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Early Childhood Longitudinal Study (ECLS) Kindergarten Cohort

Third Grade Follow-up

OMB No. 1850-0750

1.
Could we get a copy of the ECLS-K Methodology Report? I didn’t see it available on the web site. 

A copy of the ECLS-K Methodology Report is found in the enclosed CD for your convenience.

2.
What percentage of children, who did not participate in the 1998-1999 wave, was included in the 1999-2000 data collection?

There are two ways to interpret this question in the context of the ECLS-K, thus, we are responding to both possible interpretations. We classified a child sampled in the base year as a base year respondent if either a completed child assessment OR parent interview was completed in fall OR spring of 1998-1999. The children with no child assessment or parent interview in the base year are excluded from 1999-2000 and all subsequent ECLS-K data collection.

Another possible way of interpreting the question is to focus on those children who were in first grade in 1999-2000 but were not in kindergarten during the base year. We attempted to include these children in the ECLS-K so that inferences could be made to all first grade children in 1999-2000. We estimate 2.5 percent of first grade children attended first grade in 1999-2000 but did not attend kindergarten in 1998-1999. These children were eligible to be sampled in the spring-first grade data collection. 

3.
What have the response rates been for all previous waves of data collection?

The weighted completion rates for fall-kindergarten are as follows:

For child assessment: 89.9 percent

For parent interview: 85.3 percent

The overall weighted response rates (taking into account school response rates) for fall-kindergarten are as follows:

For child assessment: 62.4 percent

For parent interview: 59.2 percent

The weighted completion rates for spring-kindergarten are as follows:

For child assessment: 88.0 percent

For parent interview: 83.9 percent

The overall weighted response rates (taking into account school response rates) for spring-kindergarten are as follows:

For child assessment: 65.1 percent

For parent interview: 62.1 percent

The fall first grade study was conducted on a subsample of the kindergarten base year respondents whereas the spring first grade study was conducted on all base year respondents.  

The weighted completion rates for fall-first grade are as follows:

For child assessment: 90.3 percent

For parent interview: 88.6 percent

The weighted completion rates for spring-first grade are as follows:

For child assessment: 87.2 percent

For parent interview: 83.5 percent

Overall response rates were not computed for the first grade waves of data collection. It was not possible to estimate weighted first grade school response rates for transfer schools.

Sources:

User’s Manual for the ECLS-K Base Year Public-Use Data Files and Electronic Codebook.

(NCES 2001-029), pp.5-18, 5-24, 5-40, 5-44.

User’s Manual for the ECLS-K First Grade Public-Use Data Files and Electronic Codebook.

(NCES 2002-135), pp. 5-12, 5-44.

4.
How many movers and transfers have been identified so far? How many have been followed? What are their response rates? 

In spring-first grade, the last wave of data collection, 5,422 children were identified as having moved from their original schools. Children who moved outside of the United States are not included in this figure because they became ineligible. Of the 5,422 children who moved, 2,572 were subsampled and followed. Of the 2,572 children who were followed, 202 could not be located. The weighted completion rates for the children who were located were 85.5 percent for the child assessment and 78.2 percent for the parent interview.

The overall completion rates for movers, including children who could not be located were 63.1 percent for the child assessment and 73.5 percent for the parent interview.  

Source:

User’s Manual for the ECLS-K First Grade Public-Use Data Files and Electronic Codebook.

(NCES 2002-135), pp. 5-36.

5.
Please explain in greater detail the purpose of the bridging 2nd grade study.

The absence of a main study 2nd grade data collection has necessitated the study to bridge 2nd grade.  The purpose of this bridge study is to support the development of a score scale that can be used to measure gains from grade 1 to grade 3.  The bridge sample data points will be used only for estimating parameters for the grade 1 to grade 3 scale.  These 2nd grade data will increase the stability of item parameter estimates so that more accurate reading and mathematics gain scores from grade 1 to grade 3 can be calculated.

6.
Why are students being purposively selected for the 4th/5th grade field test and the bridging 2nd grade study? What criteria will be used to select students?

The purpose of the 4th/5th grade field test and the bridging 2nd grade study is to collect item statistics to estimate the psychometric properties of the items in the assessment battery item pools.  These studies are not intended to be nationally representative because national estimates will not be produced from these samples.  The exact shape of the distribution for each of these samples is less important than having a reasonable representation of all the ability levels typically found in the grade levels covered in these two studies. For this reason, we proposed that the samples of schools and students be purposively selected to obtain the desired number of students.

All students in the target grades within a school are eligible to participate in these two studies; 4th/5th field test and 2nd grade bridging study.  Prior to selecting students, parent permission forms will be sent home to the parents of children in the grades in the cooperating schools. A sample of approximately 20 students will be systematically drawn from the returned permission forms from each school. If fewer than 20 permission forms are returned, then all the children with returned forms will be included. If more than 20 forms are returned, then a systematic sample of 20 will be selected unless a larger number is needed within school to meet the target sample size of students.

7.
Can data from NAEP or other sources provide the information needed for the 4th/5th grade field tests or reduce the burden?

The results of the 4th/5th grade field test are used to determine the item difficulty parameters of the test item pool.  When scaling item parameters, it is important that the items being compared are evaluated on the same internally-consistent scale.  In addition, the discrimination parameters (i.e., IRT “a” and r-biserials) that are used to evaluate item quality are subject to differences that could be related to differences in the items in the test item pools, for example, the number of extended free-response items in NAEP but not in the ECLS-K.  Although there are NAEP items in the ECLS-K 4th/5th grade field test item pool, there are no NAEP item parameters for these items for the 5th grade.

8.
Has the 3rd grade pilot already been conducted? If so, when was approval granted for the 3rd grade pilot?

The 3rd grade pilot has not been conducted.  NCES is seeking approval of the 3rd grade pilot.

9.
What is the purpose of the 3rd grade pilot? Why are parents being paid for their child’s participation in this study? 

The purpose of the third grade pilot is to ensure that the main-study direct assessment computer-assisted personal interviewing (CAPI) application that is used to record responses to assessment items, and the materials and procedures that are required to administer the assessment battery work as intended.  A pilot or pretest of this battery is necessary because it differs substantially from the single-stage approach used in the field test design.  In addition, the pilot will be used to test the systems and procedures associated with the computer field management system and the transmittal of data from a school site back to the home office. 

Child participation is critical for ensuring that the assessment CAI application and systems perform as designed. Parent permissions are needed to recruit children to participate in the pilot. NCES intends to, with OMB approval, remunerate parents for permitting their child to participate as an incentive to participate and to minimize perceived burden. 

10.
Please discuss the results of the 3rd grade pilot test and what, if any, changes to the full scale study were made due to pilot test outcomes.

The third grade pilot test has not yet been conducted.  However, major changes to the full-scale main study procedures and instruments are not expected.  

11.
What rates are being used to determine teacher remuneration?

As stated in the footnote on page A-33 of the final IMT/OMB clearance package, an hourly rate of $15 was used to translate teacher, parent, and school administrator response time into a dollar amount. The rate is based on a national median income of $30,854 for year-round, full-time male workers (Current Population Survey, March 1995).

12.
A-25. 4th/5th Grade Field Test “Without remuneration for their role as data collectors, ECLS-K field test teachers would be subject to unusually high levels of burden.” How does remuneration decrease burden? Refer to A-25 and the discussion on A-35. 

Teachers in the ECLS-K are asked to respond to a teacher questionnaire and to record their observations on their students on student rating forms.  It is the role of data collector (i.e., completing child-level rating forms) that we will remunerate participating teachers.  In this role, teachers will provide information that cannot be provided by the children and would be extremely burdensome and expensive to collect otherwise.  

Teachers are asked to contribute individual ratings of each student, including an assessment of each ECLS-K sampled child’s academic and social skills.  There are no ready substitutes for the kind of information NCES will ask third, fourth, and fifth grade teachers to provide. No outside observer (e.g., a field interviewer or parent) can accurately assess noncognitive development and use of cognitive skills in a classroom setting without spending exceptionally lengthy periods of time in the classroom.

Without remuneration for their role as data collectors, these teachers would be subject to unusually high levels of burden. Although remuneration does not decrease the amount of time that teachers spend on these tasks, they are compensated for their time in the same way that ECLS-K field staff are paid for their time assessing students.  NCES recommends remuneration as an effective tool for helping teachers understand that NCES appreciates their role as data collector.  The teacher response rates in prior waves of the ECLS-K indicate that this approach has been effective.  About 85.9% and 77.4% of the kindergarten and first grade waves, respectively, had completed teacher student ratings.

13.
Discuss how the remuneration structure for the 3rd grade study compares with the 1st grade and kindergarten studies.
The remuneration structure for the third grade study is very similar to the structure implemented for the first grade and kindergarten studies. Schools that were sampled during the base year were offered an honorarium for participating in the kindergarten and first grade studies. Regular and special education teachers in the kindergarten and first grade studies were remunerated for their role as data collectors and were reimbursed for each student-level rating form that they completed and returned. School personnel who abstracted data from students’ school records were remunerated for their role as data collectors and were reimbursed for each student record abstract form that they completed and returned. These remuneration guidelines and most of the dollar amounts are being repeated for the third grade study.  The one exception is that teachers in transfer schools are being paid $20 for each teacher student-level rating form they complete in contrast to the $7 per form paid teachers in the base year schools.  The reason for this is that teachers in transfer schools are only expected to complete one student-level rating form, whereas teachers in base year schools will complete several.  Given the amount of time it takes to complete the teacher student-level ratings, and the teacher questionnaires, NCES felt that $7 was not adequate as a teacher’s total compensation.  

14.
How many children per school are expected to participate in the 4th/5th grade field test (and 2nd grade bridging study)? What is the anticipated average honorarium per school, and why are you paying on a per child basis? 

In the 4th/5th field test, an average of 36 children per school, 18 fourth graders and 18 fifth graders, are expected. The average school honorarium is expected to be $360. In the second grade bridging study, an average of 20 second graders per school is expected. The school honorarium is expected to average $200. Linking the school honorarium to the number of children assessed at the school is based on the success we had securing school participation in the Spring 2000 field test.  The honorarium is contingent on the number of participating children per school and that figure may vary depending on the size of the school enrollment for the grade and the number of parents who agree that their child may participate. Payment is per child because the number of participating children is directly related to school burden.  The more children who are assessed, the longer the time field staff must work in the school and the more time is required of school personnel to assist in the data collection.

15.
What have the average design effects been by subgroup for earlier waves of data collection—a couple of example tables from the users manual would be fine. 

Tables 1 and 2 show the median design effects for subgroups (DEFF is the design effect, and DEFT is the root design effect).  The design effects shown in the following tables are based on items from multiple instruments (e.g., parent, child, school).

Table 1.—ECLS-K: median design effects for subgroups – Kindergarten year

	
	Fall-kindergartena
	Spring-kindergartenb
	Panelc

	Subgroups
	DEFT
	DEFF
	DEFT
	DEFF
	DEFT
	DEFF

	
	
	
	
	
	
	

	All students
	2.162
	4.675
	2.030
	4.120
	1.857
	3.447

	
	
	
	
	
	
	

	Type of school
	
	
	
	
	
	

	
Public
	2.064
	4.258
	1.932
	3.734
	1.781
	3.171

	
Private
	1.995
	3.979
	1.954
	3.817
	1.782
	3.174

	
Catholic private
	1.771
	3.136
	1.738
	3.022
	1.654
	2.736

	
Other private
	1.937
	3.754
	1.706
	2.910
	1.709
	2.920

	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	

	
Male
	1.771
	3.135
	1.735
	3.011
	1.533
	2.349

	
Female
	1.645
	2.704
	1.656
	2.741
	1.572
	2.471

	
	
	
	
	
	
	

	Race-ethnicity
	
	
	
	
	
	

	
White
	1.777
	3.159
	1.802
	3.246
	1.654
	2.736

	
Black
	1.594
	2.546
	1.462
	2.137
	1.417
	2.009

	
Hispanic
	1.397
	1.952
	1.406
	1.977
	1.366
	1.865

	
Asian/Pacific Islander
	1.971
	3.883
	2.107
	4.438
	1.422
	2.021

	
Other
	1.629
	2.654
	1.503
	2.260
	1.279
	1.635

	
	
	
	
	
	
	

	Region
	
	
	
	
	
	

	
Northeast
	1.760
	3.099
	1.824
	3.328
	1.541
	2.374

	
Midwest
	2.366
	5.599
	2.306
	5.319
	2.102
	4.418

	
South
	2.122
	4.502
	1.969
	3.876
	1.945
	3.784

	
West
	1.647
	2.712
	1.666
	2.775
	1.532
	2.347

	
	
	
	
	
	
	

	Urbanicity
	
	
	
	
	
	

	
Central city
	2.136
	4.563
	1.952
	3.812
	1.752
	3.068

	
Urban fringe and large town
	1.814
	3.291
	1.775
	3.151
	1.586
	2.516

	
Small town and rural area
	2.421
	5.861
	2.594
	6.727
	2.306
	5.319

	
	
	
	
	
	
	


a
Each median is based on 28 items.

b
Each median is based on 27 items.

c
Each median is based on 27 items.

Source: User’s Manual for the ECLS-K Base Year Public-Use Data Files and Electronic Codebook. (NCES 2001-029), Table 4-16, pp. 4-38.

Table 2.—ECLS-K: median design effects for subgroups – First grade year

	
	Fall-first grade1
	Spring-first grade2
	Panel3

	Subgroups
	DEFT
	DEFF
	DEFT
	DEFF
	DEFT
	DEFF

	
	
	
	
	
	
	

	All students
	1.984
	3.945
	2.016
	4.062
	1.572
	2.471

	
	
	
	
	
	
	

	Type of school
	
	
	
	
	
	

	
Public
	1.847
	3.414
	1.866
	3.482
	1.451
	2.104

	
Private
	1.628
	2.654
	1.961
	3.845
	1.797
	3.231

	
Catholic private
	1.611
	2.593
	1.751
	3.065
	1.418
	2.012

	
Other private
	1.586
	2.515
	1.781
	3.173
	1.751
	3.065

	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	

	
Male
	1.585
	2.513
	1.718
	2.951
	1.385
	1.919

	
Female
	1.735
	3.011
	1.577
	2.487
	1.509
	2.276

	
	
	
	
	
	
	

	Race-ethnicity
	
	
	
	
	
	

	
White
	1.812
	3.284
	1.834
	3.364
	1.594
	2.541

	
Black
	1.275
	1.626
	1.683
	2.831
	1.361
	1.851

	
Hispanic
	1.389
	1.928
	1.417
	2.006
	1.152
	1.327

	
Asian
	1.518
	2.304
	1.570
	2.466
	1.491
	2.224

	
Pacific Islander
	2.605
	6.785
	1.140
	1.300
	3.022
	9.132

	
American Indian
	3.366
	11.402
	1.283
	1.647
	3.543
	12.550

	
Other
	1.161
	1.349
	1.364
	1.859
	1.217
	1.480

	
	
	
	
	
	
	

	Region
	
	
	
	
	
	

	
Northeast
	1.750
	3.062
	1.688
	2.850
	1.971
	3.883

	
Midwest
	1.887
	3.562
	2.133
	4.550
	1.622
	2.630

	
South
	1.879
	3.553
	2.062
	4.253
	1.767
	3.122

	
West
	1.734
	3.008
	1.707
	2.911
	1.497
	2.242

	
	
	
	
	
	
	

	Urbanicity
	
	
	
	
	
	

	
Central city
	1.772
	3.141
	1.839
	3.381
	1.472
	2.166

	
Urban fringe and large town
	1.694
	2.868
	1.732
	3.000
	1.691
	2.859

	
Small town and rural area
	2.088
	4.371
	2.210
	4.884
	1.949
	3.800

	
	
	
	
	
	
	

	SES quintiles
	
	
	
	
	
	

	
First
	1.332
	1.774
	1.456
	2.119
	1.283
	1.646

	
Second
	1.320
	1.742
	1.477
	2.182
	1.155
	1.335

	
Third
	1.350
	1.822
	1.422
	2.022
	1.361
	1.852

	
Fourth
	1.286
	1.654
	1.435
	2.058
	1.176
	1.383

	
Fifth
	1.406
	1.977
	1.424
	2.027
	1.286
	1.653

	
	
	
	
	
	
	


a
Each median is based on 20 items.

b
Each median is based on 32 items.

c
Each median is based on 19 items.

Source: User’s Manual for the ECLS-K First Grade Public-Use Data Files and Electronic Codebook. (NCES 2002-135), Table 4-17, pp. 4-44.

16.
Third Grade Data Collection: Why are teachers being asked to comment on a students social studies skills when students are being tested for mathematics, reading, and science only?
Students are not being tested in social studies because of the disparities between state social studies standards and the continued controversy surrounding many of the standards identified by national organizations making it difficult to identify typical elementary school curricula shared by the states.  Furthermore, there are many states that do not have social studies standards or that are in the process of creating standards.  To ensure that the social studies skills assessment is an authentic measure of children’s knowledge of social studies rather than a proxy for socioeconomic status (SES) or their opportunity to learn, it would be necessary to include a very large number of questions.  Given the time constraints involved in the overall direct child assessment, a lengthy social studies assessment would present an additional burden on students and teachers and increase the cost of collecting data with questionable potential for yielding meaningful information. Thus, NCES and the ECLS-K design team decided to use the time that was available for student assessment to measure students’ reading, mathematics, and science achievement, and to obtain a direct measure of their socioemotional development.

Although, direct assessment of social studies in the ECLS-K is not practical in the middle to late elementary school grades, NCES is still interested in obtaining information on students’ social studies skills.  The scale that teachers are being asked to use in rating students’ knowledge of social studies is designed to measure both the processes and products of the students’ learning.  The scope of the curricular content represented in the teacher rating forms is designed to be broader than that represented on the direct assessment measures.  Moreover, the skills in the teacher rating form are targeted to specific grade levels, i.e., grade 3.  
17.
In conducting the CAI with parents, will the interviewer be equipped with a computer and be using it over the course of the interview? If so, what is the effect, if any, of an interviewer’s use of a computer during the interview on the quality and types of participant responses? 
Interviewers will be equipped with a laptop computer that contains the parent interview in a computer-assisted interviewing (CAI) application, which they will use over the course of the entire parent interview. The use of a CAI system for the ECLS-K parent interview is critical because of the difficult skip patterns that are created with this complex survey instrument (e.g., questions about the characteristics of children’s child care arrangements and questions about nonresident parents) and because of the longitudinal nature of the data collection in which the same respondent (parent) is interviewed over repeated time periods. Each subsequent data collection point makes use of information obtained at an earlier data collection, thereby reducing respondent burden and interview time. For example, information collected in the prior wave about who lives in the household with the ECLS-K children and their relationships to the children are preloaded. ECLS-K interviewers only need to ask the parent respondent if these same people live in the household and if any other persons now live in the household who did not live their previously.  The interviewer does not have to spend time completing the household roster from scratch, saving interview time for other questions. Without CAI, these would be difficult instruments to administer over repeated measurement periods, and respondent burden would be increased. Using CAI for the parent interview increases data collection efficiency by permitting data preloads, on-line editing, and complex question branching—all of which also reduce respondent burden with faster interviews and the elimination of the need to recontact respondents for missing data and extensive post-data collection editing of interview responses. Also, data collected with CAI are available much sooner than would be the case if hard copy instruments and traditional data processing were used.   

18.
Please break out A14 “Costs to Federal Government” by year and by data collection (i.e. 3rd grade study, 4th/5th grade field test, 3rd grade pilot), listing remuneration costs for each participant cohort (i.e. teachers, administrators, parents).

The costs to the Federal Government are broken out by data collection and year in the table below. In addition, the table presents the remuneration costs for each participant cohort for each data collection task. (Note that the remuneration dollars are included in the total dollars presented for each data collection task.)

The activities within each data collection involve a range of tasks.  For example, the 3rd grade data collection tasks for the year 2001 include finalizing the questionnaires, programming and testing the CAI applications, contacting schools, tracing ECLS-K sample children, systems design and programming for contacting schools, printing direct assessment batteries, etc. 

	Data Collection Activity
	2001
	2002
	2003

	Third Grade Data Collection
	$2,712,363
	$8,971,538
	$1,203,236

	
School remuneration
	
	$194,000
	

	
Teacher remuneration
	
	$164,401
	

	
School personnel remuneration
	
	$98,742
	

	Third Grade Pilot Test
	0
	$16,243
	0

	
School remuneration
	
	$400
	

	
Parent remuneration
	
	$750
	

	Grade 4/5 Field Test
	$78,178
	$779,111
	$192,034

	
School remuneration
	
	$5,000
	

	
Teacher remuneration
	
	$18,000
	


19.
Please provide a copy of the Oral Language Development Scale or provide a URL reference for this assessment tool.

The Oral Language Development Scale is a subset of the Pre-LAS 2000 published by CTB McGraw and the URL is http://ctb.com/products_sources/index.html 

20.
3rd grade full scale study: In table format, please list the categories of questions that have been added or deleted from each of the questionnaires as compared with those used in the kindergarten and 1st grade studies.

Please see Attachment 1a to 1d.  These attachments list the categories and content of questionnaires, by wave of data collection.

21.
B-4, B2.2: When was the Advance Contact portion of the 3rd grade study submitted for OMB approval?

The advance school contact was essentially a sample tracking and preparation process. Many children in the ECLS-K sample change schools between data collection waves.  The sooner the project knows this, the more effective it can be in tracking these children and in securing their participation and that of their schools, teachers, and parents. Likewise, the more lead-time the project gives schools about what is expected of them, the fewer problems are expected during data collection. Thus, the advance contact had four purposes: (1) to set appointments for the spring assessment in original sample schools, (2) to identify schools that ended at second grade so that children could be followed to their new schools (transfer schools), (3) to identify children who changed schools since first grade and obtain information on their new schools, and (4) to link children to teachers for the advance school and teacher questionnaire mailings. The advance school contact was not a data collection activity.  It was designed solely to increase the operational efficiency of the spring third grade data collection. Therefore, it was not submitted for clearance with the OMB.

22.
C-7, Parent Questionnaire: Why is information on citizenship being collected? How will this information be used?

Citizenship is one of three questions used to identify immigrant families. The three questions are country of birth, age first entered the United States, and citizenship status. These questions are asked of the focal child, the respondent, the respondent’s spouse, and the mother and father figure (if different from the respondent and spouse). Through these questions we can categorize children as was done for the recent National Academy Press volume, Children of Immigrants: Health, Adjustment, and Public Assistance (Hernandez, 1999). That is, we can categorize children as children of immigrants (at least one parent foreign-born) or children of native-born parents. We can further classify the children as being native-born or foreign-born children of immigrants. The age of entry into the United States and citizenship status are indicators of how acculturated the children and their families are.

This information is particularly important nowadays. Children of immigrants are expected to account for more than half of the growth in the school-aged population between 1990 and 2010 (Passel and Fix, 1995). In spite of their growing numbers, relatively little is known about their educational experiences (Portes and MacLeod, 1996). Information about young children of immigrants is particularly scarce (Board on Children and Families, 1995). Yet the early childhood years are critical for children’s cognitive and social development. It is during these years that children begin to develop and expand their ability to communicate effectively with others and begin to acquire reading and math skills that lay the foundation for their future school success and ultimately their success in the work force. Learning more about the family circumstances and educational experiences of children of immigrants during these important early years will enable educators and policymakers to develop better ways of serving the needs of these children and their families.

Sources:
Board on Children and Families, Commission on Behavioral and Social Sciences and Education, National Research Council, Institute of Medicine. (1995). Children of Immigrants and Their Families: Issues for Research and Policy. The Future of Children 5(2), 72-89.

Hernandez, D.J., Editor. (1999). Children of Immigrants: Health, Adjustment, and Public Assistance. Washington, D.C. National Academy Press.

Passell, J.S. and Fix, M. (1995). U.S. Immigration in a Global Context: Past, Present, and Future. Global Legal Studies Journal [Online], II (1). Available HTTP: http://www.law.indiana.edu/glsj/vol2/passel.html#FN15 [1997, June 17].

Portes, A. and Macleod, D. (1996). Educational Progress of Children of Immigrants: The Roles of Class, Ethnicity, and School Context. Sociology of Education 69(4), 255-275.

23.
C-11, Parent Questionnaire: How will “warmth” be measured?

Warmth is measured in the Discipline, Warmth, and Emotional Supportiveness section (DWQ). These items were adapted from existing scales developed by Child Trends for the JOBS Descriptive Study.  Specifically, four items in DWQ.010 address warmth and are listed below. 

· (CHILD} and I often have warm, close times together; 

· Most of the time I feel that {CHILD} likes me and wants to be near me; 

· Even when I’m in a bad mood, I show {CHILD} a lot of love; and 

· I express affection by hugging, kissing and praising {CHILD}.

24.
C-12, Parent Questionnaire: Will data from the 1st grade, if available, be matched to the data on the same child in the 3rd grade? If so, can burden be reduced by deleting retrospective questions, such as those on health status, welfare status since a child’s birth,?

NCES is interested in children’s status and experiences at particular points in time and changes over time.  Thus, data users would be able to match data collected when the children are in third grade with data when they were in first grade or kindergarten.  All of the retrospective questions are worded such that there is not an overlap in the time period of the question. For example, in the Child Health and Well-Being section (CHQ), we ask the questions in reference to spring 2000 (e.g., since spring 2000 has {CHILD} been evaluated by a professional in response to {his/her} ability to pay attention or learn?). We had originally asked this in reference to the date of the last interview, but it is preferable to make the time period consistent for everyone; and thus all references in this section are now to spring 2000.

With respect to welfare status, we do not ask about welfare status since a child’s birth in the grade 3 parent interview but rather ask about the receipt of benefits in the past 12 months (e.g., In the past 12 months, have you or anyone in your household received Temporary Assistance for Needy Families, sometimes called TANF {or{STATE TANF PROGRAM NAME}}?). 

Thus, although it is a good suggestion to focus on the retrospective questions that have overlap with previous data, these questions have been worded in such a way to exclude overlap and add to the number of longitudinal data points for particular subject areas.  

25.
Why does information on the number of children eligible for free and reduced lunch need to be collected both at the school administrator and the teacher level?

The number of children who are eligible for free and reduced price lunch provides different information at the school level and classroom level. At the school level, this number is a measure of the poverty level of the school’s population as a whole, and it also provides important data for the U.S.D.A.’s school lunch program. At the classroom level, it is a proximal measure of the peer groups that the child experiences in the instructional setting. In many schools, the number of children eligible for this program differs greatly across classrooms, especially if the school uses achievement levels for classroom assignment or if some grade levels have a different enrollment area than other grade levels in the same school. For example, in some school districts, children attend kindergarten and first grade in the elementary school closest to their home but may be bussed to a different school in the later grades. Therefore, the school-level data do not substitute for the classroom-level data. The study’s Technical Review Panel advised that the information be gathered at both levels.
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