Title I Accountability Study

District Administrator Protocol

District Context

Student demographics

Leadership stability

Major district priorities and initiatives

· District accountability system separate from state and federal?

External influences and constraints on district activities (state standards and accountability systems, court orders, limited central office staff, tax structure, etc.)

Alignment

Strategies for aligning curricula with state and/or local standards

· People involved

· Procedures

· Quality control to ensure rigor and alignment

· Outside resources (consultants, curriculum guides, national standards documents)

Tensions between state and local standards, if district has standards

Alignment of professional development opportunities with state and/or local standards

· People involved in selecting topics and format

· Process

· Distribution of PD funds

· Quality control to ensure alignment 

Assessment Practices

Mandatory assessments administered, and relative importance of them to district administrators and school board

· Grade levels

· Frequency

· Role in district or school planning

Alternative/authentic assessments used to supplement mandatory testing

· How used

District role, if any, in selection of assessment instruments

Accommodation policies for students with disabilities

Test preparation practices

Administrators’ Familiarity with Accountability Systems

Familiarity with accountability system criteria, incentives and sanctions under federal, state, and local systems

Sources of information on accountability systems

Identification of Low-Performing Schools

Role of district in identifying schools in need of improvement under state, federal, and local systems

District reporting of assessment results and accountability designations to the public

District offices and administrators involved in identifying schools in need of improvement under state, federal, and local systems

Level and quality of interaction among offices involved in identifying schools

Criteria applied in identifying schools under state, federal, and local systems

Relative importance of state, federal, and local accountability systems to district and school administrators

District capacity for providing support to identified schools

Repercussions of Being Identified as a Low-Performing School

Assistance provided to low-performing schools by the district

· Funds

· Professional development

· Technical assistance

Assistance provided by external sources

School improvement planning process

· key players at school level

· duration

· guidance from district

· requirements for plan

Short- and long-term sanctions for teachers and principals, including reconstitution

Other possible sanctions (e.g., school choice, forced adoption of whole-school models)

Outcomes

Student achievement gains or losses in schools identified as low performing

Changes/improvements in curriculum and instruction

District/school morale

Conclusions and Recommendations

Net effects on schools, teachers, students, and the school system

Perceptions of validity of accountability systems

Suggested changes to accountability system

Title I Accountability Study

School Principal Protocol

School Context

Student demographics

Tenure as principal

Special programs (e.g., magnets) that predate designation of low-performing status

Level of autonomy in different areas given to schools by district

Title I at the School

Title I budget, model, and staffing

History of Title I at the school

· Duration

· Recent changes in status (targeted assistance to schoolwide or vice versa) and configuration of services

· Previous experience with school improvement under Title I

Principal’s familiarity with Title I legislation and regulations

· Relationship with district Title I office

Services provided by Title I (to the extent they can be identified)

Curriculum and Instruction

Instructional philosophy of the school/principal

Textbook series or curricula used at the school in core subjects

Adoption of CSR model and influence on curriculum and instruction

Amount of time each week dedicated to each of the core subjects

Alignment of curricula to state or local standards

Process for selecting curriculum or textbooks

· People involved

· Role of the district

· Changes since designation as low-performing school

· External pressures on curriculum selection (e.g., statewide textbook adoption, districtwide curriculum frameworks)

Changes in non-academic offerings in recent years, especially since designation as low-performing school (e.g., elimination or cutbacks of art and music)

Adoption of a CSR model

Reaction to Designation as Low-Performing School

Awareness of designation under federal, state, or local accountability systems

Understanding of specific reasons school was designated under each applicable system (i.e., awareness of accountability criteria and measures, particularly those on which the school measured poorly)

Method by which school was made aware of its designation as low-performing school, including information provided on how to end that designation

Perceived validity of the accountability criteria and measures

Attitudes toward the short- and long-term sanctions and school improvement requirements (planning, etc.)

Relative importance of federal, state, and local accountability systems to the school’s decision-making

Perceived pressure to narrow curriculum/teach to the test (how does this affect decision-making at school?)

Assistance Provided to the School

Type and quality of assistance provided by the state

· Title I office

· School support teams

· Critical friends/consultants

· Funding/Incentives for improvement

· Professional development

Type and quality of assistance provided by the district

· Title I office

· Professional development

· Planning time

· Technical assistance

Type and quality of assistance provided by other sources

· Regional labs

· Comprehensive Centers

· CSR model developer

· Foundations

School Improvement Planning

Process for developing school improvement plan (separate from Title I improvement plan?)

· People involved

· Frequency and timing of meetings

· Use of student performance data and student work

· Requirements for the plan (imposed by district, state, or federal government)

Priorities and interventions identified in the plan

· Sources of funding for new interventions

· Resource reallocation requirements (what are the tradeoffs?)

Progress in implementing components of the plan

· Inclusion of implementation timetables in the plan?

· Monitoring of implementation

· Reasons for lack of progress in some areas

Outcomes

Student achievement gains or losses on different measures since designation as low performing school (any differences by special populations)

Changes in student promotion and retention rates

Changes/improvements in curriculum and instruction

Changes in school climate/faculty and parent morale

Expectations for exiting Title I status as in need of improvement

Title I Accountability Study

Teacher Focus Group Protocol

Teacher Background

Grade levels and subject(s) taught

Tenure at school and in teaching

School Context

School culture (instructional goals, leadership style and quality, professional community)

Relationship of special programs in the school to the school’s mission and to each other 

Level of autonomy teachers have for instruction-related decisions

Title I at the School

Services provided to students by Title I, to the extent they can be identified

Relationship of Title I staff and students with the broader school

· Name recognition and familiarity with Title I

· If targeted assistance, collaboration between Title I and classroom teachers

· If schoolwide, level of integration with core school program

Contributions that Title I makes to the helping all students achieve high standards

Support that classroom teachers receive from Title I

Curriculum and Instruction

External influences on curriculum and instruction

· District or state mandates

· Familiarity with research on cognitive development, instructional approaches, or content areas

Instructional philosophy of the school

· Extent of shared philosophy among teachers and between teachers and principal

· Role of principal as instructional leader

· Other sources of instructional leadership within school

Textbook series or curricula used at the school in core subjects

Adoption of CSR model and influence on curriculum and instruction

· Alignment of CSR curriculum with school goals and state standards

Amount of time each week dedicated to each of the core subjects

Alignment of curricula to state or local standards

Changes in non-academic offerings in recent years, especially since designation as low-performing school (e.g., elimination or cutbacks of art and music)

Reaction to Designation as Low-Performing School

Awareness of designation under federal, state, or local accountability systems

· Ability to distinguish among different systems

Understanding of specific reasons school was designated under each applicable system (i.e., awareness of accountability criteria and measures, particularly those on which the school measured poorly)

Method by which school was made aware of its designation as low-performing school, including information provided on how to end that designation

Perceived validity of the accountability criteria and measures, including assessments

Attitudes toward the short- and long-term sanctions and school improvement requirements (planning, etc.)

· Importance of school improvement planning process

Relative importance of federal, state, and local accountability systems to the school’s decision-making

Perceived pressure to narrow curriculum/teach to the test (how does this affect decision-making at 
school?)

Assistance Provided to the School

Type and utility of assistance provided by the state (content, duration, frequency, relevance)

· School support teams

· Critical friends/consultants

· Funding/Incentives for improvement

· Professional development

Type and utility of assistance provided by the district (content, duration, frequency, relevance)

· Title I office

· Professional development

· Planning time

· Technical assistance

Type and utility of assistance provided by other sources (content, duration, frequency, relevance)

· Regional labs

· Comprehensive Centers

· Foundations

· CSR model developers

School Improvement Planning

Process for developing school improvement plan

· People involved (including proportion of teachers)

· Frequency and timing of meetings

· Use of student performance data and student work

· Requirements for the plan (imposed by district, state, or federal government)

· Support or technical assistance provided to teachers involved in developing the plan

Priorities and interventions identified in the plan

· Resource reallocation requirements (what are the tradeoffs?)

Progress in implementing components of the plan

· Inclusion of implementation timetables in the plan?

· Monitoring of implementation

· Reasons for lack of progress in some areas

Outcomes

Student achievement gains or losses on different measures since designation as low performing school

Changes/improvements in instructional practices and curriculum

Changes in school climate/faculty and parent morale/involvement

Expectations for improvements (any differences for special populations)
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