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Introduction


Study Description

The Early Childhood Longitudinal Study-Kindergarten Class of 1998‑99 (ECLS‑K) is an on-going survey that focuses on children’s early school experiences beginning with kindergarten. It is a multisource, multimethod study that includes interviews with parents and teachers, as well as direct child assessments. The ECLS‑K is sponsored by the U.S. Department of Education, National Center for Education Statistics (NCES).

The ECLS‑K has several major objectives and numerous potential applications. The ECLS‑K combines elements of (1) a study of achievement in the elementary years; (2) an assessment of the developmental status of children in the United States at the start of their formal schooling and at key points during the elementary school years; (3) cross-sectional studies of the nature and quality of elementary school programs in the United States; and (4) a study of the relationship of family, preschool, and school experiences to children’s developmental status at school entry and their progress during the kindergarten and early elementary school years. 

The ECLS‑K is part of a longitudinal studies program comprising two cohorts—a kindergarten cohort and a birth cohort. The birth cohort (ECLS-B) will follow a national sample of children, born in the year 2001, from birth through first grade. The ECLS-B will focus on the characteristics of children and their families that influence children’s first experiences with the demands of formal school, as well as children’s early health care and in- and out-of-home experiences. Together these cohorts will provide the range and breadth of data required to more fully describe and understand children’s health and early learning, development, and education experiences.


Study Components

The emphasis that is being placed on the whole of the child’s environments and development has critical implications for the design of the ECLS‑K. The design of the study includes the collection of data from the child and the child’s parents/guardians, teachers, and schools.

· Children are asked to participate in various activities to measure the extent to which they exhibit those abilities and skills deemed important to success in school. They are asked to participate in activities designed to measure important cognitive (e.g., general knowledge, literacy, and quantitative skills) and noncognitive (e.g., fine motor and gross motor coordination and socioemotional) skills and knowledge. Most measures of a child’s cognitive skills are obtained through an untimed one-on-one assessment of the child. Beginning with the third grade data collection, children will report on their own experiences in and out of school. Children are assessed in each round of data collection.

· Parents/guardians are an important source of information about the families of the children selected for the study and about themselves. They are asked to provide key information about their children, especially during the first years of the study. Parents are one of the important sources of information about children’s development at school entry and their experiences both with family members and others. Information is collected from parents each time children are assessed using computer-assisted interviewing (CAI). Information is collected from parents/guardians in each round of data collection.

· Teachers, like parents, represent a valuable source of information on themselves, the children in their classrooms, and the children’s learning environment (i.e., the classroom). Teachers are not only asked to provide information about their own backgrounds, teaching practices, and experience, but they are also called on to provide information on the classroom setting for the sampled children they teach and to evaluate each sampled child on a number of critical cognitive and noncognitive dimensions. Teachers complete self-administered questionnaires each time children are assessed, with the exception of the fall-first grade data collection.

· School administrators are asked to complete self-administered questionnaires that ask school administrators to provide information on the physical, organizational, and fiscal characteristics of their schools and on the schools’ learning environment and programs. Special attention is paid to the instructional philosophy of the school and its expectations for students. School administrators are asked to complete these self-administered questionnaires in the spring data collection periods.

Data Collection to Date

The ECLS-K employed a multistage probability sample design to select a nationally representative sample of children attending kindergarten in 1998-99. The primary sampling units (PSUs) were geographic areas consisting of counties or groups of counties. The second-stage units were schools within sampled PSUs. The third- and final-stage units were students within schools.

The ECLS‑K is following a nationally representative cohort of children from kindergarten through fifth grade. The base year data were collected in the fall and spring of 1998-99 school year when the sampled children were in kindergarten. A total of 21,260 kindergartners throughout the nation participated by having a child assessment and/or parent interview conducted during that school year. 

Two more waves of data were collected in the 1999-2000 school year when most, but not all, of the base year children were in first grade.
 The spring-first grade data collection, on the full sample, was part of the original study schedule and can be used to measure annual school progress and to describe the first grade learning environment of children in the study. All children assessed during the base year were eligible to be assessed in the spring-first grade data collection regardless of whether they repeated kindergarten, were promoted to first grade, or were moved ahead to second grade. In addition, children who were not in kindergarten in the United States during the 1998-99 school year and, therefore, did not have a chance to be selected to participate in the ECLS‑K were added to the spring-first grade sample. Such children include immigrants, children living abroad during the 1998-99 school year, and children who did not attend kindergarten. Their addition allows researchers to make estimates for all first graders in the United States rather than just for those who attended kindergarten in the United States in the previous year. The fall-first grade data collection was limited to 26.7 percent of the base year children in 30 percent of the ECLS-K originally sampled schools and was a design enhancement to measure the extent of and factors that contribute to summer learning/loss. Table 1 illustrates the four data collection periods that have occurred to date.

Table 1.
ECLS‑K waves of data collection*

Data collection
Date of collection
Sample

Fall-kindergarten
Fall 1998
Full sample

Spring-kindergarten
Spring 1999
Full sample

Fall-first grade
Fall 1999
30 percent subsample

Spring-first grade
Spring 2000
Full sample

Spring-third grade*
Spring 2002
Full sample

Spring-fifth grade*
Spring 2004
Full sample

*Proposed



�	Though the majority of base year children were in first grade during the 1999-2000 school year, about 5 percent of the sampled children were retained in kindergarten and a handful of others were in second grade during the 1999-2000 school year.





1
4

