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PART A: JUSTIFICATION

Request for Clearance

This request is for clearance to conduct the 2003 administration of the National Household Education Surveys Program (NHES:2003), brief reinterviews to be conducted in conjunction with the 2003 survey administration, and a two-stage field test of the survey.  The purpose of the field test is to assess the NHES:2003 instruments, that is, to ensure that the interviews flow smoothly, that the questions are understood by respondents, and that respondents are able to answer the questions.  In addition, the field test will provide the opportunity to test the operation of the computer-assisted telephone interviewing (CATI) system.  The field test activity (described in section B.4.2) is supplemental to the considerable developmental and design work already conducted for the NHES:2003 survey instruments (discussed below and in section B.4).  Clearance is requested by mid-January, 2002, in order to complete CATI programming for the field test.  It is important that the field test be completed during the school year due to the nature of the questions to be examined.  The full-scale activity will take place January through March 2003.  The reinterviews will incorporate a limited number of survey items from each survey and possibly debriefing or reconciliation items.  The reinterviews will be administered toward the end of the data collection period.  After the field test activities and before the full-scale survey, a burden-change worksheet will be submitted and OMB will be notified about any changes or deletions to the questionnaires.

Introduction

The National Household Education Surveys Program (NHES) is conducted by the National Center for Education Statistics (NCES, also referred to as the Center).  The surveys conducted under the NHES program are random-digit-dialed (RDD) CATI surveys.  The NHES has been conducted in 1991, 1993, 1995, 1996, 1999, and 2001, at the same time of the year proposed for the NHES:2003. 

The NHES program complements the Center’s other surveys, which primarily collect data through institutions.  By collecting data directly from households, the NHES allows the Center to gather data on topics that cannot be addressed in institutional data collections.  Examples of topics addressed in surveys conducted in the NHES program are preschool care arrangements and education, home activities and other nonschool activities, children’s readiness for school, parent involvement in education, and participation in adult and continuing education.  Because it is a household survey program, the NHES provides NCES an opportunity to examine a wider range of issues in fulfilling its legislative mandate to collect and report information on the condition of education in the United States.  

The NHES collects information on educational issues from a relatively large, targeted sample of households in a timely fashion.  It fills a need that existing household surveys, such as the Current Population Survey (CPS) and the Survey of Income and Program Participation (SIPP), cannot satisfy because they are designed to focus primarily on issues other than education.  In these other survey systems, data on educational issues are usually collected through supplements to the main household survey, are limited in content, and may not be collected at regular intervals.  Therefore, these supplemental surveys have not provided NCES with the frequency and level of detail needed for desired analyses. 

The NHES program provides data on the populations of special interest to NCES and education researchers.  It targets these groups using specific screening and sampling procedures.  The survey instruments are designed to address the selected issues in sufficient detail so that analyses can be performed to help explain the phenomena of interest.  Furthermore, the data collection methodology is specifically designed so that relatively complex questions can be handled smoothly and efficiently.

One of the major goals of the NHES program is to monitor educational activities over time.  To accomplish this goal, the survey collects data on the same topics on a rotating basis.  For example, the NHES program collected data on adult education in 1991, 1995, 1999, and 2001.  Occasionally, topics that are not intended to be studied more than once are also included in the NHES, such as school safety and discipline in the NHES:1993.

The NHES:2003 will include two surveys.  The Parent and Family Involvement in Education survey (PFI-NHES:2003) was previously conducted in the NHES:1996.  The Adult Education for Work-Related Reasons survey (AEWR-NHES:2003) is new to the NHES program, but contains many elements that have been addressed in broader adult education (AE) surveys, specifically, in the AE-NHES:1991, the AE-NHES:1995, the AE-NHES:1999, and the AELL-NHES:2001.  For the NHES:2003, both interviews have undergone substantial redesign to incorporate new issues of interest while retaining essential items from previous collections.

Previous NHES Survey Topics

The survey topics included in the NHES:1991, NHES:1993, NHES:1995, NHES:1996, NHES:1999, and NHES:2001 are presented below, followed by a discussion of the topics for the NHES:2003.

NHES:1991 Survey Topics

The survey topics for the NHES:1991 were early childhood education and participation in adult education.  The sample population for the Early Childhood Education survey (ECE-NHES:1991) was 3- to 8-year-old children.  There were two different interviews for the ECE survey: one for parents of children who had not yet started first grade (called the Preprimary Interview), and one for parents of children who were enrolled in first grade or higher (called the Primary School Interview).  The Preprimary Interview collected information on children’s receipt of nonparental home-based child care and participation in center-based programs including day care centers, nursery schools, prekindergartens, and Head Start programs.  Parents of preprimary children were also asked questions concerning actual or planned entry into kindergarten and decisions to delay entry.  The Primary School Interview focused on children’s in-school experiences to date and collected some historical data on educational experiences prior to first grade.  Issues such as entry into kindergarten and first grade, parental involvement in children’s education, and retention in kindergarten and primary grades were included in this instrument.  Items concerning the home environment and activities with family members were included for both groups of children.

The Adult Education survey  (AE-NHES:1991) collected information on the participation of persons age 16 and older and not enrolled in grade 12 or below in a wide array of adult education activities.  The design of this survey was based in part on the Current Population Survey supplement on adult education, supported by NCES and last conducted in 1984.  The findings provided important information related to adult literacy, ongoing training to support international competitiveness, and lifelong learning for adults.  Information was collected on the number and types of courses in which adults had participated in the previous 12 months, including, for the four most recent courses, the course content, provider, location, sources of payment, and the reason for taking the course.  Unlike the CPS supplement, the NHES Adult Education survey was administered to a sample of nonparticipants as well, and focused on the perceived need for adult education courses, their availability, and barriers to participation.

NHES:1993 Survey Topics 

The NHES:1993 addressed the issues of children’s readiness for school and the extent to which parents and students perceived their schools to be safe, disciplined, and drug-free.

The School Readiness survey (SR-NHES:1993) was administered to parents of children age 3 through 2nd grade and examined several relevant domains.  It covered experiences in early childhood programs, the child’s developmental accomplishments and difficulties, school adjustment and related problems, delayed kindergarten entry, early primary school experiences including repeated grades, the child’s general health and nutrition status, home activities, and family characteristics, including stability and economic risk factors.  This approach, which encompassed a wide variety of characteristics important to school readiness, is referred to as a “whole child” approach.  The “whole child” approach allows analysts to more directly control key factors associated with a child’s readiness to attend school.  Because no existing national survey provided this broad approach to the readiness of children for school, the SR-NHES:1993 fulfilled an important information need.

The School Safety and Discipline survey (SSD-NHES:1993) included interviews with parents of children enrolled in 3rd grade through 12th grade, as well as with students enrolled in 6th grade through 12th grade.  This survey addressed parent and youth perceptions of the school learning environment and serious behavior problems or crime at school that parents and youth knew about, had witnessed, or through which students had been victimized.  It also addressed parents’ and students’ perceptions of peer approval for using alcohol and drugs, the availability of alcohol and other drugs at school, and the kinds of alcohol/drug education provided by the school.  Parents’ contributions to their children’s learning environment were addressed through questions about parental expectations for academic achievement and good behavior at school, parental efforts to educate and protect their children, and parental involvement in the school. 

NHES:1995 Survey Topics

The NHES:1995 addressed the same two topics as the NHES:1991, early childhood program participation and adult educational activities.  However, both surveys underwent some modifications between 1991 and 1995. 

The Early Childhood Program Participation survey (ECPP-NHES:1995) was administered to parents of children from birth through the 3rd grade and focused on children’s early experiences in various types of nonparental care arrangements and educational programs.  The age range of the sampled children was expanded from previous NHES early childhood surveys to include infants and toddlers.  The core of this survey collected extensive information on children’s participation and experiences in four different types of nonparental care arrangements and early childhood programs: care by relatives, care by nonrelatives, Head Start programs, and other center-based programs.  The series of questionnaire items pertaining to each of these types of care arrangements or programs gathered detailed information on the extent of children’s current and past participation, arrangement/program location and quality, care/program provider characteristics, the amount of time children spend in arrangements or programs, and the financial cost of these care arrangements or programs to the child’s household.  The items included in these sections on nonparental care/education arrangements provided information on three important domains: exposure, access, and quality.  Other information collected in this survey included children’s kindergarten and primary school experiences, personal and household demographic characteristics, parent/guardian characteristics, literacy-related home activities, and children’s health and disability status.  

The Adult Education survey (AE-NHES:1995) focused on the participation of adults age 16 and older and not enrolled in grade 12 or below in a wide range of educational activities during the prior 12 months.  Respondents were asked about their participation in six broadly defined types of adult education activities: adult basic education (ABE) and General Education Development (GED) preparation classes, English as a second language (ESL) instruction, postsecondary degree or diploma programs, apprenticeship programs, career- or job-related activities, and other formal structured activities.  Respondents who had participated in any of these types of adult education were asked the number of days per week and hours per day they attended courses, the provider of the instruction, and whether this education had employer support or union involvement.  The AE-NHES:1995 also collected information about motivations for participation and barriers to participation.

NHES:1996 Survey Topics

The NHES:1996 included both a parent and a youth survey, each addressing the topics of Parent and Family Involvement in Education and Civic Involvement (PFI/CI-NHES:1996 and YCI-NHES:1996).  A brief survey of only CI items was administered to a random sample of adults (ACI-NHES:1996).  In addition, the Household and Library Use survey (HHL-NHES:1996) included questions about the household’s use of public libraries and the educational and demographic characteristics of household members.

The sample population for the PFI/CI-NHES:1996 included children from age 3 through the 12th grade.  Topics addressed with parents of children in the preschool population were attendance at center-based care (including Head Start), feedback from teachers or care providers about problems the child may be having in preschool or child care, home learning activities, child disability, and support and training received for parenting.  For the kindergarten through grade 12 population, the PFI/CI survey collected information on family involvement in the following four areas:  children’s schooling, communication with teachers or other school personnel, children’s homework and behavior, and learning activities with children outside of school.  In addition, questions were asked about school practices to involve and support families, the school environment, and barriers to family involvement.  Information was also collected about potential correlates of family involvement, such as student grades, attendance, grade retention, suspension/expulsion, and characteristics of the child’s school or preschool, the child, the family, and the household.  In addition to items related to parent and family involvement, the PFI/CI survey also collected information about ways that parents may socialize their children for informed civic participation, attitudes that relate to democratic values and civic participation, and a brief knowledge of government assessment.

The YCI-NHES:1996 provided an assessment of the opportunities that youth have to develop the personal responsibility and skills that would facilitate their taking an active role in civic life.  Youth were asked about involvement in several types of activities, particularly student government, out-of-school activities, and work for pay.  A major focus was on participation in ongoing community service activities, either through the school, through other organizations such as a church or synagogue, or on an individual basis.  Other questions assessed the extent of school efforts to support youth community involvement.  Youth were asked about their opportunities at school to learn about government and national issues and to learn skills that could be transferred to the area of civic involvement.  The YCI-NHES:1996 also gathered information related to the diverse ways that parents may socialize their children for informed civic participation, such as through exposure to information about politics or national issues, through discussion of politics and national issues, and by the example of parents who participate in community or civic life.  The survey also asked youth about attitudes that relate to democratic values and civic participation and included a brief knowledge of government assessment. 

In order to provide national estimates for all adults, not just parents of students in 6th through 12th grade, and to test the effects of administering questions about civic involvement within an interview that also asked about parental involvement at school, some civic involvement items were administered to a small random sample of adults (ACI-NHES:1996).  This sample included some parents of students in 6th through 12th grade as well as other adults.  The items measured sources of information about politics and national issues, organizational participation, civic participation, political attitudes, and knowledge of government. Included were a few items that relate to literacy activities and opinions about improving public education.

The NHES:1996 also included a brief topical survey to examine public library use by household members (HHL-NHES:1996).  This survey was administered to every household, either in the Screener interview or an extended interview.  The questions included the ways that household members used public libraries (e.g., borrowing books, lectures, story hour) and the purposes for using public libraries (e.g., for school assignments, enjoyment, work-related projects).

NHES:1999 Survey Topics

The NHES:1999 was somewhat different from previous NHES surveys.  Throughout the 1990s, the NHES administrations included two topical surveys (or three in the case of the NHES:1996), each addressing a certain topic in depth.  In contrast, the focus of the NHES:1999 was to collect information on a variety of key indicators that had been measured in previous NHES survey cycles in order to provide the Center with end-of-decade estimates for a range of important educational issues.  Thus, the vast majority of the items included in the NHES:1999 interviews had been administered in at least one previous NHES survey.  The surveys consisted of a Parent survey, a Youth survey, and an Adult Education survey.

To cover the range of topics fielded in previous NHES surveys, children sampled as subjects for the NHES:1999 Parent survey (Parent-NHES:1999) ranged from newborns to those in the 12th grade.  As a result, the Parent-NHES:1999 interview had six “paths,” or sets of questions that were appropriate for six subgroups of children: infants and toddlers (children age 2 and younger), preschoolers (children age 3 through 6 years old and not yet in kindergarten), elementary school students (children in kindergarten through 5th grade), middle or junior high school students (youth in 6th through 8th grade), secondary or high school students (youth in 9th through 12th grade), and children age 5 through 12th grade receiving home schooling.  Topics included were early childhood program participation, emerging literacy and numeracy of preschoolers, family involvement in school and school practices to involve families, before- and after-school programs and other arrangements for children’s out-of-school supervision, and family involvement in educational activities outside of school.  A new topic was parental plans for children’s postsecondary education.

The Youth survey (Youth-NHES:1999) was administered to students in grades 6 through 12 whose parents had been interviewed and had granted permission for the child to participate in the study.  The primary focus of the interview was on participation in community service activities, including a set of new, in-depth questions on community service, and other activities that promote or indicate personal responsibility.  It also included questions about exposure to information and acquisition of skills related to civic involvement and measures of political attitudes and knowledge.  In addition, a new section on plans for postsecondary education was incorporated.  

Because the participation of adults in lifelong learning was a major focus of NHES surveys during the 1990s, the Adult Education survey (AE-NHES:1999) primarily addressed participation in six types of adult educational activities, as well as the use of federal tax credits for education.  It also contained measures of adult literacy and community involvement.  The NHES:1999 included an Adult Special Study, which was nearly identical to the Adult Education survey but addressed several important methodological issues, including alternate ways of measuring participation in work-related and personal development education, the prevalence of newer telephone technologies and their possible impact on RDD studies, and implications of changes in the measurement of race and ethnicity.

NHES: 2001 Survey Topics

The NHES:2001 included three surveys examining early childhood program participation, before- and after-school programs and activities among children in kindergarten through grade 8, and adult education and lifelong learning.  The early childhood and adult education surveys, conducted previously in 1991, 1995, and 1999, underwent some modifications during the design of the NHES:2001. 

The Early Childhood Program Participation survey  (ECPP-NHES:2001) was administered to parents of children from birth through the preschool years (up to age 6) and focused on children’s early experiences in various types of nonparental care arrangements and educational programs.  The core of this survey collected extensive information on children’s participation and experiences in three different types of nonparental care arrangements and early childhood programs: care by relatives, care by nonrelatives, and care in center-based programs.  The series of questionnaire items pertaining to each of these types of care arrangements or programs gathered detailed information on the extent of children’s current and past participation, arrangement/program location, care/program provider characteristics, the amount of time children spend in arrangements or programs, and the financial cost of these care arrangements or programs to the child’s household.  Other information collected in this survey pertained to parent preferences regarding both nonparental care and parental care and their ratings of the children’s primary care arrangements.  The ECPP-NHES:2001 also addressed children’s learning activities with family members, health and disability status, personal and household demographic characteristics, and parent/guardian characteristics.  

The Before- and After-school Programs and Activities survey (ASPA-NHES:2001) was administered to parents of children in kindergarten through 8th grade.  Information was collected on the same types of nonparental care as in the ECPP interview, but the focus was specifically on care received before and after school on school days.  In addition to the information about care arrangements described above, the ASPA interview also collected information about the activities in which children engaged while in after-school care.  In addition, information was collected on self-care and on participation in organized activities before and after school.   Other information collected in this survey pertained to parent preferences regarding both nonparental care and parental care and their ratings of the children’s primary care arrangements.  The ASPA-NHES:2001 also addressed children’s health and disability status, personal and household demographic characteristics, and parent/guardian characteristics.

The Adult Education and Lifelong Learning survey (AELL-NHES:2001) focused on the participation of adults age 16 and older and not enrolled in grade 12 or below in a wide range of educational activities during the prior 12 months.  Respondents were asked about their participation in six broadly defined types of adult education activities: adult basic education (ABE) and General Education Development (GED) preparation classes, English as a second language (ESL) instruction, credential programs, apprenticeship programs, career- or job-related activities, and other formal structured activities.  Respondents who had participated in any of these types of adult education were asked the provider of the instruction, credit or classroom hours of instruction, employer support, educational expenses, and other characteristics of participation.  The AELL survey also collected information on participation in informal learning activities on the job.  Adult and household demographic information was included in the survey as well.

NHES:2003 Instruments

There are two types of instruments in the NHES:2003, the Screener and the extended interviews.  The instruments are contained in appendix A through appendix C.  The NHES:2003 Screener will be used to identify eligible households, roster household members as needed for sampling, and sample subjects for extended interviews.  The Screener will also be used to identify the appropriate respondents for children sampled as interview subjects.  These respondents will be adult household members who are identified as being the most knowledgeable about their children’s education; they are usually, but not always, parents or guardians.

The NHES:2003 includes two extended interviews, each representing a topical survey.  The  Parent and Family Involvement in Education survey (PFI-NHES:2003) will be administered to parents of children in kindergarten through 12th grade.  The Adult Education for Work-Related Reasons survey (AEWR-NHES:2003) will be administered to adults age 16 and older who are not enrolled in grade 12 or below.

Parent and Family Involvement in Education

The PFI survey will address parent and family involvement both in school settings and in the home.  Information on the child’s school enrollment status, school characteristics, and student experiences will be collected, as will detailed information on home schooling.  Questions about parent and family involvement in the school include attendance at school meetings and events; parent volunteer activities and participation in decisionmaking; and school efforts to inform, involve, and support families.  Parent and family involvement outside of school is addressed in a number of ways including community support and participation, supervising or monitoring homework, establishing family rules, and engaging in home and out-of-home activities and learning experiences.  The survey also addresses the involvement of nonresidential parents both in school and outside of school, an area in which little information is currently available.  In addition, the PFI survey will collect information on children’s health and disability status, personal and household demographic characteristics, and parent/guardian characteristics.

Adult Education for Work-Related Reasons

The AEWR-NHES:2003 interview will measure participation in educational activities related to a job or career.  Such activities may involve preparation to enter the job market, education or training related to a current job or career, or preparation to advance in a career or enter a new career.  Specific educational activities of interest include college and university degree programs, postsecondary vocational or technical programs, apprenticeship programs, work-related courses that are not part of a postsecondary program, and informal learning activities related to a job.  Information will be collected about each type of participation, including the provider and location of instruction, credit or classroom hours, education expenses, and reasons for and benefits of participation.  A major area of interest for the AEWR-NHES:2003 is the extent to which adults receive various types of support from their employers.  The survey also includes factors that may be associated with nonparticipation or with limited participation, such as the lack of perceived need for or benefit of additional education or training, or lack of employer support for training.  Detailed information about educational attainment, employment, and adult and household demographic characteristics will also be gathered.

The Reinterview Program

The reinterview program has been used throughout the history of the NHES to assess the reliability of items included in the extended interviews.  Each reinterview focuses on specific items contained in the final interview, and each reinterview has typically been approximately five minutes in length.  The specific items to be examined in the reinterview program will be determined when the interviews are final (that is, following any modifications made as a result of field testing) and will focus on any areas of measurement concern.  For example, we anticipate that new items in the AEWR survey that focus on factors associated with nonparticipation will be the focus of the AEWR reinterview, but these items are subject to modification or deletion based upon the results of field testing.  In the PFI reinterview, the focus will be on new measures that have not been previously tested.  Again, the final form of such new items cannot be known until the testing phase is completed. 

The content of the NHES:2003 Screener, PFI, and AEWR interviews is described in more detail in Part C of this clearance request.

A.1.
Circumstances Necessitating Collection of Information

NCES has as its legislative mission the collection and publication of data on the condition of education in the Nation (the National Education Statistics Act of 1994, P.L. 103-382, October 20, 1994 (20 USC 9001)):

The duties of the Center are to collect, analyze, and disseminate statistics and other information related to education in the United States and in other nations.

The NHES is specifically designed to support this mission by providing a means to address educational issues that cannot be adequately studied through the Center’s traditional, institution-based data collection efforts.  The NHES surveys conducted during the 1990s provided important data to track progress toward some of the President’s and Governors’ National Education Goals, particularly goal 1 (school readiness), goal 3 (student achievement and citizenship), goal 6 (adult education and lifelong learning), and goal 8 (parent involvement in education).  Pertinent to the NHES:2003 surveys are the following goals: “…every school will promote partnerships that will increase parent involvement and participation in promoting the social, emotional, and academic growth of children”; “…students…will be prepared for responsible citizenship, further learning, and productive employment in the modern economy”; “…every American adult will be literate and will possess the knowledge and skills necessary to compete in a global economy”; and “all workers will have the opportunity to acquire the knowledge and skills, from basic to highly technical, needed to adapt to emerging new technologies, work methods, and markets…” (National Education Goals Panel, 1999). 

The issues that were central to those goals during the past decade are still of importance to educators, researchers, and policymakers, and they can be measured adequately only by a household-based survey conducted at regular intervals. Other studies dealing with similar topics differ in crucial ways from the NHES (see section A.4 for details about those studies).  In particular, none of them measure the topics at specific, planned intervals, so changes over time cannot be studied effectively.  Also, they lack key pieces of information needed to study educational experiences of interest to the Department of Education.

The topic of parent and family involvement in education is an area of considerable interest and concern because parents have key roles in promoting and supporting their children’s development and education from birth through their entire educational careers.  Parents are in a unique position to act as children’s teachers directly, to provide learning opportunities through play, activities, and outings, and to support their children’s schooling both by participation in the schools and by monitoring, supervising, and supporting their schoolwork in the home.  Schools, in turn, have a role in supporting families in their efforts to promote the development and learning of their children.  School practices, such as providing information to parents about how to help children learn at home and providing opportunities for parents to volunteer at the school have been related to both student and parent outcomes.

The PFI-NHES:2003 will be the second administration of a parent and family involvement survey in the NHES.  The first was the PFI/CI-NHES:1996.  Other NHES surveys, notably the SSD-NHES:1993 and Parent-NHES:1999, have also included limited numbers of items concerning parent and family involvement in school and all NHES interviews with parents or guardians have included items pertaining to out-of-school home activities and outings.

The issue of participation of adults in lifelong learning, particularly in work-related education and training, has gained in importance with the rapid technological changes occurring in contemporary society.  Changing demographics, including the aging of the population, reentry of women into the workplace, and an influx of immigrants, has altered the base of potential adult participants in education and possibly the types of education sought.  These changes, combined with increasing exposure of the U.S. economy to the global economy, technological advances in the delivery of education, and changes in technology more generally, have had a profound impact on the nature of adult learning (Merriam and Caffarella 1999).  College, university and technical school studies can provide important information about adult education activities, but because most adult education is voluntary and may be obtained in a wide variety of settings both within and outside of traditional institutions of learning, surveying adults is crucial to obtaining an accurate picture of this dynamic area of education.  

The AEWR-NHES:2003 will be the fifth time that national data have been collected about the participation of adults in various types of educational activities through the NHES program.  The specific focus of the AEWR is on work-related education and training.  As in the past, instructional provider, intensity of participation, reasons for participating, and forms of employer support will be collected.  Continuing an area of interest that was introduced in the AELL-NHES:2001, informal learning will also be addressed in the NHES:2003. 

NHES:2003 data will be available for public use in January of 2004 and will be offered to interested researchers and policy-makers both on CD-ROM, which may include a menu-driven electronic codebook,  and through the Internet.  Full documentation of the study methodology, statistical procedures, and the features of the data files are a characteristic of all NHES data files, assisting researchers in the use of the data.

A.2.
Purposes and Uses of the Data

The data collected in the NHES:2003 surveys will fill gaps in existing data collection systems and provide NCES with the capability to monitor trends in educational activities and experiences.  These data will be used by NCES to prepare and publish descriptive reports on parent and family involvement in education and work-related education and training. These reports are described in section A.16.

As noted above, the data from the NHES:2003 will be made available for public use following the removal of all identifying information, such as telephone numbers or names.  Data files will be prepared in accordance with NCES standards for protecting the confidentiality of survey participants.  The NHES:2003 data will be made available both on CD-ROM, which may include a menu-driven electronic codebook, and through the Internet.  Timely release of public data files is a hallmark of the NHES.  The NHES:2003 data will be a rich and current resource for educational researchers and policymakers.

A.3.
Use of Improved Information Technology

The NHES:2003 surveys will be conducted using Westat’s computer-assisted telephone interviewing (CATI) system.  The most important features of the CATI system for the NHES are the following:

· Sampling:  The CATI will be programmed to identify eligible household members and sample respondents for interviews.  The use of online sampling eliminates the need for separate screening and interviewing calls, reducing respondent burden.  Interviewer burden is also reduced because the need for interviewer-implemented sampling is eliminated.

· Scheduling:  The CATI scheduler will be used to route telephone numbers to interviewers, maintain a schedule of callback appointments, and reschedule unsuccessful contact attempts to an appropriate day and time.  The use of an automated scheduler reduces the case management effort associated with survey implementation.

· Skip Patterns:  The CATI system will automatically guide interviewers through the complex skip patterns in the questionnaire, reducing the potential for interviewer error and shortening the questionnaire administration time.

· Copying Responses:  The CATI system will be programmed to copy responses from one instrument to another to prevent unnecessary repetition of questions.  For example, when two children with the same parents are sampled in a household, the parent characteristics series and household information items will be asked only once. This helps to reduce response burden.

· Receipt Control:  The CATI system will provide for automatic receipt control (that is, the recording and tracking of the status of all cases) in a flexible manner that will be used to produce status reports that allow ongoing monitoring of the survey’s progress.

CATI is very efficient when more than one topic is covered in a survey system, and when on-telephone sampling of household members is required, as in the NHES:2003.  The use of CATI for the NHES:2003 is also critical because of the difficult skip patterns that are created with complex survey instruments.  Each interview collects specific sets of information depending on characteristics of the subject that are not known prior to data collection.  Without CATI, these would be difficult instruments to administer.  Finally, CATI technology is used to reduce respondent burden, since information that is common to the interviews can be copied from one to another, eliminating the need to repeat questions such as those pertaining to parent or household characteristics.


A.4.
Efforts to Identify Duplication

During the design of the NHES:2003, NCES consulted with representatives of other federal agencies (e.g., other offices within the Department of Education, the Department of Health and Human Services, and the Department of Labor), with organizations (e.g., the National Parent-Teacher Association), and with researchers and experts in the various topic areas to be covered by the surveys as part of the effort to avoid duplication.  The following section describes extant surveys on the topics covered by the NHES:2003 and highlights where the NHES and the extant surveys overlap and where they differ.

A.4.1.
Studies on Topics Included in the PFI Interview 

The PFI-NHES:2003 interview will provide important estimates of parent and family involvement in their children’s education in school and outside of school.  While each of the studies presented below examines at least a few similar issues, none of them addresses all of the topics included in the PFI-NHES:2003.

· The Early Childhood Longitudinal Study-Kindergarten Cohort (ECLS-K) (1998 to the present) provides detailed information on children's status at entry into school, their transition into school, and their progression through the fifth grade.  Specifically, the study is interested in how a wide range of family, school, community, and individual variables affect early success in school.
· Family Involvement in Education: A National Portrait (1997) examined how schools, parents, and employers worked together to improve education.  Some topics addressed included parents' impression of their opportunities to be involved in their children's schooling, how schools encouraged parental involvement in student's learning, and what additional resources parents valued. 
· Hand in Hand National Parent Survey (1995) contained items about parents' opinions about the importance of their involvement at home, at school, and with their children's schoolwork.  The survey also examined school meeting attendance, the frequency with which parents spoke to teachers, involvement in homework, and barriers to involvement. 

· The National Longitudinal Study of Adolescent Health (1994 through 1996) was designed to explore health-related behaviors of adolescents in grades 7 through 12.  The study focused on the influence of social factors on health-related behaviors.
· The National Longitudinal Survey of Children and Youth (Canadian) (1994 to present, two-year intervals) is a long-term study that monitors the development of Canada's children as they grow from infancy to adulthood.  The study provides data on children's adjustment to school, their families, and community environments. 
· National Longitudinal Survey of Youth 1997 Cohort (NLSY97) gathered data on the transition from school to work among youth in the U.S.  The survey was particularly focused on the difficulties some youths have in making the school-to-work transition.
· The National Survey of America's Families (NSAF) (1997 and 1999) collected data on the economic, health, and social characteristics of children, adults under the age of 65, and their families.  The survey closely examined low-income families’ views on important aspects of their lives and how they differ from the lives of children and adults in families with higher incomes. 

· The National Survey of Parents of Public School Students (1998) measured the opinions of parents on the importance of involvement in education.  The survey also addressed parents' views of the role of the federal government in education programs and low-income families' knowledge of the Title I programs and services that may have been available to their children. 

· Prospects: The Congressionally Mandated Study of Educational Growth and Opportunity (Prospects) (1991 through 1997) was a longitudinal study designed to assess the impacts of Chapter I (formerly Title I) programs on school performance and compare students with "significant participation" in Chapter I programs to children who were not receiving services. 

· Panel Study of Income Dynamics (PSID), Child Development Supplement (CDS) focuses on school age children's academic achievement and cognitive ability, social and emotional well-being, and health.  The PSID gathers data on a broad variety of economic and demographic behavioral and social issues.  The CDS serves to enhance the PSID by providing researchers with a comprehensive, nationally representative, and longitudinal database of children and families.  The CDS was first conducted in 1997 and is scheduled to be repeated in 2001.
· Survey of Family and School Partnerships in Public Schools, K-8 (1993 through 1994) provided information on how schools engaged parents in their children's education and the extent to which parents responded to the opportunities for involvement that schools provided. 

There are many important differences, both substantive and methodological, between these extant studies and the PFI-NHES:2003.  All the extant surveys included some items on children's educational experiences and development.  However, unlike the PFI, many of the studies focused on the educational experiences of a limited grade range of children (National Longitudinal Study of Adolescent Health, Hand in Hand National Parent Survey, Family Involvement in Education: A National Portrait, FACES, ECLS-K, NLSY97 and NICHD).  Also, many studies were not nationally representative of children in grades K through 12 in the United States, either because they were non-US studies (National Longitudinal Survey of Children and Youth-Canadian) or because they included only children in public schools (National Survey of Parents of Public School Students, Survey of Family and School Partnership in Public Schools, K-8 and Prospects).  Some surveys, while focused on education, were not designed to examine parent and family involvement in education in detail (PSID, CDS, and NSAF).

The PFI-NHES:2003 will gather data about approximately 12,850 children enrolled in kindergarten through 12th grade.  The inclusion of a wide age range of children will extend the parent involvement literature by providing data on parent and family involvement and school practices from early childhood through late adolescence.  The PFI-NHES:2003 will examine parent and family involvement in the school, involvement in schoolwork at home, other features of the home environment that may support learning and success in school (family activities and rules), and home schooling.  Finally, an important purpose of the PFI-NHES:2003 is to monitor the progress and change in family involvement and compare the results over time.

None of the extant surveys fulfills the same objectives as the PFI-NHES:2003, which are:

· To provide data on a nationally representative sample of children; 

· To include children from kindergarten through 12th grade;

· To include children in both public and private schools and children who are home-schooled;

· To cover a range of parent and family involvement both in schools and homes; and

· To measure parent and family involvement at regular intervals in order to monitor changes.

A.4.2.
Studies on Topics Included in the AEWR Interview

The AEWR-NHES:2003 is primarily composed of items relating to work-related educational activities and the characteristics of those activities.  This includes any educational activities (courses, classes, programs, training, seminars, or informal or nonformal learning activities) that are required by an employer, encouraged by an employer through the use of incentives to participate, required by professional or occupational requirements, or associated with any other work-related purposes.  Several other national surveys have incorporated questions on topics similar to those proposed for the AEWR-NHES:2003; however, none fulfills the same objectives.

· Adult Educational and Training Survey (AETS) (1984, 1985, 1986, 1990, 1992, and 1994) gathered information on the education and training experiences of adult Canadians.  The survey examined job-related education and training, personal interest education and training activities, organizational aspects, and outcomes of adult education and training.  The survey was designed to measure the respondents’ reports of the adequacy and usefulness of the training, as well as any barriers or limitations they experienced. 
· American Society of Training and Development: Tools for Benchmarking and Continuous Improvement Survey (ASTD-1999) gathered data from a variety of organizations on the nature of their human resources development activities, expenditures, practices, and outcomes. Comparisons were made across organizations offering similar courses to provide benchmarks of training outcomes and diagnostic feedback. The survey was designed to build an extensive database of comparative information from large and small as well as public and private organizations. 
· Educational Quality of the Workforce (EQW) National Employer Survey (1994 and 1997) examined education and workforce issues from the employer's perspective.  The survey explored interaction of employer practices, organizational structure, and workforce proficiency.  The survey also related the educational level of the workforce with establishment productivity. 

· Employee Benefits Survey (EBS) (annually since 1979) examined the incidence of work-related education as part of a benefits package provided by employers to their employees.  The survey was designed to aid in formulating and assessing public policy, and provides information to corporations and labor organizations for use in collective bargaining. 

· The Employee Survey (1998 and 1999) provided information on the level of job satisfaction held by federal agency employees and the extent to which reinvention and customer orientation have taken hold within their organizations. 
· Employees Speak Out on Training (1998) was designed to assess employees' level of satisfaction with work-related training and to determine their opinion of the usefulness of the training.  Topics focused on the prevalence, type, and value of training received in the past year. 

· Integrated Postsecondary Education Data System (IPEDS) (1986 to the present) was designed to provide basic institutional data for the universe of nonprofit colleges and universities (public and private) and for a sample of for-profit postsecondary institutions.  The survey includes some items on work-related educational activities. 

· Involving Employees in Training: Best Practices (1996) examined effective strategies and practices for companies who were involved in training employees.  The survey examined the types and amount of training provided, characteristics of the trainees, and the company's characteristics. 

· 1995 Survey of Employer-Provided Training (SEPT95) included two major components: (1) a survey of establishments (e.g., businesses) and (2) a survey of randomly selected employees in the surveyed establishments. The survey provided information on the amount of formal and informal training provided by employers, as well as the amount of money employers spent on selected training expenditures.  The data are used to determine the major types of training that American workers receive from their employers. 
· Training Magazine, 19th Annual Industry Report (2000) was conducted to assess various characteristics of employer-sponsored training in the United States.  The survey examined skills and methods learned in training and the amount of money invested in training. 

While interest in adult educational activities continues to grow, no single survey evaluates participation rates and characteristics as comprehensively as does the NHES.  For example, the majority of surveys are not nationally representative, but instead examine adult education activities among only a specialized population (ASTD-1999, AETS, EQW, Training Magazine, Employee Survey, and Employees Speak Out on Training).  Some surveys collected information only from employers (ASTD-1999) or private sector companies (EBS), or federal agencies (The Employee Survey) and therefore do not cover the wide range of education and training taken in other settings.  Also, many surveys have examined only a few types of activities such as employment-related training (Involving Employers in Training: Best Practices and SEPT95) rather than the broad range of education and training of interest in the AEWR-NHES:2003.  Finally, a number of surveys are limited to employed persons or to participants in education and training.

The AEWR-NHES:2003 has a proposed sample of approximately 15,000 adults and will represent participants and nonparticipants in a broad range of adult educational activities.  Estimates by race and ethnicity are of great interest, especially for monitoring educational trends over time.  Therefore, the NHES sample design over-samples minorities to increase the reliability of estimates for analysts.  Repeated measurements of data collected on trends and reasons for participation in adult educational activities provide information to compare the results over time.  

The limitations of the extant data sources on adult educational activities render them inadequate to meet the goals of the NHES, which are:

· To provide data on a nationally representative sample of adults including both participants and nonparticipants in education activities and both employed and unemployed adults; 

· To have sufficient numbers of racial/ethnic minorities to produce reliable estimates for those groups; 

· To collect data about a range of adult education activities related to a job or career, including those offered by a variety of educational and other institutions as well as informal training for work-related reasons;

· To provide comprehensive information about the nature of participation, including provider, location, credit or classroom hours, employer support, and cost; and

· To examine factors associated with nonparticipation and limited participation, such as perceived need for training, perceived costs, perceived benefits, and availability of support.

A.5.
Collection of Data from Small Businesses

Not applicable.

A.6.
Consequences of Less Frequent Data Collection

This request is for clearance of the NHES:2003 surveys only.  Separate requests will be submitted for future NHES surveys.

A.7.
Special Circumstances

None of the special circumstances listed in the instructions for completing the supporting statement apply to the NHES:2003.

A.8.
Public Comment and Consultations Outside the Agency

A Technical Review Panel (TRP) was established for each topical survey.  The purpose of the TRPs is to provide substantive and methodological expertise in the topical areas covered in the NHES:2003 surveys.  TRP members are researchers with experience in the fields of parent and family involvement in education and work-related adult education and training.  In addition, other researchers with an interest in the NHES:2003 surveys were consulted during the early stages of survey design.  The TRP members and substantive experts are listed below for each of the topical surveys. 

Parent and Family Involvement in Education TRP Members

Robert Bradley, Ph.D.

Center for Applied Studies in Education

University of Arkansas at Little Rock

2801 South University Avenue

Little Rock, AR 72204

(501) 569-8177

Rhbradley@UALR.edu

Sophia Catsambis, Ph.D.

Center for the Social Organization of Schools

Johns Hopkins University

3033 North Charles Street, Suite 200

Baltimore, MD  21218

(410) 516-7976

scatsambis@CSOS.jhu.edu
Oliver Moles

Office of Educational Research and Improvement

U.S. Department of Education

555 New Jersey Ave., N.W., Room 610C

Washington, DC 20208

(202)  219-2211

oliver.moles@ed.gov
Chandra Muller, Ph.D.

Department of Sociology

Burdine Hall 

University of Texas

Austin, TX 78712

(512) 232-6322

cmuller@soc.utexas.edu
Louisa Tarullo, Ed.D

Senior Social Science Research Analyst

Commissioner’s Office of Research and Evaluation

Administration on Children, Youth and Families, DHHS

2130 Switzer, 330 C St., S.W.

Washington, DC 20447

(202) 205-8324

lbtarullo@acf.dhhs.gov
Heather Weiss, Ph.D.

Harvard Graduate School of Education

38 Concord Avenue

Cambridge, MA  02138

(617) 495-9108

Heather_weiss@harvard.edu
Parent and Family Involvement in Education Substantive Experts

Scott Brown

Office of Special Education Programs

330 C Street, S.W., Room 3522

Washington, DC 20202

(202) 205-8117

Scott.Brown@ed.gov

Rosalie Genteel

National Parent Teacher Association

330 North Wabash Avenue, Suite 2100

Chicago, IL 60611-3690

(312) 670-6782 x 319

rgenteel@pta.org
Kathleen Mullan Harris, Ph.D.

Department of Sociology

University of North Carolina

201 Hamilton Hall

Chapel Hill, NC 27599

(919) 962-1388

kathie_harris@unc.edu
Menahen Herman

U.S. Department of Education

400 Maryland Ave., S.W.

Room 5E105

Washington, DC  20202

(202) 401-0960

menahem.herman@ed.gov
Christine Nord, Ph.D.

Westat

1650 Research Blvd.

Rockville, MD 20850

(301) 294-4463

Nord1@westat.com
Suet-Ling Pong, Ph.D.

Department of Education and Policy Studies

Pennsylvania State University

310D Rackley Bldg.

University Park, PA  16809

(814) 863-3770

sxp21@psu.edu
Jerry West, Ph.D.

NCES

1990 K Street, NW

Room 9046

Washington, DC 20006

(202) 502-7335

jerry.west@ed.gov
Nicholas Zill, Ph.D

Westat

1650 Research Blvd.

Rockville, MD 20850

(301) 294-4448

zill1@westat.com
Adult Education for Work-Related Reasons TRP Members

Richard Arum, Ph.D.

New York University

Department of Sociology

269 Mercer Street  #425

New York, NY  10003

(212) 998-8342

richard.arum@nyu.edu
John H. Bishop, Ph.D.

Human Resource Studies Department

Cornell ILR

Cornell University

Ithaca, NY 14853

(607) 255-2742

jhb5@cornell.edu
Harley Frazis

Bureau of Labor Statistics

U.S. Department of Labor

2 Massachusetts Ave., N.W.

Washington, DC  20212

(202) 691-7394

harley.frazis@bls.gov
Lorraine Bell Haney, Ph.D.

University of Wisconsin-Madison

2031 Sherman Avenue #2

Madison, WI  53706

(608) 243-1365

lbell@ssc.wisc.edu
Lisa Shipley

Center for Education Statistics

Statistics Canada

RH Coats Bldg. 17th Floor

Tunneys Pastures

Ottawa, Ontario K1AOT6

Canada

Shiplis@statcan.ca
Mark E. Van Buren, Ph.D.

Director of Research

American Society for Training and Development

1640 King Street

Box 1443

Alexandria, VA  22313

(703) 683-7257

MvanBuren@ASTD.org
Saundra Wall Williams, Ph.D.

North Carolina State University

301L Poe Hall

Raleigh, NC  27695

(919) 513-1658

Saundra_Williams@ncsu.edu
Adult Education for Work-Related Reasons Substantive Experts

Robert Althauser, Ph.D.

Department of Sociology

Indiana University

Ballantine 744

Bloomington, IN  47405

Althause@indiana.edu
Paula England, Ph.D.

Department of Sociology

University of Pennsylvania 

288 McNeil/6299

Philadelphia, PA  19104

(215) 898-0942

pengland@pop.upenn.edu
Dr. Randy Hodson, Ph.D.

Ohio State University

Department of Sociology

Bricker Hall, Room 300

190 North Oval Mall

Columbus, OH  43210

(614) 292-8951

hodson@osu.edu
Lisa Hudson, Ph.D.

NCES

1990 K Street, N.W.

Room 9024

Washington, DC 20006

(202) 502-7358

Lisa_Hudson@ed.gov
Richard Klimoski, Ph.D.

Department of Psychology

George Mason University

David King Hall

4400 University Drive

Fairfax, VA  22030

(703) 993-1356

rklimosk@gmu.edu
David Knoke, Ph.D.

Department of Sociology

University of Minnesota

267 19th Avenue S.

Minneapolis, MN  55455

(612) 624-6816

knoke001@umn.edu
Lisa Lynch, Ph.D.

Tufts University

Cabot Bldg.

170 Packard Ave.

Medford, MA  02155

(617) 627-3700 x5451

Llynch2@emerald.tufts.edu
Bonalyn J. Nelsen, Ph.D.

Assistant Professor of Organization Studies

Cornell’s Johnson School

366 Sage Hall

Ithaca, NY 14853-4201

(607) 255-8729

bjn2@cornell.edu
Wendy Ruona, Ph.D.

University of Georgia

214 Rivers Crossing

850 College Station Road

Athens, GA  30602

(706) 542-4474
Dr. Amy Wharton

Washington State University

Wilson 204

Pullman, WA  99164-4020

(509) 335-6860

wharton@swu.edu
A.9.
Payments to Respondents

Not applicable.  Respondents will not be paid.

A.10.
Assurance of Confidentiality

All information identifying the individual respondents will be kept confidential, in compliance with the Privacy Act of 1974, as amended, P.L. 100-297 (5 U.S.C. 552A), which states that:


(4)(A)
“Except as provided in this section, no person may -


(i)

use any individually identifiable information furnished under the provisions of this section for any purpose other than statistical purposes for which it is supplied;


(ii)

make any publication whereby the data furnished by any particular person under this section can be identified; or


(iii)

permit anyone other than the individuals authorized by the Commissioner to examine the individual reports . . .”

All Westat staff members working on the NHES project and having access to the data (including monitoring of interviews) are required to sign the NCES Affidavit of Nondisclosure (exhibit A-1) and a similar Westat confidentiality pledge (exhibit A-2).  Notarized affidavits are kept on file at Westat and documentation is submitted to NCES quarterly.

Exhibit A-1.—NCES Affidavit of Nondisclosure

Affidavit of Nondisclosure

_______________________________________

___________________________________

(Job Title)






 (Date of Assignment to NCES Project)

______________________________________

___________________________________

(Organizations, State or local




(NCES Data Base or File Containing

agency or instrumentality)




Individually Identifiable Information)

_______________________________________

(Address)

I, __________________________________, do solemnly swear (or affirm) that when given access to the

subject NCES data base or file, I will not



(i)

use or reveal any individually identifiable information furnished, acquired, retrieved or assembled by me or others, under the provisions of Section 406 of the General Education Provisions Act (20 U.S.C. 1221e-1) for any purpose other than statistical purposes specified in the NCES survey, project or contract;



(ii)

make any disclosure or publication whereby a sample unit or survey respondent could be identified or the date furnished by or related to any particular person under this section can be identified; or



(iii)

permit anyone other than the individuals authorized by the Commissioner of the National Center for Education Statistics to examine the individual reports.

                                                           ________________________________________

                                                           (Signature)

(The penalty for unlawful disclosure is a fine of not more than $250,000 (under 18 U.S.C. 3559 and 3571) or imprisonment for not more than 5 years, or both.  The word “swear” should be stricken out wherever it appears when a person elects to affirm the affidavit rather than to swear to it.)

State of Maryland

County of ______________________________

Sworn and subscribed to me before a Notary Public in and for the aforementioned County and State this ___________________ day of _________________, (year).

                                                           ________________________________________

                                                           (Notary Public)

Exhibit A-2.—Westat Confidentiality Pledge

WESTAT

EMPLOYEE OR CONTRACTOR’S ASSURANCE OF CONFIDENTIALITY OF SURVEY DATA 

Statement of Policy

Westat is firmly committed to the principle that the confidentiality of individual data obtained through Westat surveys must be protected.  This principle holds whether or not any specific guarantee of confidentiality was given at time of interview (or self-response), or whether or not there are specific contractual obligations to the client.  When guarantees have been given or contractual obligations regarding confidentiality have been entered into, they may impose additional requirements which are to be adhered to strictly. 

Procedures for Maintaining Confidentiality

1.
All Westat employees and field workers shall sign this assurance of confidentiality.  This assurance may be superseded by another assurance for a particular project. 

2.
Field workers shall keep completely confidential the names of respondents, all information or opinions collected in the course of interviews, and any information about respondents learned incidentally during field work.  Field workers shall exercise reasonable caution to prevent access by others to survey data in their possession. 

3.
Unless specifically instructed otherwise for a particular project, an employee or field worker, upon encountering a respondent or information pertaining to a respondent that s/he knows personally, shall immediately terminate the activity and contact her/his supervisor for instructions. 

4.
Survey data containing personal identifiers in Westat offices shall be kept in a locked container or a locked room when not being used each working day in routine survey activities.  Reasonable caution shall be exercised in limiting access to survey data to only those persons who are working on the specific project and who have been instructed in the applicable confidentiality requirements for that project. 


Where survey data have been determined to be particularly sensitive by the Corporate Officer in charge of the project or the President of Westat, such survey data shall be kept in locked containers or in a locked room except when actually being used and attended by a staff member who has signed this pledge. 

5.
Ordinarily, serial numbers shall be assigned to respondents prior to creating a machine-processible record and identifiers such as name, address, and Social Security number shall not, ordinarily, be a part of the machine record.  When identifiers are part of the machine data record, Westat’s Manager of Data Processing shall be responsible for determining adequate confidentiality measures in consultation with the project director.  When a separate file is set up containing identifiers or linkage information which could be used to identify data records, this separate file shall be kept locked up when not actually being used each day in routine survey activities. 

6.
When records with identifiers are to be transmitted to another party, such as for keypunching or key taping, the other party shall be informed of these procedures and shall sign an Assurance of Confidentiality form. 

7.
Each project director shall be responsible for ensuring that all personnel and contractors involved in handling survey data on a project are instructed in these procedures throughout the period of survey performance.  When there are specific contractual obligations to the client regarding confidentiality, the project director shall develop additional procedures to comply with these obligations and shall instruct field staff, clerical staff, consultants, and any other persons who work on the project in these additional procedures.  At the end of the period of survey performance, the project director shall arrange for proper storage or disposition of survey data including any particular contractual requirements for storage or disposition.  When required to turn over survey data to our clients, we must provide proper safeguards to ensure confidentiality up to the time of delivery. 

8.
Project directors shall ensure that survey practices adhere to the provisions of the U.S. Privacy Act of 1974 with regard to surveys of individuals for the Federal Government.  Project directors must ensure that procedures are established in each survey to inform each respondent of the authority for the survey, the purpose and use of the survey, the voluntary nature of the survey (where applicable) and the effects on the respondents, if any, of not responding. 

PLEDGE

I hereby certify that I have carefully read and will cooperate fully with the above procedures.  I will keep completely confidential all information arising from surveys concerning individual respondents to which I gain access.  I will not discuss, disclose, disseminate, or provide access to survey data and identifiers except as authorized by Westat.  In addition, I will comply with any additional procedures established by Westat for a particular contract.  I will devote my best efforts to ensure that there is compliance with the required procedures by personnel whom I supervise.  I understand that violation of this pledge is sufficient grounds for disciplinary action, including dismissal.  I also understand that violation of the privacy rights of individuals through such unauthorized discussion, disclosure, dissemination, or access may make me subject to criminal or civil penalties.  I give my personal pledge that I shall abide by this assurance of confidentiality. 


Signature

A.11.
Sensitive Questions

The NHES surveys are voluntary, and no persons are required to respond to the interviews.  In addition, respondents may decline to answer any question in the survey.  This voluntary aspect of the survey is clearly stated in the introduction and is stressed in interviewer training.

Parent and Family Involvement in Education Survey (PFI-NHES:2003).  Economic disadvantage, family structure, and children’s disabilities are important factors in children’s school experiences and family involvement.  As a result, the PFI-NHES:2003 survey contains measures of characteristics that may be considered sensitive.  These include 

· Household income; 

· Receipt of public assistance in the form of Temporary Assistance to Needy Families (TANF) and food stamps; 

· Children’s disabilities; and

· The involvement of nonresidential parents. 

The involvement of nonresidential parents in the development and education of children is of great concern among educators and researchers concerned with issues in parent and family involvement in education.  While such items are considered sensitive by some respondents, such information would be indispensable to a complete picture of parent and family involvement.  The PFI instrument contains a response option in which the interviewer can indicate that the parent respondent does not wish to answer further questions about the nonresidential parent.  In this case, the remainder of the items in this section will be skipped.  Based on prior experience and cognitive testing, we anticipate that this option will be used only rarely.

The cognitive research conducted for this instrument (discussed under section B.4, Tests of Procedures and Methods) indicated a high degree of respondent interest and a strong motivation to participate.  Items concerning each of the above topics have also been administered successfully in previous NHES surveys.  As a result, we do not anticipate problems will occur by asking the questions noted above in the NHES:2003.

Adult Education for Work-Related Reasons Survey (AEWR-NHES:2003).  The AEWR-NHES:2003 contains items on the following topics that may be considered sensitive:

· High school completion;

· Employer information;

· Receipt of public assistance in the form of TANF and food stamps; and

· Personal and household income.

Items on high school completion are asked so that analysis can take into account educational attainment in the analysis of participation.  Items gathering information on employers are needed because of the relationship of industry and occupation to adults’ participation in educational activities and because of strong research interest in employer support of education and training.  Questions on receipt of public assistance and income are asked to provide a description of the economic circumstances of adults and their households, which is related to participation in adult education. These same questions were asked of adults in the AE-NHES:1995, the AE-NHES:1999, and the AELL-NHES:2001 without problems, and the results of the NHES:2003 cognitive research suggest these items are not too sensitive for respondents to answer.

A.12.
Estimated Response Burden

The response burden per instrument and the total response burden for the NHES:2003 are shown in table A-1.  The estimated times for interviews are based on practice interviews conducted by project staff with purposively selected individuals during the design of the instruments and on the times required to administer interviews to respondents in cognitive research activities.  Following the field test, more precise timings of interviews will be available from the CATI database.

Table A-1.—Estimated response burden for the NHES:2003 surveys

	Interviews
	Estimated time (minutes)
	Number of respondents
	Number of interviews
	Total

time (hours)

	
	
	
	
	

	Field test phase 1, 2002
	
	
	
	

	   Screener

	3.5
	1,200
	1,200
	70

	   PFI Interview

	20
	300
	300
	100

	   AEWR Interview

	20
	300
	300
	100

	
	
	
	
	

	Field test phase 2, 2002
	
	
	
	

	   Screener

	3.5
	400
	400
	23

	   PFI Interview

	20
	100
	100
	33

	   AEWR Interview

	20
	100
	100
	33

	
	
	
	
	

	Field test total
	
	2,400
	2,400
	359

	
	
	
	
	

	Full-scale survey, 2003
	
	
	
	

	   Screener

	3.5
	34,000
	34,000
	1,983

	   PFI Interview

	20
	12,854
	12,854
	4,285

	   AEWR Interview

	19
	15,042
	15,042
	4,763

	   PFI Reinterview
	5
	700
	700
	58

	   Reinterview

	5
	700
	700
	58

	
	
	
	
	

	Full-scale survey total

	
	63,296
	63,296
	11,147

	
	
	
	
	

	Study total

	
	65,696
	65,696
	11,506


The cost to respondents for the total hour burden is estimated to be $115,060, that is, $10 per hour for 11,506 burden hours.  This includes 359 burden hours ($3,590) for the field tests in 2002 and 11,147 burden hours ($111,470) for the full-scale study in 2003.  There are no other costs to respondents.  There are also no recordkeeping requirements associated with the NHES:2003.

A.13.
Annualized Cost to Respondents 

There are no costs beyond those presented in section A.12.

A.14.
Annualized Cost to the Federal Government

The total cost of NHES:2003 to the government is approximately $2.8 million over a period of 36 months.  This includes all direct and indirect costs of the design, data collection, analysis, and reporting phases of the study, and the production of public and restricted data sets. 

A.15.
Reasons for Program Changes

The current burden hours in 1850-0768 are 15,012 which reflect the full scale 2001 study.  For 2002 we plan a field test involving 2,400 respondents and 359 burden hours.  This is a reduction of 94,443 respondents and 14,653 burden hours due to program change.  In 2003 the full scale study will be conducted which will involve similar increases in respondents and burden hours which will be submitted as a change worksheet.

A.16.
Publication Plans and Project Schedule

The NHES:2003 will lead to descriptive analyses of the educational topics that are addressed in the PFI and AEWR surveys.  A statistical analysis report will be written for each survey.  Table shells illustrating the types of analyses that will likely be included in a statistical analysis report for each of the NHES:2003 surveys are provided in Appendix D. 

A.16.1.
Preliminary Analytical Tasks

Imputation

Experience with previous NHES data collections indicates that respondents generally answer all items in the interview.  However, some respondents either cannot or do not wish to answer some items, resulting in item nonresponse.  For past NHES data sets, item nonresponse was addressed by developing and implementing hot-deck imputation methods for every item in the interviews.  Data users have indicated their appreciation of the ease of use associated with a fully imputed data set.  

The imputation strategy used for past NHES surveys involved choosing a random donor from the pool of respondents with similar characteristics who answered the item and replacing the missing value with this imputed value.  Hot-deck imputation for item nonresponse will be conducted for the NHES:2003 in much the same manner as for previous NHES data sets.  The imputation process will take into account the skip patterns of the interviews by making imputations for dependent questions contingent on responses to preceding items.  Donors will be selected who are similar on key characteristics to the respondents with missing data.  The imputed data will be subjected to the same data editing procedures as used in the original data collection.

The imputation will be done early in the post-data-collection period; therefore, fully imputed data sets will be available even for the earliest analyses.  All imputed values will be flagged, so analysts can either ignore the imputations or do their own imputations depending on their specific purposes.

Composite Variables

As has been done for past NHES data sets, composite variables will be created for use by analysts and will appear on the public use data files.  The construction of each composite variable involves combining one or more questionnaire variables to create a single measure of a characteristic. The methods for creating the NHES:2003 composite variables will be consistent with those used for previous NHES data sets, in order to facilitate analyses over time using similar composite variables.  For the most part, the composite variables will be demographic characteristics of children, adults, or families that will be used in descriptive reports and are likely to be of value to a wide range of data users.  Some examples from previous NHES collections follow:

· Race-ethnicity.  By combining race and Hispanic origin, a composite variable can be created with standard categories that are commonly used by analysts: white, non-Hispanic; black, non-Hispanic; Hispanic; and other race.  Please note that the NHES surveys are continuing to use the pre-1997 categories (as discussed with OMB) because sampling and weighting for the surveys are tied to the Current Population Survey which will be implementing the new categories after January 2003.

· Parents’ highest education.  This socioeconomic measure combines the educational attainment measures for the child’s mother and father and reflects the highest level of education completed by either parent or by the only parent in a single-parent household.

· Child’s grade/grade equivalent.  This variable combines three items to create a single variable reflecting both enrollment status and grade in school.  The variables are enrollment status, current grade, and grade equivalent for those children who are in ungraded schools or who are home schooled. 

· Employer support.  This measure combines information on the various forms of employer support for education and training, including direct payment or reimbursement for tuition and fees, payment for books and materials, providing training directly, and providing paid work time to participate. 

A.16.2.
Descriptive Analysis

Descriptive tabulations will be produced for the purposes of developing NHES:2003 reports.  The tabulations will include weighted estimates as described in section B.1.6 of this clearance request. Generally, the tabulations will include questionnaire items cross-tabulated by household, family, and individual characteristics, such as age, gender, race/ethnicity, household income, education level (or parents’ highest education), or labor force status.  In addition, regression analysis (either linear or logistic) may be used, depending on the specific topics selected for the survey analysis reports.

Two statistical analysis reports will be prepared for the NHES:2003, one using PFI data and one using AEWR data.  Each report will be published by NCES.  The reports will address one or more of the research questions presented below. 

Parent and Family Involvement in Education Research Questions

The analysis of the PFI-NHES:2003 data and the development of statistical analysis reports will be guided by the research questions presented below.  The population of interest includes children in kindergarten through grade 12.  Subgroups of interest are children in early primary school (especially those in kindergarten and first grade), children in elementary school (grades K through 5), children in middle school (grades 6 through 8), and adolescents in high school (grades 9 through 12). 

1.
In what ways are parents involved with their children's schooling?  [This research question is included because many studies have shown a relationship between parent involvement in the school and children's achievement.  It is also included in order to compare parent involvement in the school domain to parent involvement in the home, and to link involvement with the school to parent reports of school practices to involve parents.]


(
How do different types and frequency of parent involvement with the school relate to student experiences? (Paths E, M, S)


(
How do the types and frequency of involvement of parents of older children differ from that of parents of younger children? (E, M, S)

· Do types and frequency of parent and family involvement differ by school characteristics? (E, M, S)

· How are different family/household members and adults outside the household involved in the child's schooling (e.g., mothers, fathers, siblings, and other adults)? (E, M, S)


(
How is the nonresidential parent involved with his/her child's schooling? (E, M, S)

· How does the involvement of the nonresidential parent compare to that of parents/guardians who reside with the child? (E, M, S)

· To what extent are families involved in choosing their children's schools? (E, M, S)

· What are the reasons for families' school choices and what types of information do parents obtain to make choices? (E, M, S)

· Do parents report receiving information from schools to plan for children's education and work after high school? (H in grades/equivalents  6-12, M, S)

· For older children, how does parents' willingness to pay for college relate to family involvement and student experiences? (H in grades/equivalents  6-12, M, S)

· How do the characteristics of the neighborhood where the child lives relate to family involvement and student experiences? (H, E, M, S)

2.
In what ways are parents or other household members involved with the child's homework? [This question is included because research has shown that when children do homework it has positive effects on children's learning.  Time spent on homework has also been related to reading and mathematics achievement.]

· How does the involvement of household members in homework and behavior relate to student experiences? (E, M, S)

· How are different family/household members and adults outside the household involved in the child's homework (e.g., mothers, fathers, siblings, and other adults)? (E, M, S)


(
How does the frequency of household involvement in homework differ for older children compared to younger children? (E, M, S)

· How does the environment parents create for homework completion relate to student experiences? (E, M, S)

3.
In what ways are family members involved at home that are not directly related to homework? [This question is included because more than 25 years of research has shown that children have higher achievement when parents are involved in home learning activities with their children.  The question is also included because of research showing an association between family involvement in behavior and children's behavior and achievement outcomes.]

· How are family/household members involved in learning activities and family routines with their child (e.g., mothers, fathers, and other adults in the household)? (E, M, S)

· How do various types of family involvement in learning activities and family routines relate to student experiences? (H, E, M, S)

· In what way are nonresidential parents involved in learning activities and family routines? (H, E, M, S)

· How does having family rules relate to student experiences? (H, E, M, S)

· To what extent do parents communicate with their children about school and non-school related issues? (H, E, M, S)

· How are families involved with children on the computer and Internet? (H, E, M, S)

· What are the economic differences between families of children with access to computers and those who do not have access? (H, E, M, S)

· What types of after-school activities are children involved in that are not related to the school? (H, E, M, S )

4.
In what ways do parents perceive that teachers or other school personnel communicate with parents/families? [This question is included because school communication with families is one of the most important school practices (school practices are discussed generally in research question five, but those regarding school communication are highlighted because of their significance). Better communication with families may increase the amount of interaction between families and teachers, improve family participation in school events and meetings, and help students with decisions about homework and classes.]


(
What types and purposes of school communication do parents report? (E, M, S)


(
What frequency of school contacts with families do parents perceive? (E, M, S)


(
How are parent perceptions of school/family communication linked to involvement with the school, in homework, and in learning activities outside of school? (E, M, S)


(
How do parent perceptions of the purpose and frequency of communication differ by school characteristics? (E, M, S)

5.
What types of school practices to involve and support families do parents report?  [This question is included because of evidence about the importance of school practices to family involvement in education and outcomes for children.  It is also included to address National Education Goal 8 that states that every school should promote partnerships that will increase parental involvement and participation in promoting the social, emotional, and academic growth of children (National Education Goals Panel 1999).]


(
How do parents' reports of school practices relate to different types and levels of involvement with the school, in homework, and in learning activities outside of school? (E, M, S)


(
Do reports of school practices vary by school characteristics? (E, M, S)


(
Do parents in language minority families report that language is a barrier to their involvement with the  school? (E, M, S)


(
How do language barriers relate to types and frequency of family involvement among language minority families? (E, M, S)


(
How do parent-reported school practices relate to levels of involvement among socially and economically disadvantaged families? (E, M, S)

· How is family involvement with the school related to parent assessments of the school environment? (E, M, S)

6. How are children's health and health care related to family involvement and student experiences? [This question is included because general poor health or being disabled may be related to greater parent involvement and may also affect a child's ability to succeed in school.] 
· How is the child's health related to levels of parent involvement? (H, E, M, S)

· How many parents report that their children have disabilities? (H, E, M, S)

· How are children's health and disabilities related to family involvement, school practices, and student outcomes? (H, E, M, S)

· From what sources, if any, is the child receiving services for his/her disabilities? (H, E, M, S)

· How many children have Individualized Educational Programs or Plans (IEPs) or are enrolled in special education classes? (E, M, S)

· How many parents work with the school to develop their child's IEP? (E, M, S)

· Are parents satisfied with their child's IEP or special education classes or services, including the school's communication with the family, the special needs teacher or therapist, and the school's ability to accommodate the child's special needs? (E, M, S)

7. How many children are reported to be home schooled? [This question is included because of interest in children who are schooled at home for either all or part of their schooling.]
· How is the likelihood of being home schooled related to child and family characteristics? (H only)

· To what extent do home schooled students also attend schools to receive some of their instruction? (H only)

· To what extent do parents use home school communities or resources in schooling their children? How many home schoolers use distance learning? (H only)

· For home schoolers, what percentage of their school years has included home schooling? (H only)

· What are the reasons that parents choose to school their children at home and what reasons do they consider the most important? (H only)

NOTE:  All of the research questions have as a subquestion of interest differences by child, family, and household characteristics.  Also of interest are differences by family risk factors.


Child characteristics: age, gender, whether home schooled or enrolled in school, grade level, race/ethnicity, country of origin, length of time in U.S., language child speaks at home, participation in ESL at school, whether child has been at the same school since school started in the fall, general health status, and disabilities. 


Family and household characteristics: household composition, marital/partner status, whether living with a partner, language spoken in home, parent country of origin, length of time in the U.S., race/ethnicity, parents' educational status, parents' employment status, occupation, current enrollment in school, own/rent home; family mobility, receipt of public assistance, child receipt of free or reduced priced lunches; neighborhood characteristics, and household income.

Risk factors: The child or family characteristics above include sociodemographic risk factors, that is, attributes or circumstances identified in the research literature as putting children at risk in terms of development or school success.  These include child disability, single-parent family status, child or family language minority status, low income, receipt of public assistance, family mobility, and low parent education levels.

A few areas are not mapped to the PFI research questions:  
School is attended by two eligible children in the household.  An item will be needed in case there is more than one eligible child in the household who attends the same school.  If there are two children who attend the same school, some questions about the school only need to be asked of the respondent once. 

Computer/Internet access.  Experts in education research and parent and family involvement recommended the collection of information on computer and Internet access for children.  

Number of telephone numbers in household.  Items about the number of telephone numbers are needed for forming weighting classes for estimating national statistics.

Adult Education for Work-Related Reasons Research Questions

The analysis of the AEWR-NHES:2003 data will be guided by the research questions presented below.  

1. What is the participation rate in adult education for work-related reasons?  [This question is included because the participation rates in various educational activities are the key statistics of the AEWR survey.]

2. What are the characteristics of participation in adult education for work-related reasons?  [This question addresses the educational experiences of adults who participate in work-related adult education and helps in understanding the educational needs of adults.]

· For what reasons do adults participate in adult education for work-related reasons?

· How many total hours do adults spend participating in adult education for work-related reasons?

· To what extent do adults use their own resources to participate in adult education for work-related reasons?

· To what extent do adults receive financial support for participating in adult education for work-related reasons?

· To what extent do adults take adult education for work-related reasons provided by various organizations?

· To what extent do adults participate in adult education for work-related reasons in order to get or keep a state or industry certificate or license?

· To what extent do adults participate in apprenticeship programs provided by various organizations?

3. To what extent do adults participating in adult education for work-related reasons receive employer support?  [Employer support for participation in work-related adult education is of considerable interest to policy makers, researchers, and educators.  This question addresses types of employer support adults receive and employer involvement in educational activities for its employees.]
· What percentage of participating adults receive employer support for their participation in adult education for work-related reasons?

· What types of employer support do participating adults receive for adult education for work-related reasons?

· What percentage of adults take adult education for work-related reasons offered by their employers?

4. To what extent is participation in adult education for work-related reasons required or recommended?  [A growing number of adults are involved in educational activities in order to meet some type of requirement.  This is an important issue for both policy makers and researchers.]
· What percentage of participating adults are required or recommended by employers to participate in adult education for work-related reasons?

· What percentage of adults report that their careers have occupational or legal requirements for continuing education, and how is this associated with participation in work-related adult education activities?

5. To what extent do workers take part in work-related informal learning activities?  [Informal learning is becoming one of the major modes of learning activities for work-related reasons.  This question provides information about types of informal learning activities adults take for work-related reasons.]

· What percentage of adults take part in work-related less formal learning activities?

· What types of work-related less formal learning activities are adults engaged in?

· What are the outcomes of participation in work-related less formal learning activities?

6. What are the outcomes of participation in adult education for work-related reasons? [This is an indirect measure of the quality and usefulness of work-related adult education and provides information on how participation affects the careers or lives of participating adults.]
· To what extent do adults use the skills or knowledge acquired by participating in adult education for work-related reasons?

· To what extent do adults improve their skills and knowledge as a result of participating in adult education for work-related reasons?

· To what extent do adults increase their employability as a result of participating in adult education for work-related reasons?

· To what extent do adults increase their ability to advance in a career as a result of participating in adult education for work-related reasons?

· To what extent do adults get new jobs as a result of participating in adult education for work-related reasons?

· To what extent do adults make more money as a result of participating in adult education for work-related reasons?

· To what extent do adults start their own businesses as a result of participating in adult education for work-related reasons?

7. What factors are associated with nonparticipation in adult education for work-related reasons?  [This question provides information about obstacles that prevent adults from participating in work-related adult education.]
The research questions above have as a subquestion of interest differences by characteristics of adults and household.  The characteristics of interest are:

Demographic information: age, sex, language background, country of origin, race and ethnicity, educational attainment, employment status, mother’s educational attainment, and marital status.

Characteristics of Employment: occupation and industry, employer size, personal income, total work hours per week, continuing education requirement, labor union membership, and certificate or license.

Household characteristics: family income, home ownership, public assistance, and ZIP Code.

A few areas are not mapped to these research questions:  
Use of tax credits.  The Hope Tax Credit and the Lifelong Learning Tax Credit are available to eligible adults to help defray the costs associated with education.  The extent to which adults use these sources of assistance for work-related training is of interest to policymakers and will help in understanding how adults manage educational costs.

Number of telephone numbers in household.  Items about the number of telephone numbers are needed for forming weighting classes for estimating national statistics.

A.16.3.
Comparative Analysis

An additional analysis task will be the creation of comparative analysis reports.  These analyses will compare estimates from the NHES:2003 data with estimates from extant databases addressing similar topics.  The data sets that will be used for this analysis were described in section A.4 on other sources of information.  The final selection of data sources and variables will depend on the availability of data during the summer of 2003.

A.16.4.
Project Schedule

A schedule of major project activities is shown in Exhibit A-3.


 

Exhibit A-3.—NHES 2003 schedule of major activities

	Activity
	Date of scheduled conduct/completion

	CATI system development and testing
	September 1, 2001–February 1, 2002

	Field test
	February 1–10 and April 1–14, 2002

	Field test report
	May 15, 2002

	Memo to OMB regarding instrument revisions
	July 26, 2002

	Draft interviewer training materials 
	October 11, 2002

	Revised interviewer training materials 
	November 1, 2002

	Draft English and Spanish CATI to NCES
	November 8, 2002

	Revised Spanish CATI screens
	November 29, 2002

	Final English CATI system 
	November 29, 2002

	Supervisor/trainer training
	December 10–11, 2002

	Interviewer training
	December 17, 2002–January 20, 2003

	Data collection
	January 3–April 4, 2003

	Preliminary data files
	July 18, 2003

	Draft data file users’ manuals
	July 18, 2003

	Draft analysis reports 
	September 10 and 19, 2003

	Revised data files and users’ manual
	August 29, 2003

	Draft methodology report
	November 21, 2003

	Electronic codebook (ECB)
	December 8, 2003

	Final methodology report
	December 19, 2003

	Revised ECB
	January 19, 2004

	Publication of analysis reports
	February and March 2004


A.17.
Approval for Not Displaying the Expiration Date for OMB Approval

Not applicable.  We are not seeking this approval.

A.18.
Exceptions to the Certification Statement

Not applicable.  There are no exceptions to the certification statement.
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PART B.  DESCRIPTION OF STATISTICAL METHODOLOGY

B.1.
Statistical Design and Estimation

The 2003 National Household Education Surveys Program (NHES:2003) is a random digit dialed (RDD) telephone survey system covering the 50 states and the District of Columbia. The NHES is sponsored by the National Center for Education Statistics (NCES, also referred to as the Center).  The NHES:2003 will be conducted from January through March 2003.  Households will be randomly sampled, and a screening interview will be administered to a household respondent 18 years of age or older.  Demographic information about household members will be used to determine whether anyone is eligible for the Parent and Family Involvement in Education survey (PFI-NHES:2003) or the Adult Education for Work-Related Reasons survey (AEWR-NHES:2003).  The interviewing will be done using computer-assisted telephone interviewing (CATI).

The PFI survey will be administered to the most knowledgeable parent or guardian of each sampled child ages 4 through 20 who are enrolled in kindergarten through 12th grade.  The AEWR survey will be administered to sampled persons 16 years of age or older who are not currently enrolled in 12th grade or below and are not institutionalized or on active duty in the U.S. Armed Forces.

In the sections that follow, the sample design for the NHES:2003 is described in detail.  The sampling of telephone numbers is discussed in section B.1.2.  Section B.1.3 describes the approach to be used to oversample blacks and Hispanics.  Section B.1.4 contains a discussion of the number of telephone numbers to be sampled.  Within-household sampling is described in section B.1.5.  A summary of the sample design is provided in section B.1.6.

B.1.2.
Sampling Telephone Numbers

In this section, the sampling of telephone numbers for the NHES:2003 surveys is discussed.  Section B.1.2.1 describes the list-assisted method that will be used to select telephone numbers for the NHES:2003.  The sampling frame to be used for this purpose is discussed in section B.1.2.2.  In section B.1.2.3, procedures to be used in the preprocessing of the sample prior to the start of data collection are described.

B.1.2.1
The List-Assisted Method

The sampling method to be used for the NHES:2003 is a list-assisted method described by Casady and Lepkowski (1993).  This method was used previously in the NHES:1995, the NHES:1996, the NHES:1999, and the NHES:2001.
  The list-assisted method is a single-stage, unclustered method that produces a self-weighting sample of telephone numbers.  In a list-assisted sample, a simple random sample of telephone numbers is selected from all telephone numbers that are in 100-banks (the set of numbers with the same first 8 digits) in which there is at least one residential telephone number listed in the White Pages directory.  This is called the listed stratum.
  The telephone numbers in the listed stratum include both listed and unlisted numbers and both residential and nonresidential numbers.  Telephone numbers in 100-banks with no listed telephone numbers, the zero-listed stratum, are not sampled.

B.1.2.2
Sampling Frame

The sampling frame for the NHES:2003 will be the Genesys frame of all telephone numbers in 100-banks with one or more listed telephone numbers for the fourth quarter of 2002, provided that this frame is available at the time of sampling.
  Genesys is a commercial firm that has produced samples of telephone numbers for previous NHES studies.  

Telephone exchanges are classified by Bellcore type, a code that indicates the types of telephone numbers assigned within the exchange (e.g., mobile only, cellular only, etc.).  A complete list of Bellcore type codes is given in table B-1.  For the NHES:2003, as in previous NHES studies, telephone numbers will be sampled from exchanges having Bellcore types 00 or 52 only, which cover about 99 percent of listed households.
  However, for future NHES studies, this restriction should be re-examined; in particular, Bellcore types 50, 51, and 54 should be considered.  Currently, these are excluded because of ethical concerns about cellular telephone customers having to pay for incoming calls.  However, developments in this area will continue to be monitored as the NHES:2003 is developed.  
Differences in telephone coverage rates, especially differential rates among population subgroups such as those defined by region, race/ethnicity, and household composition, are of concern to telephone survey methodologists because they can introduce bias in the estimates.  The largest component of coverage bias in a telephone survey such as the NHES is probably due to the prevalence of non-telephone households and the differences between such households and those with telephones.  Although black and Hispanic households are less likely to have telephones than white households, the differences in telephone coverage rates diminished throughout the 1990s.
  Raking to population totals for these subgroups is used to statistically adjust for and reduce undercoverage bias.

Additionally, coverage bias may arise with this sampling scheme because not all telephone households are included in the listed stratum; households in the zero-listed stratum have no chance of being included in the sample.  Empirical findings were presented in Brick, et al. (1995) to address the question of coverage bias associated with excluding the zero-listed stratum.  The results show that the percentage of telephone numbers in the zero-listed stratum that are residential is small (about 1.4 percent) and that about 3 to 4 percent of telephone households are in the zero-listed stratum.  The results also indicate that these households in the zero-listed stratum are not very different from households in the listed stratum. Because the proportion of telephone households that are in the zero-listed stratum is small and the persons living in these households are not very different from those living in households in the listed stratum, the bias resulting from excluding the zero-listed stratum is generally very small.  Giesbrecht et al. (1996) examined coverage bias due to exclusion of the zero-listed stratum using data from the Current Population Survey (CPS) and also found the bias to be small. 

Table B-1.—Bellcore type codes

	Code
	Description

	00
	Regular

	01
	Mobile

	02
	Paging

	03
	Packet switching

	04
	Cellular

	05
	Test code

	06
	Maritime

	07
	Air to ground

	10
	Called party pays

	11
	Information provider

	13
	Directory assistance

	15
	Official exchange carrier service

	16
	Originating only

	30
	Broadband

	50
	Shared among 3 or more services

	51
	Shared between plain old telephone service (POTS) and mobile

	52
	Shared between POTS & paging

	54
	Shared between POTS & cellular

	55
	Special billing options - Cellular

	56
	Special billing options - Paging

	57
	Special billing options - Mobile

	58
	Shared among 2 or more

	60
	IntraLATA billing option - Cellular

	61
	IntraLATA billing option - Paging

	63
	IntraLATA billing option - Mobile

	65
	Special option

	66
	Special option

	67
	PCS / Miscellaneous service

	68
	Selective local exchange, IntraLATA special billing option - PCS / Misc.


SOURCE:  Genesys Sampling System

B.1.2.3
Preprocessing of the Sample

As in previous NHES administrations, procedures will be used prior to data collection to reduce the number of unproductive calls.  Prior to the NHES:2001, the Genesys ID process was used.  The Genesys ID process included tritone checks for nonworking numbers and purging of listed business numbers (i.e., numbers listed in the Yellow Pages but not in the White Pages).  In the NHES:2001, a more extensive procedure, the Genesys ID-PLUS process, was used prior to the field period.  With the ID-PLUS utility, a telephone number is dialed by Genesys and allowed to ring up to two times (compared with one ring in the Genesys ID tritone test).  If the telephone call is answered, a representative is available to speak to the respondent.  In such cases, the representative attempts to ascertain whether the telephone number is a business number.  The ID-PLUS utility also includes the White and Yellow Pages matches.  With the ID-PLUS utility, each telephone number is classified into one of the following categories:
· LR (Listed Residence)

· LB (Listed Business)

· UR (Unlisted Residence)

· UB (Unlisted Business)

· FM (Fax/Modem)

· LA (Language Barrier)

· NR (No Ring Back)

· NW (Nonworking)

· DK (Undetermined:  No Answer/Busy)

In 1999, an evaluation of the ID-PLUS system was conducted by Westat using sample cases from a previously completed survey.  Two samples were used.  The first included numbers from across the nation (although numbers were concentrated in some states).  Almost all of these were about 6 months “old” (i.e., had been dialed for data collection almost 6 months prior) by the time of the ID-PLUS evaluation.  The second sample contained numbers from four counties in California that were about one to two months “old” by the time of the ID-PLUS evaluation.  Note that the evaluation of the California sample is of particular interest because the Genesys ID process generally gives much lower exclusion rates in the western states and in California in particular.  

The results of the ID-PLUS evaluation suggested that it would be useful to precode the telephone numbers classified as LB (listed business), UB (unlisted business), and NW (nonworking). For the first sample, among the numbers classified as NW through the ID-PLUS process, only 35 percent had been identified as nonworking through the Genesys ID process.  For the California sample, only 24 percent of the numbers classified as NW through the ID-PLUS process had been classified as nonworking through the Genesys ID process.  Following these evaluations, a more current test was done of the ID-PLUS system in which the time lag between the original survey and the ID-PLUS was only about 3 to 4 weeks on average. The results were very similar to the original evaluation.  

Because the ID-PLUS method is more comprehensive than the Genesys ID process, ID-PLUS will be used in the NHES:2003.  Telephone numbers identified by ID-PLUS as LB or as NW will not be dialed in the NHES:2003.  (This is the same procedure used in the NHES:2001.) However, UB telephone numbers were dialed in the NHES:2001.  Following an analysis of the experience with dialing the UB numbers in the NHES:2001 in which the actual results obtained from these telephone numbers will be evaluated, a further recommendation will be made as to whether they should be dialed in the NHES:2003.  

All telephone numbers that are not identified as business numbers or nonworking numbers through the ID-PLUS process will be sent to Telematch to obtain mailing addresses.  In order to obtain addresses for a larger proportion of telephone numbers, a second vendor, Acxiom, will be used in an effort to obtain addresses for telephone numbers for which Telematch cannot provide addresses.  This process of supplementing the Telematch addresses with addresses from Acxiom was used in the NHES:2001.  In the NHES:2001 sample, 52,929 of the 206,182 sampled telephone numbers were excluded from the address match process because they had been classified by the ID-Plus process as nonworking or business numbers.  Telematch was able to provide mailable addresses for 58,551 of the 153,253 remaining telephone numbers (38 percent), and Acxiom was able to provide mailable addresses for 40,341 additional numbers (an additional 26 percent).  An evaluation is underway to assess and compare the quality of the addresses provided by Telematch and Acxiom using information on postmaster returns (PMRs) for the first release group from the NHES:2001.
  The results of this evaluation will be used to decide n the final address-matching procedure.

B.1.3.
Oversampling Blacks and Hispanics

As in previous NHES administrations, one goal of the NHES:2003 is to produce reliable estimates for race/ethnicity subdomains (in particular, blacks, Hispanics, and Asians).  The sampling frame used for selecting telephone numbers contains estimates from the decennial census of the race/ethnicity distributions of persons in the telephone exchange.  In NHES surveys prior to the NHES:2001, the approach that was used was to sample telephone numbers in telephone exchanges with high concentrations of blacks and Hispanics at twice the rate of those in exchanges with lower minority concentrations.  A high-minority exchange has been defined as one in which at least 20 percent of persons are black or at least 20 percent of persons are Hispanic.  This differential sampling resulted in a slight reduction in the precision of overall estimates, but improved the precision of estimates for blacks and Hispanics.

During the design of the NHES:2001, research was undertaken to compare alternative approaches for increasing the effective sample sizes for these race/ethnicity subdomains.  One aspect of this evaluation was to examine the definition of a “high minority” exchange.  Alternative definitions were considered,
 and it was determined that the definition used in previous surveys was optimal.  Under that definition, an exchange is classified as high minority if 20 percent or more of the residents are black or 20 percent or more of the residents are Hispanic.  A second aspect of this evaluation was to consider differential sampling of telephone numbers based on listed status (i.e., whether the telephone number is listed in the White Pages).  The evaluation suggested that within each of the minority strata, differential subsampling of telephone number based on listed status increased the efficiency of the sample, partly because blacks and Hispanics are more highly concentrated in households with unlisted numbers.
  

For the NHES:2003, as an alternative to subsampling telephone numbers within minority strata differentially based on listed status, differential subsampling based on mailable status (i.e., whether a mailable address can be obtained) will be considered.  

B.1.4.
Number of Sampled Telephone Numbers

The number of telephone numbers to be sampled will be determined by incorporating information on precision requirements and estimated residency rates and response rates.  The following assumptions of residency and response rates apply:

· About 40 percent of telephone numbers sampled within the listed stratum are expected to be residential.  In the NHES:1999, an estimated residency rate of about 45.7 percent was obtained; in the NHES:2001, the observed residency rate was 42.8 percent (rates were calculated using the survival method).  Due to significant changes in the manner in which telephone banks are opened and in the distribution of telephone numbers (e.g., increases in the proportion of telephone numbers dedicated to home computer or fax lines), residency rates have been steadily declining in recent years.  

· A response rate to the household screening interview of 70 percent is assumed.  In the NHES:1999, a 76.1 percent Screener response rate was attained.  In the NHES:2001, the Screener response rate was 69.2.  Both of these rates were calculated using the survival method.  More extensive mailing procedures in the NHES:2003 are expected to slightly improve the Screener response rate.

The primary function of the screening interview in the NHES:2003 is to assess the eligibility of members of the household for the extended interviews.  As a result, the number of households that must be sampled for each type of extended interview is largely a function of the precision requirements for the extended interviews, which are discussed in the next section.  As noted in the next section, the total expected number of completed screeners targeted in order to obtain the numbers of completed extended interviews required to meet the precision requirements for key statistics is about 34,000.  Given the residency and response rate expectations stated above, the number of telephone numbers needed to obtain about 34,000 completed household screening interviews will be approximately 121,429                 [= 34,000/(0.40*0.70)].  The final target number of screeners and the number of telephone numbers required to complete that number of screeners will be computed just prior to the finalization of the sampling plan for NHES:2003 using the most current information available about the distribution of telephone numbers by minority stratum and listed status.

In computing the number of telephone numbers to be selected, an allowance will be made for a reserve sample.  Because the sample will be selected in two phases (with stratification by minority status in the first phase and stratification by minority status and listed status in the second phase), it is necessary to select a larger sample in the first phase in order to allow for subsampling.  Once the listed status of all telephone numbers in the Phase 1 sample has been determined, telephone numbers will be subsampled based on listed status with the aim of attaining the optimal allocation for the strata defined by minority status and listed status.  After subsampling based on listed status, the set of telephone numbers not selected in the subsample will comprise the reserve sample.  The reserve sample will be released only if it appears the sample yield from the basic sample will result in a significant shortfall.  The basic sample and the reserve sample will be partitioned into random release groups of varying sizes.  These release groups will facilitate controlled sample loads (releases) in order to maintain an efficient case workload.  The sample yield will be carefully monitored in order to determine if and when release groups should be loaded.  All differential sampling, including differential sampling of telephone numbers based on minority concentration and listed status, will be properly accounted for in the calculation of base weights.
B.1.5.
Within-Household Sampling

The sampling of persons within sampled households for the PFI and AEWR surveys is described here.  The precision requirements used to determine the sample sizes are described in section B.1.5.1.  The sampling scheme for within-household sampling is given in section B.1.5.2.  In section B.1.5.3, the derivations of expected yield for the extended interviews are provided.  One key criterion in the development of the sampling scheme for the NHES:2003 is minimizing respondent burden.  Considerations of the numbers of persons within a household sampled for extended interviews and the combinations of extended interviews weighed heavily in the development of the sampling scheme. 

B.1.5.1
Precision Requirements

The minimum precision requirement for both surveys in the NHES:2003 is the ability to detect a 10-15 percent relative change for an estimate of between 30 and 60 percent. The following paragraphs provide further detail on more specific requirements for each survey. It is useful to assess how the NHES:2003 sample can be combined with estimates from earlier NHES surveys to examine change over time.  In a simple comparison, a t-test statistic is
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where p is the estimated percentage, d is the design effect, n is the sample size, and the subscripts 1 and 2 denote the two time periods.  The sample size requirements for detecting change are highly dependent on the sample sizes and precision achieved in previous surveys.  Thus, increasing the sample size in the NHES:2003 significantly above the levels of previous surveys would not substantially improve the precision of estimates of change over time.  However, if larger sample sizes are anticipated for future surveys, then having larger sample sizes in the NHES:2003 will facilitate the detection of change over time in the future.

Of course, the t-statistic is only one of the many methods that can be used to detect and characterize change over time with data from the NHES.  Regression analysis or simple trend analyses of the various surveys over time are other ways of analyzing these data.  For nearly all the methods, increasing sample sizes significantly over those in previous survey administrations does not result in large increases in the power or the precision of the estimates.  

The sample requirements for estimates of change are more stringent than those for cross-sectional estimates.  Bearing in mind the effects of sample sizes from previous administrations on the capacity to detect change over time, the sample size requirements for key estimates have been derived.  Because the NHES:1999 included surveys of each of the subpopulations covered by the NHES:2003 topical surveys, the primary consideration is meeting the precision requirement for detecting changes from 1999.  However, because earlier surveys had larger sample sizes for the subpopulations covered in the NHES:2003, the ability to detect changes from these earlier surveys (the AE-NHES:1995 and the PFI/CI-NHES:1996 survey) was also examined.

For the PFI survey, the key estimates considered in designing the sample are the percent of children whose parents participate in 3 or more activities in the child’s school, the percent of children whose parents report that school practices
 are done very well, and the percent of children whose parents participated in four or more home learning activities;
 the key analytic subgroups are race/ethnicity (the white, non-Hispanic; black, non-Hispanic; and Hispanic subgroups), 2-year grade groups,
 parents’ educational attainment (high school diploma or below, beyond high school diploma), school type (public, private), and school size (under 300; 300-599; 600-999; 1,000 or more).  These estimates were chosen because they are key estimates of parental involvement in education and school practices.  These subgroups were chosen because they are key subgroups used in analyses of NHES data for children.   

For the AEWR survey, the key estimates considered in designing the sample are the percent of adults who participate in AEWR, the percent of adults who participate in employer-provided AEWR, and the percent of adults who participate in employer-supported AEWR; the key analytic subgroups are race/ethnicity (the white, non-Hispanic; black, non-Hispanic; and Hispanic subgroups), employment status (employed, unemployed but looking for work), and educational attainment (less than high school diploma, high school diploma or above).   These estimates were chosen because they are key characteristics pertaining to work-related adult education.  These subgroups were chosen because they are among the subgroups most frequently used by analysts in the analysis of NHES data for adults.  

In addition to meeting the minimum precision requirements, another important factor was considered:  many key estimates for the AEWR survey and several in the PFI survey fall outside the 30 to 60 percent range specified in the NHES precision requirements.  For example, the estimated rate of participation in work-related adult education was 22 percent in the AE-NHES:1999.  Rates of participation in postsecondary credential programs and apprenticeships are all below 10 percent.  Larger sample sizes than those required to meet the minimum precision requires are needed in order to measure change in those key statistics that fall outside the 30 to 60 percent range.  Extraordinarily large sample sizes would be needed in order to measure these key statistics for some groups, and for some small groups (e.g, those defined by race and ethnicity) no sample size would be adequate to assess the relative change specified in the precision requirement.  Response burden considerations and cost considerations were also considered in establishing the final sample sizes.

As a result, target sample sizes of about 12,850 completed PFI interviews, and about 15,000 completed AEWR interviews were established.  Adult education participants will be sampled at a higher rate than non-participants in order to improve the precision of estimates of characteristics of those who participate in work-related adult education.  

The sample of about 12,850 completed PFI interviews will enable the precision requirement to be met for detecting changes from 1999 or from 1996 for all of the key estimates.  For the AEWR survey, the sample of about 15,000 completed interviews will enable the precision requirement to be met for detecting changes from 1999 and 1995 for all of the key estimates in the 30 to 60 percent range, and for several outside that range.  As noted above, a substantially larger sample would be required to detect a relative change of 15 percent in all the key AEWR statistics that fall outside the 30 to 60 percent range and no sample size would be adequate for some small subgroups.  However, the sample size of about 15,000 completed interviews does improve the precision for a number of the key estimates that fall outside the 30 to 60 percent range.  Examples of estimates outside that range for which change can be detected with the planned sample sizes include participation in employer-supported education and training by the black and Hispanic adult subgroup, and the percentages of parents reporting that specific school practices are done “very well” using two-year grade groups.

The sample requirements for the extended interviews have been determined based on a set of assumptions about extended interview completion rates.  These assumptions, in turn, are based upon observed completion rates in the NHES:2001.  Specifically, the assumed completion rates are 86 percent for the PFI survey and about 76 percent for the AEWR survey (77 percent for adults sampled as participants and 74 percent for adults sampled as nonparticipants).

The expected numbers of completed interviews are discussed in section B.1.5.3.

B.1.5.2
Sampling Scheme for Within-Household Sampling

The sampling scheme for within-household sampling is designed to satisfy the sample requirements discussed in section B.1.5.1 while keeping the respondent burden to a minimum.  The following are the primary goals and features of the sampling scheme for within-household sampling in NHES:2003:

· Sample no more than 3 persons per household.

· Because sample requirements are more stringent for children than for adults, sample at least one child enrolled in kindergarten through 12th grade in every household that has such children.  Specifically, in households with exactly one eligible child, sample that child; in households with 2 or more eligible children, sample 2 children.

· To improve the precision of estimates of adult education participants (and, in particular, participants in work-related adult education), sample participants at twice the rate of other adults. 

In order to carry out this sampling scheme, several flags and/or random numbers will be set prior to screening (i.e., at the time the sample of telephone numbers is drawn).  The first will specify whether adults in the household are to be enumerated.  Each telephone number will receive one of three possible designations:  

(1) Household designated for adult enumeration; 

(2) Household designated for adult enumeration only if there are no eligible children in the household; or

(3) Household not designated for adult enumeration.  

This flag will be set such that households with eligible children will be designated for adult enumeration at half the rate of households without eligible children (about 45 percent vs. 90 percent).

The Screener will contain a “screen-out” question used to determine whether there any eligible children in the household.  The response to that question and the values of the aforementioned sampling flags will determine the extent of the household enumeration.  Based on the proposed sampling scheme discussed below, in 10 percent of households without children, no enumeration will be required.  As a result, it is expected that about 2,400 households will be screened out.  That is, in about 2,400 households, no enumeration will be required and no one will be sampled for an extended interview.

Exhibit B-1 shows all possible combinations of household compositions for sampling children and adults, with the respective domain probabilities of selection for adults.  For example, in a household with 1 eligible child, 1 adult education participant, and 1 adult education nonparticipant, the child will be sampled with probability 1.  The adult education participant will be sampled with probability 0.3, and the adult education nonparticipant will be sampled with probability 0.15, but the sampling algorithm is such that it is not possible for both adults to be sampled.  A random number will contain the information required to oversample adult education participants.  

Exhibit B-1.—An overview of the sampling scheme for selecting adults based on household composition 

	Household composition
	Domain probability of selection

	Eligible children
	Adult education participants
	Adult education non-participants
	Children
	Adult education participants
	Adult education non-participants

	0
	0
	1+
	0
	0
	0.45

	0
	1+
	0
	0
	0.9
	0

	0
	1+
	1+
	0
	0.6
	0.3

	1+
	0
	1+
	1
	0
	0.225

	1+
	1+
	0
	1
	0.45
	0

	1+
	1+
	1+
	1
	0.3
	0.15


B.1.5.3
Expected Yield

This section presents the expected yield for each survey in the NHES:2003.

PFI Survey

PFI interviews will be conducted with the parents of a sample of children ages 4 through 20 enrolled in kindergarten through 12th grade.  Estimates from the October 1999 Current Population Survey (CPS) were used to determine the sampling rates for sampling children for the PFI interview and to develop the sampling scheme.

Tabulations of the October 1999 CPS data show that about 29 percent of households are expected to have at least one eligible child.  Table B-2 shows that half of all households with children have exactly one eligible child.  Table B-3 shows the resulting expected distribution of the 34,000 screened households and the expected number of children sampled according to the household composition.  The majority of screened households (about 24,000 households) will have no eligible children or youth.  Thus, the sampling scheme for within-household sampling was developed such that the screened households with children (about 10,000 households) will provide the sample sizes needed to meet the precision requirements while holding the respondent burden to a minimum.  In about half of all households with eligible children, exactly one child will be sampled for a PFI interview.  Children will not be sampled differentially based on age or grade.  That is, within a given household with eligible children, all eligible children will have the same probability of selection.  As discussed below, an adult will be sampled for an AEWR interview in a small proportion of households with children.  A total of about 12,854 [=(14,947)*(0.86)] PFI interviews are expected to be completed.

Table B-2.—Distribution of the number of eligible children per household
	Household composition


	Percent of all households
	Percent of households with children

	
	
	
	

	Households with no eligible children
	  60.7
	

	
	
	

	Households with eligible children 
	  29.3
	

	Households with exactly one eligible child enrolled in kindergarten through grade 12
	
	49.9

	Households with exactly two eligible children 
	
	35.0

	Households with more than two eligible children
	
	15.1


SOURCE:  U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 1999 School Enrollment Supplement data file (independent tabulations).

Table B-3.—Expected number of screened households and expected number of children sampled, by household composition
	Household composition


	Expected number of screened households
	Expected number of children sampled

	
	
	
	

	Households with no eligible children
	24,041
	

	
	
	
	

	Households with one or more eligible children
	9,959
	14,947

	
	Exactly one eligible child
	4,970
	4,970

	
	Two or more eligible children
	4,988
	9,977


NOTE:  The distribution in this table assumes 34,000 completed household Screeners for the NHES:2003.  Due to rounding, details may not sum to totals.

SOURCE:  U.S. Department of Commerce, U.S. Census Bureau, Current Population Survey (CPS), October 1999 School Enrollment Supplement data file (independent tabulations).
AEWR Survey

Persons 16 years of age or older who are not enrolled in 12th grade or below, not institutionalized, and not on active duty in the U.S. Armed Forces are eligible for the AEWR survey.  Surveying the civilian, non-institutionalized population is an approach consistent with other federal surveys such as the CPS.  An estimate from the AE-NHES:1999 survey is that only about 3 percent of adults over the age of 66 participated in work-related adult education.  Because this proportion is so small, one alternative that was considered was to further restrict the AEWR-NHES:2003 sample to exclude the elderly (e.g., only adults under the age of 67 would be eligible for the AEWR survey).  However, for the AEWR survey, the decision was made not to set an upper age limit.  Retirement is increasingly delayed and therefore work-related adult education participation among older adults may increase over time.  Retaining older adults in the sample now will allow analysts to examine change over time.

Because sampling adults for AEWR interviews is required in only about 58 percent of screened households, adults will be enumerated during the screening interview only for a subsample of the households.  As discussed in section B.1.5.2, this approach is expected to result in the screening out of about 1,000 households.

Table B-4 shows the expected number of adults sampled for an AEWR interview, by number of adults in the household and presence of eligible children.  Based on the sampling scheme described in section B.1.5.2, it is expected that 11,236 adults will be sampled as adult education participants and 8,636 adults will be sampled as non-participants.  It should be noted that the participation classification for sampling purposes is based on a general screening question about participation in any adult education, not just work-related adult education.  In the AE-NHES:1999, about 65 percent of those sampled as adult education participants who completed extended interviews were found to be work-related adult education participants,
 and about 11 percent of those sampled as adult education non-participants who completed extended interviews were identified as work-related adult education participants.  Taking into account these AE-NHES:1999 “switching” rates
 and assuming completion rates of 77 percent for adults sampled as participants and 74 percent for adults sampled as non-participants (for an overall expected completion rate of about 76 percent for the AEWR-NHES:2003 survey), it is expected that about 6,313 AEWR interviews will be completed with work-related adult education participants and about 8,729 AEWR interviews will be completed with work-related adult education nonparticipants.

B.1.6
Summary of the Sample Design

Table B-5 summarizes the expected number of completed interviews for the NHES:2003.  To facilitate comparison with previous NHES administrations, expected numbers of persons sampled for extended interviews in the NHES:2003 are given in table B-6 along with numbers of persons sampled for extended interviews in the NHES:1991, NHES:1993, NHES:1995, NHES:1996, NHES:1999, and NHES:2001.

Table B-4.—Expected number of sampled adults, by number of adults and presence of eligible children in household

	
	
	Expected number of sampled adults

	Number of adults in household
	Children in household
	Sampled as adult education participants
	Sampled as non-participants
	Total

	
	
	
	
	

	1
	Yes
	380
	285
	665

	1
	No
	2,592
	2,792
	5,384

	2
	Yes
	1,759
	974
	2,733

	2
	No
	4,375
	3,572
	7,947

	3
	Yes
	424
	185
	609

	3
	No
	1,077
	565
	1,642

	4
	Yes
	112
	54
	165

	4
	No
	385
	159
	544

	5 or more
	Yes
	47
	14
	61

	5 or more
	No
	86
	36
	121

	
	
	
	
	

	Overall
	
	11,236
	8,636
	19,872


NOTE:  Details may not sum to totals due to rounding.

Table B-5.—Expected numbers of completed interviews in the NHES:2003

	Interview
	Expected number of completed interviews

	
	
	

	Household Screeners
	34,000

	
	
	

	Parent and Family Involvement in Education
	

	
	Children enrolled in grades kindergarten-12
	12,854

	
	

	Adult Education for Work-Related Reasons
	

	
	
	

	
	Work-related adult education participants
	6,313

	
	Work-related adult education non-participants
	8,729

	
	
	

	
	Total adults
	15,042


Table B-6.—A comparison of expected sample sizes in the NHES:2003 to previous survey administrations

	
	
	Survey administration

	Sample population
	NHES:19911
	NHES:19932
	NHES:19953
	NHES:19964
	NHES:1999
	NHES:20015
	NHES:2003

	
	
	
	
	
	
	
	
	

	Number of completed Screeners
	60,314
	63,884
	45,465
	55,838
	55,929
	48,385
	34,000

	
	
	
	
	
	
	
	
	

	Number of persons sampled for an extended interview
	
	
	
	
	
	
	

	Children and youth
	19,892
	27,437
	15,781
	23,835
	28,011
	19,109
	13,946

	  Infants (0-2 yrs.)
	--
	--
	4,341
	--
	3,435
	4,008
	--

	  Preschoolers (3 – not yet in K)
	9,925
	5,635
	4,372
	3,594
	4,316
	3.969
	--

	  Grades K-2
	9,967
	7,270
	5,227
	4,460
	4,841
	2,709
	3,623

	  Grades 3-5
	--
	2,882
	1,841
	4,847
	4,788
	2,988
	3,468

	  Grades 6-12
	--
	11,650
	--
	10,934
	10,631
	5,445
	7,855

	Adults
	14,226
	--
	24,538
	2,600
	8,114
	13,858
	19,872

	   Adult education participants
	
	
	
	
	4,542
	6,615
	11,236

	   Adult education non-participants
	
	
	
	
	3,572
	7,243
	8,636

	
	
	
	
	
	
	
	
	

	Total
	34,118
	27,437
	40,319
	26,435
	36,125
	32,966
	34,818


--Indicates that persons in this category were not eligible for extended interviews.

1
The sample size for “preschoolers” is actually strictly 3-5 years old, regardless of enrollment status; this sample size includes 2,959 ineligible children.  The sample size for “grades K-2” is actually strictly 6-9 years old, regardless of enrollment status or grade; this sample size includes 1,798 ineligible children and 22 of unknown age.

2
The sample size for grades K-2 includes 158 children who were enrolled in transitional kindergarten, prefirst, special education, or ungraded.

3
The sample size for grades 3-5 includes only 3rd grade; this sample size includes 36 children enrolled in special education or ungraded.

4
The sample size for preschoolers includes children up to age 7 who are not enrolled.  The sample size for grades 6-12 includes 5 children whose grade was unknown and 9 children who were enrolled in special education or ungraded.

5
In the NHES:2001 sample size for  “Grades 6-12”  includes only middle schoolers (grades 6-8).  The sample sizes for preschoolers, grades K-2, grades 3-5, and grades 6-12 include 4, 7, 10, and 22 children, respectively, for whom either the Screener respondent did not report a grade or reported the child’s grade as “ungraded.”

NOTE:  In the NHES:1991 through NHES:1999, the numbers of completed Screeners were greater than the number of persons sampled for extended interviews.  This is not the case in the NHES:2003, due to differences in the sample population.  Specifically, the NHES:2003 does not require the screening of relatively larger numbers of households to identify preschoolers.

SOURCE:  U.S. Department of Education, National Center for Education Statistics, National Household Education Surveys Program, 1991 through 2001.

B.1.6
Estimation Procedures

The estimation weights for the NHES:2003 surveys will be formed in stages.  The first stage is the creation of a base weight for the household, which is the inverse of the probability of selection of the telephone number.  The second stage is the adjustment of the base weights for households with multiple telephone numbers and for the oversampling of prefixes with high minority concentrations.  The third stage is a nonresponse adjustment.  The fourth stage is the poststratification or raking adjustment of the weights to Census Bureau estimates of household totals by household demographic characteristics.  Research will be done regarding the choice of household-level variables to use for this adjustment.  These household-level weights implicitly include nonresponse and undercoverage adjustments.  National household-level estimates may be produced using these final, raked household weights.

The raked household-level weights are the base weights for the person-level weights.  For each extended interview, the person-level weights also undergo a series of adjustments.  The first stage is the adjustment of these weights for the probability of selecting the person within the household.  The second stage is the adjustment of the weights for nonresponse.  The third stage is the raking adjustment of the weights to Census Bureau estimates of the target population.  The variables that may be used for raking at the person level include race and ethnicity of the sampled person, household income, home tenure (own/rent/other), region, age, gender, family structure (one parent or two parent), and education level.  The variables that may be used for raking include important analysis variables (e.g., family structure) and characteristics that have been shown to be associated with telephone coverage (e.g., race/ethnicity).  The final, raked person-level weights implicitly include undercoverage and nonresponse adjustments.

Standard errors of the estimates will be estimated using a jackknife replication method.  The replication process repeats each stage of estimation separately for each replicate.  The replication method is especially useful for estimating standard errors for complex statistics such as indices.  The estimated standard errors will be computed using the complex survey data analysis package WesVar Complex Samples Software.  Also, PSU and STRATUM variables will be available on the data files for users who wish to use Taylor series linearization to compute standard errors.

B.2.
Survey Procedures

This section describes the data collection procedures to be used in the NHES:2003 surveys.  The discussion includes data collection, including training procedures, scheduling of interviews, conducting the interviews, and maximizing the response rates.  The NHES, like all telephone surveys, faces increasing challenges in attaining high response rates.  All data collection procedures are designed to maximize the survey response rate.

As discussed in section A of this clearance submission, the interviews include a Screener, to determine whether eligible persons live in the household and to sample persons for extended interviews; the PFI interview, to be conducted with the parents/guardians of children in kindergarten through 12th grade; and the AEWR interview, to be conducted with a representative sample of adults who are age 16 and older and not enrolled in 12th grade or below.  In addition, the NHES:2003 administration is expected to include reinterviews covering a subsample of items from the two PFI and AEWR surveys.

The interviews will be conducted in the following sequence.  Upon completion of the Screener, the contact with the household will be terminated if no household members have been sampled for extended interviews.  If one or more household members have been sampled for interviews, the interviewer will continue with any interviews that are to be conducted with the Screener respondent.  Following completion of any interviews with the Screener respondent, or if no interviews are to be conducted with him or her, the interviewer will ask to speak with any other selected respondents in the household.  Callback appointments will be made as necessary to reach respondents for extended interviews if they are not available at the time the Screener is completed.  Reinterviews with a subsample of respondents will be conducted about two to three weeks following the original interview.  However, households will only be eligible for reinterview sampling once all extended interviews in the household have been completed.

Conducting Interviews

Interviews will be conducted at Westat’s Telephone Research Centers (TRCs).  Because the sample will span four time zones, Westat intends to maximize the number of hours that the centers are open for interviewing purposes and make full use of evening and weekend hours, when respondents to household surveys are most likely to be available.  In household telephone surveys, evening and weekend calls are the most productive because adult household members are more likely to be home at these times than during weekdays.  The exceptions are Friday and Saturday evenings.  As a result, more staff will be assigned to weekday evenings and weekend days.  

Expected hours of TRC operation will be Monday through Friday 9:00 a.m. to 12:00 midnight, Saturday 10:00 a.m. to 9:00 p.m., and Sunday 2:00 p.m. to 10:00 p.m.  Hours of operation are periodically extended in order to reach respondents in Hawaii and Alaska.  Unless an appointment is specifically requested at another time, respondents will be called only between 9:00 a.m. and 9:00 p.m. on weekdays, 10:00 a.m. to 6:00 p.m. on Saturday, and 2:00 p.m. to 9:00 p.m. on Sundays in their own time zones.  

Interviewers will initially make at least eight attempts to screen households in order to determine the presence of eligible household members.  These calls will be staggered on different days of the week and at different times of the day.  Once a household has been identified as eligible for one or more extended interviews, up to eight additional calls will be made to reach the respondent(s).  Both Screener and extended interview cases that reach this number of attempts without an interview being competed will be temporarily designated as “maximum call,” “no answer-answering machine,” or “no answer” cases, and will be held for a period of time before additional attempts are made to contact the respondent.  Up to 14 total attempts will be made to complete Screeners or extended interviews in maximum call or no answer-answering machine status.  Those in “no answer” status (not answered by either a person or an answering machine) will be subsampled for additional call attempts, since experience has shown that few such cases are completed.

Westat’s CATI system will schedule cases automatically based on an algorithm that will be customized for the NHES:2003 survey.  It will be designed to attempt all telephone numbers as quickly as possible.  CATI will assign cases to interviewing time periods in the following order of priority:

· Cases that have specific appointments;

· Cases that resulted in a busy signal earlier in the same time period; 

· Cases that are new and have never been worked;

· Cases that have unspecified appointments/general callback;

· Cases that were previously attempted with no contact.

When potential respondents are encountered who speak Spanish but not English, an interview will be conducted in Spanish.  Interviewers will code a case as a “language problem” when they encounter a non-English-speaking respondent and cannot identify an English-speaking household member.  All cases designated as a non-English language problem will be called by a bilingual (English/Spanish) interviewer.  An interview will be conducted in Spanish if that is the respondent’s language; all other languages will receive a final disposition of “language problem.”  The Spanish versions of the interviews will be programmed in CATI following the programming of the English interviews.  Bilingual interviewers will be able to switch to the Spanish version during the interview process so that they can conduct an interview in Spanish without the respondent having to be called back.

B.3.
Methods for Maximizing Response Rates

The factors that influence the overall interview completion rate can be divided into the following three broad categories: the ability to gain cooperation from the respondent, flexibility in scheduling interviews, and effective refusal conversion procedures. 

Obtaining Respondent Cooperation.  Westat’s interviewer training emphasizes obtaining cooperation as well as administering the questionnaire items.  Multiple training segments on gaining respondent cooperation will be conducted during interviewer training.  The sessions will be led by highly experienced supervisors who will guide the interviewers on ways to quickly gain respondent cooperation and avoid respondent breakoffs.  Interviewers will be taught specific techniques and provided with easily accessible answers to many typical respondent questions.  They will also be provided with Westat’s toll-free 800 number to give to respondents who are concerned about the legitimacy of the survey and with a contact at the Department of Education should respondents require that information.  The address of the NHES web site at the U.S. Department of Education will also be offered to respondents concerned with the legitimacy of the study or wanting more information.  Early in the data collection period, intensive interviewer monitoring and individualized coaching sessions will help interviewers build on skills learned in training.  Throughout data collection, continual monitoring will be conducted, and feedback will be provided to interviewers on a regular basis.

Notifying sampled households in advance of calling them also increases cooperation.  In the NHES:1999 and NHES:2001, a letter informing potential respondents about the survey and providing answers to commonly asked questions about the NHES was sent to households for which addresses were obtained from Telematch, a commercial service that matches addresses with telephone numbers.
  The completion rate was higher for those households to which a letter was mailed.  In the NHES:2001, the Telematch process was supplemented with the submission of remaining unmatched telephone numbers to another service, Acxiom, increasing the percentage of telephone numbers for which addresses were obtained.  In the NHES:2003, this practice will again be followed.  Informational material will be mailed to households for which addresses are available in advance of attempting to contact them.

Flexibility in Scheduling Interviews.  Whenever possible, the interviewer will attempt to complete all interviews for the household at the time of screening.  In situations where one or more of the respondents are unavailable, a call appointment record will be entered into the CATI management system with notations on the best time to reach the respondent(s).  As noted above, cases that have been attempted at least 8 times without the completion of an interview will be refielded for additional contact attempts, up to a total of 14 attempts.  Experience with previous NHES surveys has indicated that this is an effective method of increasing response.

Refusal Conversion Procedures.  Another technique that Westat will use to bolster the response rate will be to train interviewers in established and successful refusal conversion procedures. During data collection, interviewers skilled in gaining respondent cooperation will be identified and given advanced training in converting cases for which a refusal has been received.  Refusal conversion efforts for the NHES:2003 will incorporate an approach that has been tested in past NHES surveys and found effective; a refusal conversion letter will be sent via Federal Express to cases for which an address can be matched to the sampled telephone number.  Because of the special Federal Express rate available to the U.S. Government, this procedure can be undertaken at a cost of about one-third of typical Federal Express rates.

Monitoring Interviews.  Throughout the data collection period, interviewers are monitored by TRC supervisors and project staff.  They are given individual feedback based on their performance.  At least once each week, the CATI management system will produce computer-generated reports that display response rates, refusal rates, and refusal conversion rates for the NHES:2003 interviewers.  These reports will assist the field staff supervisors in identifying interviewer performance problems that may not be detected through monitoring.  In addition, these reports will be used to continually assess the progress of data collection and adjust staffing levels as needed to complete data collection.

B.4.
Tests of Procedures and Methods

The NHES is an established survey system.  Surveys have been administered in 1991, 1993, 1995, 1996, 1999, and 2001.  These previous survey cycles have provided thorough tests of the methodology employed in the NHES and have led to refinements in the system.  Because the NHES:2003 includes measures contained in previous NHES cycles, the prior surveys have also served as a test of many of the questions in the NHES:2003.  The methodology reports for each previous NHES survey contain information on the methodological approach of the NHES and the enhancements that have been made since the inception of the survey system.  This section discusses the cognitive research conducted specifically for the NHES:2003 and the operational field test planned for the NHES:2003.

B.4.1.
Cognitive Laboratory Research for the NHES:2003

Two rounds of cognitive research were conducted during the design of the NHES:2003 surveys.  Because the PFI-NHES:2003 and AEWR-NHES:2003 address many topics and contain many items that have been included in previous NHES surveys, preliminary cognitive research to explore the general issues to be addressed in the surveys was unnecessary.  Instead, cognitive research focused on testing the instruments themselves.  The first round of cognitive research was conducted following development of the first draft questionnaire.  Six intensive interviews were administered to parents for the PFI survey and five were administered to adults for the AEWR survey.  Following the instrument changes made as a result of the first round of interviews, TRP review of the questionnaire, and further NCES review, six additional PFI intensive interviews and five additional AEWR intensive interviews were conducted.

A particular strength of individual interviews is that the interviewer can focus on one respondent at a time and tailor the cognitive approach to each case. Probes were used to assess the participants’ understanding of terms used in the questions and to ensure that items are salient and unambiguous.  Specific probes were employed to test respondent comprehension of new items included in the questionnaires.  Also, cognitive interviews were used to evaluate the flow and order of the questions and estimate the timing of each survey.

The intensive interviews were conducted by project staff using protocols structured around the questionnaires.  The protocols noted what items were to be given particular attention and the direction of the probe or the likely utility of having the respondent think aloud while responding to the question.  At their discretion, interviewers used either concurrent or delayed probes and “think-aloud” procedures.  With the concurrent methodology, participants are asked to think out loud as they produce a response, or probes are presented immediately following the response to an item.  The advantage to this strategy is immediacy, and the drawback is interruption of the interview flow.  Alternatively, delayed probes can elicit specific information from the participant in a debriefing after the interview has been completed, or participants can be asked to think aloud retrospectively.  Retrospective techniques allow the interview to be administered without interruption, so timing and flow can be assessed.  Also, more in-depth information can sometimes be pursued after the interview has been completed. A potential limitation of delayed probes is that some respondents may find it difficult to reconstruct their thought processes about a question after the interview is over.  However, this has not been observed as a problem in the NHES cognitive laboratory tests.  Cognitive research for the NHES:2003 included both concurrent and delayed probing techniques.  

Participants for the interviews were recruited by Westat by means of flyers posted in public places, advertisements in local newspapers, contacts with institutions such as local businesses, schools, and day care centers, and the personal networks of Westat employees and previous cognitive research participants.  (Westat employees and their immediate families are not eligible to participate.)  Participants were each paid an honorarium of $40.

In recruiting for the NHES:2003, consideration was given to the survey populations and the value of obtaining a range of opinions that might emerge from different life experiences.  Specific recruiting goals were established for each interview in addition to general goals for the cognitive research as a whole.  As in past NHES administrations, diversity among the participants was an important goal, and that goal was reflected in the recruiting criteria:

· A range of ages and grades for the PFI interviews;

· Children in public schools, private schools, and home school;

· AEWR intensive interviews to be conducted with participants;

· Adults who have and have not been employed in the last year;

· About one-third of the participants from households in which the highest occupational level was nonprofessional and the highest education level was a high school diploma;

· About one-third to one-half of participants from nonwhite racial or ethnic groups; and

· At least two children with family risk factors such as receipt of public assistance or single parent family status.

B.4.1.1.
PFI Interview Cognitive Research Findings

Cognitive interviews were conducted for PFI-NHES:2003 to determine respondents' ability to recall information, to ensure that they understood terms used in the interview, to test item difficulty, and to identify any sensitive items.  Probes were used throughout the interview to test the content, flow and wording of the intruments.  In general, cognitive interviews indicated that respondents accurately grasped the meaning of most questions and easily recalled information.  However, some problems were discovered.

Difficulty with recall was a major issue for some questions.  Parents were asked how many times the school contacted them, taking into account various forms of communication, such as personal notes or e-mails, newsletters and telephone calls.  Findings showed that most respondents forgot to include some type of communication when asked about all types of communication in a single item.  It was decided that the question would be replaced with the PFI/CI-NHES:1996 version that asked about three groups of communication types separately.  The issue of recall was also explored in items that addressed children's summer activities and parental discussions with children.  Probes were used to obtain more information about the activities, in order to verify their occurrences.  It was found that some parents had problems recalling their child's previous summer activities, whereas others did not.  Based on concerns about recall problems and instrument length, these items were deleted.  Other items addressing the frequency of parents' discussions with children over a two-year period were also closely examined for recall difficulties.  Respondents were also queried about their definitions of "sometimes" and "often."  Findings showed that most parents had trouble with the two-year recall period.  Also, it was difficult for them to interpret what "sometimes" and "often" meant over such a long period of time.  The item was revised to ask about one month and was found to work well in the phase two cognitive testing.  Finally, items about math classes were found to be problematic because many parents did not know what specific classes their children were taking.  These questions were deleted.

Another issue that was examined during the interviews was comprehension.  Most items were clear to respondents.  Several new items addressing home schooling were included in the PFI survey, therefore it was important to find out if the questions were clear.  It was found that questions exploring home schooling supports, resources, and use of distance learning made sense to the respondents and reflected their experiences. Other items in the Adult Supervision section were also examined for comprehension.  Items addressing time the child spent without adult supervision were understood by parents and easily answered. The Health and Disability section also included a few new items asking parents how satisfied they were with the services their children received through the school district.  These questions were found to be clear to parents.  Several new items were also added to the Community Support and Participation section, regarding life skills, language and literacy classes.  A few respondents did not understand the meaning of the term "life skills," therefore, it was deleted.  Following the second round of testing, the sections on Adult Supervision and Community Support and Participation were deleted due to concerns about instrument length.

Questions in a parenting style scale were closely monitored to assess item difficulty.  In this scale, the respondent is read a pair of roughly equivalent desirable qualities and asked to pick which quality is the more important for a child.  Findings showed that most parents had considerable difficulty with the parenting style questions and they found it hard to select which quality was more important.  These items were deleted from the questionnaire.

The issue of sensitivity was also monitored in the PFI cognitive research.  Questions addressing parental knowledge of their child’s teacher(s) and principal were examined for sensitivity because it was thought that parents who did not know the names of the child’s teacher or principal may feel uncomfortable about their lack of knowledge.   It was found that respondents did not consider these to be sensitive questions, even if they did not know the answers.

The section about involvement of the nonresidential parent was also examined for sensitivity.  It addresses issues such as contact with the nonresidential parent, time spent with this parent, and the percent of court-ordered child support that is actually paid.  Probes were used to determine whether any of these items were too sensitive for the residential parent and whether the items were easily understood.  Findings showed that there were no problems with comprehension.  One phase one respondent found the questions sensitive, but two others did not.  In phase two, the items regarding child support were found to be sensitive to some respondents and these were deleted.  Because most of the items in this section of the questionnaire were also included in the PFI/CI-NHES:1996, it is not expected that the majority of respondents will find these questions overly sensitive.  Also, as in the previous survey, if any respondents do find the questions too sensitive, there are several opportunities for the interviewer to indicate that the respondent does not want to answer any more questions in the section.  In such cases, the remaining items pertaining to the nonresidential parent are skipped.

In addition to the issues addressed above, minor wording changes were made to various items to help clarify them.  In addition, a number of questions were deleted because the instrument administration time was longer than desired.

B.4.1.2.
AEWR Interview Cognitive Research Findings
Many of the items in the AEWR survey have been included in previous adult education surveys conducted in the NHES.  The cognitive research for the AEWR survey focused on key issues in work-related education and training and the items that had been modified from previous surveys or were new to the AEWR-NHES:2003.

The series of items gathering information about employer support and incentives for participation in education and training has been expanded from that used in the AELL-NHES:2001.  During the cognitive interviews, the flow of the questions, respondent knowledge of the availability of support, and respondent comprehension of the items were examined for these sections. Almost all of the respondents seemed to be knowledgeable about the employer support available to them.  However, many respondents seemed to have varying interpretations of the term “time off” at item AF4, suggesting the need for more specific language.  The wording was modified and the term “time-off” was deleted.  Other respondents felt that the response categories were somewhat redundant.  Respondents will be asked if they took programs or training while they were being paid.

Items concerning reasons for and expectations of participation are new to the AEWR-NHES:2003.  Respondent comprehension of the questions and the flow of the items were examined as was respondent ease of reporting multiple reasons for participating in work-related courses.  Of particular interest was whether the respondents would find some of the reasons conceptually distinct from one another.  Several respondents gave identical responses to the expected benefits of participation for each course reported, suggesting that they may have been reporting their general educational expectations rather than thinking of each course distinctly or that they have consistent reasons for and expectations about participation.  As a result of the lack of distinction in respondents’ minds concerning reasons for participation versus expected benefits, these topics were combined in the revised instrument.  A few respondents also mentioned that the response categories “employer required” and “employer recommended” were not mutually exclusive or necessarily distinct, and they were combined.

A new set of items measuring the usefulness and outcomes of participation in work-related courses was examined for respondent comprehension, clarity and completeness of the items, and appropriateness of question wording.  Some respondents noted that their interpretation of “usefulness” of work-related courses meant learning skills that were applicable to their jobs.  Other respondents gave more vague interpretations of this item or were unable to explain what led them to their response.  Some cognitive research participants had not used the skills they had learned on their jobs and they cited various reasons why this was the case.  One respondent reported that he had received training for a future job and another stated that the specific need for the skill had not yet arisen.  An answer category has been added to reflect this and this will be examined further in the field test.  

A new set of questions concerns incentives or lack of incentives to participate in work-related education and training.  The awareness of available incentives on the part of nonparticipants was of particular interest in the cognitive testing.  Several respondents expressed confusion over the introduction to the section or at least needed the first item repeated.  As a result, the beginning of this section was modified.  Several other respondents gave only “agree or disagree” responses, never using the extreme response categories of “strongly agree or strongly disagree.”  After phase one cognitive testing, some modifications were made to these items to improve clarity, and the items were found to work well in the phase two. 

In addition to the issues discussed above, other minor changes in wording or response categories were made in response to the cognitive findings.  These changes were made to clarify questions or to fully capture the range of responses given.

B.4.2.
Telephone Field Test for the NHES:2003

Following clearance of this survey, a two-phase field test will be conducted for the NHES:2003.  The purpose of the field test is to test the instruments under actual survey conditions.  It provides a final check on the CATI system and allows project staff to evaluate the survey items in terms of respondent ability to respond, willingness to answer, the flow of the interviews, and variation of response.   The two-stage design allows for the testing of any significant changes that emerge from phase one.  Phase two field testing will be conducted only if significant changes are made to the instruments.  

The timing of the field test is important because items in the PFI interview pertain to the current school year.  Thus, the field test has been scheduled so that both phases will be completed prior to the end of April.  Clarity of questionnaire items and flow of the interviews will be assessed.  Accurate timings will also be obtained from the CATI system, frequency distributions for the survey items will be analyzed, and response categories will be refined.  In phase two, the same approach will be taken as in phase one, with special attention to instrument changes emerging from the initial field test work.  As noted above, phase two will be conducted for one interview, both, or neither, depending on the extent of changes to the instruments following phase one of the test.

The first phase of field test data collection is tentatively scheduled to take place beginning on or about February 1, 2002, and will include weekday, weekday evening, and weekend interviewing.  The second phase of the field test is tentatively scheduled to begin on or about April 1.  To help meet the interviewing goals in the relatively short time frames allocated, targeted samples will be used. The telephone numbers will be purchased from the Marketing Systems Group (MSG).  The sample will be targeted to include households containing persons age 18 or younger.  In order to examine the response burden of conducting multiple interviews per household, children will be sampled using the same method proposed for the full-scale data collection.  

Interviewing goals for each phase of the field test are as follows.  For phase one, 300 interviews each will be conducted for the PFI survey and the AEWR survey.  In phase two, 100 additional interviews each will be conducted for the PFI and AEWR surveys.  The number of completed interviews will be carefully monitored over the course of data collection, and the sampling and scheduling of interviews may be revised accordingly, in order to complete the desired number and types of interviews for each survey.  

The sample size of 300 PFI and 300 AEWR responses for phase one of the field test was determined by considering the goals of the field test.  Sufficient numbers of responses are needed to assess the questionnaire items, and plans must take into consideration that not all respondents receive all items.  For the PFI survey, the goal was to have a minimum number of cases for elementary students, middle school students, and high school students, and to have a number of responses to assess dependent questions (those not asked of all paths, or those dependent on responses to prior items).  Similarly, in the AEWR field test, the goal was to have sufficient numbers of responses that would include items about participation in educational activities, as well as enough nonparticipant responses to assess the working of the interview for that group.  The sample sizes for phase two were selected with the goal of testing the working of any changes made as a result of phase one; smaller sample sizes are generally sufficient for this purpose.  If needed to test the changes, targeting of special respondent groups can be done in phase two. 

Interviewer training will be conducted prior to each phase of field test data collection.  Interviewers who have experience with prior NHES data collections will be selected for the field test based on their availability during the field test period.  The training session will last approximately 4 hours and will include an introduction to the survey, interactive scripts demonstrating the interviews and addressing key concepts, and a set of likely respondent questions and suggested answers.  Interviews will be monitored by Telephone Research Center supervisors, Westat project staff, and NCES staff.  CATI programmers and systems support staff will also be available (either in person or on an on-call basis) to handle any problems that arise with the CATI system.

At the conclusion of field test activities, a debriefing will be held with Westat project staff, CATI staff, interviewing staff, and NCES staff to review any problems that are identified and to discuss recommendations for revision.  Question wording and interview flow will be examined.  Frequency distributions, interview breakoff patterns, and interview timings will also be reviewed.  Westat will submit a field test report to NCES containing documentation of the field test procedures, recommended changes to the instruments, and the rationale for any recommended changes.  All necessary revisions to the instruments will be instituted prior to the completion of training materials for full-scale data collection.  Any changes resulting from the field test activities (e.g., wording problems not encountered in earlier assessments of the questionnaires) will be reported to OMB after the field test has been completed.

B.5.
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PART C: JUSTIFICATION OF NHES:2003 QUESTIONNAIRES

Data for the NHES:2003 will be collected using a Screener and two extended interview questionnaires.  There will also be two brief reinterviews, one for each extended interview.  The NHES:2003 instruments are as follows:

· A Screener, required to identify eligible households and persons for extended interview administration;

· The Parent and Family Involvement in Education survey (PFI-NHES:2003), to be administered to the parent or guardian most knowledgeable about the care and education of children from kindergarten through 12th grade; 

· The Adult Education for Work-Related Reasons survey (AEWR-NHES:2003), to be administered to persons age 16 or older who are not currently enrolled in 12th grade or below; and 

· Brief reinterviews for the PFI and AEWR surveys, to be administered to subsamples of respondents, will consist of a subset of the original interview items.

C.1.
Screener

The NHES:2003 Screener, which is included in Appendix A, serves the same purpose as previous NHES Screeners.  The Screener is used to collect information required for sampling adults as subjects for extended interviews, to identify the parent or guardian in the household who knows the most about any sampled children, and obtain contact information for sampled adults age 16 to 25 and living in student housing.

Similar to the NHES:2001 Screener, the NHES:2003 Screener will use a “screen-out” question to increase cooperation rates.  The screen-out question identifies households that have members age 20 or younger who would potentially be eligible for a PFI interview.  The process of household enumeration depends upon the response to this question as well as for which extended interview(s) the household has been sampled.  If the household is sampled for an AEWR interview, all household members will be enumerated in the Screener.  In households that have members age 20 or younger but no adults are to be sampled for an AEWR interview, only the children and youth will be enumerated in the Screener.
  If the household does not have children or youth age 20 or younger and no adults are to be sampled for an AEWR interview, there will be no household enumeration.  In approximately 10 percent of households contacted, no enumeration will take place.

The core items contained in previous NHES Screeners are also contained in the NHES:2003 Screener, i.e., items to identify an appropriate Screener respondent, items to enumerate household members who might be sampled for an extended interview, and items to determine children’s enrollment status and grade.  The sampled adult is the respondent for the AEWR interview.  The appropriate respondent for the PFI interview is also identified in the Screener, as is the relationship of that person to the sampled child.  The PFI interview will be conducted with the adult in the household identified by the Screener respondent as the person who knows the most about the child’s education.  Additionally, the Screener includes several questions on household telephone numbers.  Questions on the number of telephone numbers (excluding cellular phone numbers) and computer and fax lines will aid in more precise weighting of the data.

Household and Respondent Eligibility (S1-S4).  In the NHES:2003 Screener, the first series of questions will determine that the telephone number belongs to a household and that the person on the telephone is eligible to answer the questions.  If the number belongs to a business, the call will be terminated.  If the person on the telephone is not a household member or is a household member who is not at least 18 years old, an appropriate Screener respondent will be requested.  If there are no household members age 18 or older, the head of the household will be asked to respond to the screener.  The GO TO RESULT option that appears on the first several questions allows the interviewer to proceed to a CATI screen on which he or she can code the result of the contact if the Screener is not continued at this point.  For example, the interviewer could code that the respondent requests a callback at another time, refuses to do the interview, and so on.

The Screen-out Question (SCRN_20).  This item gives Screener respondents more information about the purpose of the interview at a point in the contact when their attention is more likely to be focused on the call.  It also will identify households with members who could potentially be sampled as the subject of a PFI interview.  If the answer to this question is “no” and the household has not be identified for adult enumeration and AEWR survey sampling, the household is “screened out” and the interview is terminated. If no children are age 20 or younger and the household is not sampled for the AEWR survey, questions will be asked about home ownership and telephone numbers in the household (S22-S30, described below) for weighting purposes.  Then the Screener will be terminated.

Enumeration (S6-S6VERF1).  If the household has children or youth and is not designated for adult enumeration, the first name, age, and sex of each household member age  20 or younger will be listed.  This method of listing only the household members who may be sampled for an extended interview reduces respondent burden.  However, if the household is also sampled for adult enumeration, all household members will be enumerated since any household member may then be eligible for an extended interview.

School Enrollment (S7-S10).  Following the enumeration of children, school enrollment items will determine the enrollment status and current grade for each of the household members age 4 through 20.  Information pertinent to sampling for the AEWR interview will also be obtained from the responses to these questions, because household members age 16 or over who are currently attending elementary or secondary school are ineligible for the AEWR survey, as discussed in sections B.1. 

Following the collection of school enrollment information, the subjects of the PFI interview will be selected using a sampling algorithm programmed into the CATI system.  If no children are sampled for the PFI survey and the household is not sampled for the AEWR survey, questions will be asked about home ownership and telephone numbers in the household (S22-S30, described below) for weighting purposes.  Then the Screener will be terminated.  

Most Knowledgeable Respondent and Relationship to Child (S11-S12).  If any children are sampled for the PFI survey, the appropriate parent/guardian respondent for each child will be identified by his or her name and relationship to the sampled child.  The age and sex of the parent respondent will also be collected.  If the Screener respondent is not the appropriate respondent for the PFI survey, Screener questions about the child’s school enrollment and grade level will be asked again of the new respondent in the PFI interview so that the most knowledgeable respondent will answer these important questions about the sampled child.

Enumeration of Adults (AINTRO-S13VERF).  Following a brief transition statement, members of households in which all persons are age 21 or older (i.e., SCRN_20 = no) will be enumerated.  If the household members have already been enumerated (i.e., SCRN_20 = yes), only the introduction to the adult sampling section will be read. 

Educational Participation (S18).  Screener respondents will be asked about participation in educational activities during the last 12 months for each household member age 16 or older and not enrolled in elementary or secondary school.  This is because there is a different probability of participants and nonparticipants being sampled for the AEWR survey, with participants more likely to be sampled.  Next, the respondent for the AEWR interview will be selected using a sampling algorithm programmed into the CATI system.  No more than one adult will be sampled in any household.  If no adult is sampled, questions will be asked about home ownership and telephone numbers in the household (S22-S30, described below) for weighting purposes.  Then the Screener will be terminated.

Military Status (S19).  The active duty military status of the sampled adult will be ascertained.  Persons currently serving on active duty in the U.S. Armed Forces are not eligible for an AEWR interview.  (This item does not apply to the sampling of children.  Children of military personnel are eligible subjects for the PFI interview.)

Location of Sampled Adults (S20-S21).  Some sampled adults who are considered members of the household will be enrolled in postsecondary programs and may be living in school-sponsored housing.  Contact information will be collected so that the adults in school-sponsored housing can be contacted for the interview.  The same item will be used to code as ineligible those living in other private residences at which they could have been sampled and those living in institutional quarters such as a jail or rehabilitation center.

Home Ownership and Other Telephone Numbers (S22-S30).  If no household member was selected for an extended interview, the Screener respondent will be asked whether their home is owned or rented.  Then questions will be asked about other telephone numbers in the household and whether they are for home use. Additional questions to clarify the household’s telephone status include questions on the number of home telephone numbers (excluding cellular phones) and the number of telephone numbers within the home that are being used for fax and computer lines.  Responses to these questions will be used in weighting.  (In households in which an extended interview is administered, these questions will be asked at the end of the first extended interview.)

C.2.
Parent and Family Involvement in Education
The PFI-NHES:2003 contains many items that were asked in the PFI/CI-NHES:1996 and Parent-NHES:1999.  The main areas of parent involvement that were important previously are still relevant and the continuity across different survey years will provide a useful time series for analysts.  

There are also several new topic areas in the survey.  Many of these are assessed using items from other studies, such as the Early Childhood Longitudinal Study-Birth Cohort and the National Education Longitudinal Study of 1988 (NELS:1988).  Other items were developed specifically for the PFI-NHES:2003 and cover areas that have not been addressed in previous surveys, such as parents’ perceptions of the amount of standardized testing at the child’s school. 

The questionnaire for the PFI-NHES:2003 is in Appendix B.  All items begin with the letter P, followed by the letter of the subsection in which the item appears and then the number of the item.  Items in previous NHES surveys are labeled with their variable names.  All new items that were not part of past NHES surveys are labeled “NEW.”  A table of contents precedes the questionnaire.

There are four paths in the PFI interview; they reflect the different sets of items appropriate to four subpopulations of interest.  The first of these is path E, for elementary school students (children in kindergarten through the 5th grade).  Path M is for middle school or junior high school students (youth in the 6th through 8th grades).  Path S is for secondary or high school students (youth in the 9th through 12th grades).  

The fourth path (H) is for home schoolers.  The practice of home schooling is increasing and there is growing interest in knowing more about this form of education.  The NHES has been a vehicle for collecting information on home schoolers since the Early Childhood Program Participation (ECPP) survey of the NHES:1995.  Previous NHES surveys (ECPP-NHES:1995, PFI-CI-NHES:1996, and Parent-1999) included items on the extent of home schooling and the grades in which children were home schooled for all or part of the school year.  The current home schooling questions are similar to those in previous surveys, but also include new content areas, such as the sources of curriculum, books, and materials for home schooling; services for home schooling parents; home instruction by a private tutor or teacher; use of distance learning; and questions about specific reasons for home schooling.

All sections of the PFI interview apply to all populations of children who are in school, although there is also some variation in the wording of the questionnaire items for different subpopulations.  Some sections of the interview (e.g., those about school practices and school involvement) do not apply to children who are schooled completely or mostly at home (i.e., those who attend less than 9 hours a week of regular school). 

For all children, their month and year of birth, race and Hispanic origin, country of birth, the primary language spoken most by the child and respondent at home, the relationship of all household members to the child, and current school status are collected at the outset of the interview.  At this point, the paths for the four subpopulations diverge:

· The parents of home schoolers (H) are asked a set of questions about home schooling, including questions about grade level or grade equivalent; attendance at a public or private school other than home school; sources of curriculum, books, and materials for home schooling; services for home schooling parents; home instruction by a private tutor or teacher; use of distance learning, and questions about specific reasons for home schooling.  After this, if the child attends regular school in addition to home school for 9 hours or more a week, the path through the questionnaire is the same as those for children in school.  If not, parents of children who are only schooled at home are asked questions in the sections about family involvement outside of school, and health and disability. 

· The parents of children in elementary school (E) are asked about the current grade their child is attending, and then proceed to questions about whether they have ever been schooled at home, school characteristics, student experiences, family/school involvement and school practices, family involvement in schoolwork, family involvement outside of school, and health and disability.

· The parents of children in middle school and senior high school (M, S) are asked questions in the same sections as parents of children in elementary school, although there are subitems that are only asked of parents of children in middle school and senior high school (e.g., whether the school provides information about how to prepare for college). 

Following the collection of the above information, all respondents are asked about the characteristics of parents/guardians residing in the household, about the involvement of the nonresidential parent (if applicable), and about household characteristics.  The structure of the questionnaire paths for each subpopulation is illustrated in Exhibit C-1.

Below, the survey items are discussed in more detail and justification for their collection is provided.  Included are references to the research questions outlined in section A.16.2.

Demographic Characteristics (Intro, PA1–PA10).  These initial items determine eligibility for questionnaire administration and guide displays and skip patterns through the instrument.  They also measure important child characteristics that will be used as classification variables in analyzing parent and family involvement in education as well as for weighting the data for national estimates.  Thus, they are associated with all PFI research questions.  These items collect the following specific information:

Exhibit C-1.–Parent and Family Involvement in Education survey of the NHES:2003:  Distribution of topics by population

	Sections
	Grades K-5 (E) and home schooled (H) if child attends regular school 9 or more hours/wk
	Grades 6-8 (M), 9-12 (S), and home schooled (H) if child attends regular school 9 or more hours/wk
	Home schooled (H) and child attends regular school less than 9 hours/wk

	
	
	
	

	Demographics
	X
	X
	X

	Current School Status
	X
	X
	X

	School Characteristics
	X
	X
	

	Student Experiences
	X
	X
	

	Family/School Involvement and School Practices
	X
	X
	

	Family Involvement in Schoolwork
	X
	X
	

	Community Support and Participation
	X
	X
	X

	Family Involvement Outside School
	X
	X
	X

	Adult Supervision
	X
	X
	X

	Health and Disability
	X
	X
	X

	Parent/Guardian Characteristics
	X
	X
	X

	Involvement of the Nonresidential Parent
	X
	X
	X

	Household Characteristics


	X
	X
	X


· The child’s month and year of birth;

· The child’s and respondent’s primary languages; 

· The relationships of household members to the child. 

The child’s month and year of birth is required to ensure that the child is within the eligible age range for the survey and will be used for weighting.  If the child is under age 4 or over age 20 as of December 31, 2001, the interview will be terminated at this point.  (For the spring 2002 field test, December 31, 2001 will be used in calculating the age-eligibility criterion.)

The child’s and respondent’s primary languages are collected to determine if the child is in a language minority.  In addition, collection the primary language of the respondent will help to determine whether to ask some later items about school accommodation of the family’s language.  

The relationships of household members to the child are included for two reasons.  First, they are analytically meaningful in terms of describing the child's family structure and home environment and may be related to family involvement and other items in the survey, such as student experiences.  Second, the items will be used to determine the ways in which subsequent questions concerning one or both parents/guardians are asked. 

Several of these items, specifically household composition and language minority status, also represent risk factors that may influence children's family involvement as well as school practices and family communication with the school.  The relationships between socially and economically disadvantaged family status and both school practices and language barriers to family involvement are addressed in PFI research question five.
Current School Status (PB1–PB14).  These items establish whether the sampled child is enrolled in school or being schooled at home.  They also provide details about home schooling, which is addressed in PFI research question seven.    Items in this section address the following topics:

· School enrollment status and home schooling status; 

· Grade in school (or grade equivalent); 

· Home schooling history; 

· Home schooling curricula, services, and materials; and

· Reasons for home schooling. 
The series to determine the current enrollment status and grade of the child, including enrollment in home school, is required in order to "route" the case to the appropriate interview path for elementary school students, middle or junior high school students, secondary or high school students, or home schoolers.  In addition, it will be used as a classification variable in the analysis of types and frequency of family involvement and school practices (research questions one and five).  

In rare cases, it may be discovered at this stage that an error in reporting the child's grade was made by the Screener respondent.  If such an error results in a child being ineligible for the PFI component (e.g., a 7-year-old not yet in kindergarten or home school), the interview will be terminated.

Other items in this section are about home schooling.  The PFI will provide nationally representative data on the extent to which children in kindergarten through the 12th grade are being schooled at home, the reasons for home schooling, and the supports and services received. 

School Characteristics (PCINTRO, PC1–PC16).  These items are used to characterize the schools that children attend.  School characteristics that are included in this section are:

· Public or private school; 

· Regularly assigned school or chosen by family (asked only of parents of children in public school); 

· A series of questions on school choice, e.g., whether the local public school district allows parents to choose which school in the district they would like their child to attend, whether the parent considered other schools for the child, whether they sought information about the schools they were considering, whether the current school was the parent’s first choice, whether the family moved to current neighborhood so that the child could attend the current school, and reasons for choosing the child’s school; 

· Whether private school is church-related; 

· Lowest and highest grade taught; 

· School size; 

· Year-round school; and

· Whether two sampled children attend the same school. 

These school characteristics are included because they are expected to be related to types and frequency of family involvement and school practices (research questions one and five).  For example, parents of children in private or church-related schools may be more involved with the school than parents with children in public schools.  Private and church-related schools may also use different practices to get parents involved.  In addition to these questions, respondents are asked whether the child was in the same school since school started in the fall.  This was included because school transitions have been related to child difficulties in many studies, and because families who are new to a school may be less involved than those who are not new.

School choice represents an important form of family involvement that is not available to all parents.  This section will collect information about whether the local public school district allows parents to choose which school in the district they would like their child to attend.  Additional information includes whether the parent considered other schools for the child, whether they sought information about the schools they were considering, whether the current school was the parent’s first choice, whether the family moved to current neighborhood so that the child could attend the current school, and reasons for choosing the child’s school.  This items are associated with research question one, involvement in the school.
Student Experiences (PDINTRO, PD1–PD15).  Items in this series also provide a context for the analysis of parent and family involvement by describing the child’s school experiences.  They are expected to be related to types and frequency of family involvement in education, addressed in research question one.  Questions are asked about the following:

· School environment; 

· Grades or school performance; 

· Teacher feedback about the child's problems; 

· Participation in a gifted, talented, honors, or ESL program; 

· Grade retention; 

· Suspension and expulsion; 

· Parent's educational expectations for the child; 

· Sources of information about preparing the child for education after high school; 

· Parental willingness to pay for the child’s education after high school; and

· Whether parent feels he/she has enough information about the amount needed to pay for college. 

Some items about the school environment (PD1a-f) were used previously in the SSD-NHES:1993 and PFI/CI-NHES:1996.  In the PFI-NHES:2003, these items will provide a time series for comparison with results from previous surveys.  They also will allow respondents to comment on the extent to which their child has a positive school environment, providing a balance relative to other questions that focus on more negative student experiences, such as grade retention and suspension.  An item is also included about parents' educational expectations for the child.  High parental expectations have been related to children's higher expectations and attainment.  

In addition, there are several questions about plans for children's education after high school.  The questions address where parents are getting information about courses or curriculum to prepare for college, vocational, or technical school and the cost of education after high school.  Questions also address whether parents think they have enough information about how to prepare for their child's education after high school and their willingness to help pay for this education.  Parents' willingness to pay for college has been found to be predictive of student outcomes in other studies regardless of household income level.  This issue is addressed in a subquestion of PFI research question one.
Family/School Involvement and School Practices (PEINTRO, PE1–PE16).  The first items in this series ask about the types and amount of family involvement with the school and who did the activity (parent research question one).  Questions address the following areas:

· Attendance at general school meetings, such as open houses, back-to-school nights, and meetings of parent-teacher organizations; 

· Whether schools hold open houses, back-to-school nights, and meetings of parent-teacher organizations; 

· Attendance at parent-teacher conferences; 

· Attendance at extracurricular events or activities at school; 

· Volunteer experience in the classroom and school; 

· Participation in fundraising; 

· School practices, including communication and activities to involve and support families; 

· Parent involvement in decisionmaking; and

· Parent satisfaction with the school. 

In addition to documenting involvement, some of these items are included in the series to provide a context for understanding types of family involvement.  The PFI items address the existence of open houses or back-to-school nights, parent groups, and parent-teacher conferences at the child's school.  Knowing whether schools have these group and individual meetings will provide information about whether parents have the opportunity to be involved in them.  

Attendance questions include who attended a meeting or parent-teacher conference and who attended a sports, school, or class event.  The questions ask about attendance by a number of persons inside and outside the household and are asked based on household composition. If relevant to the child's household, questions are asked about the mother, father, a grandparent who lives with the child, a brother or sister, another adult in the household, and other adults who do not live in the household.  These questions can be used to examine who in the household is involved with the child and to make comparisons to the involvement of nonresidential parents.  They also can be used to examine the involvement of household members such as siblings and persons outside the household who are not parents.  

Another set of items in this section addresses school practices.  Two items on school practices focus on school-family communication (PFI research question four) and provide information on the ways that schools contact families (e.g., through personal notes, e-mails, telephone calls, general newsletters, etc.) and the frequency of contact.  Other items address additional school practices (PFI research question five) and ask for respondents' evaluations of how well their school has done in various areas.  For example, respondents are asked how well the school has helped them understand characteristics of children at their child's age and how well the school has provided information about how to help their child learn at home.  School practices to involve and support families are an area of great interest to experts on family involvement.  The PFI/CI-NHES:1996 was the first national study to address this issue, and the PFI-NHES:2003 will provide a time series on these questions.

There are two items about barriers to participation for parents or children who speak a language other than English.  These questions will provide an opportunity to understand what obstacles families face in their efforts to be involved with the school (PFI research question five) and to find out what schools are doing to help families.

The next items in this section ask whether schools involve families in decision making, whether parents have a real say in school policy decisions, whether the parent has a say in decisions about the child's placement in particular classes, and whether the parent has ever requested a particular teacher or course (PFI research question one).  Involvement in school decision making is one of the major areas of family involvement, and experts in this area are interested in both school-wide decision-making and decisions made by parents about their individual children.

Items in this section address the parent's satisfaction with the school (e.g., in terms of academic standards and order and discipline at the school) and feelings about the amount of standardized testing done at the child’s school.  There is currently much interest in obtaining information about parents' satisfaction with schools in general and, because of increased emphasis placed on testing, with standardized testing.

Family Involvement in Schoolwork (PFINTRO, PF1–PF8).  The extent to which household members are involved with the children's homework is another major type of family involvement (PFI research question two).  Measures included in this section are:

· Amount of homework and the parent’s view of it’s appropriateness; and

· Family support practices related to homework. 

For many parents of older children, involvement in homework may be the primary way in which they are involved in their children's education.  In order to address opportunities to help with homework, respondents are asked how often the child does homework at home or somewhere else outside of school.  Questions also are asked about the number of hours spent on homework (for the S path only), how the parent feels about the amount of homework assigned, whether there is a place in the home set aside for the child to do homework, and whether someone in the household checks to see whether the child's homework is done.  Questions are also asked about who helps with homework.  Recognizing that not only parents, but other household members as well may be involved in helping the child with homework, these questions ask about the activities of all household members including siblings who are close in age to the sampled child.  Help from persons outside the household is also addressed.  Questions are also asked about the frequency of help with homework and whether the family arranged for a tutor or program to help the child with homework. 

Although questions about how often parents help with homework were included in the PFI/CI-NHES:1996 surveys, many of the homework questions in the PFI-NHES:2003 are new.  They were suggested by experts in the field as a way to determine not just how parents directly help with homework (which was addressed in the PFI/CI-NHES:1996), but also how they facilitate children's success with homework (e.g., by providing a location to do homework or by checking whether it is done).

Family Involvement Outside of School (PHINTRO, PH1–PH12).  Questions about learning activities for children (PH1-PH3) were included in several past NHES surveys and will provide time-series estimates on literacy-related activity in the home.  Out-of-school activities are addressed in research question three.  The items address a broad range of activities, including:

· Reading to the child (for younger children); 

· A variety of family-child home activities; 

· Out-of-home family-child activities; 

· Discussions with the child on important topics; 

· Computer use in the home; 

· Family rules; and

· The child’s activities at school and outside of school; 

In order to provide a comparison of family involvement across grade levels, some of the same or similar items are being asked of parents of children in kindergarten through 5th grade and those of youth in 6th through 12th grades.  Other items are different from those used for younger children and will allow examination of types of family involvement with older children.  Many of the PH series items were in the PFI-NHES:1996.  Questions about who went on the outings and whether any were done as a family are new and should provide more details about the child's experiences with adults and siblings.  

Items in this section also address the family talking to the child about various subjects, such as school, friends, and plans for the future, children's computer usage, family rules, and children's activities inside and outside of school.  Most of these items (except for family rules about bedtime and television and some activities) are new to the PFI-NHES:2003 and should provide a more complete picture of family involvement outside of school and children's experiences and activities.

Health and Disability (PTINTRO, PT1-PT7).  This section assesses several issues outlined below:

· The child's general health status; 

· The child’s disability status; 

· Services for disabilities; 

· Whether the child has an Individualized Educational Program or Plan (IEP) and whether the parent worked with the school to develop the IEP; 

· Whether the child is in special education classes; and

· The parent's satisfaction with the child's IEP or special education classes or services. 

These items will provide the opportunity to analyze the relationship between different types of family involvement and child health and disability status (PFI research question six).  While disability and related services have been addressed in past NHES surveys about children, items about parent involvement in the IEP, special education classes, services, and parent satisfaction with their child's IEP or special education services are new.  Questions about child health, disabilities, and health insurance are included to determine child risk factors.  Questions about services for children with disabilities and parental satisfaction with services should contribute to understanding the experiences of children with disabilities and their parents.

Parent/Guardian Characteristics (PUINTRO, PU1–PU18 for the mother or female guardian; PVINTRO, PV1–PV18 for the father or male guardian).   This section collects information on the child's mother/female guardian and father/male guardian, if they reside in the household.  If two children in the household are sampled, the items regarding mother's and father's characteristics are asked only once, unless the children have different parents.

In the PFI/CI-NHES:1996, parent/guardian information was collected about a nonparent respondent (e.g., an aunt, uncle, or grandparent) if the child’s mother and father did not reside in the household with the child.  However, under those circumstances, information was not collected about the spouse of the nonparent respondent (if he/she resided in the household).  In order to provide more complete information on nonparent guardians in the PFI-NHES:2003, information for both grandparents will be collected if they both reside with the child and the child’s parents do not.  This procedure will not be extended to other types of nonparent guardians because of the complexity of accounting for the many and varied combinations of relatively rare cases.  

The topics for mothers/female guardians and fathers/male guardians are shown below.

· Marital/partner status; 

· Whether living with a partner; 

· Languages spoken in home; 

· Parent country of origin and length of time in the U.S.; 

· Race/ethnicity; 

· Parents' educational attainment; 

· Parents' employment status and occupation;  and

· Current enrollment in school. 

These items on parental characteristics measure demographic characteristics and risk factors that could be associated with family involvement in school and out of school, barriers to involvement, family/school communication, and school practices.  That is, these measures are associated with all research questions.

Involvement of the Nonresidential Parent (PW1, PWINTRO, PW2–PW9).  These items address involvement of the nonresidential parent in terms of the following:

· For adopted children, whether there is an adoptive nonresident parent; 

· Child residence arrangements; 

· Current contact; 

· Outings with the child; and 

· Involvement of the nonresidential parent with the school. 

Asking questions about the nonresidential parent is of great interest to experts on family involvement.  Items about involvement with the school and parent-child activities can be compared to items about the involvement of residential parents (PFI research questions one and three).  Many questions in this section of the PFI-NHES:2003 are the same as those used in the PFI/CI-NHES:96; however, several topic areas are either new or have been expanded.  For example, there is more detail about current contact and time spent with the child, the nonresidential parent’s activities with the child, and involvement with the school. 

Household Characteristics (PYINTRO, PY1-PY28OV).  Finally, questions are asked about a number of household characteristics.  These are listed below.

· Whether the family owns or rents their home; 

· Number of telephone numbers; 

· Whether there is a computer in the household and Internet access; 

· ZIP Code; 

· Number of moves in the past 3 years; 

· Receipt of public assistance; 

· Child receipt of free or reduced priced lunches; 

· Concern about neighborhood and safety; and 

· Household income. 

Some of these items are needed for methodological purposes (e.g., items about the number of telephone numbers are needed for forming weighting classes for estimating national statistics).  Others are asked because they are sociodemographic risk factors, that is, attributes or circumstances identified in the research literature as putting children at risk in terms of development or school success (e.g., receipt of public assistance, free or reduced priced lunches, high family mobility).  Information on the respondents ZIP Code will be used to match the PFI data with data from the decennial Census of Population that describe the demographic characteristics of the respondent’s area.  These items are related to many of the research questions.

C.3.
Adult Education for Work-Related Reasons

The focus of the AEWR-NHES:2003 focuses on participation by adults in educational activities for any work- or career-related reasons during the previous 12 months.  Participation in work-related education and training has been included in the AE-NHES:1991, AE-NHES:1995, AE-NHES:1999, and AELL-NHES:2001, although those surveys had a broader focus and addressed a wide range of educational activities taken for any purpose.  The AEWR-NHES:2003 focuses specifically on the important topic of work-related education and training.  Information on participation in work-related educational activities is collected separately for college or university degree programs; vocational or technical degree or diploma programs; apprenticeship programs; work-related trainings and courses that are not part of a college, vocational, or apprenticeship program; and less formal learning activities for work-related reasons.  

The following variables that were included in the previous NHES administrations are also included in the NHES:2003 AEWR:

· Participation in college or university degree programs, vocational or technical degree or diploma programs, formal apprenticeships, work-related trainings or courses, and work-related less formal learning activities; 

· Types  of instructional providers; 

· Total hours of instruction or credit hours; 

· Personal expenses for participation; 

· Employer support for and involvement in educational activities; 

· Characteristics of adults, including educational attainment, race and ethnicity, language background, personal income, occupation and industry, union membership, and labor force status; and
· Household characteristics, including home ownership, number of telephones, receipt of public assistance, and household income. 

Background information (e.g., educational attainment and employment status in the past 12 months) is collected from all respondents at the outset of the AEWR interview.  Based on the responses to these items, adults are asked about their participation in educational activities in the past 12 months and any employer support they might have received.  Questions pertaining to educational activities are designed to collect information about participation in various types of educational activities, including less formal learning activities, taken for any work-related reasons.  Finally, additional background information on the adults and the characteristics of their households are collected.  

The structure of the AEWR questionnaire is quite different from that of the PFI questionnaire.  While the PFI interview contains several sections that pertain to topical research issues (for example, school involvement or school practices), the AEWR interview is largely structured according to types of educational activity (for example, postsecondary degree programs, apprenticeships, and so on).  As a result, many of the AEWR sections encompasses several research questions.

Exhibit C-2 shows the content of the AEWR interview.  Appendix C contains the AEWR questionnaire.  All items begin with the letter A, followed by the letter of the subsection in which the item appears and then the number of the item.  Items in previous NHES surveys are labeled with their variable names.  All new items that were not part of past NHES surveys are labeled “NEW.”  

The following sections provide justification for the collection of the information.

Initial Background (INTRO1 or INTRO2, AA1-AA8).  These initial items determine several key skip patterns throughout the interview for each adult respondent, including those associated with items concerning employer support for work-related educational activities.  In addition, they represent important characteristics associated with participation in educational activities.  The items in this section fall into two groups:

· Educational attainment; and
· Employment history during the past 12 months. 

Information concerning educational attainment is collected for all respondents.  In addition to determining the highest level of education the adult completed, information is collected on whether the respondents have a high school diploma and whether they finished their high school requirements through GED testing.  This information will used to examine the relationship between educational level and participation status (research question one).  Prior research indicates that educational attainment is positively related to participation in adult education activities.

Items concerning employment in the past 12 months are included in this section to determine whether respondents are to be asked about employer support for their participation (addressed in research question three).  This information will also allow for examination of how employment is related to participation in AEWR (research question one).  Previous research findings indicate that those who have worked in the prior 12 months are more likely to participate in work-related education and training.

Exhibit C-2.–Content of the Adult Education for Work-Related Reasons survey, NHES:2003

	Measures
	Initial background

(section AA)
	College or university degree programs (section AB)
	Vocational or technical diploma programs (section AC)
	Apprenticeship programs

(Section AD)
	Work-related training or courses (section AE)
	Reasons for non-

participation

(section AF)
	Less formal learning activities (section AG)
	Remaining background (section AH)

	Demographics
	X
	
	
	
	
	
	
	X

	Participation 

  Use of own resources

  Receipt of financial support

  Hours of participation

  Provider

  Location
	
	X

X

X

X
	X

X

X

X
	X

X

X
	X

X

X

X

X

X
	
	X


	

	Reasons for participation
	
	X
	X
	X
	X
	
	
	

	Employer support
	
	X
	X
	X
	X
	
	
	

	Required/recommended by employer
	
	X
	X
	
	X
	
	
	

	Outcomes
	
	X
	X
	X
	X
	
	X
	

	Use of skills/knowledge
	
	X
	X
	
	X
	
	
	

	Factors associated with
 nonparticipation

  -Interest in training

  -Perceived need for/benefit 

     of training

  -Availability of support
	
	
	
	
	
	X

X

X


	
	


NOTE:  The sample for the Adult Education for Work-Related Reasons (AEWR) survey includes civilian, nonistitutionalized adults, age 16 or older, not enrolled in elementary or secondary school at the time of the interview.

Following the collection of the above information, respondents are asked about their participation in various types of educational activities for work-related reasons.  These are discussed below.

College or University Degree Programs (INTRO3, AB1–AB19).  This section of the interview addresses adults' educational experiences in postsecondary institutions, focusing on programs that lead to a college or university degree, such as an associate’s, bachelor’s, master’s, doctoral, or professional degree.  The following topics are included in this section:

· Participation during the prior 12 months; 

· Type of program and major field of study; 
· Whether the program was taken for work-related reasons; 

· Current enrollment or completion status; 

· Degree type and field of study; 

· Reasons for participation; 

· Receipt of a state or industry certificate; 

· Credit hours; 

· Costs and financial support; 

· Employment status during participation and employer support; and
· Outcomes of participation.
These items will provide the opportunity to report how many adults take part in college or university degree programs for work-related reasons and will contribute to the measure of participation across all types of education (research question one).  In addition, the detailed information on the program will describe the circumstances of their participation (research question two).  Information to address research question two includes the degree program, the major field of study, the number of credit hours, when the adult started and completed (or will complete) the degree program, personal expenses for participation, and financial support from various sources.  Reasons for taking a degree program and whether the respondent is to receive an industry or occupation certificate are also related to research question two.  Information on employer support and whether the program is required or recommended by the employer will provide insight into the role of employers in maintaining and improving the skills of their employees, an important consideration as the workplace is transformed by new technologies (research questions three and four).  The outcomes of participation are also addressed in this section, providing information on the real or perceived benefits of participation (research question six).

Detailed information will be collected on only one degree program taken for work-related reasons.  If the adult participated in more than one such program in the prior year, information will be collected about the highest degree level.

Vocational or Technical Diploma Programs (AC1–AC19).  This section of the questionnaire addresses adults' educational experiences with programs in postsecondary vocational and technical programs that lead to a vocational diploma, technical diploma, or associate’s degree.  Information will be collected on one such program.  The items are similar to those for college degree programs:

· Current enrollment or completion status; 

· Program type and field of study; 

· Reasons for participation; 

· Receipt of a state or industry certificate; 

· Credit hours; 

· Costs and financial support; 

· Employment status during participation and employer support; and
· Outcomes of participation.
Like the comparable items in section AB, these questions address several research questions.  The participation questions (AC1 and AC4) will address research question one.  Information describing the program and the adult’s participation circumstances will address research question two.  Items concerning employer support and whether the adult’s participation is required or recommended address research questions three and four.  Finally, information on the outcomes of participation address research question six.  

For respondents who report participating in multiple vocational or technical programs in the previous 12 months, detailed information will be collected only for the most recent program attended.  This approach serves to limit respondent burden and places the focus on the program most likely to be associated with the respondent’s current occupation or career plans.
Apprenticeship Programs (AD1–AD14).  Questions in this section focus on adults taking part in a formal apprenticeship program leading to journeyman status in a skilled trade or craft.  Such programs are typically quite different in nature from college or vocational programs, and involve working directly in the trade or craft as well as classroom instruction.  The questions concerning apprenticeship programs are the following:

· Current enrollment or completion status; 

· Trade or craft; 

· Provider of the program; 

· Reasons for participation; 

· Receipt of a state or industry certificate; 

· Hours of classroom instruction; 

· Costs and financial support; 

· Employment status during participation and employer support; and
· Outcomes of participation.
As in the sections pertaining to college degrees and vocational/technical programs, the questions about apprenticeships pertain to several research questions.  Specifically, the items address research question one (participation), research question two (characteristics of participation), research question three (employer support), research question four (employer requirement or recommendation), and research question six (outcomes of participation).

Work-Related Trainings or Courses (AE1–AE20).   This section addresses all work-related trainings, seminars, workshops, courses, or classes that adults might have taken in the past 12 months that were not part of a postsecondary degree or diploma program or part of an apprenticeship program.  Respondents may report up to 20 trainings or courses; course/training names and general subject matter will be collected for each. 

In order to limit respondent burden, for those who report more than four trainings or courses, a subsample of four activities will be selected and detailed information will be collected about the sampled activities.  For each of the trainings or courses up to four, the following information will be collected:

· The provider and location of the training or course; 
· Reasons for taking the training or course; 
· Whether the training or course was taken to get or keep a license or certificate; 
· Hours of instruction; 
· Personal expenses for tuition and fees and for books and materials; 
· The outcome and usefulness of the training or course; and
· Receipt of financial support that need not be paid back.
Following the collection of course-specific information on the sampled courses, a “catch-all” question will collect some key information about any nonsampled courses (from adults who took more than four courses).  The purpose of these questions is to ensure that key estimates at the adult level (e.g., whether the adult took any courses from a college or university) will be estimated correctly.  

The remaining questions in this section (items AE14 through AE20) will be asked about all courses adults took, individually for sampled courses and collectively for nonsampled courses.  These questions concern:

· Continuing Education Units (or CEUs); 
· The employer providing instruction and courses or trainings taken at the workplace; 
· Trainings or courses taken during work hours and the employer paying the adult his/her salary during the time he/she is participating in a course or training; and
· Employers paying for or reimbursing the adult for the cost of tuition and fees and/or books and materials. 
For each question, the AEWR survey will ascertain whether it applies to each sampled course and to any additional courses that were not sampled.

Participation in work-related trainings and courses plays an important role in helping adults to become and remain productive members of the work force and to adapt to a changing work environment.  As in prior sections, the questions described above address research question one (participation), research question two (characteristics of participation), research question three (employer support), research question four (employer requirements or recommendations), and research question six (outcomes of participation).

Reasons for Not Participating in Work-Related Educational Activities (AF1–AF4).   This section addresses reasons for not participating in work-related educational activities for both those who have taken any work-related adult education in the past 12 months and who have not.  The items in this section address the following topics:

· Interest in education or training; 

· Perceived need for education or training; 

· Perceived benefits of education and training; and
· Employer support for education and training. 
This section addresses research question seven.  Just as adults may choose to participate in educational activities for a number of reasons, there may also be a number of factors associated with lack of participation or limited participation.  Questions about traditional barriers such as time and money were tested in the AE-NHES:1995 reinterview and were found to have problems with reliability (Brick, Wernimont, and Montes 1996).  The AEWR-NHES:2003 incorporates a different approach, focusing on adults’ perceptions of their own needs for training, the demands of their jobs for training, and employer support both in the form of encouragement and in the form of available benefits.  This section of the interview is designed to provide better insight into why some adults participate in work-related training and why others do not, and why those participants interested in additional training were limited in their activities.

Work-Related Less Formal Learning Activities (AG1–AG4).  This section contains questions regarding participation in less formal learning activities for work-related reasons. Respondents are asked whether they have participated in informal learning, the types, and the outcomes.   Items include:

· On-the-job demonstrations or mentoring, 
· Self-paced study; 

· Computer- or Internet-based learning activities; 

· “Brown-bag” presentations and conferences; 
· Receipt of an industry or occupation certificate; and 
· Outcomes of less formal learning activities. 

Participation in less formal learning activities was initially collected in the AELL-NHES:2001 in response to expert recommendations to including this growing form of learning.  Including these items in the AEWR-NHES:2003 will permit an examination of current participation in these types of information learning as well as permitting an examination of change in participation over time.  This section of the AEWR instrument addresses research question five.

Remaining Background Items (AH1–AH33).  This section contains several sets of background items concerning the adult's demographic characteristics, labor force status, and professional requirements for continuing education.  The following measures are included:

· Age, race, and Hispanic origin; 

· Marital status; 

· First language and primary language used at work; 

· Mother’s and father’s educational level; 

· Labor force status, occupation, and industry; 

· Certification of license status;

· Legal or professional requirements for continuing education; 

· Labor union status; and
· Knowledge and use of the Hope Scholarship or Lifetime Learning tax credit. 

The items in this section of the instrument are of interest in terms of their relationships to adults’ participation in educational activities (research question one).  The first several items gather demographic characteristics including age, race/ethnicity, Hispanic origin, and marital status for descriptive purposes.  First language and primary language at work are also collected to assess language minority status.  Another background characteristic of interest to analysts are the educational levels of the adult’s mother and father, which are hypothesized to be predictive of the adult’s own educational attainment and participation in educational activities.

A detailed set of questions obtains information to help classify the respondent’s labor force status.  Both currently employed respondents and those employed some time in the past 12 months are asked about their income, occupation, industry, employer size, job tenure, the number of months they worked in the past 12 months, and hours worked per week.  Adults who worked in the past 12 months are also asked whether their job has legal or professional requirements for continuing education or lifelong learning.  Labor force status (employed, unemployed and looking for work, or not in the labor force including retirement) is an important predictive measure in the analysis of participation in work-related education.  Professional or legal requirements are also of interest in terms of their relationship to participation.  Both of these issues are addressed in research question one.  In addition, industry and occupation may be associated with the receipt of employer support for participation (research question three).

Items asking about membership in a labor union will be useful in conjuction with other items on employer support and financial support from other sources as well as participation (research questions one, two, and three).  Analysts will be able to examine whether union members or those covered by a collective bargain agreement are more or less likely to receive support for education.  Questions about the Lifelong Learning tax credit and the Hope tax credit are included in order to assess trends in the use of these benefits over time. 

Household Characteristics (AI1–AI11OV).  This final series of items collects information about the respondent’s household for both statistical and analytical purposes.  These items will be asked once in each household during the first extended interview and will be copied to the records of other interviews in the household.  Items include:

· Whether the family owns or rents their home; 

· Number of telephone numbers; 

· ZIP Code; 

· Receipt of public assistance; and 

· Household income. 

The home ownership, household income, and telephone number variables will be used in forming weighting classes for estimating national statistics.  The ZIP Code variable allows for the linkage of NHES data to other data sources, notably demographic characteristics of the respondent’s area from the decennial Census of Population.  Questions on receipt of public assistance and household income are needed to classify families according to the economic resources available to them.
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�  Paths for the PFI interview are E, elementary grades K through 5; M, middle school grades 6 through 8; S, senior high school grades 9 through 12; and H, home schooling, grades K through 12.


� For the NHES:1991 and NHES:1993 surveys, a modified Mitofsky-Waksberg method was used to select the sample of telephone numbers.  The advantages and disadvantages of this method are discussed in Collins et al. (1995).


� Here, the term “listed stratum” is used to refer to the set of telephone numbers in 100-banks having at least one listed number; that is, at least one number listed in a White Pages directory.  In section 3 of this report, there is a discussion of differential sampling of telephone numbers based on listed status.  Note that, unlike the reference to listed status in section 3, the “listed stratum” referred to here does not refer to the listed status of the particular telephone number.


� If the fourth quarter 2002 Genesys frame is not yet available at the time of sampling, the third quarter 2002 frame will be used.


� Independent tabulations of the Genesys Marketing Systems Group (MSG) database.


� Estimates from the Current Population Survey indicate that between 1990 and 2000, the overall percentage of households with telephones increased from 93.3 percent to 94.5 percent, respectively.  During that same time period, the percentage of white households with telephones increased only slightly (from 94.6 percent to 95.3 percent), while the percentage of black households with telephones increased from 83.5 percent to 89.9 percent and the percentage of Hispanic households with telephones increased from 82.7 percent to 90.5 percent.  (Special tabulations from the Current Population Survey, 1990 and 2000.)


� In the NHES:2001, only the first sample release group was sent advance letters. 


� In particular, the alternative definitions of “high minority” considered were the following:  At least 10 percent black or at least 10 percent Hispanic; at least 20 percent black or Hispanic; at least 30 percent black or at least 30 percent Hispanic; and at least 30 percent black or Hispanic.


� Estimates from the NHES:1999 indicate that 30 percent of persons in households with unlisted telephone numbers are black or Hispanic, compared to 17 percent of persons in households with listed numbers.


� The school practices considered are the following:  School tells family how child is doing in school; school helps family understand child’s development; school tells about chances to volunteer; school advises about home learning; and school gives information about community services.


� The home learning activities considered are the following:  Telling the child a story; teaching the child letters, words, or numbers; teaching the child songs or music; working on arts or crafts with the child; taking the child along on errands; involving the child in household chores; taking the child to the library; taking the child to a play, concert, or other live show; taking the child to an art gallery, museum, or historical site;  taking the child to a zoo or aquarium; talking with the child about his/her family history or ethnic heritage or related issues; or attending an event sponsored by a community, ethnic, or religious group.  


� While the precision requirement guiding the PFI sample design incorporated 2-year grade groups (e.g., grades K-1, grades 2-3, and so on), the resulting sample size will also support single-year estimates for kindergartners.


� That is, participants in work-related courses, formal apprenticeship programs, or credential programs in which the primary reason for participation was work-related.


� In the AEWR survey, a “switcher” is a person sampled as an adult education participant but found to be a work-related adult education non-participant, or sampled as an adult education non-participant but found to be a work-related adult education participant.


� In the NHES:2001, advance letters were sent to the first wave of the sample, which comprised about 60 percent of the total sample.


� All  members of households in which a child is sampled as the subject of a PFI interview will be enumerated in the NHES:2003.   If children and youth only are enumerated in the Screener, other household members will be enumerated in the extended interview in order to obtain detailed information on household composition and the relationship of each member to the sampled child.
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