the overall design effect given in the SSOCS 2000 Methodology Report).  Using this information, the detectable difference has been calculated in the table below (the difference is provided in percentage points).
Table 6:
Standard Errors of the Estimates and Minimum Detectable Difference Between SSOCS 2000 and SSOCS 2004 with 70% and 80% Power

	Category
	Percentage of SSOCS 2000 Schools
	SSOCS 2000 Standard Error

(percentage points)
	SSOCS 2000 Sample Size
	Minimum Detectable

Difference

	
	
	
	
	80% Power
	70% Power

	Total Violence
	71%
	1.4
	2,270
	4.6
	4.1

	High School Violence
	92%
	1.4
	768
	5.3
	4.6

	Middle School Violence
	87%
	1.7
	744
	6.4
	5.6

	Elementary School Violence
	61%
	2.1
	577
	9.7
	8.6

	Serious Violence
	20%
	1.0
	2,270
	4.1
	3.6

	High School Serious Violence
	29%
	1.3
	768
	8.0
	7.1

	Middle School Serious Violence
	29%
	1.9
	744
	8.1
	7.2

	Elementary School Serious Violence
	14%
	1.4
	577
	7.5
	6.6


SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.  Unpublished estimates.

While the standard errors associated with 2004 estimates are expected to be smaller (due to larger expected sample sizes), the power to detect change over time (as described in table 6 above) will remain unchanged.  This is because the power to detect differences is driven by the size of the smaller sample.

Summary of the Sampling Steps.  As indicated earlier, the steps taken  to draw the sample in 2000 will also be used in 2004.  These steps are explained in some technical detail, but here we provide a brief and non-technical outline of the steps described later in this sampling plan.

1. The sample sizes for each instructional level have been decided upon, based on discussions between NCES and Abt regarding precision.  The allocation was designed to permit a relatively detailed analysis of the three major instructional levels (elementary, middle, secondary), but was also expected be reasonably efficient for overall estimates.   

2. The sample size for each instructional level must then be allocated to the 16 strata formed by crossing locale with school size (this step will yield 64 strata total)

3. The sample for each of the four instructional levels will then be allocated to the respective 16 strata

4. The allocation is determined based on a “measure of size” defined by the aggregate of each school’s enrollment size.  This aggregation is completed for each of the 16 strata.  The result determines what proportion of the sample will be allocated to that strata.

5. Once all of the sample has been allocated, the file will be sorted by percent minority and by region (this sorting will be done within each strata). 

6. After the file is sorted, a systematic sample will be drawn (yielding the allocated number of cases within each of the 64 strata).

What follows is the technical documentation for the procedures described above.

Stratification.  As indicated earlier, the same variables and categories used in SSOCS 2000 are proposed for creating strata for sample selection in SSOCS 2004.  The population of schools will be stratified by four instructional levels (as defined on table 3), four types of locale and four enrollment size groups (where enrollment size refers to the number of students in a school).  

Allocation to school levels.  The total sample of 2,550 of schools will be allocated to the four instructional levels, as defined in table 3, as follows: Elementary: 640 schools, Middle: 895 schools, Secondary: 915 schools, and Combined: 100 schools.  The number of combined schools proposed for the SSOCS 2004 sample is considerably smaller than in 2000.  In SSOCS 2000, an initial sample of 269 combined schools was selected, and 199 surveys were completed.  This completed sample of 199 schools does not permit separate, reliable estimates for the combined schools.  Since separate estimates are required for the three remaining instructional levels, it is more efficient to take a smaller sample of combined schools and allocate the balance to the remaining levels.  Hence in 2004, the number of completed surveys for combined schools is expected to be about half the size of combined school completes in 2000.

School size and locale.  The sample of schools in each instructional level can be allocated to each of the 16 subgroups
, formed by the cross classification of four categories of enrollment size and four types of locale
 either  (a) in proportion to the number of schools in each subgroup or (b) in proportion to the total enrollment in each subgroup.  Allocating in proportion to the number of schools would yield a small sample of high enrollment schools because the distribution of schools by enrollment is skewed, especially in the rural stratum.  For example, as shown on table 5A, 6,443 of the rural elementary schools have student enrollments below 300, which represents approximately 48 percent of all rural elementary schools, an allocation that may not be desirable.  If the sample were to be allocated in proportion to the total enrollment, it would yield a small sample of low enrollment schools, which may also not be desirable.  For example, in table 4B Elementary schools with enrollments under 300 represent 26 percent of all elementary schools, but represent only 11 percent of the elementary student population.    

Allocation Scheme.  In order to get a reasonable sample of lower enrollment schools and at the same time give a higher probability of selection to higher enrollment schools, the sample will be allocated to each subgroup in proportion to the sum of the square roots of the total student enrollment in each school in that stratum.  In this case, the sum of the square roots will be called the “measure of size” or MOS.  The MOS is found by first finding the square root of each school’s enrollment and then aggregating across the strata within an instructional level.  

The formula is given as:

MOS(h)   =    EQ \i\su(i=1,Nh, )\r(,Ehi) 
where Ehi = the enrollment of the i th school in stratum h and Nh is the total number of schools in stratum h. 

The measure of size for the instructional level – MOS(l) - is found by summing across the 16 measure of size values, MOS(h), that comprise the instructional level.  The ratio of the stratum’s measure of size to the overall measure of size for the instructional level determines the number of cases to be allocated to that stratum.  This is found by dividing the stratum measure of size MOS(h) by the total measure of size for the instructional level MOS(l).  The result provides the proportion of the sample that should be allocated to this stratum.

Tables 7A through 7H summarize the aggregate of the square roots of enrollment by sampling stratum.  Tables 7A through 7D also show the measure of size for schools with varying minority enrollments and tables 7E through 7H show the measure of size for the four regions.  This is done to provide an indication of how the sample will ultimately be allocated based on minority enrollments and regions.  During the sample selection (described later), the file will be sorted by percent minority enrollment and by region.  A systematic sample will be drawn by taking every Nth case within a stratum until the requisite number of schools are selected.  By first sorting the file in this way, the resulting sample will have proportional representation by both minority enrollment and region.    

Table 7A:  
Aggregate measure of size of SSOCS eligible elementary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status
	
	
	
	
	Aggregate of the square roots of school enrollment in 

each minority enrollment substrata

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Less

than 5% or missing
	5 to 

19.9%
	20 to 

49.9%
	50% or

more

	  Elementary
	City
	  Less than 300
	33,707
	1,170
	6,420
	7,911
	18,206

	
	
	  300 to 499
	100,255
	2,143
	16,055
	24,771
	57,286

	
	
	  500 to 999
	146,776
	1,127
	14,427
	30,081
	101,141

	
	
	  1,000+


	22,510
	102
	841
	1,668
	19,899

	
	Urban fringe
	  Less than 300
	34,907
	7,639
	13,106
	7,819
	6,343

	
	
	  300 to 499
	129,335
	19,224
	44,688
	35,452
	29,971

	
	
	  500 to 999
	199,254
	18,575
	54,106
	56,085
	70,488

	
	
	  1,000+


	17,734
	716
	2,581
	3,595
	10,842

	
	Town
	  Less than 300
	24,563
	6,906
	9,072
	4,864
	3,721

	
	
	  300 to 499
	43,223
	9,196
	14,690
	9,860
	9,477

	
	
	  500 to 999
	31,084
	6,418
	7,545
	8,264
	8,857

	
	
	  1,000+


	1,113
	99
	263
	248
	503

	
	Rural
	  Less than 300
	76,064
	40,849
	19,124
	8,638
	7,453

	
	
	  300 to 499
	75,575
	31,980
	23,695
	12,268
	7,632

	
	
	  500 to 999
	74,321
	20,566
	26,644
	16,860
	10,251

	
	
	  1,000+


	5,444
	890
	1,473
	2,085
	996

	Total
	
	
	1,015,865
	167,600
	254,730
	230,469
	363,066


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7B:  
Aggregate measure of size of SSOCS eligible middle schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status
	
	
	
	
	Aggregate of the square roots of school enrollment in 

each minority enrollment substrata

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Less

than 5%
	5 to 

19.9%
	20 to 

49.9%
	50% or

more

	  Middle
	City
	  Less than 300
	3,033
	33
	488
	361
	2,151

	
	
	  300 to 499
	9,131
	253
	1,556
	1,632
	5,690

	
	
	  500 to 999
	54,220
	677
	9,269
	13,855
	30,419

	
	
	  1,000+


	26,126
	129
	2,579
	5,890
	17,528

	
	Urban fringe
	  Less than 300
	5,266
	1,409
	1,387
	1,098
	1,372

	
	
	  300 to 499
	18,855
	5,322
	6,158
	4,569
	2,806

	
	
	  500 to 999
	81,289
	11,781
	30,490
	21,876
	17,142

	
	
	  1,000+


	40,303
	2,289
	9,836
	12,916
	15,262

	
	Town
	  Less than 300
	6,839
	2,073
	1,859
	1,478
	1,429

	
	
	  300 to 499
	16,616
	4,323
	5,271
	3,808
	3,214

	
	
	  500 to 999
	24,456
	4,615
	8,235
	6,182
	5,424

	
	
	  1,000+


	2,253
	299
	664
	775
	515

	
	Rural
	  Less than 300
	15,441
	6,787
	4,252
	2,538
	1,864

	
	
	  300 to 499
	18,759
	8,871
	5,059
	2,677
	2,152

	
	
	  500 to 999
	28,938
	8,937
	10,847
	6,262
	2,892

	
	
	  1,000+


	8,850
	1,546
	3,256
	2,761
	1,287

	Total
	
	
	360,375
	59,344
	101,206
	88,678
	111,147


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7C:  
Aggregate measure of size of SSOCS eligible secondary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status
	
	
	
	
	Aggregate of the square roots of school enrollment in 

each minority enrollment substrata

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Less

than 5%
	5 to 

19.9%
	20 to 

49.9%
	50% or

more

	  Secondary
	City
	  Less than 300
	2,997
	83
	305
	592
	2,017

	
	
	  300 to 499
	2,257
	61
	238
	328
	1,630

	
	
	  500 to 999
	8,529
	115
	1,113
	1,558
	5,743

	
	
	  1,000+


	68,062
	844
	11,678
	18,999
	36,541

	
	Urban fringe
	  Less than 300
	2,390
	343
	592
	651
	804

	
	
	  300 to 499
	4,649
	1,585
	1,436
	1,012
	616

	
	
	  500 to 999
	25,331
	8,115
	8,919
	5,322
	2,975

	
	
	  1,000+


	92,899
	9,332
	30,815
	29,354
	23,398

	
	Town
	  Less than 300
	2,437
	633
	695
	629
	480

	
	
	  300 to 499
	8,152
	3,079
	2,310
	1,562
	1,201

	
	
	  500 to 999
	20,688
	7,413
	7,004
	3,730
	2,541

	
	
	  1,000+


	16,003
	2,782
	6,212
	4,238
	2,771

	
	Rural
	  Less than 300
	12,994
	6,140
	3,362
	2,135
	1,357

	
	
	  300 to 499
	14,689
	8,177
	3,495
	1,563
	1,454

	
	
	  500 to 999
	22,845
	11,204
	6,651
	3,230
	1,760

	
	
	  1,000+


	22,353
	4,459
	9,316
	5,902
	2,676

	Total
	
	
	327,275
	64,365
	94,141
	80,805
	87,964


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7D:  
Aggregate measure of size of SSOCS eligible combined schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and minority status
	
	
	
	
	Aggregate of the square roots of school enrollment in 

each minority enrollment substrata

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Less

than 5%
	5 to 

19.9%
	20 to 

49.9%
	50% or

more

	  Combined
	City
	  Less than 300
	3,939
	115
	651
	937
	2,236

	
	
	  300 to 499
	2,461
	38
	362
	525
	1,536

	
	
	  500 to 999
	3,847
	71
	618
	819
	2,339

	
	
	  1,000+


	5,732
	81
	1,033
	1,429
	3,189

	
	Urban fringe
	  Less than 300
	3,057
	533
	692
	850
	982

	
	
	  300 to 499
	2,824
	862
	947
	564
	451

	
	
	  500 to 999
	6,894
	2,059
	2,141
	1,738
	956

	
	
	  1,000+


	7,662
	1,071
	2,082
	2,374
	2,135

	
	Town
	  Less than 300
	1,578
	251
	402
	614
	311

	
	
	  300 to 499
	3,222
	1,266
	602
	623
	731

	
	
	  500 to 999
	5,808
	2,473
	1,158
	1,102
	1,075

	
	
	  1,000+


	2,599
	1,112
	695
	499
	293

	
	Rural
	  Less than 300
	27,575
	12,734
	6,247
	4,288
	4,306

	
	
	  300 to 499
	22,912
	12,783
	4,964
	3,055
	2,110

	
	
	  500 to 999
	21,890
	11,758
	5,080
	3,204
	1,848

	
	
	  1,000+


	5,084
	2,303
	1,282
	1,119
	380

	Total
	
	
	127,084
	49,510
	28,956
	23,740
	24,878


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7E:  
Aggregate measure of size of SSOCS eligible elementary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region
	
	
	
	
	Aggregate of the square roots of school enrollment in each region

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Northeast
	Southeast
	Central
	West

	  Elementary
	City
	  Less than 300
	33,706
	6,659
	5,324
	12,552
	9,171

	
	
	  300 to 499
	100,254
	16,312
	19,825
	30,435
	33,682

	
	
	  500 to 999
	146,778
	25,836
	27,305
	24,105
	69,532

	
	
	  1,000+


	22,509
	6,682
	1,884
	3,070
	10,873

	
	Urban fringe
	  Less than 300
	34,907
	12,334
	4,371
	11,980
	6,222

	
	
	  300 to 499
	129,334
	40,050
	15,134
	39,136
	35,014

	
	
	  500 to 999
	199,255
	38,652
	45,403
	29,930
	85,270

	
	
	  1,000+


	17,734
	2,009
	7,072
	1,088
	7,565

	
	Town
	  Less than 300
	24,563
	2,999
	3,326
	11,921
	6,317

	
	
	  300 to 499
	43,223
	4,358
	11,218
	13,694
	13,953

	
	
	  500 to 999
	31,084
	2,897
	14,110
	5,630
	8,447

	
	
	  1,000+


	1,113
	36
	913
	98
	66

	
	Rural
	  Less than 300
	76,064
	13,137
	15,189
	28,100
	19,638

	
	
	  300 to 499
	75,574
	13,744
	23,189
	22,611
	16,030

	
	
	  500 to 999
	74,320
	13,950
	32,827
	11,885
	15,658

	
	
	  1,000+


	5,445
	774
	3370
	322
	979

	Total
	
	
	1,015,863
	200,429
	230,460
	246,577
	338,417


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7F:  
Aggregate measure of size of SSOCS eligible middle schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region
	
	
	
	
	Aggregate of the square roots of school enrollment in each region

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Northeast
	Southeast
	Central
	West

	  Middle
	City
	  Less than 300
	3,033
	917
	520
	751
	845

	
	
	  300 to 499
	9,131
	2,020
	2,004
	2,794
	2,313

	
	
	  500 to 999
	54,219
	8,055
	12,928
	12,487
	20,749

	
	
	  1,000+


	26,127
	5,524
	5,213
	1,354
	14,036

	
	Urban fringe
	  Less than 300
	5,265
	1,501
	819
	1,832
	1,113

	
	
	  300 to 499
	18,856
	5,573
	2,390
	6,587
	4,306

	
	
	  500 to 999
	81,288
	21,589
	13,803
	20,809
	25,087

	
	
	  1,000+


	40,302
	7,894
	11,784
	4,103
	16,521

	
	Town
	  Less than 300
	6,839
	453
	1,323
	2,414
	2,649

	
	
	  300 to 499
	16,616
	1,304
	4,763
	5,363
	5,186

	
	
	  500 to 999
	24,457
	2,194
	8,705
	6,203
	7,355

	
	
	  1,000+


	2,253
	389
	1,068
	382
	414

	
	Rural
	  Less than 300
	15,440
	1,493
	2,262
	5,807
	5,878

	
	
	  300 to 499
	18,761
	3,549
	5,681
	5,646
	3,885

	
	
	  500 to 999
	28,939
	6,696
	11,269
	6,067
	4,907

	
	
	  1,000+


	8,849
	2,240
	4,489
	512
	1,608

	Total
	
	
	360,375
	71,391
	89,021
	83,111
	116,852


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7G:  
Aggregate measure of size of SSOCS eligible secondary schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region
	
	
	
	
	Aggregate of the square roots of school enrollment in each region

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Northeast
	Southeast
	Central
	West

	  Secondary
	City
	  Less than 300
	2,996
	675
	354
	844
	1,123

	
	
	  300 to 499
	2,257
	793
	375
	555
	534

	
	
	  500 to 999
	8,529
	1,850
	2,281
	2,211
	2,187

	
	
	  1,000+


	68,062
	10,626
	13,135
	14,337
	29,964

	
	Urban fringe
	  Less than 300
	2,390
	377
	353
	480
	1,180

	
	
	  300 to 499
	4,648
	1,426
	546
	1,607
	1,069

	
	
	  500 to 999
	25,332
	9,300
	3,831
	7,645
	4,556

	
	
	  1,000+


	92,900
	21,439
	17,763
	19,804
	33,894

	
	Town
	  Less than 300
	2,437
	95
	355
	805
	1,182

	
	
	  300 to 499
	8,152
	642
	1,683
	3,222
	2,605

	
	
	  500 to 999
	20,687
	2,620
	6,305
	6,482
	5,280

	
	
	  1,000+


	16,004
	1,385
	5,088
	4,583
	4,948

	
	Rural
	  Less than 300
	12,992
	421
	1,061
	5,977
	5,533

	
	
	  300 to 499
	14,690
	2,092
	3,560
	5,819
	3,219

	
	
	  500 to 999
	22,846
	5,363
	8,090
	6,122
	3,271

	
	
	  1,000+


	22,353
	4,818
	9,652
	3,268
	4,615

	Total
	
	
	327,275
	63,922
	74,432
	83,761
	105,160


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Table 7H:  
Aggregate measure of size of SSOCS eligible combined schools in the 2003-2004 SASS/CCD frame, by type of locale, enrollment size, and region
	
	
	
	
	Aggregate of the square roots of school enrollment in each region

	Instructional

Level
	Type

of locale
	Enrollment

size of school
	Aggregate Measure of size (row

total)
	Northeast
	Southeast
	Central
	West

	  Combined
	City
	  Less than 300
	3,938
	398
	908
	917
	1,715

	
	
	  300 to 499
	2,460
	594
	354
	559
	953

	
	
	  500 to 999
	3,848
	749
	1,314
	992
	793

	
	
	  1,000+


	5,732
	1,026
	2,007
	1,139
	1,560

	
	Urban fringe
	  Less than 300
	3,057
	249
	1,142
	572
	1,094

	
	
	  300 to 499
	2,824
	838
	802
	699
	485

	
	
	  500 to 999
	6,893
	3,075
	1,472
	1,502
	844

	
	
	  1,000+


	7,662
	1,422
	2,935
	1,425
	1,880

	
	Town
	  Less than 300
	1,578
	58
	469
	300
	751

	
	
	  300 to 499
	3,222
	361
	1,135
	1,066
	660

	
	
	  500 to 999
	5,808
	1,340
	2,508
	1,487
	473

	
	
	  1,000+


	2,598
	168
	912
	1,274
	244

	
	Rural
	  Less than 300
	27,577
	1,256
	3,115
	11,512
	11,694

	
	
	  300 to 499
	22,913
	2,932
	5,247
	10,319
	4,415

	
	
	  500 to 999
	21,890
	3,842
	7,699
	7,844
	2,505

	
	
	  1,000+


	5,084
	525
	2,152
	1,638
	769

	Total
	
	
	127,084
	18,833
	34,171
	43,245
	30,835


SOURCE:  U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey, 2003-2004.

Sample Allocation.  The allocation of the instructional level sample is determined by dividing each strata’s measure of size (as provided in tables 7A-7H) by the measure of size for the entire instructional level.  For example, as shown on table 7A, the measure of size for the stratum of urban fringe elementary schools with between 500 to 999 students is 199,254.  The measure of size across all 16 strata within the elementary school level is 1,015,865.  The ratio of this stratum to the overall school level is 199,254 / 1,015,865 = .196142.  This means we will allocate about 19.6 percent of the 640 elementary school cases to this stratum (specifically, 640 x .196142 = 125.53), or 126 schools.  Note that, due to rounding error, some strata are rounded up and some are rounded down to the nearest whole integer.

Response Rate Assumptions for SSOCS 2004.  Tables 8A – 8D present the sample allocation from each of the four instructional levels to each of the 16 strata created by the cross-classification of locale and size categories.  They show the sample size in terms of the number of completes and the attempted sample size (i.e., the completion rates, completed cases and sample size for SSOCS 2000 and those expected for SSOCS 2004).  The allocation for 2004 is based on the ‘measure of size’ used in 2000; once the imputation of locale and percent minority (described elsewhere in this plan) is implemented, tables 8A through 8D will be revised accordingly.  

The actual response rates achieved in 2000 will be used as the foundation for determining the number of schools that need to be contacted in each stratum in 2004 so that the allocated number of completes in each stratum is obtained.  Tables 8A-8D includes a comparison of completion rates (those achieved in 2000, and those expected in 2004).    Due to different sample sizes in 2000 and 2004, and due to rounding error, some 2004 strata response rates are slightly higher or lower than those achieved in 2000.  Beyond the deviations due to rounding error, some of the expected 2004 strata response rates are appreciably higher than those achieved in 2000 (e.g., those strata that achieved less than a 60 percent response rate in 2000).  The increases were included because of the belief that alterations in the study design (e.g., starting the field period earlier) will have a positive impact on low performing strata.  

Table 8A:  
Completion rates, completed cases and sample size for SSOCS 2000 and those expected for SSOCS 2004, elementary schools by locale and school size.

	Instructional

level
	Type of locale
	Enrollment size of school
	SSOCS 2000 Completes
	SSOCS 2000 Sample Draw
	SSOCS 2000 Completes as a percent of sampled cases
	SSOCS 2004 Expected Completes as a percent of sampled cases
	SSOCS 2004 Target Completes


	SSOCS 2004

Sample Draw



	
	
	
	
	
	
	
	
	

	Elementary
	City
	Less than 300
	17
	26
	65.4%
	66.7%
	21
	31

	
	
	300 to 499
	61
	89
	68.5%
	69.1%
	63
	91

	
	
	500 to 999
	96
	152
	63.2%
	63.4%
	93
	147

	
	
	1,000+
	14
	24
	58.3%
	61.5%
	14
	23

	
	
	
	
	
	
	
	
	

	
	Urban fringe
	Less than 300
	19
	28
	67.9%
	68.8%
	22
	32

	
	
	300 to 499
	64
	98
	65.3%
	65.3%
	81
	124

	
	
	500 to 999
	110
	165
	66.7%
	66.8%
	126
	189

	
	
	1,000+
	11
	14
	78.6%
	78.6%
	11
	14

	
	
	
	
	
	
	
	
	

	
	Town
	Less than 300
	18
	23
	78.3%
	79.2%
	15
	19

	
	
	300 to 499
	23
	39
	59.0%
	62.0%
	27
	44

	
	
	500 to 999
	27
	34
	79.4%
	81.3%
	20
	25

	
	
	1,000+
	2
	2
	100.0%
	100.0%
	1
	1

	
	
	
	
	
	
	
	
	

	
	Rural
	Less than 300
	47
	62
	75.8%
	75.8%
	48
	63

	
	
	300 to 499
	37
	45
	82.2%
	83.7%
	48
	57

	
	
	500 to 999
	19
	34
	55.9%
	60.0%
	47
	78

	
	
	1,000+
	0
	1
	0.0%
	100.0%
	3
	3

	
	
	
	
	
	
	
	
	

	Total
	
	
	565
	836
	67.6%
	68.0%
	640
	941

	
	
	
	
	
	
	
	
	


SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.

Table 8B:  
Completion rates, completed cases and sample size for SSOCS 2000 and those expected for SSOCS 2004, middle schools by locale and school size.

	Instructional

level
	Type of locale
	Enrollment size of school
	SSOCS 2000 Completes
	SSOCS 2000 Sample Draw
	SSOCS 2000 Completes as a percent of sampled cases
	SSOCS 2004 Expected Completes as a percent of sampled cases
	SSOCS 2004 Target Completes


	SSOCS 2004

Sample Draw



	
	
	
	
	
	
	
	
	

	Middle
	City
	Less than 300
	6
	12
	50.0%
	60.0%
	7
	12

	
	
	300 to 499
	18
	32
	56.3%
	60.0%
	23
	38

	
	
	500 to 999
	126
	196
	64.3%
	64.3%
	135
	210

	
	
	1,000+
	52
	104
	50.0%
	60.0%
	65
	108

	
	
	
	
	
	
	
	
	

	
	Urban fringe
	Less than 300
	16
	21
	76.2%
	78.3%
	13
	17

	
	
	300 to 499
	48
	64
	75.0%
	75.4%
	47
	62

	
	
	500 to 999
	170
	252
	67.5%
	67.5%
	202
	299

	
	
	1,000+
	53
	103
	51.5%
	60.0%
	100
	167

	
	
	
	
	
	
	
	
	

	
	Town
	Less than 300
	18
	26
	69.2%
	71.0%
	17
	24

	
	
	300 to 499
	45
	56
	80.4%
	80.7%
	41
	51

	
	
	500 to 999
	73
	88
	83.0%
	83.7%
	61
	73

	
	
	1,000+
	6
	9
	66.7%
	70.0%
	5
	9

	
	
	
	
	
	
	
	
	

	
	Rural
	Less than 300
	53
	67
	79.1%
	79.2%
	38
	48

	
	
	300 to 499
	35
	45
	77.8%
	79.2%
	47
	58

	
	
	500 to 999
	28
	40
	70.0%
	70.8%
	72
	102

	
	
	1,000+
	2
	4
	50.0%
	60.0%
	22
	37

	
	
	
	
	
	
	
	
	

	Total
	
	
	749
	         1,119 
	66.9%
	68.1%
	895
	1315

	
	
	
	
	
	
	
	
	


SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.

Table 8C:  
Completion rates, completed cases and sample size for SSOCS 2000 and those expected for SSOCS 2004, secondary schools by locale and school size.

	Instructional

level
	Type of locale
	Enrollment size of school
	SSOCS 2000 Completes
	SSOCS 2000 Sample Draw
	SSOCS 2000 Completes as a percent of sampled cases
	SSOCS 2004 Expected Completes as a percent of sampled cases
	SSOCS 2004 Target Completes


	SSOCS 2004

Sample Draw



	
	
	
	
	
	
	
	
	

	Secondary
	City
	Less than 300
	2
	9
	22.2%
	63.6%
	8
	13

	
	
	300 to 499
	2
	6
	33.3%
	62.5%
	6
	10

	
	
	500 to 999
	20
	35
	57.1%
	60.9%
	24
	39

	
	
	1,000+
	170
	283
	60.1%
	60.2%
	190
	316

	
	
	
	
	
	
	
	
	

	
	Urban fringe
	Less than 300
	2
	8
	25.0%
	63.6%
	6
	9

	
	
	300 to 499
	17
	18
	94.4%
	100.0%
	13
	13

	
	
	500 to 999
	71
	98
	72.4%
	72.8%
	71
	98

	
	
	1,000+
	198
	300
	66.0%
	66.1%
	260
	393

	
	
	
	
	
	
	
	
	

	
	Town
	Less than 300
	4
	10
	40.0%
	61.5%
	7
	11

	
	
	300 to 499
	23
	30
	76.7%
	78.8%
	23
	29

	
	
	500 to 999
	62
	79
	78.5%
	78.8%
	58
	74

	
	
	1,000+
	39
	63
	61.9%
	61.9%
	45
	73

	
	
	
	
	
	
	
	
	

	
	Rural
	Less than 300
	55
	70
	78.6%
	78.9%
	36
	46

	
	
	300 to 499
	40
	48
	83.3%
	83.7%
	41
	49

	
	
	500 to 999
	39
	53
	73.6%
	73.0%
	64
	88

	
	
	1,000+
	13
	21
	61.9%
	62.1%
	63
	101

	
	
	
	
	
	
	
	
	

	Total
	
	
	757
	         1,131 
	66.9%
	67.2%
	915
	1362

	
	
	
	
	
	
	
	
	


SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.

Table 8D:  
Completion rates, completed cases and sample size for SSOCS 2000 and those expected for SSOCS 2004, combined schools by locale and school size.

	Instructional

level
	Type of locale
	Enrollment size of school
	SSOCS 2000 Completes
	SSOCS 2000 Sample Draw
	SSOCS 2000 Completes as a percent of sampled cases
	SSOCS 2004 Expected Completes as a percent of sampled cases
	SSOCS 2004 Target Completes


	SSOCS 2004

Sample Draw



	
	
	
	
	
	
	
	
	

	Combined
	City
	Less than 300
	2
	7
	28.6%
	66.7%
	3
	4

	
	
	300 to 499
	2
	3
	66.7%
	100.0%
	2
	2

	
	
	500 to 999
	5
	8
	62.5%
	75.0%
	3
	4

	
	
	1,000+
	10
	18
	55.6%
	60.0%
	5
	8

	
	
	
	
	
	
	
	
	

	
	Urban fringe
	Less than 300
	3
	5
	60.0%
	66.7%
	2
	3

	
	
	300 to 499
	7
	6
	100.0%
	100.0%
	2
	2

	
	
	500 to 999
	14
	21
	66.7%
	66.7%
	5
	7

	
	
	1,000+
	7
	18
	38.9%
	63.6%
	6
	9

	
	
	
	
	
	
	
	
	

	
	Town
	Less than 300
	4
	4
	100.0%
	100.0%
	1
	1

	
	
	300 to 499
	5
	7
	71.4%
	100.0%
	3
	3

	
	
	500 to 999
	12
	15
	80.0%
	83.3%
	5
	6

	
	
	1,000+
	4
	6
	66.7%
	66.7%
	2
	3

	
	
	
	
	
	
	
	
	

	
	Rural
	Less than 300
	49
	64
	76.6%
	77.4%
	22
	28

	
	
	300 to 499
	39
	42
	92.9%
	100.0%
	18
	18

	
	
	500 to 999
	33
	42
	78.6%
	80.0%
	17
	21

	
	
	1,000+
	3
	5
	60.0%
	66.7%
	4
	6

	
	
	
	
	
	
	
	
	

	Total
	
	
	199
	271
	73.4%
	80.0%
	100
	125

	
	
	
	
	
	
	
	
	


SOURCE:  U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.

Based on the sample allocation described here, 3,743 cases will be selected from the sample frame, and we anticipate that 2,550 surveys will be completed, for an unweighted completion rate of 68.1 percent.  Tables 9 and 10 provide the targeted number of completes by locale and enrollment size.

Table 9:  Anticipated Sample Size by Locale for SSOCS 2004

	Locale
	Number of Schools in the Population
	Number of Schools in the Sample (Target Completes) 

	City
	20,209
	662

	Urban Fringe
	27,108
	967

	Town
	9,957
	331

	Rural 
	24,338
	590

	Total
	81,612
	2,550


Table 10:  Anticipated Sample Size by Enrollment Size for SSOCS 2004

	Enrollment Size
	Number of Schools in the Population
	Number of Schools in the Sample (Target Completes)

	Under 300
	19,901
	266

	300 to 499
	23,710
	485

	500 to 999
	29,053
	1003

	1000+
	8,948
	796

	Total
	81,612
	2,550


Power for Cross-Sectional Comparisons.  Based on this allocation scheme, estimates of the power available for cross-sectional comparisons can be calculated.  Tables 11A through 11C provide  the minimum detectable differences (in population percentages) of some school characteristics of interest, such as school violence, between various subgroups of schools.  The tables provide information on the differences we can detect with 80% power and 70% power, assuming a two-sided statistical test at a 5% level of significance.  For determining the differences in table 11A (school level),  the example assumes a base population percentage characteristic of interest of 60% for elementary schools and 85% for middle schools, and an overall design effect of 1.4 to determine the minimum detectable difference.  The differences in tables 11B and 11C are determined assuming a base percentage of 60%.

Table 11A:  Minimum Detectable Differences between School Levels for SSOCS 2004

	Category


	SSOCS 2000 Base Percent of schools reporting violence
	SSOCS 2004 target completes in Each Group


	SSOCS 2004 expected

Minimum Detectable Difference

	
	
	
	80% Power
	70% Power

	Elementary Schools vs. Middle Schools
	60%
	640

895
	8.2 percentage points
	7.3 percentage points

	Elementary Schools vs. Secondary Schools
	60%
	640

915
	8.2 percentage points


	7.3 percentage points

	Middle Schools vs.

Secondary Schools
	85%
	895

915
	4.8 percentage points
	4.3 percentage points


SOURCE:  Base percents from U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.  Unpublished estimates.

Table 11B:  Minimum Detectable Differences between Various Locales for SSOCS 2004

	Category


	SSOCS 2000 Base Percent of schools reporting violence
	SSOCS 2004 target completes in Each Group


	SSOCS 2004 expected

Minimum Detectable Difference

	
	
	
	

	
	
	
	80% Power
	70% Power

	City vs. Urban Fringe
	60%
	662

967
	8.1 percentage points
	7.2 percentage points

	City vs. Town


	60%
	662

331
	10.7 percentage points
	9.6 percentage points

	City vs. Rural


	60%
	662

590
	9.0 percentage points
	8.0 percentage points

	Urban Fringe vs. Town
	60%
	967

331
	10.2 percentage points
	9.1 percentage points

	Urban Fringe vs.

Rural
	60%
	967

590
	8.4 percentage points
	7.5 percentage points

	Town vs. Rural
	60%
	331

590
	10.9 percentage points
	9.7 percentage points


SOURCE:  Base percents from U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.  Unpublished estimates.

Table 11C:  
Minimum Detectable Differences between Schools with Various Student Enrollments for SSOCS 2004

	Category


	SSOCS 2000 Base Percent of schools reporting violence
	SSOCS 2004 target completes in Each Group


	SSOCS 2004 expected

Minimum Detectable Difference

	
	
	
	

	
	
	
	80% Power
	70% Power

	Under 300 vs.

300 to 499
	60%
	266

485
	12.0 percentage points
	10.6 percentage points

	Under 300 vs.

500 to 999
	60%
	266

1003
	10.8 percentage points
	9.6 percentage points

	Under 300 vs 1,000+
	60%
	266

796
	11.1 percentage points
	9.9 percentage points

	300 to 499 vs.

500 to 999
	60%
	485

1003
	8.8 percentage points
	7.8 percentage points

	300 to 499 vs.

1,000+
	60%
	485

796
	9.2 percentage points
	8.1 percentage points

	500 to 599 vs.

1,000+
	60%
	1003

796
	7.6 percentage points
	6.8 percentage points


SOURCE:  Base percents from U.S. Department of Education, National Center for Education Statistics, School Survey on Crime and Safety, 2000.  Unpublished estimates.

Sample Selection

For the actual selection of the designated number of schools from the population of schools in each of the 64 strata, systematic sampling will be employed.  First, the population of schools in each stratum will be sorted by region and percent of minority student enrollment. The four regions are northeast, southeast, central and west.  Sorting by these variables before selection has the same effect as stratification with proportional allocation of schools to the strata.  Systematic sampling will be used to select the exact number of schools that is required in each stratum.  

Appendix D – Letter to Superintendents
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 February 2004

Dear (name):

The National Center for Education Statistics (NCES) of the U.S. Department of Education is conducting an important national study of school principals that collects information about crime and safety in public schools. The School Survey on Crime and Safety (SSOCS) was first conducted in 2000, and will be repeated this school year.  At least one school in your district has been selected as part of a national sample of about 3,700 schools. For your information, we are enclosing a copy of the letter that is going to the schools, the questionnaire, and a leaflet that describes SSOCS. 

It is very important to collect accurate data on crime and safety in schools. Because we recognize that some schools may fear being embarrassed or hurt in some way if they share information related to school crime, we are making a very strong pledge of confidentiality to the schools included in our survey. No information will be released that could be used to link specific schools or districts with the responses, unless otherwise compelled by law.  The data will be used only in statistical summaries that represent national estimates. 

Participation in the survey is voluntary. However, the success of any survey depends on the willingness of those selected to participate. The greater the level of participation, the better the survey data can provide a current picture of the full diversity of situations found across the nation’s schools. We hope that you will encourage your schools to participate if they ask for authorization to complete the survey.
Thank you for your assistance. If you have any questions about the study, please do not hesitate to call the study’s toll-free number (1-800-xxx-xxxx) or you can contact me personally at (insert Kathryn’s study-specific email address* here).  Someone is generally available from 9am to 5pm, Eastern Time; if staff are away from the desk, or on the other line, voice mail will pick up – please leave your name and number and they will call you as soon as possible.

Sincerely,

Kathryn Chandler

SSOCS Project Officer 

National Center for Education Statistics

Enclosures

Appendix E – Letter to CCSO
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February 2004

Dear(name):

The National Center for Education Statistics (NCES) of the U.S. Department of Education is conducting an important national study of school principals that collects information about crime and safety in public schools. The School Survey on Crime and Safety (SSOCS) was first conducted in 2000, and will be repeated this school year.  We are taking this opportunity to tell you that the survey is now in data collection and to send you materials pertaining to SSOCS.

At least one school in your state has been selected as part of a national sample of about 3,700 schools. For your information, we are enclosing a copy of the letter that is going to the schools, the questionnaire, and a leaflet that describes the survey. 

It is very important to collect accurate data on crime and safety in schools. Because we recognize that some schools may fear being embarrassed or hurt in some way if they share information related to school crime, we are making a very strong pledge of confidentiality to the schools included in our survey. No information will be released that could be used to link specific schools or districts with the responses, unless otherwise compelled by law.  The data will be used only in statistical summaries that represent national estimates. 

Participation in the survey is voluntary. However, the success of any survey depends on the willingness of those selected to participate. The greater the level of participation, the better the survey data can provide a current picture of the full diversity of situations found across the nation’s schools. We hope that you will encourage your schools to participate if they ask for your opinion of the survey.
Thank you for your assistance. If you have any questions about the study, please do not hesitate to call the study’s toll-free number (1-800-xxx-xxxx) or you can contact me personally at (insert Kathryn’s study-specific email address* here).  Someone is generally available from 9am to 5pm, Eastern Time; if staff are away from the desk, or on the other line, voice mail will pick up – please leave your name and number and they will call you as soon as possible.

Sincerely,

Kathryn Chandler

SSOCS Project Officer 

National Center for Education Statistics

Enclosures

Appendix F – Advance Letter to Principals (not in special permission districts)
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 February 2004

Dear Principal:

I am taking this opportunity to seek your school’s participation in the School Survey on Crime and Safety (SSOCS), being administered to elementary and secondary school principals in the United States.  

The National Center for Education Statistics (NCES), U.S. Department of Education, is sponsoring the study this spring, and more than 3,700 principals from around the country will participate. SSOCS focuses on the experiences with crime, violence, and disorder in public schools, and the programs and policies established to provide a safe environment. 

With the recent emphasis on school safety in the No Child Left Behind Legislation, schools will be providing data to their state agencies about various types of crime and discipline. Although SSOCS may ask some questions that appear similar to other surveys, this study is not connected to any other state or federal data collection system.  Instead, the SSOCS study will be able to provide national estimates of school crime and safety that use common definitions across all states.

Your individual school results will not be identified in any reports, and strict procedures will be in place to ensure the confidentiality of all participants.  The contractor for SSOCS, Abt Associates, will be sending the survey to your school in the next 1-2 weeks. If you have questions about the study that you wish to have addressed, please contact Abt at 1-800-xxx-xxxx at your convenience. This line is operated between 9am and 8pm ET.   
SSOCS provides a unique opportunity to provide national data on crime and safety from the school’s perspective. Your school’s participation in SSOCS is critical to the success of the study.  

Thank you for giving this matter your attention. We look forward to your school’s participation in this important data collection effort.

Sincerely,

Kathryn Chandler

SSOCS Project Officer 

National Center for Education Statistics

Appendix G – Advance Letter to Principals (in special permission districts)
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February 2004

Dear Principal:

I am taking this opportunity to seek your school’s participation in the School Survey on Crime and Safety (SSOCS), being administered to elementary and secondary school principals in the United States.  

The National Center for Education Statistics (NCES), U.S. Department of Education, is sponsoring the study this spring, and more than 3,700 principals from around the country will participate. SSOCS focuses on the experiences with crime, violence, and disorder in public schools, and the programs and policies established to provide a safe environment. 

With the recent emphasis on school safety in the No Child Left Behind Legislation, schools will be providing data to their state agencies about various types of crime and discipline. Although SSOCS may ask some questions that appear similar to other surveys, this study is not connected to any other state or federal data collection system.  Instead, the SSOCS study will be able to provide national estimates of school crime and safety that use common definitions across all states.

Your individual school results will not be identified in any reports, and strict procedures will be in place to ensure the confidentiality of all participants.  SSOCS provides a unique opportunity to provide national data on crime and safety from the school’s perspective. Your school’s participation in SSOCS is critical to the success of the study.  

We know that your School District requires researchers to obtain special permission to conduct surveys in your district.  NCES is in the process of obtaining permission to conduct the SSOCS in your district.  If you have any questions about this application process, please contact your district representative or call me at 202-502-7486.

The contractor for SSOCS, Abt Associates, will be sending the survey to your school once permission is received to conduct the SSOCS in your district.  If you have questions about the study that you wish to have addressed, please contact Abt at 1-800-xxx-xxxx at your convenience. This line is operated between 9am and 8pm ET.   

Thank you for giving this matter your attention. We look forward to your school’s participation in this important data collection effort.

Sincerely,

Kathryn Chandler

SSOCS Project Officer 

National Center for Education Statistics
Appendix H – Cover Letter to Principals

March 2004
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Dear Principal:

I am writing to request your participation in the School Survey on Crime and Safety (SSOCS), an important national study that collects information about crime and safety in public schools. The survey is sponsored by the National Center for Education Statistics (NCES) of the U.S. Department of Education. 

As we mentioned in the previous letter, SSOCS provides a unique opportunity to provide national data on crime and safety from the school’s perspective. With the recent emphasis on school safety in the No Child Left Behind Legislation, schools will be providing data to their state agencies about various types of crime and discipline. Although SSOCS may ask some questions that appear similar to other surveys, this study is not connected to any other state or federal data collection system. The SSOCS study will be able to provide national estimates of school crime and safety that use common definitions across all states.

We realize that data on school crime are highly sensitive, so we want to assure you the information you provide will be kept confidential. No individual data linking names or other identifying information will be reported. Your decision to participate is voluntary and will not affect any benefits or funding you receive from the U.S. Department of Education, nor will your school’s information be released to any other organization.

We would appreciate the return of the questionnaire by March 19, 2004. A return envelope is enclosed for your convenience. If you have any questions about the study, please do not hesitate to call Abt Associate’s study hotline at 800-xxx-yyyy. This line is operated between 9am and 8pm ET.   

Ms. Pamela Giambo, the survey project director, can be reached directly at 202-263-1826.

Sincerely,

Kathryn Chandler

SSOCS Project Officer

National Center for Education Statistics

Enclosures
Appendix I – Postcard for Schools in Special Permission Districts

Dear Principal (Name):

We know that the (Name) School District requires researchers to obtain special permission to conduct surveys in your district.  The National Center for Education Statistics (NCES) of the Department of Education completed the application process and has received permission to conduct the School Survey on Crime and Safety (SSOCS) in your district.  A copy of the approval letter from the District is attached.  If you have any questions about this application process, please contact your district representative or call Kathy Chandler (the NCES Project Officer) at 202-502-7486.

I would like to thank you in advance for your help in completing this survey.

Sincerely, 

Kathryn Chandler

SSOCS Project Officer

National Center for Education Statistics

Appendix J – Reminder E-mails to Respondents

March 23, 2003

Dear Mr./Ms.____________. 

By now you should have received a copy of the School Survey on Crime and Safety (SSOCS), which is being conducted by the National Center for Education Statistics (NCES) of the U.S. Department of Education and administered by Abt Associates Inc. The success of SSOCS depends on your school’s responses. The greater the level of participation, the better the survey data can properly provide a current picture of the full diversity of situations found across the nation’s schools. 

I am sending a note to all respondents reminding them of the importance of the survey – to help busy schools, we are extending the due date of the survey to March 30th. 

We would greatly appreciate it if you would complete the questionnaire and mail it back to the survey vendor, Abt Associates, in the pre-paid envelope. Please remember that all responses are confidential. 
Your school’s participation in SSOCS is critical to the success of the study.  Please let me know if there is anything our team can do to help your school complete this survey.  You can e-mail us at xxxx.

Sincerely,

Kathryn Chandler

SSOCS Project Officer 

National Center for Education Statistics

April 15, 2003

Dear Mr./Ms.____________. 

As the Project Officer for the 2004 School Survey on Crime and Safety (SSOCS), I am taking this opportunity to thank those schools that have participated in the 2004 survey.

At the same time, I would like to notify other schools that your response is very important to me, and so I have instructed the survey vendor, Abt Associates, to accept questionnaires up until the last day possible, which is May 30th.

Your school’s participation in SSOCS is critical to the success of the study.  Please let me know if there is anything our team can do to help your school complete this survey.  You can e-mail us at xxxx.

Thank you in advance for your assistance on this important research effort.

Sincerely,

Kathryn Chandler

SSOCS Project Officer 

National Center for Education Statistics

Appendix K – Voice-mail Left by Interviewers

Hi Mr./Ms.____________. This is ____________________ from Abt Associates.  Abt Associates is working with the National Center for Education Statistics of the U.S. Department of Education on the School Survey on Crime and Safety. I am calling to see if you received the survey and if you have any questions about it. We would greatly appreciate completed surveys by _________________. If you have any questions or if you have not received the survey, please call the survey phone center at 1-800-xxx-xxxx from 9am to 8pm Eastern time.

Appendix L – SSOCS:2004 Survey

OMB No.:  XXXX-XXXX


App. Exp.:  XX/XXXX
PRINCIPAL QUESTIONNAIRE

2003-2004 SCHOOL YEAR
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IF ABOVE INFORMATION IS INCORRECT, PLEASE MAKE CORRECTIONS DIRECTLY ON LABEL

Prepared for the U.S. Department of Education

National Center for Education Statistics

By Abt Associates Inc.

55 Wheeler Street

Cambridge, MA 02138

Assurance of Confidentiality

This survey is authorized by Title I, Part E, Sections 151(b) and 153(a) of Public Law 107-279, the Education Sciences Reform Act of 2002.  Participation is voluntary.  Your responses are protected from disclosure by federal statute (P.L. 107-279, Title I, Part E, Sec. 183).  All responses that relate to or describe identifiable characteristics of individuals may be used only for statistical purposes and may not be disclosed or used for any other purposes, unless otherwise compelled by law. Your cooperation is essential to make the results of this survey comprehensive, accurate, and timely.  The information you provide will be combined with the information provided by others in statistical reports.  No individual data that links your name, address, or telephone number with your responses will be included in the statistical reports.
Please respond by  MARCH 19  2004. 

Please have this questionnaire completed by the person most knowledgeable about this topic.  Please keep a copy of the completed questionnaire for your records.

Name of person completing form:  _____________________________ 

Telephone:  ____________________

Title/position:  _______________________________________ 

Number of years at this school:  ___________

Best days and times to reach you (in case of questions):  __________________________

E-mail:  _____________________________________________________

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays a valid OMB control number.  The valid OMB control number for this information collection is XXXX-XXXX.  Public reporting burden for this collection of information is estimated to average 60 minutes, including the time for reviewing instructions, searching existing data sources, gathering the data needed, and completing and reviewing the collection of information.  If you have any comments concerning the accuracy of the time estimate or suggestions for improving the survey instrument, please write to:  U.S. Department of Education, Washington, D.C.  20202-4651.  If you have comments or concerns regarding the status of your individual response to this survey, write directly to:  National Center for Education Statistics, 1990 K Street, N.W., Room 9017, Washington, D.C.  20006.

If you have any questions about this questionnaire, please contact us at: 1-800-XXX-XXXX
RETURN YOUR COMPLETED QUESTIONNAIRE TO:

ABT ASSOCIATES INC.

Attn:  School Survey on Crime and Safety

55 Wheeler Street Cambridge, MA 02138

INSTRUCTIONS   

· For most questions, please mark the box that best reflects your school’s circumstances. Please mark your response with an ‘x’.

· For questions that ask for counts or percents, please use zeros where appropriate, rather than leaving the item blank.

· There are two items (5 and 26) for which we would prefer that you provide estimates.  It is not necessary to consult any records.

· Definitions are available for many terms.  Defined terms will be highlighted with red text throughout the survey.

· While some questions refer to the 2003-04 school year, please report for the school year to date.

Definitions

The following words are highlighted in red text 

wherever they appear in the questionnaire.

At school / at your school — include activities happening in school buildings, on school grounds, on school buses, and at places that are holding school-sponsored events or activities.  Unless otherwise specified, only respond for those times that were normal school hours or school activities/events were in session.

Cult or extremist group — a group that espouses radical beliefs and practices, which may include a religious component, that are widely seen as threatening the basic values and cultural norms of society at large. 

Firearm/explosive device — any weapon that is designed to (or may readily be converted to) expel a projectile by the action of an explosive.  This includes guns, bombs, grenades, mines, rockets, missiles, pipe bombs, or similar devices designed to explode and capable of causing bodily harm or property damage.

Gang — an ongoing loosely organized association of three or more persons, whether formal or informal, that has a common name, signs, symbols or colors, whose members engage, either individually or collectively, in violent or other forms of illegal behavior.

Hate crime — a criminal offense or threat against a person, property, or society that is motivated, in whole or in part, by the offender's bias against a race, color, national origin, ethnicity, gender, religion, disability, or sexual orientation. 

Insubordination — a deliberate and inexcusable defiance of or refusal to obey a school rule, authority, or a reasonable order.  It includes but is not limited to direct defiance of school authority, failure to attend assigned detention or on-campus supervision, failure to respond to a call slip, and physical or verbal intimidation/abuse.

Physical attack or fight — an actual and intentional touching or striking of another person against his or her will, or the intentional causing of bodily harm to an individual.

Rape — forced sexual intercourse (vaginal, anal, or oral penetration).  Includes penetration from a foreign object.

Robbery — the taking or attempting to take anything of value that is owned by another person or organization, under confrontational circumstances by force or threat of force or violence and/or by putting the victim in fear.  A key difference between robbery and theft/larceny is that robbery involves a threat or battery.
School Resource Officers — career law enforcement officers with arrest authority, who are assigned to work in collaboration with school organizations.

Sexual battery — an incident that includes threatened rape, fondling, indecent liberties, child molestation, or sodomy.  Classification of these incidents should take into consideration the age and developmentally appropriate behavior of the offender(s).

Sexual harassment — unsolicited, offensive behavior that inappropriately asserts sexuality over another person.  The behavior may be verbal or non-verbal.

Special education student — a child with a disability, defined as mental retardation, hearing impairments (including deafness), speech or language impairments, visual impairments (including blindness), serious emotional disturbance, orthopedic impairments, autism, traumatic brain injury, other health impairments, or specific learning disabilities, and who needs special education and related services and receives these under the Individuals with Disabilities Education Act (IDEA).

Specialized school — a school that is specifically for students who were referred for disciplinary reasons.  The school may also have students who were referred for other reasons.  The school may be at the same location as your school.

Theft/larceny (taking things over $10 without personal confrontation) — the unlawful taking of another person’s property without personal confrontation, threat, violence, or bodily harm.  Included are pocket picking, stealing purse or backpack (if left unattended or no force was used to take it from owner), theft from a building, theft from a motor vehicle or motor vehicle parts or accessories, theft of bicycles, theft from vending machines, and all other types of thefts. 

Vandalism — the willful damage or destruction of school property including bombing, arson, graffiti, and other acts that cause property damage.  Includes damage caused by computer hacking.

Violence — actual, attempted, or threatened fight or assault.





Weapon — any instrument or object used with the intent to threaten, injure, or kill.  Includes look-alikes if they are used to threaten others.

School practices and programs
1. During the 2003-2004 school year, was it a practice of your school to do the following?  (If your school changed its practices during the school year, please answer regarding your most recent practice.  Check one response on each line.)
	
	YES
	NO

	a. Require visitors to sign or check in
	(
	(    

	b. Control access to school buildings during school hours (e.g., locked or monitored doors)
	(
	(

	c. Control access to school grounds during school hours (e.g., locked or monitored gates)
	(
	(  

	d. Require students to pass through metal detectors each day
	(
	(

	e. Require visitors to pass through metal detectors
	(
	(

	f. Perform one or more random metal detector checks on students
	(
	(

	g. Close the campus for most students during lunch
	(
	(

	h. Use one or more random dog sniffs to check for drugs
	(
	(

	i. Perform one or more random sweeps for contraband (e.g., drugs or weapons), but not including dog sniffs
	(
	(

	j. Require drug testing for any students
	(
	(

	k. Require drug testing for athletes
	(
	(    

	l. Require drug testing for students in extra-curricular activities other than athletics
	(
	(    

	m. Require students to wear uniforms
	(
	(   

	n. Enforce a strict dress code
	(
	(    

	o. Provide school lockers to students
	(
	(   

	p. Require clear book bags or ban book bags on school grounds
	(
	(  

	q. Require students to wear badges or picture IDs
	(
	(    

	r. Require faculty and staff to wear badges or picture IDs
	(
	(    

	s. Use one or more security cameras to monitor the school
	(
	(    

	t. Provide telephones in most classrooms
	(
	(    

	u. Provide two-way radios to any staff
	(
	(   

	v. Prohibit all tobacco use on school grounds
	(
	(   


2. Does your school have a written plan that describes procedures to be performed in the following crises?  During the 2003-2004 school year, has your school drilled students on the use of this plan?  (In each row, please check whether you have a written plan.  For every “Yes” answer, check whether your school has drilled students on the plan this year.) 

	
	Have a written plan?
	If yes, has your school

drilled students on the plan this school year?

	
	YES
	NO
	YES
	NO

	a. Shootings
	(
	(
	(
	(

	b. Natural disasters (e.g., earthquakes or tornadoes)
	(
	(
	(
	(

	c. Hostages
	(
	(
	(
	(

	d. Bomb threats or incidents
	(
	(
	(
	(

	e. Chemical, biological or radiological threats or incidents (e.g., release of mustard gas, anthrax, smallpox or radioactive materials)
	(
	(
	(
	(


3. During the 2003-2004  school year, did your school have any formal programs intended to prevent or reduce violence that included the following components for students?  If a program has multiple components, answer “yes” for each that applies.  (Check one response on each line.) 

	
	YES
	NO

	a. Prevention curriculum, instruction, or training for students (e.g., social skills training)
	(
	(

	b. Behavioral or behavior modification intervention for students
	(
	(

	c. Counseling, social work, psychological, or therapeutic activity for students
	(
	(

	d. Individual attention/mentoring/tutoring/coaching of students by students or adults
	(
	(

	e. Recreational, enrichment, or leisure activities for students
	(
	(

	f. Student involvement in resolving student conduct problems (e.g., conflict resolution or peer mediation, student court)
	(
	(

	g. Programs to promote sense of community/social integration among students
	(
	(

	h. Hotline/tipline for students to report problems
	(
	(


Parent and community involvement at school

4. Which of the following does your school do to involve or help parents?  (Check one response on each line.) 

	
	YES
	NO

	a. Have a formal process to obtain parent input on policies related to school crime and discipline
	(
	(

	b. Provide training or technical assistance to parents in dealing with students’ problem behavior
	(
	(

	c. Have a program that involves parents at school helping to maintain school discipline
	(
	(


5. What is your best estimate of the percentage of students who had at least one parent or guardian participating in the following events during the 2003-2004 school year?  

(Check one response on each line.)  

	
	0-25%
	26-50%
	51-75%
	76-100%
	School does

not offer

	a. Open house or back-to-school night
	(
	(
	(
	(
	(

	b. Regularly scheduled  parent-teacher conferences
	(
	(
	(
	(
	(

	c. Special subject-area events (e.g., science fair, concerts)
	(
	(
	(
	(
	(

	d. Volunteered at school or served on a committee
	(
	(
	(
	(
	(


6. Were any of the following community and outside groups involved in your school’s efforts to promote safe, disciplined, and drug-free schools?  (Check one response on each line.)

	
	YES
	NO

	a. Parents groups
	(
	(

	b. Social service agencies
	(
	(

	c. Juvenile justice agencies
	(
	(

	d. Law enforcement agencies
	(
	(

	e. Mental health agencies
	(
	(

	f. Civic organizations/service clubs
	(
	(

	g. Private corporations and business
	(
	(

	h. Religious organizations
	(
	(


7. During the 2003-2004 school year, did you have any sworn law enforcement officers or security guards or personnel present at your school on a regular basis?   

Yes
(







No
(  [SKIP to question 12 on page 6]  
8. Were these sworn law enforcement officers or security guards or personnel regularly used in or around your school at the following times?  (Check one response on each line.)

	
	YES
	NO

	a. At any time during school hours
	(
	(

	b. While students were arriving or leaving
	(
	(

	c. At selected school activities (e.g., athletic and social events, open houses, science fairs) 
	(
	(

	d. When school/school activities not occurring
	(
	(

	e. Other (please specify)
	
	

	       _________________________________________________________________________


9. How many of the following types of sworn law enforcement officers or security guards or personnel did you regularly have present in your school?  (If an officer works full-time across various schools in the district, please count this as ‘part-time’ for this school.) 

	
	Number of Full-Time

at your School
	Number of Part-Time

at your School

	When you have no such officer or guard, please record zero [0].

	a. Security guards or personnel (not law enforcement)
	_______
	_______

	b. School Resource Officers (Include all career law enforcement officers with arrest authority, who are assigned to work in collaboration with school organizations.)
	_______
	_______

	c. Sworn law enforcement officers who are not School Resource Officers
	_______
	_______


10. Did any of the law enforcement officers or security guards or personnel at your school routinely wear a uniform (or other identifiable clothing) or carry a firearm during the times they were at your school?    (Check one response on each line.)


	
	YES
	NO

	a. Uniformed, or in other identifiable clothing
	(
	(

	b. Armed with a firearm
	(
	(


11. Did these sworn law enforcement officers or security guards or personnel participate in the following activities at your school?  (Check one response on each line.) 

	
	YES
	NO

	a. Security enforcement and patrol
	(
	(

	b. Maintaining school discipline and safety
	(
	(

	c. Coordination with local police and emergency team
	(
	(

	d. Identifying problems in the school and proactively seeking solutions to those problems
	(
	(

	e. Training teachers and staff in school safety or crime prevention
	(
	(

	f. Mentoring students
	(
	(

	g. Teaching a law-related education course or training students (e.g. drug-related education, criminal law or crime prevention courses)
	(
	(


Teacher Training
12. During the 2003-2004 school year, which of the following trainings for classroom teachers or aides did your school or district provide?  (Check one response on each line.)
	
	YES
	NO

	a. Classroom management for teachers
	(
	(

	b. School-wide discipline policies and practices related to violence, alcohol and/or drug use
	(
	(

	c. Safety procedures
	(
	(

	d. Recognizing early warning signs of students likely to exhibit violent behavior
	(
	(

	e. Recognizing signs of students using/abusing alcohol and/or drugs
	(
	(

	f. Positive behavioral intervention strategies
	(
	(


13. How many classroom teachers or aides participated in at least one of the training sessions listed in question 12?   Please consider only classroom teachers or aides, and not administrators or counselors.  (Record zero [0] if you answered No to all of the items in question 12.)



Number of classroom teachers or aides involved in training        _______
Limitations on crime prevention
14. To what extent did the following factors limit your school’s efforts to reduce or prevent crime?  (Check one response on each line.) 

	
	Limit in major way


	Limit in minor way


	Does not limit



	a. Lack of or inadequate teacher training in classroom management
	(
	(
	(

	b. Lack of or inadequate alternative placements/programs for disruptive students
	(
	(
	(

	c. Likelihood of complaints from parents
	(
	(
	(

	d. Lack of teacher support for school policies
	(
	(
	(

	e. Lack of parental support for school policies
	(
	(
	(

	f. Teachers’ fear of student retaliation
	(
	(
	(

	g. Fear of litigation
	(
	(
	(

	h. Inadequate funds
	(
	(
	(

	i. Inconsistent application of school policies by faculty or staff
	(
	(
	(

	j. Fear of district or state reprisal
	(
	(
	(

	k. Federal, state, or district policies on disciplining special education students
	(
	(
	(

	l. Other federal policies on discipline and safety
	(
	(
	(

	m. Other state or district policies on discipline and safety
	(
	(
	(


Frequency of crime and violence at school
15. During the 2003-2004 school year, did any of your school’s students, faculty, or staff die as a result of a homicide committed at your school?  (Check one response.)   

Yes
(
No 
(
16. During the 2003-2004 school year, has there been at least one incident at your school that involved a shooting (whether or not anyone was hurt)?  Please include those incidents that occurred at school, whether or not a student or nonstudent used the firearm.  (Check one response.)    

Yes
(
No
( 

Number of Incidents

17. Please provide the number of incidents your school recorded during the 2003-2004 school year for the offenses listed below.  
Please provide information on:

· The number of incidents, not the number of victims or offenders

· Reported incidents, regardless of whether any disciplinary action was taken

· Reported incidents, regardless of whether students or nonstudents were involved.  

· Incidents occurring before, during, or after normal school hours

· Only the most serious offense when an incident involved multiple offenses.  For example, if an incident included a rape and robbery, include the incident only under rape.  The list below does not necessarily dictate the order of seriousness.  Use your own judgment when determining which is the most serious offense.

	
	Total number

of recorded incidents
	Number reported to police or other law enforcement

	If there were no such incidents in your school’s records, please record zero [0]

	a. Rape or attempted rape
	______
	______

	b. Sexual battery other than rape (include threatened rape) 
	______
	______

	c. Robbery (taking things by force)
	
	

	1.  With a weapon
	______
	______

	2.  Without a weapon
	______
	______

	d. Physical attack or fight
	
	

	1.  With a weapon
	______
	______

	2.  Without a weapon
	______
	______

	e. Threats of physical attack
	
	

	1.  With a weapon
	______
	______

	2.  Without a weapon
	______
	______

	f. Theft/larceny (taking things over $10 without personal confrontation)
	______
	______

	g. Possession of firearm/explosive device
	______
	______

	h. Possession of knife or sharp object with intent to harm
	______
	______

	i. Distribution of illegal drugs
	______
	______

	j. Possession or use of alcohol or illegal drugs
	______
	______

	k. Vandalism
	______
	______


18. During the 2003-2004 school year, how many of the following occurred?  (If no such incident occurred, please record zero [0])
	
	Total number



	a. Hate crime
	______

	b. Gang-related crime
	______


19. How many times during the 2003-2004 school year were activities disrupted by actions such as death threats, bomb threats, or chemical, biological, or radiological threats?  Exclude all fire alarms from your response, including false fire alarms.  (If no such incident occurred, please record zero [0]) 

Number of disruptions        _______
Disciplinary problems and actions

20. To the best of your knowledge, how often did the following types of problems occur at your school?  (Check one response on each line.) 
	
	Happens daily
	Happens at least once a week
	Happens at least once a month
	Happens on occasion
	Never happens

	a.
Student racial tensions
	(
	(
	(
	(
	(

	b.
Student bullying
	(
	(
	(
	(
	(

	c.
Student sexual harassment of other students
	(
	(
	(
	(
	(

	d.
Student verbal abuse of teachers
	(
	(
	(
	(
	(

	e.
Widespread disorder in classrooms
	(
	(
	(
	(
	(

	f.
Student acts of disrespect for teachers
	(
	(
	(
	(
	(

	g.
Gang activities
	(
	(
	(
	(
	(

	h.
Cult or extremist group activities
	(
	(
	(
	(
	(


21. During the 2003-2004 school year, did your school allow for the use of the following disciplinary actions?  If yes, were the actions used?  (In each row, please check whether your school allows for each action.  For every “Yes” answer, please check whether the action was used for this year.)
	Disciplinary Action
	Does your school allow for use of the following?
	If “Yes”-

was the action used this school year?

	
	YES
	NO
	YES
	NO

	a. Removal with no continuing school services for at least remainder of school year
	(
	(
	(
	(

	b. Removal with school-provided tutoring/at-home instruction for at least remainder of school year
	(
	(
	(
	(

	c. Transfer to specialized school for disciplinary reasons
	(
	(
	(
	(

	d. Transfer to another regular school for disciplinary reasons
	(
	(
	(
	(

	e. Out-of-school suspension or removal for less than the remainder of the school year with no curriculum/services provided
	(
	(
	(
	(

	f. Out-of-school suspension or removal for less than the remainder of the school year with curriculum/services provided
	(
	(
	(
	(

	g. In school suspension for less than the remainder of the school year with no curriculum/services provided
	(
	(
	(
	(

	h. In school suspension for less than the remainder of the school year with curriculum/services provided
	(
	(
	(
	(

	i. Referral to school counselor
	(
	(
	(
	(

	j. Assigned to program designed to reduce disciplinary problems during school hours
	(
	(
	(
	(

	k. Assigned to program designed to reduce disciplinary problems outside of school hours
	(
	(
	(
	(

	l. Kept off school bus due to misbehavior
	(
	(
	(
	(

	m. Corporal punishment
	(
	(
	(
	(

	n. Put on school probation with threatened consequences if another incident occurs
	(
	(
	(
	(

	o. Detention and/or Saturday school
	(
	(
	(
	(

	p. Loss of student privileges
	(
	(
	(
	(

	q. Require participation in community service
	(
	(
	(
	(


22. During the 2003-2004 school year, how many students were involved in committing the following offenses, and how many of the following disciplinary actions were taken in response?   

· If more than one student was involved in an incident, please count each student separately when providing the number of disciplinary actions.  

· If a student was disciplined more than once, please count each offense separately (e.g., a student who was suspended five times would be counted as five suspensions).  

· However, if a student was disciplined in two different ways for a single infraction (e.g., the student was both suspended and referred to counseling), count only the most severe disciplinary action that was taken.

	Offense
	Total students involved in recorded offenses (regardless of disciplinary action)
	Removals with no continuing school services for at least the remainder of the school year

 
	Transfers to specialized schools for disciplinary reasons
	Out-of-school suspensions lasting 5 or more days, but less than the remainder of the school year
	Other disciplinary action (e.g., suspension less than 5 days, detention, etc.)

	If there are no such offenses or disciplinary actions in your school’s records, please record zero [0].

	a. Use/possession of a firearm/explosive device
	_______
	_______
	_______
	_______
	_______

	b. Use/possession of a weapon other than a firearm
	_______
	_______
	_______
	_______
	_______

	c. Distribution, possession, or use of illegal drugs
	_______
	_______
	_______
	_______
	_______

	d. Distribution, possession, or use of alcohol 
	_______
	_______
	_______
	_______
	_______

	e. Physical attacks or fight
	_______
	_______
	_______
	_______
	_______

	f. Insubordination
	_______
	_______
	_______
	_______
	_______


23. During the 2003-2004 school year, how many students were removed from your school without continuing services for at least the remainder of the school year or transferred to a specialized school for disciplinary reasons?  

	If no such removals or transfers occurred, please record zero [0]

	a. Total removals with no continuing services for at least the remainder of the school year?
	_______

	b. Total transfers to specialized schools for disciplinary reasons?
	_______


School Characteristics

24. As of October 1, 2003, what was the total enrollment at your school?
_______
25. What percentage of your current students fit the following criteria? 

	
	Percent of Students

	a. Eligible for free or reduced-price lunch
	_______%

	b. Limited English proficient (LEP)
	_______%

	c. Special education students
	_______%

	d. Male
	_______%


26. What is your best estimate of the percentage of your current students who are the following? 

	
	Percent of Students

	a.    Below the 15th percentile on standardized tests


	_______%

	b.    Likely to go to college after high school
	_______%

	c. Consider academic achievement to be very important
	_______%


27. How many classroom changes do most students make in a typical day?  (Count going to lunch and then returning to the same or a different classroom as two classroom changes.  Do not count morning arrival or afternoon departure.) 


Typical number of classroom changes
_______
28. How many paid staff are at your school in the following categories? 

	
	Number of Full-Time
	Number of Part-Time

	If no such staff, please record zero [0]

	a. Special education teachers
	_______
	_______

	b. Special education aides
	_______
	_______

	c. Regular classroom teachers
	_______
	_______

	d. Regular classroom teacher aides or paraprofessionals
	_______
	_______

	e. Counselors/mental health professionals
	_______
	_______


29. How would you describe the crime level in the area(s) in which your students live?  
(Check only one response.) 
	High level of crime
	(

	Moderate level of crime
	(

	Low level of crime
	(

	Students come from areas with very different levels of crime
	(


30. How would you describe the crime level in the area where your school is located?  
(Check only one response.) 
	High level of crime
	(

	Moderate level of crime
	(

	Low level of crime
	(


31. Which of the following best describes your school?  (Check one response.) 

	Regular public school
	(

	Charter school
	(

	Have magnet program for part of school
	(

	Totally a magnet school
	(

	Other (please specify)
	(

	 ____________________________________________


32. What is your school’s average daily attendance?
_______% present
33. During the 2003-2004 school year, how many students transferred to or from your school after the school year had started?  Please report on the total mobility, not just transfers due to disciplinary actions.  (If a student transferred more than once in the school year, count each transfer separately.) 

	
	Total number

 of transfers

	If no transfers, please record zero [0]

	a. Transferred to the school
	_______

	b. Transferred from the school
	_______


34. Please provide the following dates. 

	a. Starting date for your 2003-2004 academic school year
	|    |    |/|    |    |/2003

	b. Ending date for your 2003-2004 academic school year
	|    |    |/|    |    |/2004

	c. Date you completed the questionnaire
	|    |    |/|    |    |/2004


Thank you very much for completing this survey.

If you have any questions, please contact us at:

1-800-XXX-XXXX
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( These research questions are not addressed at all by the SSOCS 2000 questionnaire.





� There will be two toll free lines, both dedicated to the SSOCS project.  One in the main telephone center


(in Hadley, Massachusetts) and one in Abt’s Washington, D.C. office.  The Hadley phone line will be


answered by supervisors trained on this study, and callers will be forwarded to trained study interviewers. 


The WDC phone line will be answered by the project Research Assistant; as appropriate, callers will be


forwarded to the PD or Assistant PD.


� This mailing will exclude schools that have refused – refusing schools will be sent a second questionnaire if they are converted and if they indicate that another questionnaire is needed.


� Those schools that refuse in the beginning of March would have a longer cooling off period because the


refusal conversion training will not take place until March 22.


� Recruitment focused on principals.  If the principal stated that the assistant principal was the most appropriate person to talk to regarding the survey, we contacted the assistant principal.  


� States were targeted based on the location of Abt offices in the United States.


� For recruitment purposes, states were classified into 12 groups, based on region and size.  Within the 12 groups, states were prioritized based on whether we had contacts in the state.  


�   Cell A included student enrollment in schools with less than 5 percent minority enrollment or with missing information on minority enrollment; cell B included student enrollment in schools with between 5 percent and 19.9 percent minority enrollment; cell C student enrollment included schools with between 20 percent and 49.9 percent minority enrollment; and cell D included student enrollment in schools with 50 percent or more minority enrollment.


� SSOCS Regions are the four regions defined for the National Assessment of Educational Progress (NAEP). These regions are defined as follows: The Northeast Region consists of: Connecticut, District of Columbia, Delaware, Massachusetts, Maryland, Maine, New Hampshire, New Jersey, New York, Pennsylvania, Rhode Island, and Vermont. The Southeast Region consists of: Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North Carolina, South Carolina, Tennessee, Virginia, and West Virginia. The Central Region consists of: Iowa, Illinois, Indiana, Kansas, Michigan, Minnesota, Missouri, North Dakota, Nebraska, Ohio, South Dakota, and Wisconsin. The West region consists of: Alaska, Arizona, California, Colorado, Hawaii, Idaho, Montana, New Mexico, Nevada, Oklahoma, Oregon, Texas, Utah, Washington, and Wyoming.


� The exact size of the overlap is unknown.  To calculate the overlap would be quite difficult because of the different sampling designs of the various surveys.


� Excerpt from April 25, 2003 SASS memorandum titled FROM CCD TO SASS:  UNIVERSE CREATION ACTIVITIES FOR 2003-2004 SASS:  “The CCD includes Intermediate Units in Pennsylvania and county offices of education in California on the school file.  These are not actual schools per the SASS definition, but they operate a number of sites that provide classroom instruction.”


� According to the SASS documentation, these are generally schools specializing in special education, alternative education or juvenile halls.  In the SASS frame, these schools are missing data on school type, and so they will be excluded 'naturally' when the data are subset to include only regular schools.


� While the SASS/CCD assigns schools to one of eight locales, the SSOCS 2004 sample will be allocated to four locale types.  The locale variable in the SASS/CCD includes: Large City, Mid-size City, Urban Fringe of a Large City, Urban Fringe of a Mid-size City, Large Town, Small Town, Rural outside Metropolitan Statistical Area (MSA), and Rural inside an MSA.  For allocation purposes, Abt will combine: Large City and Mid-size City; Urban Fringe of a Large City and Urban Fringe of a Mid-size City; Large Town and Small Town; and Rural outside Metropolitan Statistical Area (MSA) and Rural inside an MSA.  


� The already-calculated and categorized percent minority value will be imputed (rather than imputing each individual race category value).  This is because in cases where minority enrollment is missing, it is missing for all of the race categories.


� If it is determined that all schools within a County are missing data, a bordering County will be randomly selected (this would be done on a case by case basis) – however, it is expected that the County-level will suffice (since the percent of schools with missing data is relatively small).   


� These subgroups are the same as defined for SSOCS 2000.


� While the SASS/CCD assigns schools to one of eight locales, the SSOCS sample will be allocated to four locale types.  Any missing data will be imputed using Hotdeck imputation.  The amount of missing data in the SASS/CCD is small; 102 schools are missing data on locale.  Data “donors” will be found by matching schools in the same County.
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